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AUTHOR'S PREFACE

The purpose of this text is to provide;;

1. A manual of information for all interested in the
Christian Education of youth;

2. A condensed and easily understood manual of the
science of education for seminarians;

3., A guide for elementary and High School courses in
religion.

Religidn cannot e ignored in the daily life of a nation,
for there can be no Christian morality without it. Surely the
pations do not wish to return to the paganism which Christianity
replaced. Surely they don't think that a Christian civilization
can be‘erectéd'without the Church. The formation of youth must
e on Christian lines. Youth is Open-minded, dociie and eager
to act, buf without experience. Youth can be formed to any |
ideal. Shall.it be Christian. or pureiy materialistic, leading
to commuﬁism and paganism? The Catholic catechist is on sure
: ground'in upholding the necessity of the feligious instruﬁfion
of youth in the doctriné and virtueé of Jesus Christ. Youtﬁ
muast be”considered as plants under cultivation s?iritually.
Baptlzed youth while growing mentally and phy51ca11y are also
growing in their spirltual 1ife daily by the grace of God which
comes to them by means of the Sacraments, Mass and Prayer.
Christian ll?e {s a 1ife to be lived by them as well as by
adults. All are members of the Mystical Body of Chrlst. Only
throﬁgh,Him have we 1ife. Without Hlm neither men nor nations
éan even hoPé for 1ife.

It is evident that youth must be directed and 1nstructed.




For mindis can be so easily perverted; Herein lies the great
worth of teachers be they priest-teachers, parent-teachers or
school—feachers. The catechist builds for time and eternity;
for good citizenship on earth and for heaven. They can direct:
in the de%élopment of the Christian social consciousness which
is the only true basis for the reconétruction of the social
order. St. John Bosco thé.great teacher and apostle of youth,
whose social and educational work became the wonder of Catholic
and non-Catholic leaders alike, was once asked by a»nonfCatholic
English Cabinet Minister what was the secret of his success in
reforming the youth of the large cities. He replied, "It is a
gecret reserved for Catholics. It is frequent Confession and
Holy Communion together with attendancé at Holy Mass."™ When
asked if there was any other method he renlled "Yes there are
methods which-rely upon severe punishments and those which make
an appeal to self-lnterest and pride."™ He stressed the need
also of teachexrs resembling parents as closely as possible. For
success they must, "makq themselves loved, in order to get them-
selves obeyed,". As a result of his humbleness and humour and
gsaintly 1ife his works Were blessed. He became a willing ageht
in the Christian development of youth, an example to all educa-
tionists. I |

The author wishes to acknowledge his indebtedness to the
Mbst ReVu Nell McNell D.D. Arcnbishon of Tordnto for his en-
couragement and kind foreword to Rt. Rev. 3 A”O'Sullivan D.D;
Bishop of Charlottetown, to Rev. Gerald Phelan Ph. D; to Rev.
" Henry Belisle C.S.B. Qf St. Michael's College for helpful

advice.
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CHAPTER 1.

CHRISTIAN EDUCATION

The youth of alllngtions attend school to-day; school
attendance being compulsory in nearly all parts of the world.
The ideals and aims of each nation are being impressed on the
growingAchild to fashion him to the type of citizen which
those in power consider in the best interests of the nation.

These ideals range from those that are Christian in whole
or in part, to the purely secular and to the opposite extreme
of communistic and atheistic aims. There is striking evidence
to;day of the intensive effort being made ip various countries
to destroy Christian ideals in the education of youth. Such
materialism as shown by these efforts is certain to produce
‘disaster for the nations concerned. Christian ideais alone can
assure the gol@en rule in the commercial,professiopal and indus-
trial life of 'a nation. The state cannot afford to destroy
these ideals in the home or school. Purely materialistic schools
will become, as Pius XI says, "an agent of destruction of.the

State itself.™

Atma eritical stage in the history of mankind, when direction
in education was badly needed, Pius XI on December 31st, 1929
- issued his great encyclicai on the Christian Education of youth.
Therein may be fdund a philosophy of education which alone will
assure Christian princgples amohg mankind in a changing world.
.There was never a time when there was so much discﬁssion
and_false,theori;svabout education.  Those who claim to be educa-

tionists are legion. The times demand that fundamental prin-

”ciples be cbnsidefed in educational matters.

(1)




The Encyclical is divided into four topies as follows:-

l. Who has the Mission to Educate

2. Who are the Subjects to be Educated

3. What is the Environment of Christian Education
4, What is the End and Object of Education.

1. Who has the Mission to Educate

The family, the stafe and the churchvhave each avright.
The family has priority of nature and so has the first right to
educate, but civil society has the temporal well-being of the
family at heart and in view of the common good has also a natur-
al right to educate; These two societies belong to the natural
order. Man is born into thém. There is a third society of a
supernatural order; into which man is borh by Baptism, namely
the church. It has the eternal salvation of mankind at heart
and ié "supreme in its own domain.” A |

All education belongs ﬁre-eminently to the church by reason
of a double title of the‘supe;natural'order conferred upon her
by God Himself. (a) Matt. XXVIII 18;20 ; "Going therefore teach

ye all nations ---." (b) She is the "spouse of Christ who gener-
ates, nurtures and educates souls in- the divine life of gdrace
with her sacraments and doctrines.”™ ---"The Church, as a perfect
society, has an independent right to the means conducive to its
end, and because every form of instruction, no less than every
human action, has a necessary connection with man's last end, and
therefore cannot be withdrawn from the dictates of the Divine law,
of which the Church is guardian, interpreter and infallible mis-
tress.” ' :

"Pherefore with full right the Church promotes letters,
science, art, insofar as necessary or helpful to Christian educa-
tion, in addition to her work for the salvation of souls; found- .
ing and maintaining schools and institutions adapted to vevery
brench of learning and degree of culture. Nor may even physical
culture, as it"is called, Dbe considered outside the range of her
maternal supervision, for the reason that it also 1s a means
which may help or harm Christian education.™

"Tt is the inalienable right as well as the indispensable

duty of the Church, to watch over the entire education of her
children, in all institutions, public or private, not merely in
regard to the religioug_instruetion there given, but in regard

to every other branch of learning and every regulation insofar
as religion and morality are concerned.”

(2)




Catholics are to guide themselves by Canon 1113 of the
Codex of Canon Law. "Parents are under a grave obligation to
see to the religious and moral education of their children,
as well as to their physical and eivic training, as far as
they can, and moreover to provide for their temporal well-
‘being."

The state has not an absolute right over the education
of the children of the nation. They belong to the family
first. The fgmily right must be recégnizéd. The duties of
the state in educational matters are as follows:;

(2) To protect by legislation the prior rights of the
family in the Christian education of children.

(b) To respect the supernatural rlahts of the Church in
the Christian education of youth.

(c) To protect the rights of the child when parents are
found wantinﬂ'eithér‘physically or morally. Parental rights
are not absolute but dependent on D1v1ne and natural law and
go are subject to the "Authority and gurlsdlotlon of the church
and to the vigilance and administrative care of the state for
the common good." But the state must not put itself in the
place of the family. It must conform its actions to the
"natural rights of the child and the supernatural rights of the
church." A

The state has a duty to protect the moral and religious
education of youth by removing public impediments that stand in
the way,such as deba31ng movies, radio programs and unwholesome
books as well as 1rre11 sious teachers.

The state should.—

{a) Encourage and agsist the initiative and sctivity

of the church and family in the education and instruction of

(3)




youth for history and experience demonstrate the success of
home and church in this regard. The state must not usurp the
duties of home and church.

‘(p) Supnlement the work of home and church by schools
and institutions, for it has the means wherewith to do it.

{(c) Demand and take measures to secure an eaucaued
citizenship, physically, intellectually and morally for the
common good. |

The state acts unlawfully and does an injustice when it:-

(a) forces families to use ohly government schools
which are (1) contrary to the dictates of their Christian con-
scienée. (2) contréry to their legitimate preferences.

(b) monopolizes the educatioh of youth and their schol-
astic development.

(e) refuses to féspect the inherent rights of the
church or family in matters of the Christian education of youth.

Attention is eslled to some results df the false and. exag-
gerated spirit of nationalism‘which is so dangerous to peacé
and prosperity, and which is so evident to-day.

' {a) "Excesses committed in giving a military turn to
‘the so-called physical training of bojs (sometimes even of girls,
contrary to the very 1nst1nots of human nature).”

(b) Usurping unreasonably the time on Sunday given to
rellglous duties and famlly life at home.

(c) Exaltation of athleulcism as in classic pagan

times is unchrlstlan.

(d) Health e&ucation is becomlng almost ‘a rellgion

(2)




as an end of life for the individual. This tendency is not
Christian. | |

He quotes from Tertullian to show that a good Catholic
makes a better citizen of his country.

"Let those who declare the teaching of Christ to be opposed
to the welfare of the State, furnish us with an army of soldiers
such as Christ says soldiers ought to be; let them give us sub-
jeets, husbands, wives, parents, children, masters, servants,
kings, Jjudges, -taxpayers and taxgatherers who live up to the
teachings of Christ; and then let them dare assert that Christian
doctrine is harmful to the State. Rather let them not hesitate
one moment to acclaim that doctrine, rightly observed, the great-
est safeguard of the State.m .

He also quotes from Cardinal Silvic Antoniano who lived
during the Renaissance.

"The more closely. the temporal power of a nation aligns it-
self with the spiritual, and the more it fosters and promotes
the latter, by so much the more it contributes to the conserva-
tion of the commonwealth. For it is the aim of the ecclesiasti-
cal authority by the use of spiritual means, to form good Christ-
iens in accordéance with its own particular end and object; and
in doing this it helps at the same time to form good citizens,
and prepares them to meet their obligations as members of a civil
society. This follows of necessity because in the City of God,
the Holy Roman Catholic Church, a good citizen and an uprlght man
are absolutely one and the same thing. How grave therefore is
the error of those who separate things so closely united, and who
think that they can produce good citizens by ways and methods
other than those which make for the formation of good Christians.
For, let human prudence say what it likes, and reason as it
pleases, it is impossible to produce true temporal peace and
tranquility by things repugnant or opposed to the peace and
happiness of eternity.

IT Who are the Subjects to be Educated?

The Eneyclical says -

"Tt must never be forgotten that the subject of Christian
education is man whole and entire, soul united to body in unity
of nature, with all his faculties natural and supernatural, such
as right reason and Revelation show him to be; man, therefore,
fallen from his original estate, but redeemed by Chrlst and res-
tored to the supernatural condition of adopted son of God,
though without the preternatural privileges of bodily immortallty
or perfect control .of appetite. There remain, therefore, in

(5)




human nature the effects of original sin, the chief of which
are weakness of will and disorderly inclinations.”™

In the education of youth:Q

1. Diéorderly ineclinations must be corrected.

2. Good tendencies must be encouraged and regulated from
c¢hildhood.

3. The mind must be enlightened and the will strengthened
by supernatural truth and the means of grace. The child must
actually make use of the means of Gface, Prayer, the Sacraments
and Mass or evil impulses cannot be controlled.

Condemnation is made of Pedagogic Naturalism which weakens

or exeludes supernatural Christian formation in the teaching of
youth.

(1)"Every method of education founded, wholly or in part
oh the denial br fbrgétfulness df briginél sin and~of‘grace and
relying on the sole powers of human nature, is unsound." Such
systems‘endeavour to withdraw education from all dependence on
the law of God. They ignore the existence of the Ten Command -
ments, of the laws and counséls of the Gospel and even of con-

sciénceAand natural law. This type of educationist seeks to

,emancipafe the child as they say, whereas, "in reality they are

making him the slave of his own blind pride and disorderly affect-

ions." To—day this pedagogic naturalism is subjecting universal
educatlon, the supreme achievement of our age, to a purely mater-
ialistic philosophy, separating morality from religion just as it

has endeavoured to separate the teachings of the Christian reli-

gion from business and industry and every phase of social. and
eivic life. It exalts thzwmaterial and ignores the spiritual in

man. It expresses the spirit of our times, namely an endeavour

(6)




to erect a ecivilization with Christian morals and ideals by
legislation without God, who after all is the only authority
whiéh can command in this regard. |

We‘gan recognize these false systems because most of them'
seek:;

(a) "A pretended self-government and unrestrained freedom
on the part of the child."

or (b) "they diminish and even suppress the teacher's (.. -
e B R ST A RS S Sa ot tonal Retorm will
countenance withdrawal of the teacher's authority. The child-
centred school is not sound psychologically from a Christian
viewpoiﬁt. The ¢hild must be taught self-control. He is not
a law unto himself. |

’Mbsf:of the exponents of thié type of secular-educatiﬁn're-

fuse:to submit their private judgment.in any way to Divine
authority and are not Christian in their educational outlook or
in philosophy. '

(2). Naturalism has also invaded the field of education in.
the "matter of purity of morals."” By a so;called sex education
they attempt "to forearm youth against the dangers of sensual;
'iﬁy by natural means.™ It is not the.way‘of Christian education
and never will be. ©Bad habits ére not so much the result of
ignorance as of a weak:will, "exposed to dangerous occasions and
unsupported byJihe means of grace." Naturalism in education
ignore§ the fact of original sin and of grace. The cncyclical
explains-the»Christian way .

(3). Naturalism also promotes co-education and equality

(7)




in‘the training of the two sexes. The encyclical calls for
separation in the education of youth during the years of for-
mation i.e., in adolescence‘from at least 12 or 13 years of
age and'upwards. Christian prudence demends this. Adoles;
»cent youth is a decisive period in life when character is set
for‘life. The temperament, abilities, and dif ferences of
adolescent youﬁh are so different in the sexes that the proper

ideals of Christian virtue can only be developed when the sexes

are educated separately. Christian modesty is a virtue which

must not be impaired in youth.

IIT. What is the Environment of Christian Education?

"Tn order to obtain perfect education, it is of the utmost
~importance to see that all those conditions which surround the
ehild during the period of his formation, in other. words that
the combination of circumstances which we call environment,

correspond exactly to the end proposed.”

The essentials are:-

1. A well-ordered and well-disciplined Christian family.

Family education is vital, and anything which hinders it

should be remedied or the state will suffer.

2. The educational environmment of the Church.
The Sacrements - The Ritual - Titurgy and Art of her
churches. Church associations and institutions.

3. The school environment

ﬂ The”schooi owes its existence to the initiative of the
family, and of fhe church, long before it was undertaken by the

state. It is subsidiary to the family and church.

schools are contrary to fundamental

(a) Meutral and lay

(8)




principles'of education; sueh finally become irreligious. The
very fact that neutral schools teach all éubjects except relig-
jous instruction implants in the mind of youth the idea that
religion isn't important. A citizenship under such training can-
not bé noted for Christian prineiples in all fields of civic and

social endeavour.

(b) The Christian school envi:onment is expressed as

follows: -

"For the mere fact that a school gives some religious in-
struction (often extremely stinted), does not bring it into
sccord with the rights of the Church and of the Christian family,
or meke it s Tit place for Catholic students. To be this, it is
necessary that all the teaching and the whole organization of
the school, and its teachers, syllabus and texthooks in every
branch, be regulated by the christian spirit, under the dir-
ection and maternal supervision of the Church; so that Religion
may be in very truth the foundation and crown of the youth's
entire training; and this in every grade of school, not only
the elementary,. but the intermediate and the higher- institu-
tions of learning as well." .

(c) Promoting and defending the Catholic school for Cath-
oliec children is a genuinely religious work. It is Catholic

action.

"Tet it be loudly proclaimed and well understood and re-
cognized by all, that Catholics, no matter what their nation- -
‘ality, in agitating for Catholic schools for their children,
are not mixing in party politics, ut are engaged in a relig-
‘jous enterprise demanded by conscience. They Go not intend
to separate their children either from the body of the nation
or its spirit, btut to educate them in a perfect mamner, most
conducive to the prosperity of the nation. Indeed &a good
Catholic, precisely because of his Catholic principles, makes
the better citizen, attached to his country, and loyally sub-
missive to constituted civil authority in every legitimate
form of government."

(d) PeF¥fect schools are thé result of good teachers, spirit-
wally, intellectually and morally.

(9)




IV What is the ,End and Object of Christian Education?

Let the Encyclical speak for itself:-

"The proper and immediate end of Christian education is
to co-operate with Divine grace in forming the true and perfect
Christian, that is, to form Christ Himself in those regenerated
by Baptism, according to the emphatic expression of the Apostle:
"My 1little children, of whom I am in labor agein, until Christ
be formed in you."™ TFor the true Christian must live a super-
natural 1ife in Christ: "”hrlst who is your life," and dlSplay
it in all his actions: "That the life also of Jesus may be made
manifest in our mortal flesh."

For precisely this reason, Christian education takes in
the whole aggregate of human life, physical and spiritual,
intellectual and moral, individual, domestic and social, not
with a view of reducing it in any way, but in order to elevate,
regulate and perZfect it, in 3000ﬁdance with the example and
teaching of Christ,

Hence the true Christian, product of Christian education,
is the supernatural man who thlnas, judges and acts constanuly
and consistently in =accordance with right reason illumined by
the supernatural light of the example and teaching of Christ;
in other words, to use the current term, the true and finished
man of character.”

S - “Pius XI Dec. 31, 1929.

The Catholic child receiwved supefnatural 1life in Baptism.
He is under cultivation spiritually. The Catholic home and the
Catholic school alone can give any assurance of such necessary
growth. Therein the Catholic life of grace and of prayer, mass

and the Sacraments have thelr proper environment for development.

CATECHISK. INDULGENCIS

Pius II enriched the teaching and studying of Christian
Dootrine with new indulgences, replacipg those'granted in pre-
vious centurieé&by_?aul T and Clement XII. These were pro-
mulgated in "Acta Apostalicae Sedis,™ August 1931.

1. Anyone who teaches or learns catechism for half an hour
or even 20 minutes, if contrite, can gain an igdulgence of 100

days each time.
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2. If Christian Doctrine is thus taught or learned for 20-
minutes or more twice a month it is possible to gain a Plenary
Indulgence twice a month under the usuwal conditions. i.e. con-
fession and communion and a visit to a church or public oratory‘
with prayers for the intention of the Holy Father.

Pius XI has shown the value he places on teaching Cate- .
chism. Greater zeal and interest should be shown by catechists,

whether priests, parents or school teachers.

TOWARDS A NEW EDUCATION

In the text of this name edited by William Boyd will be
found in condensed form the'views of educationists from all
parts of the world who assembled at Eléinor, Denmark in 1930
und.er the wofld-wide;organization known -as the "Wew Education
Fellowship." Quotations are here given from this book for
the consideration of the readers of this text'and to impress
the need of. Catholilc educationists making ﬁhemselves familiar
with the principles of Christian EBducation of Youth. Df..
Prynce Hopkins - University College, London, claims that,
"education must take cognizance of many features, biological,
physiological, psychological,’economié and sociological and
ethical aims." He says“that Wé‘must cease bringing up boys
and girls as fhoughvtoaﬁe monks and nuns and must prepare them
to be normal mén and women and parents.' Present-day ideals

sti11l continue an ascetic tradition inherited from the time

when all education was in the hands of a celibate priesthood.
The schools to-day rely most exclusively on establishing mech-

~anical habits, but habits are an insecure basis on whieh to
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build when the erotic significance to the child of his numerous
bodily functions is igmnored. The school must shift its emphasis
from automatisms to desires. The school must cease to consider
that its task is to discipline and cram rather it should release
and invite. YThe first task of the school is to tear down what
the parent has built up by repression in the child. Youth must
cease to be indoctrinated in old-folk ways and myths that stand
in the way of a consistently scientific attitude to life. The
aim of the school to-day éppears to be to create repressed docile
subjects for tyrants.™

Does he intend to remove all church and home influence in the
education of youth? It appears so. Christian education must take
the offensive if such is contemplated. There are a few too many
states in the world to-day aiming at complete control of youth to
form them as they wish irrespective of.rights of church and home.

Some half truths cover up his real attack.

EDUCATION IN RUSSIA AS OUTLINED BY
JOEN ILESTER

A DELEGATE FRCM THE UNITED STATES

. "The ideal of the Hussians is the collectivist ideal; the
good the beautiful and the true are so only when the point of
reference is the group and not the individual. New education
debates the question of co-education; It is axiomatic in Rus-
sia. New education debates self-government; in Russian schools
self-government is practised to a degree that would be posi-
tively indecent,to the Etonian mind. For the Soviet principle
of government makes it imperative that boys and girls should
learn as early as possible to work together for the good of the
group. New educators debate the guestion of corporal punish-
ment; Soviet Hussia has made CVPx illegal by national edict.
New educators debate purposeful activity. The purpose of the
Soviet school is implicit in its very existence. It is a con-
scious instrument for effective communal living. New educators
debate the project-method. Russian school programs are all pro-
ject. New educators debate the transition from elementary to
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secondary education; Russia treats education as one continuous-
process in the unified nine-grade labour school, from seven to
seventeen. New educators debate moral and religious training.
Russia knows of no such thing except under health-training such
as personal and social hygiene.”

This fomms & concise picture of the deliberate attempt at
forming youth to consider communistic principles as the only sal-
vation ih life. What type of education can result from such
purely materiaiistic schooling? ILaw is put above morals. The
state absorbs the individual. Such so-called education will in
the end become. the agency of the destruction of the state itself.
The religious, moral, social, intellectual and civic development
of the child must be Christian or the state will sink into such
a state of pagénism and cruelty that the law of the jungle will

rule all.

EZTRACT FROM AN ADDRESS GIVEN BY DR. FOWLER
another delegate from the United States
on the subject of
PURPOSEFUL ACTIVITY

"Purposeful activity is an expression made current by John
Dewey to designate learning by actual living as opposed to learn-
ing to prepare for adulthood. It implies that learning is & pro-
cess of discovery and investigation in place of a system of -
ready-made knowledge descended from mediaeval scholasticism.

The project, however, is in danger of becoming a popular device

as formal and artificial as the Herbartian steps or any other
teaching trick. 4there is now less talk about projects and more
use of units, centres of interest, tasks and enterprises and i
other terms descriptive of unified group activity. The central
idea has come to stay; that the purposes of children guided by
wise teachers are the only effective ways in which they can learn."

Extreme educationists are peculiar. At one time they ad-

vanced "projecfé" as the "Open Sesame" to education. They

wented the whole curriculum expressed in terms of projects.

Evidently projects have now found thelr level and proper place

in the scheme of .learning.. So too with the famous Herbartian
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steps Which once dominated‘teaching procedure in the training -
schools. The inductive steps must be recognized but they are no
longer over;emphasizea. Schemes of organizing knowledge like
the Dalton Plan and schemes of organization like Platoon schools
all have their place and value depending on loecal conditions bdbut

they are, after all, only devices which cannot be panaceas.

On "CREATIVE SELF-EXPRESSION" the
following is found expressed:-

The new educator challenges the o0ld doctrine, the paralysing
doctrine of inactive appreciation. The child is encouraged to
become & creator himself being freed from adult checks and res-
traint. In any curriculum there are three kinds of work; skills,
gocial sciences, and creative acts. The first two fall into one
group quite different in character from the last. Creative self-
expression is seen in Art, Rhythmies, Music, Choral Speech
(several people speaking a passage together sharing words which
convey feelings and thoughts too mighty for them to speak indiv-
idually without alarm), Iiterature, Drama, Religion (Religion as
many have known it suggests not freedom, but mind and soul in
bondage to outworn creeds and ritual, and reactionary views of
gcience and life, but this assumes a very limited conception of
religion. Religion in the biggest sense 1s one's own intimate
and personal attitude to the nature of things;- a life of harmony
with nature and man."

To encourage the cehild to develop his creative God-given
taients is a duty for the teacher. To foster what is best in
each is a2 privilege. But the guidance and direction given pupilé
is not to be considered as a restraint. To accuse Religion of
hampering the individual in his efforts at expression is to
advocate a policy of license in Art and the sciences which is
opposed to Chr;gtian virtue.

NEW EDUCATION CONFERENCE AT NICE IN 1932.

In the "New Era” September 1932 Dr. Harold Rugg, a leading
new—educationist of the United States reports on this conference.
The keynote was "Education'for a Changing Society" through means
of education. Sécial reconstruction, howevér, can qply come now
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whén based on Christian principles; They tried to erect a
Christian civilizatidn in commerce, industry and education and
in every sphere of life in many couﬁtries without religion or
the Church. They have failed. The Conference at Nice after

much discussion agreed on the following:-

First: "That we of the west have produced a false education, a
partial education of words, of books, of .the cortex rather than
of the whole body; an education built by imitation and imposi-
tion from the cultures of other times and other peoples. Two
dangers had already appeared from this failure to produce a
realistic education - a top-heavy white-collar class and a false
hierarchy of social classes.

On one necessary step in educational reconstruction there
wes concerted emphasis; namely, the use of all the agencies of
the community; & real education, said the Conference, consisits
of the actual life of the whole community. Thus, the govern-
ment of the community, the agriculture, industry and trade,
the press and the platform, the movies, the radio, the social
organizations, all the agencies of communlty life, constitute
Teducation', And all the years of life, infancy, childhood,
youth, adolescence, youth, maturity, old-age, are to be em-
braced. Thus education is no longer conceived as a five hour a
day, five day a week, forty weeks a year, eight to twelve year
tschool®. This note was one of the most important heard.”

Second: That the supreme goal of education is the development of
infegral Dersonalltles the production of courageous, effective,
happy versonal relationships; the preventing or eliminating of
enxieties, guilt reactions, confliets, and the like.

Third: That education should train students in scientific think-
ing, in making their own decisions, avoiding prejudices, crit-
icizing evidence, discounting nropaganda and the like.

Fourth: That education should build consclously and contln-
Qously a tolerant sympathetic understanding of other viewpoints
and cultures while stressing the 0081t1ve values in the culture
of its own people.

Fifth: That education should take place through the purposeful
activity of children, be creative rather than merely absorptive,
and should assemble materlals and activities in terms of learn-
ing needs and real life situations. :

Sixth: That education should become increasingly effective in
building attitudes of the following types:
(a) Responsibility for carrying on an 1nterdependent world
. society. -.
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(b) Expectancy of accelerating change; flexibility of mind.
(¢) Willingness to make the fundamental read justments de-
- manded Dby the present situation, not merely temporizing
and compromising.
(d) Acceptance of all races and nations ss perts of one man-
kind; there are no inferior races, no superior races."

A study of this "Encyclical' of the Nice Conference shows
thatAeduoationists apprreciate the mistakes of the past. Why can;
not they give the Inceyclical on "The Christian Fducation of Youth!
bﬁ Pius LI some.consideration at least? Dr. Hugg states aulso,

"There was a distressing division over one guestion; tﬁe age-
old issue over formal versus informal education; Should the
content and procedure of the schools of the world be organized
(a) As they are now in terms of logical, (subject-matter! cat-
egories, or (b) as 'new education' would do it in terms of pro-
blems és they appear in the life of individuals and groups."
He closes hié article with this "But more than at‘any previous
conference, we showed signs bf confusion of purpose and givided
allegiance. In retrospect the conference warns us that we can-
not become an effective force in world affairs unless we:define
our position and program bravely and clearly.m

Wﬁy bannot they base thelr position and programme of edﬁcé—
tion on a Christian philosophy? VWhy do they place their faith
in the educational theories of a few private individuals who
have enunciated their opinions without the foundations of the

‘past? After all the ﬁurpose of real education is clear-thinking

and right-living; the development of the whole man, body and

soul, intellect and will. It shouldn't be difficult to set a
program for the development of intelligence. It means obser-

vation, directed reading and reflection and expression. A
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program for character-training for the development of a gocd
citizen will give right living:if Christian revelation is not
ignored together with the fact thﬁf the means of grace are
necessary to assist and help nature on the road to perfection..
They must realize the place of religion in the education of the
youth of any nation if the nation is to survive. Just because
more education is being given there is no assurance that it is
better. In fact the talented aré being lowered to the level

of the average.Mediocre ability has replaced scholarship and

intelligence.
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- CHAPTER 1T

THE CATECHETICAL MOVEMENT

The Wéy of the ApoStles

Oral instruction in the natural and supernatural life of a
Christian has been the work of the Church in all ages. The con-
tent of truth has alwaysvbeen‘definité but the'methods of impart-
ing it, while having many points in common; havé varied.

 The method of the apostles is evident in the Acts of the
Apostles. Their method was a narrative one based on the histor-
icalifacts of the 01d Testament and of the life of Christ.
Narration was followed by réasoned'comment., Then by dedﬁction
the doctrines of Christian belief were expressed. For illus-
tration read I Cor. XV 3-22 --- Acts XITI 16 -43 --- Act II,
14-41 and T Cor. XI 23-29.

An expert exposition of the method of the apostles and of
the early fathers . is contained ‘in "The First Instruction of
Children" by Rev. J. Ighon, a Belgian missionary. (published by
Sheed and Ward).. '

He states the purpose of his text as follows:-

"The method of the apostles for ieaching beginners was
simply the process of first presenting the facts of sacred
history and then drawing out from these facts the dootrinal
elements of religion. This method of teaching through sacred
history may be called the narrative or scriptural method. This
method at once became the traditional method in the Church, and
was formulated ‘ex professo by Saint Augustine, precisely as
the method for teaching the ignorant. This:method was the only
one known and used in the Church for centuries till the: trou-
bles of the Reformation came.to introduce a most unfortunate
change."™ 1. . S , ,

The narrative method relates in story telling fashion all
the historical facts using.language that cen edsily be inter-
1+Tanon: First Instruction of Ghildren - Pg. 25.
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preted by the auditors. It makes a principle of using Holy
Scriptures as the main help in teaching Christian Doctrine.
Without abstract ideas or reasonings the truths of faith are
expressed. In the Constitutiones Apostolicae 310 A.D. the
instructions are given for the teaching of Catechumens.

"He that is to be taught in Holy Doctrine must.... learn
the order of the Creation... why man was made & citizen of
the world.... how God punished the guilty by water and by fire.
eses and how He protected the just, such as Seth.... Henoch,
Noah, Abraham.... Joh, Moses.... and others in every century,
how. God several times recalled men to the way of truth, redeemed
them from servitude, and brought them back from death to eter-
nal life; all these things are to be taught the candidate (qui-
accedit). Then the minister who performs the ceremony of the
imposition of hands .... will teach him the Incarnation of Our
Lord, His passion, His resurrection and His ascension. Vhen
the time for Baptism draws near, he will teach the aspirant to
renounce Satan and give himself to Christ....." 1.

St. Ambrose, St. Cyril of Jerusalem, St Gregory of NysSa
all make this exposition of doctrine by the help of the events:
of the old and new testaments. Methods to-day have neglected
the use of holy scripture and narration. They have centred the
attention of the learnmer on the acquiring of words and abstract
statements of the . truths of faith. But St. Gregory Nazianzen
says that "The primary work of Christian education is done by.
Hbly Scrinture and secondary by Tehology." as he states in his
Five Orations of.Theology;V |

In his Instructiones ad Conpetentes, Bishop Nicetas says,
"Therefore, when somebady is anxious to embrace the Faith, it
is necessary to meditate carefully and prepare those necessary
lessons which unlearned people are able to understand and as-

similate; nevertheless, such lessons are not to be drawn from
our own brain but taken out of Holy Seripture. It is from

the Divmne Letters that candidates for Baptism are taught "
It is quite evident that Catechists of to _day must have

8 reasonable knowledge of Scripture and should study to acquire

ey T Constitutiones Apostolicae vII, Gh. 39.
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SAINT AUGUSTINE

o :The Dé Cateéhizandié‘Rudibué of St. Augustine was written
for catechigsts of his day. It ﬁas fhe guide’for teacheré iﬁ the
eatechetical schools. Its method was followed by teachers of
religion to the days of Luther. The Munich method of our day
was influenced Ey it. In 27 chapters it explains-the theory and
practiceiof téaching-religion. Some'pointS'stressed bj him are
surprisingl& familiar. | | |

1. He-advises preparation on the paﬁt of the teacher.

"T meditate, with great care, how io prevent any defect
entering into my menner of teaching.” :
. 9. He stresses earnestness and enthusiasm in teaching,

' nThe greatest care of a catechist must be to set to work
cheerfully, joyfully, because we make ourselves more welcome to
our hearers when we ourselves enjoy our work; our .very utterance
is. influenced by our cheerfulness and ‘joy:; readiness and easiness
are the result for us, and the lesson is received with greater
pleasure by the children. If you wish to know the reason of my
advice, here it is: 'God loveth & cheerful giver'; this saying
applies to spiritual as well as to material alms. But this joy
too is a gift of God."™ 2 = . : o

3. He counsels the creation of interest and curiosity;

B &4 your manner of teaching is not attractive or interest-
ing, very few of your hearers, even among the most studious, will
derive any benefit from it." (De Dostr. Chr. IV.)

| 4. He advises individual instruction; to be satisfied with a-
'smail-unit-for‘eaoh'1ess6n; and to grasp the learner's point of
view.

5. He stféssed the value of discussion as the lesson pro-
ceeds between teacher and pupil by question and answer method.
6., He places the understanding of the doctrine by the learn-

er as the main aim of the teacher; not memorizing, -

"Tn all your discourses, you must try and endeavour above
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all to reach the. 1ntelligenoe of. youi hearers, through the clear-
est manner of speaking possible.” ---=-"As long as the teacher
is not understood, he must not faney he has said all that he is
bound to say; for he has not said sufficient if his hearers have
not understood him; but, if he has been understood, he has sald
enough, whatever may have been his way of saylng 1t "

Hls method is evidently narrative and scriptural. 2

"If you have to teach your hearers, you must 4o so by nar-
rative. Your narrative must begin at the beginning of Holy Scri-
pture, at that very chapter which reads ®"In the beginning God
created heaven and earth.' Your narrative will come to an end
only when you have flnished telling the story of the present times
of the Church. But do not imagine that you have to relate each
one of the countless facts mentioned in the five books of Moses,
or in the books of Judges and Kings or Esdras, or in the Gospels
and in the Acts of the Apostles; nay, you have neither time nor
need to read or teach all that amount; you have rather to sum-
marize the main lines and leading facts of these stories, and
among them you will select those that are the more marvellous and
plea31ng to your hearers, and especially those that are mentioned
in our Creed. Some of these facts are, as it were, a precious
casket in which are mysteriously enshrined the articles of our
faith; such events must not be quickly related and soon left out -
of sight, btut they must be considered for a good while, turned
over and .over, opened out wide and clear and presented to the
inquiries and contemplation of your hearers. As to events of
less importance you will relate them in a brief survey and connect
them with the main lines of your narrative, and so you will go on,
up to the events of the contemporary times of the Church.”

This_nairative method of St. Augustine was used for beginners
and for the young to the days of Luther. Father Tahon provés this.
beyond doubt. His quotations from the writings of the leading
scholarly saints of the ages presents a wonderful vision of the
" catechetical work‘done in these ages.“It is inspiring to read the’
written thoughts of‘St. Bonaventure and Duns Scotus and to know
that those who to-day endeavour to fit themselves spiritually and
'professionally'for the teaching of religion are carrying on the

traditions of these worthy saints.

Catechetical instruction is oral. The catechist is an in-

strument for .the communication of the ideas of the Catholic Faith
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to others. The method must be scriptural and narrative, the
chief device will be thought-provoking gquestions and intelligent
answers. It is the natural way. It was used by Christ Himself.

-Dur;ng the Middle Ages and before printing, other devices.
were used to deepen the understanding of the faith of the peonle.
Pictorial representations in the churches, the mystery plays,
the 1iturgicai functions of the church Weré additions to the
traditional method. But it is quite evident that it was by meaﬁs
of liturgical prayer practised by the faithful that Christian
doctrine was chiefly taught and learned.

In passing it may be remarked that previous to the time of
Calvin when preaching and catechizing parted company, the in-
struction given always contained a blending of dogma, moral and
apoeal to the-heart and the imagination-as well as to the reason.
With the advent of the Tpreacher," with his powers of intellect-
ual eloquence, the teacher was supplanted and love for the old
faith weakened in many and died. |

The campaign of Luther and Calvin against the doctriné.of
the Chureh showed the necessity of having clear and conecise
statements of doctrine for the protection of the faithful. St.
Peter Cquisius S.J. was the first to'combat Luther with a text-
bookx containing Catholic docfrine in concise fomm (1555). It
was in question and answer form similar to that of ILuther and
was called Por the First time a "Catechism". It is claimed that

Tuther was the first to apply the term "Cgtechism™ to such a

book.
"The Roman Catechism for Parish Priests," was issued in 1566

as a result of the Council of Trent. It is 2 manual for the
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teacher of Christian Doctrine and a source book of estimable
value.

The Catechetical contributions previous to our day made by
Blessed Robert Cardinal Bellarmine, St. Charles Borromeo, St.
John Baptist de la Salle, St. Joseph Calasanctius, and of the
Religious‘Communities of men and women which arose for the edu-
cation of Catholic youth, would inspire and énthuse; but in a
folume of this type 1t is out of the question to do more than

to mention them.

THE ROMAN CATECHISH

"It is a fact of history that the Council of Trent proposed
to compile two Catechisms (1) for parish priests and teachers,
and (2) for children. The Pfirst was pgbiished in 1566 as the
"Roman Catechism for Parish Priests” a wonderful volume of which
a copy should be in every school. It is a complete statement of
Christian Doctrine in chapter and paragraph style. The second
Catechism'never'appeared. The reason was concisely expressed by
Bishop Ketteler of Mainz, "It is easier to write a Summg,Theolb;
glca than a little Catechism.™ or as Bishobp Cantimorri said,
"Nothing is more difficult than to compile a book of elementary
instruction, because it must join clearness and exactness of
truth with-conc@seness“&f'expression."

A concise text practically impiies abstract ideas; clearness
of idess demands that the senses be used to reach the intelli-

gence. It is a difficulty which still remains to be solved.

The Roman Catechism.otherwise known as the Catechism of -the
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Counecil of Trent‘shOuld be the guide for all Catechists. Pius XI
on April 5th 1905 gave orders to this effect. - He counselled the
use of simple lenguage in parable style.. The Catechism itself
instructs .the Catechists to use the narrative method using the
historical facts of the 01d and New Testaments to precede the in;

struction in religion.

THE REVISED MUNICH METHOD

- About 1900 the Catechetical Movement received a new inspir-
ation when that group of catechists in South Germany organized to
improve teaching'methods in religious instruction. Rev. Dr. H.
Stieglitz and Rev. Michael Gatterer S.J. and others produced tea-
ghers' manuals in catechetics as well as catechisms for the child-
ren to suit their methods. Their type of formal lesson was psy-
chological. It took Whaf was’ best froﬁ normal school methods of
the day. Its inspiration came from the methods of the apostles
'and.St. Augustine. Tn "“Planning the Catechism Lesson" - 1931
by the late Rev. John J. 0'Gorman, D.D., whose sudden and early
‘death removed & zealous and enthusiastic‘apqstle, there is an -
exposition of this munich method. It is a revision of it and
would be best understood as written by Rev. Dr. O'Gorman himself.

One of the prineipal improvements resulting,in catechetics .
from the movement 1naugurated by the Nunlch Society of Catechists
in 1899 was the return to the traditional “thematic cateche31s.
Instead of taking the Catechism textbook 1n_hqu, and explaining
‘as many questions:and answers as could be gone through in the time
‘allotted, the Munich Catechists advocated that the teacher should

first divide the matter into methodic units or themes; and next,
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dealing with one such theme in each lesson, make it part of the
child's life by teaching it to him in a systematic and psycho-
1ogicé1 menner. A young child, before he makes his own new truth,
passes normaelly through three steps: he sees or otherwise exper-
ienceé through the senses, imagination and emotions; he learns the
meaning of what'he has experienced, that is, he understands it;
£inally, he utilizes what he has experienced and understood.
Hence, the lesson plan prepared by Dr. Heinrich Stieglitz of Mun-
ich, in 1902, has as its three main steps; Presentation of the
truth in an objective manner; Explanation of the material pre-
sented; and an Application or utilization of the same in the life
of the child. In order to turn the attention and interest and
supernatural activity'of the child to the subject matter, the
teacher should begin the lesson with a_?feparation and Lesson Aim.
Finally, in order to give due prominence to the official defin-
ition or formula of the Catechism to which the explanatibn leads,
Dr. Stieglitz inserted before the Application a step which he
called‘the Recapitulation (Zusammenfassung). Dr. Baieri; in his
English version of the Stieglitz Cgteche#es, names.this.step
rather unhappily Synthesis. Hence the lesson plan, advocated by
Dr. Dr. Stieglitz,'whichbbecame the norm for the original Munich
Method, consisted of five steps: First, Preparation and Lesson Aim;
second, Preseﬁtgtion; tﬁird, Explanation;‘fOurth, Recapitulation;
and Tifth, Application.‘ Three of these, Presentation, Explan-
ation'ahd Aﬁjliéation; he rightly regarded as essential; while
Preparation and Recapitulation were considered secondary steps.

As a matter of féot, there is no compelling reason for separating
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‘Recapitulation from Explanation. The other four steps have
thgirﬂpsychological justiiication. In some form or other they
occur, in nearly every lesson in which the mastery of a  subject
;s,aﬁjempted. .
"When the subject is a supernaturallone, one more steﬁ is
reqﬁired, namely, Belief. After one knows & religious truth,
one must believe it. Hence between the Explanation or Under-
standing of a religious truth and its practiéal Application in
life, & step should be inserted in the teaching process for the
explicit profession of faith in the truth. I propose to call
this step simply Belief. Dr. Joseph Goettler and Dr. Michael
Gatterer, S.J. in their handbooks on Catechetics, state that it
is better to separate the theological Proof from the Explana-
tion and to consider the former as a distinet step. It is one
thing to expldin the meaning of a docirine; it is another thing
to convince a child that he should believe it with all his
heart and soul. Proving and motivating a religioué*truth,may,

therefbre, rightly be considered as part of the step I have
called Belief. It is true that the whole lesson should be con-

ducted in the light of faith. Nevertheless, professing one's
béiief in 'an article of faith is a different thing from learn-
ing that it is and what it is. As St. Augustine remarks in his
treatise De Trinitate,:we believe that Jesus Christ was born of
the Virgin Mari, but that these worés, Christ, born and Virgin,
mean, we, do not believe but know. Hence, prior to am act of
faith there must be some kxnowledge of the meaning of its terms.

It is correct, theiefore, to consider Explanation and Belief as
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two distinet steps. In a step éalled Belief, prior to the pro;
fession of belief in the truth studied in the lesson, the appro-
priate proofs and motives should be addueced that the pupil may .
willingly-and cheerfully believe with all his heart and soul that
this truth hes been divinely revealed, and, therefore, is in-
f£allibly true and unfailingly helpful. |

Therefore, I suggest that the catechist, in preparing a Cat;
echism or Bible lesson, should consider the theme or topic from

the following five standpoints:

(1) What pupil-preparation is required, and how should the
lesson;aim be worded? |

(2) How should the matter be presénted to the‘child,bor by
fhe cﬁild, so_that his intellect and will may be reached through
his senses, imagination and emotions?

_ (3) How should the.matter presented be explained, so that
”the pupil may understand it thoroughly and hence know the:mean-
ing of the catechetical Fformula which is its intellectual ré—
capitulation; or, in the case of an historical incident or parx-
able,khow must its literal meaning and spiritual significance
bejbrought out? How best.can the chiidren co-operate in this
work? | |

(4) What arguments and motives should be adduwnced to show
that the doctrfﬁe is divinely revealed and therefore willingly
ﬁo be believed and professed as infallibly true? What are the

objections against the doctrine with which the pupil is most

likely to meet, and how can these be refuted?
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~(5) How can the wvalue and utility o£ the doctrine be made
known and become a motive both for believing it gladly and liv-
ing it sincerely? How best can the pupils be helped to remem-
ber and use this truth in their lives?

It is not claimed that the actual lesson must be divided
sharply into five sections corresponding to these five logic-
ally distinet steps. - In the actual lesson these various steps
may be combined and gntwined in the most various ways. It is
foolish, however, to leave this to the improvisation of the
moment. A Catechism lesson, like a sermon, needs a ﬁlan. The
rules and suggestions which we shall offer as an answer to the
above five questions are based on a revised Munich Method. The
6rigina1~Mnnich Method, advocated by Drs. Stieglitz and Weber
at the beginning of the twentieth centufy, may be seen illus-
trated in the.four volumes edited by Dr. J. J. Baierl, entitled
Thé Creed Explained, “he Commandments Explained, The Sacraments
Explained, and Grace and Prayer Explained. Yhese are an ‘English
adaptation of the "Complete Catechism Lessons™ (Ausgefuehrte
Katechesen), published by the late Dr. Stieglitz in 1902-07. ' By
o revised Munich Method, we mean a thematic catechesis which
utilizes the findings of post-war catechetics to attain more fully‘
the aim of the founders of the Munich Method, by a freer use of
the forﬁal steps and b§ a greater self-activity on the part of
the pupil in ail the stages of the lesson.

To avoid all possible misapprehension, it may be well to
state that the Munich Method, either‘in its original form or in

its present revised form; is nin no sense of the word Herbartian.
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It has a triple source. (1).Catholic catechetical tradition,’
originating with Our Tord in His parable teaching and system-
atised, as early as the beginning of the fifth century, by St.
Augustine in his De Catechizandis Rudibus. (2) Catholiec sch-
olastic psychology and theology which explain the genesis of

our ideas and decisions, both natural and supernatural. (3)

The seience of pedagogy. Any pedagogical writer, whatever be
his réligioué ofuphiloSOPhical errors, may offer valuable ped-
agogical guidance in the measure in which he bases his prinei-
ples and procédﬁfés on practical experience. Some pedagogical
prindiples and procedures go back to Aristotle; others have

bgen advocated by the best teachers in all ages; dthérs have
been formulated, either for the first time or from a newlpoint
of view, by nineteenth and tWentieth_cénturj pedagogical author- .
ities, A catechist can use what is good in Aristotle or Pest-
alozzi, in ¥roebel or Herbart, in Kerchensteiner or Dewey, in-
asmuch as it may be applicable in the teaching of religfon, with-
out thereby being influenced by the religious or philosophic
errors of these great educationalists. Dr. Stieglitz and Dr.
Weber, in outlining a plan for the treatment of a thematic cate-
chésis, took as their pedagogic guide not Herbart, as is frequent-
ly claimed, but from 1900 onWérds the profoundly un—Herbértian
Otto Willmannﬂ whose r;*iDid.e.]«:‘t:I.k" is‘Catholic and scholastic. if
there is at fifst sight a striking similarity between the five
formal steps of instruction, as formulated by Rein of the Eer-
bartien school, and the five catecheticalvsfeps as'formuiatéd'
fy_Stieglitz ahd Weber, ﬁﬁere‘ié élso‘a profound differencebin
the infiméte hature of each step. ‘Where they agree, the agree-




ment results from the fact that both the systematizations of‘thev
learning process have, up to a certain point, their common source
in actual experience. In a similar way, many of the exponents of
the refised Munich catechetical method adopt freely devices fgom
the so;called "Learn by Doing" method, without thereby adopting
the pedagogical errors of the Child;centred School; errors ex-
pressly condémned by Pope Pius XI in his Encyclical on the Christ-
ian Education of Youth. Catholie catechetics utilizes pedagogy
in much the same way as Catholic theology uses philosophy. The
following rules and suggestions have been culled from mény cate-
chetical and pedagogical authorities and tested by a twenty-year
personal use of the Munich Method. The writer accepts the respon-
s1libity for this catechetical mosaic, with its inevitable short-
~comings, which he submits entirely to the Jjudgment of the divinely-"
appointed teachers of religion, the Pope and Bishops of the Cafh-
olic Churcﬁ: | |
Criticism of the Munich Method has been somewhat sgvere.
That is why the revised plan was found necessary. There is a
place for the formal type of lesson in the classroom and it must
be §1anned well by the teacher. But:the formal lesson will not
»ﬁe used in the Religion period more‘than once a week. It would
be of advantage to any teacher to have in her daily plan book &
series of formal lesson jlans on the essential téﬁics qf the
Religion Course.
An excellent text for primary teachers, based on the Munich
-plan-as revised and for use with young children is called "Lead-
ing fne Tittle Ones to Christ," by Rev. Father Dennerle (Bruce

Publishing Co.,)a It is based on the similar work of Rev. Dr.
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Gatterer, and illustrates the value of the revised type of the
Munich Method.

The chief criticisms directed at the original Munich plan.
are these.. '
(a) Over emphasis on the plan of the teacher in the process of
learning. The teachervand the course of study must not dominate
in a continual giving of lessons. This is true, but isn't there
a happy mean? |
(b) Danger of over teaching.
(c) Too mueh formal method. However, this can be governed.
(d) Too many steps in the lesson making it an impractical method.
As a matter of fact dnly three are really essential, namely pre-
sentation, explaﬁation, application. Isn't it true that when
' children are learning, these three are the most natural steps
on their way fo acquiring new knowledée and abilities?
(e) The child is too passive during the lesson and remains so
even to the end of the lesson.

‘The original Munich plan has been subject to criticism but
the revised Munich method as seen in various texts today has -
profited by the criticisms. As revised, it has its place in
reiigious instruction when formal teaching is necessary. But
like alllmethods, devices and schemes it must be kept in its
place. The child's leérning process must be considered first.
It is the chil& that must understand and apply what he has
learned. Ihe teacher is the fosterer, the guide, the counsel-
lor of the»learnerkwho,usés judgment and plan in choosing the

best way forlthe.individual. The content of the course in
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religious instruction ranges from the very simple and easily
understood to the incomprehensible mysteries of religion. The
capacities of the children should determine method and matter
to be taught. OChrist has made the teacher an important instru-

ment in the building up of the faith.

THE SOWER SCHEME

The most practical direction in the teaching of religion
from the school teachers point of view, is that sponsored by
"The Sower" an English quarterly published at Alton, Stoke on
Trent, by Rev. F. H. Drinkwater. It is in actual operation in
the Diocese of Birmingham and is well known throughout the
English world. Burns, Oates and Washbourne of London England,
publish the texts used by teachers. The prices are very reason-
able. They nre known as "The Sower hooks." |
(l) A Scheme of Religious Instruction
(2) Teaching the Catechism
(3) The Catechism of Chnristian Doctrine arranged for the Scheme."
(4) Stories in School -for teachers of children under 12 years.
(5) Twelve and After -for teachers of children over 12 years. |
té) Short Instructions on the Mass
(7) The Way into the Kingdom - for teachers consideration.

Teachers appreciate this plan because it :- - -

(1) Gives a detailed plan to follow.
(2) Instructs in the correlation of Scriﬁture, History and Reli;
gious Practice with Doctrine.‘

(Z) Recognizes the three periods in the school life of the child.
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(2) The Primary Stage (called in England the Infant Sehool )
ages 5 to 8 years.
(b) The Junior Stage - Second Peribd ages 8 to 11 years.
(c). The Senior stage (High School Period) ages 12 and ovef.
(4) Provides a choice of stories and & graded catechism.

The Primary or Infant Stage (ages 5 to 8)

Taking account of the fact that reason is just beginning
 with these little ones there is little or no appeal to the reason.
No catechism text is used. Appeal is mede rather to the imag-
ination and the heart. Pilctures, stories and dramatization of
events like those that surround the feast of Christmas are the
best means of conveying to them what the Catholic Religion

means. Reverence for the holy things of Religion together with
love for their religion is thus imparted. They consider inad-
visable,the learning of any formal catechism. The memorigation
of prayers 1s deemed "sufficient exercise of the verbal memory."
Hymns, drawing and the use of_pictured religion readers are con-
sidered essential 1n‘this.stage, Catholic Readers willlbe'found~
admirable instruments for reaching the imagination and heart by
picture and story. Incidental teaching and natural conversation
between teacher and pupil is stressed. Objective teaching such
as on Holy Communion and Confession in church and individual

activities in religion are recommended.

The Junior Stdge (ages 8 to 11 years)

The children now have a catechism to guide their course. It
iskgraded for four years study. Yhis gives the teacher time to
actually teach during the religious instruetion period and to

instruct. Essentials are to be committed to memory but only
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after the matter has been properly taught. A minimum is re-
quired. The pupil can reason but not in the abstract. Think-
ing and understanding are progressing well but at this stage
there is- 1ittle to expect in any power of forming Judgmeﬁts.
Doctrine, History and stories from 01ld Testament and Church
History, Prayers and Hymns and Religious practices and the
meking of pupil's own catechism as the work proceeds, from the.
main thoughts of the course.

The Seniors (agzes 12 to 16 :years)

This is the adolescent period. As they approadh 14 they
will be practically of adult age as Par as intelligence is con-
cerned, Judgments are now formed as a result of understanding
and reflection. Children are full of activity, so enlist their
interest for group activities to develop Catholic. social con-
sciousness. ihe Mission Yrusade, the Altar Boy's Soéiety, the
Knights of the Blessed Sacrament, the Junior Holy Fame Society,
ete. will be Pound of real wvalue in the development of 1t. This
is the period to create feelings of admiration for what is noble .
in mankind and loyalty to Christ.

Narration, pictures, activities, topical outlines, supple-
ﬁentary reading, hymns, religlous pfactices and various methods
should be used as théy appear best in the teacher's Jjudgment.
Experience is what thby»lack. Get them working in a variety of
waySe " |

This period of the Sowef Scheme uses no Catechism. It
studies Catholic life to inspire youth to live it. Iiturey,

lives of the saints, History, the virtues, sound study, the
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spiritual life are the means used to accomplish this. The course
seemed soO formidable that Father Drinkwater defended it thuswise,-

"Tt will be seen, then, that we are not asking that the ordinary
Gatholic should be equivped to defend the Uhurch. We do not see
why he or anyone else should be concerned to defend the Church.
The Church is not a fortress to be defended, but an army on the
move., Simply we are saying this: In an educated community, the
practice of Catholicism will lapse in the long run, or be confined
o those who happen to be religious by temperament, if the ordinary
Catholic does-not know the why and wherefore of his Catholic prae-
£ti0eS.+... The ordinary Catholic should know the why and wherefore
of his religion as he Xknows the why and wherefore of anything else
that intimately touches his life. He needs some insight not only
into the rational and doctrinal treatise, but also into what

might be called the psychological why and wherefore, because the
proper study of mankind is man; and also into the historical why
and wherefore, because Catholicism may be said to flourish or de-
cay very much in proportion as its collective memory of its own
origins - what we call tradition - is fresh or dimmed in the mind

of every ordinary Catholic.™

Phis division of the school life of the child into three
sStages is recognized more and more to-@ay'as the natural way of
grading.< iIn -fact it may affect our types of schoéls. Our div-
isions nowlafe:— » h
Elementary Schools - 7 year course (age 5 to 13 years.)
High or Secohdary School 5 " " (age 13 to 17 or 18.)
Uniﬁe:sity and "College 4 " " (age 17 or 18 plus.)

our Divisiéns may.be:;

1. Elementary Schools

(a) Primary Classes

Beginners (5 to 8) 5 year course Grades 1 to 6
Juniors {8 to 11) inclusive

{b) Intermediate Schools and Classes (ages 12 to 15)
4 year course Grades 7 - 10 inclusive.

2. High, Commercial, Technical Secondary Schools
. Grades 11-12-13

3. University and_Collége.
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In the January 1934 issué’of the Homiletic Review Father.
Drinkwater has this valuable comment.

"T think it is undeniable that for a generation or two
these stages in children's growth have not been sufficiently
recognized in schools. UTLittlest children and big children,
they were 'all ‘taught in much the same way, with verbal memor-
izing very prominent all through. TPeople just thought of
"ohildren™ in globo, and treated them accordingly, aiming at
a sort of imaginary child of an aVerage age - nine or ten
perhaps. The, grading of classes can doubtless be overdone, and
may become a hindrance to real education; but this division
into three stages is no passing fad, but permanent achievement.

The lhree Practicel Procedures apply to'all instructing
but especially to the instruetion of children. The first is
Narrative. Teach by stories as much as possible. Don't mere-
1y use stories as extras, jllustrations, "examples™; make them
the chief thing, and make them convey what you want to teach.
Especially tell Our Lord's 1ife as well as you can, and let
the teachings of the Uhurch come in as part of it.

"he second is Appeal to the Eye. Make the most of what-
ever there is in church or school to look at -statues, shrines,
decorations for feasts, and so on. TUse pictures often - fresh
pictures, colored pictures. Use pictorial language. Write
things on the blackboard. Eye and ear combined are far more
than twice as effective as either alone.

The third is Activity of the Children. Tet them "learn
by doing" whenever you can. The activity of the body helps
the mird and memory. Too much sitting still in schools is bad
for the mind as well as for the unhardened bones. Something
ig needed for the hanis to.do, some excuse for moving about,
something to sing, some 1ittle ceremony to practise, some
little play to get up; anything of this sort is worth while."

There is muech to be learned from the Sower sScheme. Every
diocesan director should be acquainfed with it. Every teacher
should at least have some of its published text bocks. An
sdmirable study of this scheme will be found in "Some Methods
of teaching Religion," by Rev. John T. Mellahon.

THE EUCEARISTIC _PIAN

Rev. Edward PopbekPhQD.‘of Touvain, Belgium who died in
1924 has left a worthy contribution. Physically he was unfit
for war and served as an infirmarium. As curate in an
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industrial parish he centred his apostolic zeal on the child-.
ren of the district who were numerous but not in attendance

at Catholic schools or churches. His manifest love for them
was reciprocated. Prayer befofe the Bucharist was his found-
ation for all activities. Pius X was his inspiration. 3By
degreés the children were won to Mass and Communion. It was
no easy task,'but he founded a Holy Cogmunion League among
them similar to the Knights of the Blessed Sacrament Movement
in England. He even succeeded in developing Catechists from ,
among them.

His plan is interesting. A sketch.of it may provoke
thought. It is a spirit animating any catechetical system.
(1) Aim - MHethodical reformation of the child, deformed be-
cause of original sin, to conform him to Christ.”

(2) The child is to learh to. "eonform his mentality" to the
Doctrine of Christ which the child is taught to apply to con-
~duet through becoming acquainted with the example and cqunsels
of Christ.. | |
(3) The child has public and private relations which may be
grouped thus"Religious relations with God™

"pamily relations in the home"

"parachial relations with the Clergy"

"Socizl and eivic relations in school and city.”
These rélations'must:be prompted b& Chrisfian teaching and imi-
tation of Christ. To:gaiﬁ results the catechists must "re-
commend them" to God in prayer and at Mass. Thé spiritual life
of the Catechist is an important factor.

(4) Wo result may bYe exbected without the Grace of God in the

task.
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(5) Catholic education must be noted for the eucharistic

spirit for this reéson. The source of all grace is the Blessed
Trinity, btut the meritorious source is the '"supreme sacrifice
of Jesus Christ, priest and Supreme Pontiff." "Hence the-sac;
rifice of the cross.is the source of all grace.” The Mass con-

tinues that sacrifice is thus as St. Thos. says "The end and
consummation'of all the sacraments."” Consequently the mass
must be the "centre‘of 21l supernatural and educational energy
in our lives." So Mass attendance and frequent communion must
be encouraged.

(6) The grace of the Mass and the Sacraments can only conform
the children to the life of Christ.When it is used for the |
correction of defects and for. acqulrlng virtue. "Grace is not
'sanctity but only the prineiple of banctlty and perfection.”
(7) The 1nd1vidua1 is to be- encouraged and directed to examine
conscience to discover the chief defect and then to seek the
practice of the opposite virtue in daily life with the assist—
ance of grace. vHis suggestions for individual conduct cards .
and the weekly visit to the church in a group for a spiritual
rev1ew of the week under thelr splrltual director, are quite
practical and frultful.

His catechism teaching method was gquite in accordance with
early traditions of fhe church. 1. Narrate and explain. 2.
Apply. 3. Fﬁ;nish the means of grace.

A particular point in his plan might be adopted by every

teacher with profit. The older children at least were to be
taught to view.daily events from the Christian point of view.

Problems face the nations daily which affect every phase of
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living conditions. Encourage the children to offer their
attendance at Masses and their littlé acts of self-denial and
prayers for the blessing of God on men and nations. They were
a}so encouraged to discuss and determine upon the best courses.
to follow in case certain problems should be their problems.

Fe places value on three points in the education of child-
ren as most important in the Catechist;- example, prayer and
vigilance. The supernatural motive must inspire all advice
and punishments given children. He advises treating children
according to their temperaments and capacities. The enthusi-
astic ones he grouped into his Knights and Handmaids of the
Blessed Sacrament for frequent Communion.

To impress on children that it is the Mass that matters;
that it must inspire 211 their acts, he used the Dial of Sac-
rifice fixed around the clock as a dévice to call their atten-
tion to the continued sacrifice of Jesus Christ in all parts
of the world. Thus they were encouraged to continually un@te
themselves with Christ in the unending sacrifice.

This is only a very meagre presentation of the vision
opened to catechists by the priest teacher Rev. Dr. Edward
Poppe, the humble and zealous lover of the underprivileged
" children of an industrial city. He went to his reward after
a short éight years aé an smbassador of Christ. IMuch is being
written of hia._.His was a spirit and a vision which will live.
The humble is exalted for our imitation. One vital doctrine of
his can be remembered with profit for all.catechists.l "The

whole success in aiding the Christian child to conform his
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conduet to Christ depends upon the spiritual life, exemplary '

conduct and willing zealous cooperation of the educator himself."

AMERICAN CONTRIBUTIONS

Rev. Dr. Yorke

Rev. Drt}Yorke of the Archdiiocese of San Francisco when
superintendent of the parachial schools and with the help of a
scholastic committee issued in 1922 a Course of Study.in::Rel-
igion for Grades 1 to VI. It was based on the Baltimore Cate-
echism. The teachers were expected to plan the work so that
g1l would be memorized by the pupils within the 5 year period.
What %to teach and how to teach it was his first consideration.
He issued 5 gréded "Text books in Religion"'as'subsiduary helps
for the Baltimore Catechism. Althoggh‘acknowledging that a
committee could delete half - of the Catechism if it had Epis-
copal approbation and yet leave sufficient for a stﬁdy of rel-
igion, yet he commanded that all be memorized. bEven grade one,
the first year pupils, were obliged to do so. His point of
view was that of the theologian with his attention on subject
matter. His aim was to teach cﬁildren the theology of the
Church. Memory and understanding were to him the only powers
of mind at the teachgr's disposal. Yet when teachers face a
cla.ss they soon discéver that for learning, more 1is required
‘than verbal recitation of absfract matter. The child has emo-
 tions and feelings, a will and reflective powers and an imag-
ination together with a conscience which has to be formed.

Msgr. Dupanloup says, "T4 is not to teach Christianity to our
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children. It is to educate them in Christianity." Ministry of
Catechizing, Dr. Yorke's method, and his text books were an out-
standing effort to seek reform in teaching methods. He counsel-
led the use of concrete and objective explanation. Oral instruct-
jon and questioning was encouraged. In his text books; which
were to guide the teacher, appear prayers and hymns, doctrine in
concise.statements_with,explanations, some Scripture, Church
History, Liturgy,.Devotions, eta.

Students who wish to study this method in detail may pur-
chase hié texts. A valuable critical study of it will be found

in "Some Methods of Teaching Religion™ by Rev. J.T.MclMahon.

THE CATEOLIC UNIVERSITY OF AMERICA

Rev. Dr. Shields’

Disliking the way that Dr. Yorke clung to the old Anal-
ytical Methods Dr. Shields set out to arouse the schools to
advance in methods of imparting religlous instruction as they
had advanced in methods in other subjects. He opposed ver-
batum memorization of the catechism text. Rev. Dr. Pace of-
the University was considered to have been joint author of his
method. Religion was not to be considered as one of the sub-
jeets of the curriculum. It must be, "the central and unifying
element of al} teachfng." A means would have to be found to
accomplish tﬁis.- Hence he decided that a series of graded re-
ligion readers which would be the basal readers used in schools

for practice when learning to read as well as for practice read-

ing and literature, would be essential.
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He firmly believed that education was a slow growth.

You cannot judge the teacher's product for it isn't material.
Educational growth depended upon the individual. The teacher
provided the tools and fostered the growing plant mentally and
spiritually. He claimed that his series of readers were built
in the method of Christ, "Christ presented all His lessons so
that they might be assimilated and rendered functional by His
hearers in the measure of their capacity. Synopses and ab-
stract formulations He left to other teachers. His truths were
all germinal, possessing within themselves the potency and pro-
mise of life and fruit. He was always careful to prepare the
minds of his hearers before planting in them the germs of divine
truth. In this1 as in other things, the catechist should follow
His example."

Hence he would have little to do in schools with catechisms
arranged as now in chapters. Religion should not be so presented
to ehildren. Rather germinal ideas are given first and further
ideas grow out of them.

He issued the Catholic Education Series of Readers (pub-
lished by the Catholic University Press, Wgshington). Herein
he attempted to carry out his ideas in a practical manner.
Students of catechetics would do well to study these 7 readers
and the critieal review of the method by Rev. John T. MceMahon
in "Some Methods of Teaching Religion.™

Tn this connection a word should be said of the value of

Catholic readers in the Catholic School. <This is a reading

age. We can't ignoré this fact. So much secular knowledge is
mentally digested through books that the child must ohtain some
religious knowledge by the same way. He is impressed with the

printed page, even adults are. What appears in print seems to

the mind to be’of_moremvalue. Among the Catholic Kteaders on

1. Shiglds- Notes on Education in vol. XIV.
Pg. 780 of Cath.
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the market to-day the following will be found suitable. It is
doubtful, however, if we will ever have a real Catholic Reader
in every sense of the word. The following will be found of
value. - |

7. The New Corona Readers :

6. The Rosary Readers )Ginn & Company, N.Y.

1. The Canadian CGatholic Corona Readers)

5., The American Cardinal Readers, Benziger Bros., N.Y.

4. The Cathedral Readers, Scot, Foresman Co., Chicago, Ill.

8. The Catholic Yhild Reader - Winston Pub. Co.,

%. 9he Christ ILife Series in Religion - MacMillan Co., N.Y.
The Marywood Readers : Maclillan Co., N.Y.

2. The Tdeal Cstholic Readers lMacMillan Co., Toronto, Canada.

De Paul University Group

Inthusiasm and zeal for the best possible type of religious
instruction for the Catholic youth of America prompted the issue
of a "Religion Bulletin" by De Paul University of Chicago some
years ago. In September 1930 it was replaced by a monthly per-
jodieal under the title of "“Journal of Religious Instruction.”
Tt has become a forum for the expression of the thoughts of
many leading Catholic educationists and catechists. Religioustw
training in the home, the school and the parish is covered re-
gularly within its pages. There 1s no doubt its influence will
be felt in America as the "Sower"™ quarterly in England. TUnder
the guidance of the Vincention ¥g thers who operate De Paul Uni-
versity, thiéﬁJournai has endeavoured to inspire and enthuse the
teachers of ﬁeligion in Colleges, High and parochial schools.
Ccatholic education needs study and trained workers; a Jjournal
of this type offers the opportunity to all teachers of analysing
their efforts or lack of them in the light of the experiences .

of others. -
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Among the prominent features of the efforts of this group
are:-
(a) Enunciation of the fact that all our educational activities
will be-fruitless without God's blessing. Hence the value and
need of prayer. ‘
(b) Making Christian conduct habitual.
(e) Tﬂ{ning for character by enlisting the pupil's efforts.
(4) Necessity of research work in the various fields o Cetholic
education.
(e) Finding best motives for conduct.
(£) Presentation of teaching procedure in the various units in
.Religious Instruction.

(g) Necessity of home training in Religious instruction.
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CHAPTER ITI

SPECIAL CONTRIBUTIOKRS TO THE CATECEETICAL MOVEMENT
The Spiritual Way

The educational system of the United States is noted for
the value it’places on good text books. This attitude is also
seen in the numbers of most attractive texts issued in Religion.
Mother Bolton a Religious of the Cenacle and an associate pro-
fessor of the Department of Education at Fordham University,
New York City, produced a series of four graded books for elem;
entary échool use ocalled "The Spiritual Way™ (World Book Co.,
Yonkers, N.Y.)  The qustolic Benediction was given to‘the work
under date of February 21st, 1930. Twenty essential doctrinal
topics are taken which contain. the fundamental doctrines of the
Catholic Faith.. The catechism text.is the tasis and the cate-

chism statement from the Baltimore catechism is given at the
~end of each lesson. In the teacher's menual which gccempanies
the series will be found 22 pages showing where thé doctrinal
points of the Baltimore Catechism #2 may be found in "The
Spiritual Way.™

The teaching procedure is indﬁctive and very interesting,
containing a variety of projects, problems and tests fqr the
pupils.,‘The plan is' "To teach children to first think dogma
then to expféss,dogma and through understanding and love to
practice it in their daily lives.™ (Manual Page 4.) It pos-

tulates: -
(1) That next to the priest, teachers of Christian Doctrine

“whether in home or school have the most sacred p081tion With
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regard to the human soul.”

(2). That catechists must be imbued with "the reality of'thé
doétrine of the indwelling of the Holy Ghost." (Manual Page 1)
Catechists must appreciate the fact that the Holy Ghost is pre-
sent in the souls of His baptized children and that teachers
are agents in the carrying out of the will of.God in‘reSPect to
children and must not impose their own ideas in them; nor &allow
children to go against the voice of conscience.

(3) Teachers are an exterior aid to the work of the Holy Ghost.
(4) Practice in the art of teaching is essential.

(5) "In the light of the indwelling of the Blessed Prinity in
soulé in the state of Grace,” the church has always been most
concerned with what makes for spiritual growth and less with
the "quantity of information impartga;" (Manual Page 2).

The objective of this "Spiritual Way™ is to "lay a firm
foundation for future doctrinal teaching and spiritual growth
oy defeloping in the child mind;‘a knowledge of God as Creator
end Living Father, and in his a desire to love and obey." The
girstwobjective of the series is candidly not to help a child
to memorize a catechism but fo give the minds of the pupils an
opportunity to. grasp, assimilate and apply.

"The Spiritual Way" was given some years of experimental
study before being iésuéd in the ﬁresent form. The principles
of interest,ﬂbf apperception, of self-activity, of the use of
Bible History and Scripture which are absolutely necessary in
the development of the facultles of‘the soul are much in evidence

throughout the. text. Recognition of the way.in which mankind
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learns, and of the process in learning, together with the
primary fact of the indwelling of the Blessed Trinity assures
the success to those teachers who use it throughout a school
system. . The cost of the individual texts would be a financiai
problem to many schools. Every teacher and every home should
have o set. The manual is invaluable. The projects, problems
and tests are well chosen to motivate individual activity. It
is a disfinct, practical plan fundamentally sound, complete in
itsel? for parochial schools. It demands‘a humble Christlike
tescher as fosterer of Catholic youth; it keeps the text book
from becoming the dominant factor in religious instruetion; It
recognizes the necessity of Gdd's Grace and the place of the
Holy Spirit in the spiritual develovment; it places the child,
"in the midst™ as the one who educates himself in cooperation

with God the Creator.

THE TITURGICAL MOVEMENT

The Benedictine Order, by means of the Liturgical Préss at .
Collegeville, Minn, has proved an inspiration in leading Cath-
olics to appreciate the sacred liturgy of the Church. Piety is
elevated by it. The way of the church in‘feaching through
active participation in the holy mysteries, is her way of in-
fluencing the lives of the faithful.

There'ig’nothing new in the movement. ILike all great re-

forms of the past it covers a long period of time. It is quite

evident in every part of the Catholic world to-day. The inspir-
ation must be from the-Holy Spirit. Individuals are being
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impressed with the - fact that this great organism of the Cath-
olic Church is the mystical body of Christ. Christ and His
people are one. It inspires Uhrist-like living, Christian
soeial consciousness will result and every phase of civic soéial
and economic life will be affected. The liturgical year is a
re-presentation of the life of Christ. His life is not just an
historical évent to be seen only in books but is an ever-present
life, continuing in the liturgy of the Church. Reformers us-
ually write fheir message. Christ didn't. He wrote nothing,
not even His great command at the Tast Supper. He ordered all
to take up the Cross and follow Him. His was a life of prayer
end action. His example was for our imitation. The faithful
no doubt need to know the necessary dogma and moral but intell-
ectual knorledge is second to participation in the life of
Christ which even the most- 1gnorant can do. Salvation does not
depend upon intellectual attainments.

The participation 1is accomplished by means of the sacra-
mental system instituted by Him. The liturgical way is the
way of life; the corporate way of prayer, not the private and
individual way. Gourses of study prepared for home and school
must accentuate the participationAof the faithful in the 1it-
urgy of the Church; in the reception of the Sgeraments, in pray-
ing the Mass with the priest, in appreciating the value of .
liturgical érayer, in living in the state of grace. The faith-
ful must participate in His 1ife. He showed the way; a life of
prayer and of good deeds for the greater honour and glory of
'God»and in aqcordance with His will. His ;gcrifice is our sac-
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rifice. His commands,we joyfully obey. "Take ye and eat for
this is my body." "Do this in commemoration of me."™ The
Mass is the greatest act of public worship. All grace comes
to mankind through the Mass. But active participation on the
part of all is necessary. Tet youth be taught and encouraged
by Priest, pareﬁt and school teacher to live the life of the
Churdh.

Teach a real appreciation of the Mass and how they can
best participate in it. Centre the school and home courses on
the doctrine of the mystical body of Christ. ILet the active
life of the Christian be the end in view. ILet the life of
Christ be well known as learned through the liturgical year.
Prayer,.ﬁass and the Sgeraments, as the means of Christ-life,
should be not only closely studied but practised. The virtues
of Yhrist cén be seen For the individual to imitate. It must
be remembered that what men @o, think and feel forms their
charscters as Christians as well as in any other way. ;This
makes for CUhristian development more than anything that can
be accqmpliShed:by,memory, mind or theoretical methods. The

~ehild, the youth and the Catholic parent must live a life of

active participation in the means of grace.. Yhis is the motive

whieh enlivens the liturgical movement. <the children of God
must realize their vbcation and deepen the Christ-life in their
souls. Can ﬁarents be reached and educated to grasp their
duty and opportunity in this regard? Such is very vital for:
home igiluence‘is most lasting. On the Catholic home depends
the type of faith of the people.

To-bring'the‘message to the schools and teachers, the
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Benedictines have issued varied matter. ¥or practical use for
teachers the following will be found most useful. These are
only a very few of their publications however.

(1) "ILiving with the Church" Dom. Haering 0.5.B. - 1s a handbook
of 1nstruction on liturgical year and chief feasts.

(2)"The Mass Drama" - Rev. Wm. Busch, will give the teacher an
admirable 1nterpretaﬁion of the Mass. It should be in every
teacher's library and is not expensive.

(3)"Tf I be lifted up"- Rev. P. Bussard - on the mass - a
pamphlet.

(4) "Offeramus,” - The ordinary of the Mass with an admirable
explanation which should be used by all pupils before commen-
cing the use of a Sunday Missal. 15 ¢ & copy. -

(5)"The Christ-Life Series in Religion for Home and School,”

These will be ready in September 1934.

WITH MOTHER CEHURCH

This is the name given to a series of five graded texts
for ¢iassroom use for the purpose of bringing pupils to betier
participation in the 1life of the Church.

 The Sisters of the Order of St. Dominic at Grand Rapids,
Mich. with the eooPeration of the Benedictines issued this
series. It is o distinet contribution to the Cateehetlcal
Movement with a personality of 1ts own. It 1nSp1res meditation

and reflection. It endeavours to impress the child with the
fact that he is a member'of the Mystical Body of Christ; that
he has the duty of alding Chrlst in building up His Church.

Slnce abstract prlnciples are brought to the mind of the child
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by boncréte experimentation; and since he leafns mostly by “i
actually doing thingsj since it is possible to learn the truths
of faith by activebparticipation in the liturgy of the church; so
the child is‘given an opportunity frequently of being instructed
in liturgy and of actually'pafticipafing in it and especially in
the Mass which is the heart of the liturgy.

The Books afe graeded as follows:?

Book T - Grades III and IV

Book IT ; Grades V and VI

Book ITI - Grades VIT and VITII

Book IV ; Grades IX

Bookx V - Grades

They are a sort of laborafory manual for the Réligioﬁ Course;
WOuld not,sﬁpplant any'catechism; wpuid not be dsed daily ﬁut only
for the impbrtant feasts. 'They provide not only reflection, but
activity in assighments.v The missal and New Testament form the
chief sources for reference.

There is in the spirit of meditation an inspiration to what
is noble and Christ-like. Teachers have found the series a real
.help'in the course of Religious Instruction. No manual for teach-
er directioﬁ was issued.

The plan of the course is &as follows:;

The lesgon for éach day has an Objective, a Reflection and

a Response. %he aim is to instruet in the spirit of the feast

and to awaken action in the student and to develop Christ-}ife
in him.

The teacher gui&es?in the lesson. Having stated the QObject- .

ive the student is guided in the Refiection to go'as far.as
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possible beyond which is written, as his intelligence can go.-
He is guided in seeking the treasures from the Mass, the source
of God's grace. The success of this procedure depends on the

. understanding - the teacher has of the liturgy together with.
the teacher's own_type of spiritual life.

The reaction of the student is further stimulated by the
Response and’ﬁesolution questions. These questions are to be
answeréd by each individual pupil himself. They are not for
class questioning aoral or written. ‘They are for the inspir-
ation of what is noble and elevating in the minds and hearts
of pupils.

The assignments may be divided over the class for class
report and discussion. The aim ig to inerease knowleige of
the liturgical feasts. <they always centre on the Mass of the
Sunday sincé'it‘is the cenfral and highest act of Catholic
corporate worship.

PARTICULAR CCNTRIBUTICNS FOR THE CATECEETICAT LIBRARY

For Teachers

1. Theory and Practice of the Catechism - Gatterer - Krus
5. Some Methodis of Teaching Religion - Rev. J.T.Mcahon.
‘This contains a eritical study of séveral methods; A val-
uable text.
%. Catechetical Methods - Rev. K. Bandsas.
4. Aims and Methods in Yeaching Religion. - Rev. J. K. Sharp.
5. “he Ureed Exnlainéd by Rev. J. J. Baierl.

‘“Commandments' tsgceramentst '"Grace and Prayer“ "The Mass."

6. The Givers. and Way Into the nlnndom - nev. F. H Drinxwater.

fhe Sower bcheme Books.
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7e Rt; Rev. Victor Day of Helena Montana publiéhed some years
ago correspondence courses on the Apostles!' Creed, Commandment
etec. Tach lesson consists of four printed pages containing the
story from Scripture or other sources which contain the doctrine,
a picture, a study outline and the questions to be answered
after study. They are valuable for learning by'correspondence.
8. The Queen's Work ?ress of St. Louis, Mo. have issued a set
of four handbooks.on teaching the catechism in a graphical man-
ner called "Chalk Talks." Practically all Christian Doctrine
is covered, together with suggested chalk drawings for the class-
room blackboard, and pupils' catechism note books. Blackboard
jllustration is used as a device to hold attention and to aid
the children in grasping the abstract ideas. The cost is so ‘
small that any teacher coﬁld well afford to have them for ready
reference. 'They are a welcome addition as teacher helps. |
9. Spirago's Hethod of Christian Doctrine by liost Rev. Arch-
bishop S.G.lMessmer was {ssued in 1901. It is an excel}ent man;
ual for the teacher. .

10. The Christian Brothers issued the Catechists® Manual in
1912.. Their graded textbooks of christian Doctrine are used

in many of their schools. These afe the traditional type of
catechisms. o

11. The Religion Readers of Rev. Roderick Mac Eachen were pub-
lished to sgfisfy an acknowledged neei. However, they did not
prove acceptable to'thé schools. ‘The Baltimore Catechism was
adapted to suit the course.

12. "practical Aids for Catholic Teachers™ Benziger Bros., -
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is a large reference book filled with classroom suggestions and
procedures for teachers. Two feétures included are a ILife of
Christ and o series of lessons on the Natural Virtues.

13. The Journal of Religious Instruction issued by De. Paul Uni-
versity and edited by Dr. Horan is introducing monthly to the
teachers of the Catholic Schools and Colleges the ideals and
practical reéults of the leaders in the field of catechetics of
to;day. |

14. The Catholic School Journal of Milwaukee issued by the

Bruce Publishing Company has begun to publish various valuable

texts among which are:-

The Ten Commandments. The Character Calendar.
Teading the Little Ones To Christ - Rev. Father Dennerle.
Réligion and Leadership - Rev. D.Lord S.J.- Science and
Culture series. .
15. "Fow to Teach the Catechism" in 3 graded volumes by Rt. Rev.
Asgr. M.A.Schumacher. (Ben21ger Bros.) are handbooks for the

teacher presenting in a systematic manner the lessons in the
Baltimore Catechism. Commentories and suggestlions are ma.de on
each question. ‘
16. One of themost‘practical contributions to the Catechetical
Movement are the series of graded religion readers issued by Rev.
Tm. Kelly - secretary Catholic Board of Bducation, New York.

"our First Communion" - Grades I and IT

MPhe Mass for Children" - Grades III and IV

"Our Sacramentsﬂ-- Grade V
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CATECHISM TEXT BOOKS

Comment and Constructive Criticism

The'matter of suitable text books for the pupils has been
debated for many years. The question and answer type has been
in vogue so long that apparently it 1s favoured by many. In the
English speaking world the favourites are:;

The Explanatory Catechism (all classes) Burns, Oates & Washbourne

The Gradusted CUatechism (Grades I to III " " Tondon, Eng.
The Star Catechism " " n n
The Sower Scheme Catechism " 1 n w

Dr. Butler's Catechism - Cath. Truth Society, loronto, Ont.
Rev. M.V. Kelly's Catechisms: Cath. Truth‘Soc%ety, Torﬁnto, O%t.

1. First Communion Catechism #1 " " '

2. The Junior's Catechism 72 " w ! " n
3. Revised Butler's #3 . n " n "
4. Revised Baltimore Catechism " " " n "
5 7 CM ?&a—pﬁc o - e . “

The Baltimore Catechism (2)
Kinkead's Series of Catechism (5 in number)
Primer of Christian Doctrine - MacEachen
Complete Uniform Course in Christian Doctrine BK 1 to 6 by
Christian Bros.
The Catholic Catechism - Cardinal Gasparri
Part I - for First Communion
Part II for Elementary Schools
Part III for adults.
The Indian Catechism by the Jesuit Fathers.
The English and French Catechism of Quebec. .
petit Catechisme selon la Methode Industive by C.E.Roy Ptre,
Cure, Gaspe.

‘FOR HIGHER CIASSES

Deharbe Catechism ,
Cafferata - The Catechism Simply Explained.

In all these will be found the doctrines of faith expressed
in concise form. They contain condensed theology so that no mis-
taken meaning is possible. Except for the graduated catechisms,

everyone concedes that the language is not that of the young child.
Tbose'interested in this question should read "Mhe First Instruct-

ijon of Children" Tehon - (B. Herder Book ComPany.), or peruse the
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catechism of the "Sower Scheme™ by Father Drinkwater who divided‘
the English Catechism over a four-year course. The latest effort
in aiding teachers to decide what to demand in memorization is
shown in an excellent series issued by Benziger Bros. Publishihg
Co.,'1934, called “Teaching the Uatechism™ 3 volumes for actual
classroom use by the‘teacher, (Rt. Rev. Msgr. Schumacher. )

It is coﬁceded that there must be text books of Catholiec
‘Doctrine stated in a concise way, but many feel that the same
‘clarity and conciseness can be had in books for pupils' use
without use of the question and answer form. However, the im-
portant matter is not the form of a textbook so much as the man-
ﬁer of teaching.

THE CATECHISM TWAY

From the Catholic Truth Soeciety, Loronto may be obtained

three pamphlets on the Catechism by Rt. Rev. ¥.X.Ross D.D., by
Rev. L.E.Bellante S.J. and by Rev. Bernard Grimley, D.D.

A perusal of these pamphlets impresses the reader with the

conviction that the present catechism determines the form of
teaching used by both priests and teachers and that it does not
teach in any way what Catholic life really is, i.e. "Its native
excellences, its superiority over every other form of life, its
truth, its methods and its helps. It does not present the

Paith as a true, supernatural inspiring and herocic plan of life

for all." 1 ‘The catechism was provided to meet conditions of
a by-gone age. fo—day de-Christianizing influences are at work
destroying family-life and are making a concerted attack on the
natural rights of the‘individual. The child is becoming a
'pawn df the stété‘authorities. Lthere are no'fen commandments
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for Capitalism or Communism. The Christian 1ife is being lost
sight of completely amid the materialism of modern times. The
times counsel reflection on method in religious instruction.

The doctrine of Grace is the most fundamental of all the facts
in the Catechism, yet it is treated in no more important manner
than that of purgatory or of indulgences. Unless something . is
done to make éhe catechism and the teaching of it a Catholie
scheme of life rather than a mere statement of belief and of
facts about religion it is doubtful if our schools wili be worth
a1l our seserifices for them. The very doctrine on which the
whole Christian life in its relation to Christ depends, namely
the doctfine of the mystical body, is‘not even mentioned} No
wdnder so many have no appreciation of the Mass, the very centre
of Gathélic life. No wonder so many act as if they could be
loyal to Chriét and yetnot so loyal to His Church. St. Berna-
dette of Lourdes knéw the answers to the catéchism so imperfect-
iy that her pastor refused to admit her to Firét Communi.on. But
she knew how to live the Catholic life and was chosen by the
Blessed Virgin to be the agent of the beginning of the great,
shrine of Lourdes. Memorized theological formulas will not de-
velop Catholic life. They are, howeﬁer, necessary guides for
the teacher and for reference. Only mere verbalism will result.
from unintelligible memorization. The Catechism has its place.
as the GOmpenaium of Christian doctrine. As a textbook for
children it needs the awakening influence of the teacher.

There isn't an adult to-day except those actually teaching

and using the catechism daily, who can give you more than & few
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gimple verbatum answers, and yet the verbal recitation is demandéd
of pupils and the whole catechism period 1s sometimes taken up
with threats, punishments, coaxing, and the use of every device -
¥nown to have pupils memorize answers. Unless the questions, too
be memorized by pupils, they respond in a guessing fashion or
have to be prompted with the first word. The poorest pupils can
do as well as the best on leaving school. <*he majority never
touch the catechism again. No interest is seen in the ma jority
of adults in religious reading of any kind; seripture, lives of
the saints, current Catholic thought or the Ugtholic Press.
Their religious education stopped with their graduation from
Gatholic schools since tastes were not created. No wonder a
Catholic Social Yonsciousness is lacking in so many. No wonder
the losses are not insignificant. No wonder there isn't the
natﬁral growth in memd®ers which we should have. it is not the
catechism but rather the gréce of God which has been the cause
of the Uatholic life which is in evidence. IMuch more would re-
sult if special efforts were placed on the knowledge and develop-
ment of Christian 11fe rather than on the memorized results of
a Cateohlsm. Pedagogical means at our disposal are the Liturgy -
"The Church's own intuitive method of reising our minds to a love
of invisible things by means of visible things.™ The application

of doctrine to conduct as seen in the observation of the facts

of évery-day life. The pupils_must see that religion is a 1life
to be lived é;d that it enters into the daily actions of men and

of nations. It is not a theory to be learned.
Being chlldren of God by Baptism, children have a super-

natural sense and can resvond to our teachlnés. The gift of

1. Grimley, The batechlsm Page 7.
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faith gives t%fm an understaniing of the spiritual and an
appreciation of its worth. - Consequently urge them doing
things; prayer, attendance at Mass, making sacrifices.
4Yhis is inductive teaching continuing in the school
what is or should be the method of the home and church.
The living of religion is not dependent on a catechism
learning of it as now in vogue. rthe recitation of the
.words of the catechism is no assurance that a child or
anyone knows his religion. In pamphlet number TIIT Rt. Rev.
¥.X. Koss, D.D. says,"Inductive teaching consists in pre-
senting in concrete form the idea which the teacher wishes
to impart to the pupil for the purpoée of leading the pu-
pil to observe and see, at least in imagination, the things
without which the abstract idea cannot be formed;——ﬂothing
enters the intelligence without passing through the senses.”
A good example of intuitive or induetive teaching is Our
Tord's reply to the question: Who is my neighbor? The re-
ply in Butler's Catechism is:™Mankind of every description
and without any exception of persons, even those who injure
us or differ from us in religion.™ . Qur Lord mede His reply
to the same quéstion concrete by telling about the man who
was wounded and robbed on the road to Jericho."

- : FHE TLITURGICAL WAY

The words of Pius XI in his Eneyclical of December 1l1lth,
1925 appear to suggest thst whet might be called the Litur-
nical way may ‘be a better way of learning than by the cate-

ehism way. "The yearld cowmemoratlons of the holy mysteries
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are far more useful for teaching the people the truths of the
faith and bringing to them the joys of the spiritual life
than all the pronouncements, however important, of the teach--
ing ehﬁfch. These appeal only to a limited number of spec;
iaily intelligent people, they speak but once, and then to
the intellect, while the Churchts feasts move and teach every;
bo@y, they go on every year and for evér, and influence not
only the mind but the heart and the whole man.m™

?or centuries the liturgy was the vehicle of instruction.‘
Théy did not learn the supernatural truths by abstract state-
ments, but by}active participation in prayer and in the Sacri-
fice of the Mass throughout the year‘they learned how to live
the Christian life. The Church year was a continued object
1ésson. By active partioipation, the hearts of the faithful -
were filled with the Grace of God and with the indwelling of
the Holj Spirit, or to understand it better, they had Christ
life within them, the sap of the Vine putting 1life into the
Branches. The Gdoctrine of the Mystical Body of Christ is
thus menifest to the people. The liturgical way and not thé‘
catechism way will make every Christian feel bound to be
loyal to Christ in aiding Him in building up the Church.
Rev. J.‘T. McMahon of Perth, Australia ; Rev. Dom. Beaudoin,
0.S.B. éna Rev. Gerald Ellard, S.J. are three of the most en-
thusiastié who afe endeavouring to héve religioﬁ taught in
the liturgicalbway. There is a great awakehing taking place.
(Thought, Dec. 1932 ;‘Sower; Ocﬁbher 1932.)

(Catholic Mind Apr. -22,-1931; Catholic Mind Feb. 22, 1933.)
(Catholic Mind July 22, 1933; Catholic Mind Feb. 22, 1934.)
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‘PARENT-TEACHER MOVEMENT

There is a general assumption taken by many to-day
that‘thevschool is the only organization for child train-
ing. Many staté educational systems act evidently on this
assumption. This is false and is doing untdld harm to-day.
The family is being weakened by it. By natuial right the
parent has the first duty of bringing’up children in a
Christian manner. No teacher can take a yarent's place in
this educétion of youth. If parents have passed their
duty to the schools, efforts must be made to transfer par-
ents’ dutiés vack to them. No school has the right to us-
uryp parental duty or aufhority. The priest teacher, par-
ent feacher; school teacher, eaéh have their sphere of
action. Eaéh must underétand their duty well in the Dbest
interests of Catholiec youth.

Every child has a place meant for him in this world.
The child itself is the master of its destiny. Schools
and churches are important in the educational process.

But the home is the greatest educational institution of
all. The family traits afe there 1earned; Pirst found-
ations of character are laid there. <The home may negative
all that the schoél ﬂopes to accomplish. The citizen is
made there b&'the example of the parents. Should not par-
ental education be considered if found pecessary?

Considering this, it is evident that the best inter-

ests of church and state will be served if family life is
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protected and if parental education becomes a policy.

The League of Teacher lMothers was organlzed by Ella
Frances Lynch as early as 1922 and has nreached the ideal
of seeking the best type of chlld education through par-
entel educetion. She is on sure ground when the home is
called the "only instiﬁution which is in itself strictly
sn educational institution." Parents alone can be called
the real true educators, all others are just teachers.
Parents can easily find out what their children are in-
terested in and make this the motive for self-activity.
Parents»and the best of teachers can only be the foster-
ers of what is best in youth. <he perent needs self-
cultivation, ideals, but above all a fine moral nature for
the task. But let us not fprget thet the graces of the
Sacrament of Matrimony can be expected to produce results

in those homes where Onrist is King.

Best results are obfained where groups of mothers:
and grouﬁs of fathers meet for study on such tovics as
discipline of the young, habits, early religious educatlon,‘
~ manners, language in the home, etc.. For the nuldance of
such groups readers are referred to that admirable text
issued by the Macmﬁllan Publishing Co., "Bookless Lessons
for the Teacher thher."

Home and school assoclatlons glve an admirable oppor-
tunity for parental educatlon, where parents read and study

this text. Tecturing will not give as good a result.
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THE LITURGICAL CRUSADE IN THE SCHOOL

| To advance the liturgical spirit in schools, St.

Andrew'? Benedictine Abbey in Belgium in January 1938

commenced issuing. every ten days an eight page pamphlet

for the use of teachers and pupils: Dom. Gaspar Lefe-
bvre 0.S.3. is the director and editor of it. 'He names
the movement a Crﬁsade. He hopes by it to reach the
mindé and hearts of youth so that they will live heart
to heart with the Church in her ofZficial prayer.

These ten-day pamphlets contain:-

(1) A 1ittle liturgical calendar of each ten days.

(2) A thought for each day from the liturgical prayers
‘of the day.

(3) The scripture and bible history in story form with
catechism references, and questions on it, together
with suggested devices and victures to aid in devel-
opment. |

(4) The Missal - gquestions on the prayers of the various
parts of the Masses of the period. This correlation
ofvdoetrine and religious pracfice_is followed by the
correct answers. |

(5) Titurgical exposition for the teacher of the section

-of the'cﬁurqh yéar which the pamphlet covers,.scripture
being again,prominent.
They are printed in French, have s well-determined

plan, and are replete with illustrations. and devices to in-
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terest teachers and pupils in scripture and doctirine. The
importance of the Mass and the Missal is the keynote of

this periodical.

TEACHEING THE PUBLIC . SCHCOL CHILD

The Catholic Instruction Teague

Thevlasf decade has produced an ever growing inter-
-est in the Religibus Instruction of the Catholic child in
Public schools in the United States and Western Canada.
The Catholic Instruction League which has operated in many
centres for the purpose, received original direction from
Miss Josephine Brovmson in Detroit. Usuelly these child-
ren must be attracted to class and interest must be held.
In many cases parental influence is not strong. .Knowing
.that the catechism itself would nevér»hold these_children
ian effort to enlist story telling, graphical represent-
ation, and good teaching‘methods was made. Miss Brownson
was among the first to issue material in suitable form; ’
"1o the Heart of a ﬁhild" ﬁresented Christian doctrine in
én attractive way. For junior children_"Feed»my‘Lambs,"
proved a welcomé handbook. “Learn‘bf ﬁeﬁfwas the catechism
for the.junioré. }"Living Foﬁever" gave the story of sac-
iaﬁents_and présenteq them in an admirable manner.. the
Sunday Visiter Press can give infbrmation on these texts.

Mdst of the cities of, the United States have now
active organizations. It is fo te hoped that the 2,000,000

Catholic children calculated to be in attendance at Public
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Schools will ‘be reached by these organizations.

" CONFRATERNITY OF CHRISTIAN DOCTRINE.

Piuskx in a.syecial eneyclical on April 15th, 1905 or-
dained that the confraternity of Christian Doctrine be insti-
tuted in each parish for the purpose of enlisting zealous help-
ers for the iﬁstruction of the young in their faith. Benedict
XV in May lgth, 1918 gave further inspiration to the movement
in the new Code of Canon Iaw - Canon 711 - Sec. 2. Pius XI
on June 29th, 1923 in the Motu Proprio,.Orbem Catholicum est-
ablished a special office which, "The Apostolic See is to use
gs its instrument to secure, throﬁghout all Christendom, the
observance of its laws, and to instruct the faithful in the
precepts of Christian Doctrine, It shall be the auty of this
office to modérate and promote the eﬁtire catechetical action
in the church. Bishops are personally réquired to render
full and complete account of Catechetical work in their dip-
ceses to this central bureau at stated times.” |

These confraternities have many privileges. They are now
to be Pound in many dioceses. Councils of Religious Instruct-
jon have appeared also in many dioceées; It would appear as
if the catechetical movement is an inspired one in our times.
A perusal of the pastérals on organized catechstical instruct-
ion issued'bydfhe,Archbishop of Regina and the Bishop of Cal-
gary in Canada are enl ightening and inspiring.

The Confraternity of Christian Doctrine of Los Angeles

. has>: issued for classroom use valuable note book Cathdlic

(65)




pictures for children's use when teaching the lMass, Prayers,
Benediction, Rosary etc. They also issue samples of pro-

ject books in religion, including catechism note books.

SISTERS OF SERVICE

The Catechetical Movement in Western Canada received
inspiration from the catechetical house of the Sisters of
Service,‘an organization founded through the efforts of
Rev. w.Daly C.S.S.R. and of Most Xev. Neil McNeil, Arch-
bishop 6f‘Toronto. As part of their work-they endeavour
to reach those iﬁ isolated regions who have little or no
onnortunlty oyrigl learnlnc their rellgion. By mimeographed
lessons by corresnondence they now have reached some 5,000
individuals in Religious Instructlon. - ¢he cost is defray-
ed by an interested 1ayman;~

RELIGIOUS VACATION SCHOOLS

The Rural Tife Bureau N.C.W.C. of washington D.C. now
issued the Manual (106 pages) for the direction of those
operating Religious vacation Schools. GCourses full of
suggestions for Primary, Intermediate and High School
grades of children are outlined. A plan of 6rganiza?ion
and constitution and list of jndulgences granted to the
Confraternity of Uhristian Doetrine is included. It is a
valuable handbook and the cost is 10¢.

The movement was founded by the Most Rev. Eawin V. OF

Hara, D.D., as part of the Uatholic Rural Life Movement of
the United States. ‘these vacatior schools may operate

from two to six weeks. ¥hey have incereased wonderfully in
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the last few years. Seminarians and teachers, religious
and lay, form the staff under the direction of the parish
priest of the centre of centres. In Canada they have op-
eratedﬁfbr two weeksperiods in the dioceses of Regina and
Calgary. Some 1,800 were in attendance in the éummer of
1933 within Calgary diocese. A daily time table might be

gs follows:-

8:15 - Morning Mass
9 - 9:15 - Prayers assigned for the week.
9:15 - 9:45 Stories - Scripture - Picture Study

g9:45 -10:15
10:15 =10:25
10:25 -10:45
10:45 -11
11: =11:40
11:30 -12:

Christian Doctrine and Yonduct.
Health Instruction or Catholic Civies
OQutdoor recreation

Singing

‘Titurgy (Mass etec.)

Art and Handeraft.

(J T T T I I A

‘The aim would be - Preparation for First Uommunion
and VYonfirmation and parental education for the home train-
ing of Catholic youth.
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CHAPTER Iv
CATECHETICAL SUNMMER. SCHOOLS

There is an army of teachers instructing our youth to-
day. Their opinion and principles of l1ife will éffect our
youth. So much of the materialistic viewpoint is in evid-
ence a;ound us that it is imperative that our teachers
should assemfle for the study of Christian principles.

The individualism born of the Renaissance and of the
so ealled reformers is the cause of that intensive nation-
alism in the Wofld to-day which destroyed 10,000,000 of
the World's youth in 1914 - 1918, and is to-day one of
the worst enemies of mankind; that individualism élso has
grown-into the cruel capitalism of to-day which has en-
slaved the world; it also is the cause of that false phil-
osophy which exalts the sﬁate to suéh a degree that law
is above morals; The philosophy of materialism has won

so far in kussia, Mexico, Germany. Where will it end?

Only Christian principles studied and applied to the 11ves
of men and of nations can save the world from the disaster
of paganism. Hence the need of assembling our teachers in
these days when events are moving fast in wrong directions.
By study and guided reading our teachers can be inspired
with the opportunities of the Uatholic teacher in her
every day routine li%e.

" Courses in Gatholic Action for teachers are essential
to-day. A Summer Uourse should consider these topies for

discussion and for lectures thereon. |
(1) The ¥neyclical on:the vhrlstlan bducatlon of Youth.
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The Catholic teacher's point of view is here given on
true education, the place of the teacher, rights of the
state, duties of the state, duties of parents and their
rights, coeducation, neutral schools, sex education, exalt-
ation of athleticism and physical training, over-emphasis
on health education, the new education, child-centred
schools etc.

(2) Catholic action according to FPius XI.

(3) The essential topics in Qhristian Doctrine especially
Grace and its means - Gatechism theology for the teacher.
(4) the application of vhristian Doctrine to conduct.

(5) Seripture and Bible History for the Gatholic pupil.
(6) Church History - church music - church art.

(7) The Lit@rgy - the Mass - thevLiﬁufgical Year - the
Titurgical Movement.

(8) General methods of teaching applied to xeligious In-
structicn.

(9) vocationsl Guidance - religious vocation.

(10) frinciples of Gatholic social science.

(11} A course of study for the elementary and high schools.
The doctrine of the mystical body should be prominent.

In Canada the London sSummer Sehool of vatecheties was
founded by the late Rt. Rev. M.#.Bishop ¥allon. ev. John
J. 0'Gorman D.C.L. P.P., 1.C. of Ottawa was chosen as prin-
cipal with a staff comsisting of Rev. Dr. Foley } Rev. ¥,
Brennan of St. Peter's Seminary, London, J.M. Bennett, IM.A.

of Toronto. Brescia~Ha11, operated by the Ursuline Com-
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munity, was used for the sessions.

The course was given for three different summers,
1929 - 1930 ; 1951. Tach seesion was of twelve days dur-
ation;' Over 400 teachers attended its sessions and re-
ceived the certificate of attendance. Owing to the death
of Rev. Dr. OfGorman, it has temporarily discontinued. A
sample of the certificate 1s appended.

Many expressions of opinion of the value of such
training for our teachers have been made. When one con-
siders the variety of summer school courses offered by
the varlous Government Departments of Education for the

improvement of teachers in serv1oe and of the velue de-
rived from them,vlt 1s only 1vht tbat annreclatlon be
given'to anﬁ efforts made by Catholic authoritles for the
improvement of our teachers in parochial schools. The
courses can be made very interesting.

Summer School Courses in Religicus teaching oroan—
ized under the guthority of a Bishop have the right to
issue a certificate to the teachers who complete the
work in & satisfactory manuer. Such’eertlflcates have
s canonical value. A sample of the certificate issued
by the London Summer School follows: It might be well

to point out, that the word catechetics means religious

teaching.
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Arms of the

Diocese

LONDOK -SUMKER . SCHOOL OF .CATECHETICS

Under the Patronage of St. John de Brebeuf, Canada's
First Canonized Catechist
L Established in 1929 by
Right Reverent Michael Francis Fallon, D.D.
Bishop of London.

"We are intensely desirous that, in the principal centres
in which Religious Communities engaged in educational work
are located, schools should be opened, under the leader-
ship and guidance of the Bishops, for specially chosen
students of both sexes, who will be trained by an appro-
priate course of studies. Those who pass a successful ex-
amination will be officially declared competent to teach
Christisn Doctrine and Bible and Church History. The Bup-
eriors and Superioresses of Religious Houses will care-
fully select from among the members of their Communities
those whom  they desire to attend Schools of this type and
to instruct boys and girls in the precepts of Religion.™
‘POPE PIUS XI. B S . :

THIS ISTO CERTIFY that'O.Q'..0'.'.........'.‘...C‘.Q....
Successfully completed the ¥irst Year Course of the

Tondon Summer School of Catechetics.,
Brescia Hall, TLondon, Ontario. R R

Registered No.

JOEN D.O'GORMAW P.P: D.C.IL.
Principal.

The Holder of this Certificate is pledged
to keep £it for the vocation of a Cathollc
- Oatechist by unremitting Prayer, Study and
Practice. : :
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CATECHETICAT COURSE IN SEMINARIES

In the ACTA APOSTOLICAE SEDIS of March 3rd, 1930, the
wish: » of the Sacred Congregation‘of Seminaries is thus ex-

pressed.

"Since the opportunity has presented itself, it is the
mind of the Sacred Congregation (i.e. of Seminaries), that
for the same reason, another matter should be urged, namely,
that those courses of study which seem of lesser importance,
but whieh in fact are of greater value and more necessary,
must not be neglected in favour of deeper studies. This
point has been recommended to us frequently and forcibly by
holy Popes of the Church, and by other Apostolic men, and
has been propounded more than once, and in no uncertain terms
by this Congregation itself, - that in every diocesan Sem-
inary especially in the Theological Course, a special school
or Chair of Sacred Catechetics should be: established, and
meintained in a flourishing condition. For it is certain
that catechetical instruction as a suitable system and way

_of instructing lay people in the first rudiments of religion,

is the foundation, as it were, of the entire priestly min-
istry, and is the chief source of its success and its fruits,
especially at the present time, which may verily be called in
the words of St. Paul, "a time of ignorance" (Acts XVII 30).
But alaes! this duty is often neglected, and we frequently
Pind the elements of religion dispensed unsuitably to Christ-~
ian lay-people and to children; and in a confused or obscure
manner, which is entirely insufficient to attiract the souls
of the hearers to their practice. The situation may well

be deplored in the words of the Prophet Jeremias: "The little
ones have asked for bread, and there was none to break it unto
them."

™e therefore call the attention of Ordinaries of Dio-

ceses to the prescription of Canon 1365 of the Code, which
was also forcibly recommenced in a letter of this Congregation
September 8th, 1926, namely, that the seminarians, who are the
hope of the Church, in each diocese, are to be instructed in
o more vehement desire of educating the Christian laity, and
especially the youth, in the elements of our Faith, with great-
er fruit for the future.”

(Conclusion of letter here follows.)

GPIERAL POINTS OF IETTER OF SEPT. 8th, 1926.

" on Catechetics in Seminaries.

(1) Canon 1365 - "A Course in Pastoral Théology is also to be

given, including-practical exercises, especiaily in the method
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of teaching Catechism to children and others.”

(2) This course is very necessary, since the salvation of
gsouls depends so largely on the instructions given by priests.:
Quotatioh'from Pope Benedict XIV, "We affirm that a large
number of those who are condemned to eternal punishment fall
into this calamity from ignorance of the mysteries of faith,
which they must know and believe if they are to be numbered
among the elect." (Inst. XXVI 18).

(3) The pastor, in order to fulfil his very grave duty in
regard to catechetical instruction, must not only prepare
children properly to receive First Communion and Confirm-
atioh, but must continue teaching them, and also instruct
adults. (cf. C.C. 1329-32) |

(4) Not dnly- pastors have such a duty. "Priests-and other
elerics, unless prevented bj‘a legitimate impediment, are

to assist their Pastors in this most holy work, even under
'the pain of incurring ecclesiastical penalties.™ (Can. iZSS,
sec. 2).

(5) The deep and necessary truths must be taught in a way
accommodated to the capacity of ignorant hearers.

(6) Hence, careful preparation of each instruction is necess-
ary. .

(7) Doctrineal, preparatlon in classes of Theology is, aloné,
insufficient. A"separate tralnlng in teaching must be given,
which is to treat mostlJ 0f the manner of imparting doctrine.
(8) Quotation from bncvcllcal of P0pe Pius XI, April 15,1905,

“Acerbo nimis"s .
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(a) It is easier to find a good preacher than a good
catechist.

(v) ¥o matter how much natural genius a man has, he must
not depend on it, but must prepare each instruction carefully.
i (¢) The more ignorant the hearers, the more careful must
be the preparation.

The subject of catechetics is a part of the course on
Pastoral Yheology at oeminaries. In the past it hasn't been
given the attention its importance warrants. As a result of
the expressed wishes of the Holy See it has become an essen-
tial part of the studies of the young seminarian. Many of
these young men will be closely identified with Vg tholic Par-
ochial Schools and with the Uhristian Education of youth

throughout the land. Some will be in the administration de-

partment of the larger sy stems; scme Will be diocesan super-
intendents; some will be called upon to teach in Catholic
High Schools. Tt is only just that in the seminary some.pro-
vision be made in the course of study for science of educa;
tion and direction and practice in Religious Instruction.
Pedagogy is an art and a science. It has principles.
Those who direct the Catholic Edueation of youth certainly
should meke at least some study of its main‘principles. For
intelligent direction:of teachers and schools the priest dir-
ector needs kﬁbwledge‘pf educational method and confidence
in his judgment in educational matters‘derived from study.
The nature of a course in_a‘Seminary,‘depends on the field

of labour open to the graduates. the following, however,

should not be oveflooked.

[




(1) Christian Tducation as outlined in the ¥ncyeclical
of Pius XIT.

(2) Tendencies in education to-day.

~ (3) The Catechetical Movement - Apostolic times - St.
~Augustine - Middle Ages - Catechisms - Munich - Sower -
Fucharistic apnd other plans and schemes - The Liturgical
Movement - American Contributions - French Belgian end Irish
Contributions.

(4) General Method - learning process - lesson types -
ways of presenting knowledge - devices - technique of teach-
ing - questioning.

(5) Aims in the Religious Tnstruction of youth.

(6) Methods for elementary schools such as “The Seri-
Spiritual Waj" and "Witkh Mother Churphﬁ and plans;such as
that of the Baltimore Archdioceses.

(7) Methods for secondary schools and colleges such
as "Religion and Catholic Action" by Father Campion of Brook-
lyn; Livica; Religion by Rev. J. Laux.

“(8) College religious instruction such as Science and -
Culture Series by Rev. rather Lord 5.J. Ellard S.J. and Mor-
rison S.J.

(9) Study of Methods used by our Lord.

(10) Wil}-trainfng and the doctrine of Grace.

A series of about 15 lectures would easily cover suff-

jecient theory to open up the field for study for any of the

students at any future time. rurther lecture. periods could

be devoted to actual practice in lesson planning and dis-
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cussion of the actual situations that face the catechist. It
is conceded that seminary life should not be disturbed by
actual practice in classroom teaching. However, if Sunday
classes can be conveniently taught by seminarians it is an
advaﬁtage i? a critic teacher is in attendance.

The Religious Vacation Schools should seek the services
of as many seminarians’as possible. Théy can approach the
adults better and take charge of the recreation activities;
visit the wealk Catholies around and have real experience
teaching and instructing youth and addressing the parents.

The guidahce of a pastor while doing this work will be of

great value to them..
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CHAPTER A

ATHS

"The real and immediate aim of Christian education is
td oo-operateiwith divine grace to form a true and perfect
Christian." Pius XI.

Ask any'class of children why they are taught Christ-
ian Doctrine and the aims will be found reflected in the
answers. "To know about God.™ To know about our religion."”
*So we will be good Catholics,™ ™So we will be good Christians,”
"Po know how to follow Christ.” Knowledge; religious practice
énd conduct aims are herein expressed without distinction. Our
courses must récognize these aims, tut pupils must understand
that knbwledge learned and religious‘practice are only means
. $o the end which is imitation of Christ in their daily lives.
To obtain this result cooperation of the pupils with God's
Grace is essential. GChurch, home and school have more fo do
than merely instruct youth. rather they have a duty of:iﬁ-
fiuencing the will of the children and of training their
hearts for Uhristian life. Here Inowledge will bring no
fruit into 1life. draining of the emotions and feelings and
the will is nedeséary. Appeal must be made to the imagination
and heart of the child as well as to the reason. Christian
6onduct in youth is the fruit of wod's Grace resulting from

co-operation of jouth with greace.

Yhere has been much written on aims in teaching Religion.
Rev. John ¥X. Sharp in "Aims and Methods in Teaching Religion™

gives an intensive study of them in an admivable manner. ¥or
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the purposes of this text it is possible to simplify them.

1. Knowledge of Christian dogma and moral and of Grace and
its means for the purpose of influencing the minds and con-
duet of Catholic youth. Mere presentation of ideas by teach-
ers and parrot recitation of doctrine, accomplishes practic-
ally nothing.. ract learning is not the aim. Principles
understood together with the ability to apply them to con-
duet is the aim. Xnowledge is a means to virtue as well as
an aim in teaching religion.

2. The practice of religion, as an aim in religious instruct-
jon is the expression of the child's activity in seeking the
grace to grow spiritually. Good habits result from repeated
good acts. Prayer, daily night and morning, must Dbe habit-
uated. Massfand the >acraments must.bé appreciatéed. +he
various devotional practices must be studied to be appre-
_ciated. +he Stations, ﬁhe Rosary, the Scapulars, ﬁhe League
of the Sacred Heart are all activities in which the child
should participate. +hese too are means to the end. Motives
must be placed before them for voluntarylaction. poth parents
and other teachers should give them such motives as admira-
tion and loyalty -to prompt voluntary'action.

In our large cities where school enrolments are large,

good order demands that children attend confession and com-

munion in groups and classes. Even under those circumstances
children can be taught to understand that it isn*t compulsion

where circumstances must govern such activity.

%. There is another aim-which should be kept .in view by par-
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ents and teachers, namely the training of the emotions and
feelings. Sympathy, love, desire, and the higher emotions
including politeness and good deportiment should have &
Poundation in religion which the pupil can recognize.

4. vhe real aim of the course in religion is that the child
may become CGhristlike in all his actions; that conduct may
be in accordance with the example and counsels of Christ.
Religious practice and knowledge are the means to this end.
Activity of the child in the performance of good acts, of
helping others, works of mercy, in movements like the
Migsion Urusade and propagation of the raith produce good
resuits. Tdeals must be shown to the vision of children by
instruétion and reading. the 1ives’of.the saints and of

~ the Blessed Virgin will counsel loyalty to uhrist; Loyalty
to Him will inspire effort fo practice the virtues of Christ-

. lan life.
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CHAPTER VI

CHRIST WwHE SUPRE 1EACHER

A perusal of the narative of the Gospel impresses the

fact that vhrist's method of teaching was a thinking one.
He reached the hearts of his hearers by setting them to
think and meditate. By concrete illustration end guestions
he stirred their minds and provoked their thought. He im-
pressed and they expressed. their comments He used as a
basis on which to build in them a further ¥nowledge of wod.

He used the story and parable based on the daily ez-
periences of people, as one would use a device in teaching,
and applied it in a menner that was simple and easily com-
prehended.

His que3ulons were practical since HlS aim was to reach
their wills through their hearts and minés. ‘Through their
feelings, emotions, imaginations and reason.

| He was very personal in method. Individuals were im;
pressed wlth the pointed manner of His queétions and commands.‘
"Keep the Commandments;"” "Sell all thou hast, m WHow readest
thou," "Whom do you say that I am?"’

Jesus was the ideal Leacher.‘ He was the most perfect
that could be. He knew men and the working of their minds
as only the Creator would know them.

Teachers of religion need to study His methods if they

are to succeed. They may then at least imitate them in a
"1ittle way".
By parable and story he aroused the interest and cur-

josity of the people. Xe neld their attention to ‘the end
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when the conclusion became self-evident. Often he left
these parables without any comment to allow them to be in-
terpreted by His auditors. Are these parables not as nmuch
alive with God's teachings to;day as 1900 years ago®?
Doesn't He still succeed with them? They are ever new.
Have we used-them sufficiently in school?

By force of illustration He made truth interesting
and ;ntelligible. By objectivelteacging, illustration, and
simple language He enabled them to interpret the language
of oral discourse correctly.

By methods in questioning He developed their minds
for the reception of principles of action and arrived at
these principles by the same method. He settled for all
time the duﬁies we owe to the state_aﬁd to God by this
method. "Render therefore to Ogmesar the things that are
Caesar's and to God the things that are God's." By ques-
tions He leads His enemies to a statement of principles
and then confounds them. Often He leaves questions, which
he had asked, unanswered in the mind for individuals to
ﬂnm:omf.

By dogmatic instruction, speaking as one having . .
authority, He teaches the multitudes as in.the Sermon on
the Mount. ge therezgave them a new philosophy of life,
clear and concise; the rewards to be received in a future
life. 'Sucﬁ was & clear;cut statement of doctrine for the
free will of man to-accept or reject.

Take notice of His methods when some doctrine of
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great moment is to be taught. Before the promise of the
Blessed Eucharist He prepares the way in a careful system-
atic manner. It wasn't coincidence. The minds of the
people were prepared by the wonderful miracle of 5,000
being fed on a few loaves and fishes. In order to in-
erease their .interest and set them thinking He suddenly
leaves them. To prepare : the minds of His apostolic
school He manifests his power bty stilling the storm on
the sea of Galileé. The multitudes embark and follow Him.

By a developing method, by questiohs, explanations
and snswers He leads them to the point where they ask,
nwhat shall we do™. He sees their minds and hearts to be
willinglto accept the new doctrine. The way was prepared
for the use of free will. Further Cnrist cennot go since
man must accept of his own free wili. Ee then ennunciates
what they must accept or reject. "T am the bread of life,
If any man eat of this bread he shall live forever." See
St. John Ch. 6. |

Notice too, His teaching methods before the institu-
»tion of the Blessed Eucharist at the Last Supper. By an
orderly Systematic,procession of eventé, each one natur-
ally following the other, the minds of the apostles are
prepared to compreheﬁd and grasp the significance of it
all. “

No attempt is being made here to exhaustively study
the methods of Jesus, bdbut rather to dwell on them lightly

for the purposemofwinspiripg teachers to study them in
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their natural setting in the scriptures; and to make Christ
vivid in all teaching of religion.

Eis teaching was simple yet embrased all truth; it
was full of authority yet kind and gentle; and he impressed
the power of example in teaching when He said, "TLearn of
me for I am meek and humtle of heart,"” "I am the Way, the
Pruth snd the Lighti"

Christ by His methods showed His knowledge of men,
women snd children, their minds, their hearts, their de-
sires, their mental capacities. Psychology and science of
education were open books to Him. He employed illustrations
and conecrete cases; he used the story to reach the compre-
hension; by questions and answers He advances His auditors;
He prOgressed fProm the concrete to the’ abstract; .from the
xnown to the new; He lectured on only g fTew occasions.
Seldom did He use methods that permitted a passive-minded
audience. Usually le held the interest and attentlon of His
audlence by the story or the Socratic method. Yhe develop-
ment method of His instructions carried the minds of the
people to the tyuths He wished to impress.

Tet us compare this with the text book and memory

methods of many teachers to-day. By the use of the text-
book they cover up their own lack of knowledge. By the
abuse of memgry_and 1ack of metiod they give pupils a dis-
taste for religious xnowledge. Text Yooks are only a de-
vice; memory 1is dnly an aid even though it be an important

one. Teaching and instruction are far and above them.
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The teacher, however, must be a living example of
what we expect of youth, for adult example teaches more
than words. By teacher is meant the parent-teacher as
well as the school-teacher. Example is most vital in the
training of youth. Finally it is quite evident that to
successfully carry out the teaching of Christ and to im-
part it to others, the teacher must seek Divine Grace from
Him in prayer. Further since Christ on the memorable oc-
casions of His last supper prayed for the Apostles that
their Faith would not fail, so too the Christian teacher
must pray that the faith of those under His charge will
develop and grow to the end of their earthly trial. The
spiritual 1life given to man Dby God must be carefully
guarded and-developed by prayer, eXam@le, and knowledge.
Teachers and teaching, pafénts and children, pulpit and

pew, all must co-operate with the Grace of God to accom-

plish the result.
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CHAPTER  _VII

LEARNING

How do children learn? A satisfactory answer to
this question will determine what should be the way of
teaching. With all due respects to modern behaviour-
istie psychologists who reduce the processes of teaching
to a sort of animal training idea, we must recognize
that pupils are not passive receptors waiting for a cue.
The situation - response, theory :.of learning is determin-
istic in its philosopny. There is no such thing as the
doctrine of free will entering into it. Tike all theor-
jes which leave out the spiritusl element, it is filled
with half truths. In edﬁcational psychology by Starch
their theory is stated very concisély. "A1l forms of
llearning can be reduced to one relatively simple, schematic
type: Reception of impressions through the senses; assim-
ilation, analysis, and combination of processes in the
mind; and redirection of impulses to produce a reaction;
or in brief, stimulus, association, response."

The child is not something to be .trained like an
“animal. Teaéhing alone is not the only active feature
in acquiring,knowléage. The child is just as active. But
the most aé;ive and "principle agent in teaching is not
the teacher, but the intelligence of the learmer."
(Jacques Meritain) The teacher assists our na tural Godg

given powers of learning as a physician ai@s in the health
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of the individual. The kind of thinking done to-day is
not new with our age. The heating systems in our homes
are new but that doesn't prove that we can have new ways
of thinking.

The theory of synaptic resistance, the forming of
the proper habit responses in the synapses between the
neurones of the nervous system, is only a theory and a
materialistic one at that which makes man practically a
product of his own learning as an animal might learn. It
reduces. the soul of man to a material substance and the
learning process is merely:-

1. "Capacity for modifiability -of neural connections.”

2. "A motive or incentive, whether recognized or not,
found in the tendency to avoid annoying conditions or to
seek satisfying condition.™

: 3. "A number of trialé, at least one of which is
suecessful in achieving the satisfying end.”

4, "The gradual elimination of unsuccessful trials.”

5. "The selection and usage of those trials which
are found satisfactory.”

5."Retention in neural patterns of the associations
leading to the successful reaction, so that future conduct
in the same circumstances is habituated.”

(Psychology for Teachers - Benson. )

This theory has affected the point of view of edu-
cationists to-day aé seen in extensive curriculums, child-
centred schools, sex education etc., and the confusion of
learning with education. There is, however, a Christian

theory. of education which has prior rights for it has come

down to us from the ages. It 1s built on Pacts that are
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not theories. Man is made by qu in the image of His Creatoi.
He is spiritual as well as material. He has free will and

is master of his own destiny as well as having the power to
reason. On this firm footing the Vhristian teacher rests

his theory of learning.

The powers of the soul which will be used by the indi-
vidual both in time and in eternity are the intellect and
the will. From the viewpoint of the teacher we are aiding
the child in understanding and thinking. It is a process of
reflections <¥he learner using his intelligence. As a re-
sult of this reflection,judgments are formed by the learner.
These give rise to desires. These desires are of many
shades and are necessary or no action results. %his is far
removed from the determlnlstic stimulus—response theory.
Pven when desires are very strong there still is freedom of
choice. TUntil action: results learning is of little value,
but the action of the will starts from the understandihg;-

\Ourlreflective process is vital in learning. St.
Thomas -Aquinas says "A man arrives at the knowledge of
' truth‘by his own peréonal study and for this is required
meditation." 1 This reflection ig personal. Outside in-
~fluence and agents 1nclud1ng the teacher can direct it.
But the learner is the one who really educates himself.
Teschers provide the tools and direct the learner in their
use.

Now for reflection there must be mental food. How

1.nsymma® 1la, ‘11ac, QOLXEX Art 3.
(87)




shall such enter the mind? Raw materials are needed. Our
vision, our hearing and all our sénses are the gateways.
What we observe vividly is perceived clearly. The image is
impressed and retained. The memory stores up the mental
food of what is 0ld and known so we can progress to the
learning of.what is unknown. We memorize to help us to
think better, but we must first know how to think and re-
flect.

We are rational beings. We have intelligence and
various capacities, which vary in individuals, and the pur-
pose of education is not 1éarning, but the development of
our intelligence and of our natural gifts.

As ?rofessor Gilson says, "If you succeed in culti-
vating your intelligence you are prepared for any task what-
ever in life and you can handle it." (Address to St. Mich-
gel's Students, Dec. 1932.)

The process of learning may be illustrated thus, ‘re-
member, however, that the memory is not a separate faculty.
Apnérception Image or Reason

Sensation phantasm in | Retention(Understanding
Perception the imagination Memory (Thinking
: ' Judgment
Desires
Action of the
WILL

We must remembér, however, that the various funetions
of the intelligence of feeling and of cognition and voli-

tional acts are so bound up together that there can be no

clear-cut -divisions.

Our aim in the teaching of religion is to foster
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thinking, reflection, meditation. The place of the child
in the process is not a passive one. His intelligence is
the most active agent. To reach it the teacher must go by
way of the senses and of the imagination.

Herein lie the first steps in method; aiding the child
to see and hear vividly with all his powers of observation,
so that the image in the imagination will be clear and de-
finite. To address the membry'directly by demanding the
memorization of unintelligible abstract formulas without
recognizing the prbcess of learning as given us Dby God is
to say the least making a grave mistake that will produce
no fruit, or no power of reflection which is so necessaly
in the spiritual life. "Tf the truths of raith are thus
to enter iﬁto the children's growipg'personalities, affect
their wills, last them all their lives, they must needs be
taught to them in‘such a way as to awaken their mental ac-
t1v1ty, their love, their interest. +hus will they learn
truly to understand them; and (while they meditate) surely

God will give them the graoe of "devotlon" - that is, "the

- will prompt to action.'
Rev. f.H.Drinkwater,
Way into the Kingdom.

The teacher canpot learn for the pupils; their self-
activity i;kthe ess%ntial in the process. T
presents the facts, uses methods to aid in clear visions
and understandings; shows pupils how to study; shows how

+0 use the tools of education and directs in the use of o

the tools; and demands concentration of mind and attention
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in the process: In a word he is the fosterer, and directs
the reflection of the pupils.

TEACHING

The De‘Magistro of $t. rhomas contains a definite the-
ory of teaqhing which is so fundamentally sound that it is
capable of acceptance as fact. He proves that learning is
not & "passive reception of knowledge and virtue infused
into the soul™ by a2 teacher. fPhe teacher is not the prin-
cipal cause of knowledge in'the child. Nor is the teacher
o mere ai@ to the child's senses and imagination in dis-
posing the learner to reveal xnowledge vwhich is dormant
within him. %he teacher is one of the causes of knowlédge,
administering to the intelligence as a doctor to the body.
We must ndt exaggerate the teachef's role. The tendency
has been to do this. More harm, however, is being done
to-day by the theory expounded by child-centred schools
and meny educationists of to-day who state that "the '
pupil is the only real cause of his knowledge." .St. +thomes
states two ways of arriving at‘knowledge.

1. By discovery when the reason arrives at a knowledge
of Thée uunknovn by study using nis active intellect.

2. By tuition when someone aids the reason by instruct-
ion by providing the pupil with tools or by teaching him
how to study a branch of knowledge.

Wrom this the plane of the teacher is quite evident.
It is not an exaggerated role. Nor is it sny meah posi-
tion for he ministers to the image of God ﬁhat.it may knqw
how to know;llpvé end serve "Oour Father" in heaven.
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Teaching is an art that can be acquired by study and
practice. Some have the technique by nature. But deadly
routine will destroy unless the teacher keeps active in
mind by keeping abreast of the best pedagogical thdught
of the day. ZEvery Christian teacher must keep fit for
the work not only professionally and culturally but above
all in the spiritusl life. "Those that shall do and teach
shall be called great in the Kingdom of Heaven." So the
Mester has said. That word "do" speaks the first require-
mént;namely seeking God's grace by prayer and frequent re-
ception of the Sacraments so that our work will De in
asccordance with His Will. ‘He gives the increase. He made
the intelligences of the youth facing us. They are His,
He made them. We are agents in the work of aiding them
to éttain the end for which they ﬁere made.

Cur example will mean more than our teaching. So will
our prayers for the youth we are teaching. They have been
given free will. Humen agents are hecessary in their edu-
'cafion.. The teacher's daily prayers for the proper develop-
ment of their God;given talents and the Christian example
in word and deed of the teacher come first. Teaching pro-
cedure ranks third in the process. Personality, enthu-
siasm, and 2a kindland firm spirit are necessary gualities
for succeéé. _The pupil must see in his teachers at home
and. in school a reflection of the Master. Teachers have
a duty and a responsibility. It is essential that they
£it themselves for_ the task since in actual practice parish

priests rely on them for much of the religious imnstruction

whieh children receive. '
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CEAPTER  VIII

METHODS OF PRESENTING KNOWLEDGE

When a teacher actually faces the task of teaching a
lesson and of arousing the learning activities of children
he must determine the best method or methods of present- |
ation. Should objects be actually used in the lesson?
Should an illustration be used? Would the reading of a
textbook be sufficient? Should the matter be learned
through actual work by the class on a gimple project?

The activities of pupils must be directed in the best man-
ner of facing the problem to be mastered. The teacher
has to determine the method. Four are well known. The
lecture method, the textbook method., the develojing method
end the project method. Tﬂé objective, illustrativgﬁcase

and problem methods may also be added.

THE LECTURE IMETHOD

In elementary schools pupils are being trained in the
use df the tools of education such as reading, spelling
‘and facts in arithmetic so that by their use they may
carry on their education in after schocl days as well as
during the period of_school attendance. The education of
a people depends upoﬁ how well they can interpret what
they hear and read. The radio carries the sounds of many
voices. Can the auditors interpret correctly the meaning
of the speaker? Do their interpretations inspire thinking

and reflection, the-first step in the creation of desires
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and further action?

This is the problem of the lecture method. It must
be bbrne in mind that when children hear our words, they
cannot ‘grasp our ideas until they can interpret our mean-
ing. Do the words we use and understand so well convey
the same ideas to the children? Unless our words are inter-
preted by the children in the way we interpret them, all
our talking has been futile and the time spent in telling,
is wasted. This is a fact we must recognize. Children in
elementary schools are being taught through seven years of
elementary tfaining to interpret and understand. It has
to be done in a graded manner as our graded basal readers
and spellers prove. Experience soon teaches the teacher
to proceed in g carefully graded mgnnér. It is‘evident on
reflection that in elementéry schools there is very little
place for the lecture method. It involves too much lan-
guage interpretation for children, the very thing we are
endeavouring to slowly teach them to master. Suppose the
langﬁage used in the religion lesson as we talk to the
children is similar to this, - "Saqrifice, children, is the
Pirst act of réligion and the most necessary one which
creatures owe to God. 3By it we acknowledge God's supreme
ddminion over us ané our total dependence on Him." Even

grade seven teachers, in teaching a poem from the basal

reader of the grade, xnow what preparation is necessary
before pupils can read it with intelligence. To use lan-

guage‘similar.toithe_above in lecture style in the religion
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class is practically a waste of time. Such ideas as con-
tained in the word sacrifice, act of religion - necessary,
creatures, supreme, dominion, total, dependence, present
a real problem to a child to interpret. It is an ability
the school is endeavouring to develop in the pupil. The
laws of apperception must be recognized. New knowledge re-
sults when the pupil sees its relation to the old.

Summarx

1. The lecture method is out of place with young children.
The problem of interpretation of sounds is too great for
them. The only use that can be made of it is in telling
a story in the language they understand. Herein it 1s of
the greatest value because the story is so cbncrete and
within theilr experiencé. L story is seldom an abétract
piece of iﬁformation. -

2. There are some things we must tell them directly at
times. They cannot discover everything.

3. ‘Wime should not be wasted endeavouring to draw from
pupils that which could be told more easily.

4. Develop in pupils the power of interpretation of lan-
guage in a graded manner not only in secular topics, but
in Christian Docfrine. The terminology of the catechism
is not easy.

5. A study of the parable method of our Lord, simple in

1anguage and inspiring in imagery, should be studied.

By story and parable the 1ntelllgence of youth is

reached. Teachers will find an admirable correlation of
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of story and perable with Christian Doctrine in "The
Xing's Series'™, fourteen pamphlets by Rev. W.J.Raémér's
C.SS.R. published by Sands & Company at small cost and

obtained at the Catholie Truth Society, Toronto.

THE TEXT -BOOX IMETHOD

Text-books in religion should be graded for the rea-
son that pupils, progressing slowly in the development of
the powers of the mingd, face the problem of language in-
terpretation as they face the printed word, the same pro- .
blem only in a different manner, as in the lecture method.
However they have more time to interpret when reading,
which isn't true when listening. rext-books to-day have

been much improved. Kven texts in religious knowledge
such as ‘Our ¥First Communion™ by Rev. W, Kelly : "The
Spirituai way" series by MAther Bolton - "Religion Book I
and II" by Rev. K.J. Cempion H.7. (to mention only a few)
have been so admirably printed’and srranged that they -are
a rgal aid in enabling the pupil to understand the Faith.

| In elementary schools texts in religion and catechism
must be graded 1if children are to advance in the knowledge

and wisdom of Catholic childrene.

Proper use of Texts

It must Dbe remémbered that even the best texts need
the awakening influence of a tezcher.

(2) When a lesson has been taught then follow it up by
reading the text on the matter. Y“his will impress

more clearly what was taught. .
(b) Older pupils should be taught to make an outline of

the main-points of the topic as discovered in the
text by reading.
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(c) Questions written on the blackboard are always in
order so that pupils will not miss the main thoughts.

(&) When reading has been done a discussion and recitation
lesson should be taken on it.

the Abuse of a Yext-book.

’l. Over-emphasis on it will fail to develop intell-
igence and even weaken it. It allows no room for exercise
of thought.' The text-book should never replace a teacher.
The religious intellectual background of the teacher is
all-important and no text should be considered superior
even though we live in dgys which exalt the value of texts.
Commercialism has inspired the idea.

2. to set pupilé to memorize unintelligible sections
without first teaching is considered by Bishop Messmer,
"as a crime.against the mind of man;" Bishop Dupanloup says,
"My long experience has convinced me that both in town and
country children do not, by themselves, thoroughly under-
stand the meaning of any expressions of the catechism.f

%3, Text-books stand between, "the giver and the re-'
ceiver," unless the text-book is képt in its place, i.e.

" to be referred to and as a guide to study, after the
‘lesson has been taught. '

4., For the teacher to use the text-book during a
lesson is not pedagogical.

The catéchism is a text-book. It has an important
place in the teéching of religion following what has been

taught. It is concise as a guide but it needs the awaken-

ing influence of the teacher. Its form is a matter of

-
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oyinion. But no matter what its form may be, no matter
Whicb type is most favoured, it must not take the place
of teachers of religion, priest, parent or school teacher.
The example and inspiration of associates and of teachers
.cannot be ignored as the bigzest factor.

THE DEVELOPING METHOD

1. The Aim -_To.afri#e at new kxnowledge by keeping the
pupil% mind sctive in every step of the lesson.

2. Procedure - The learner is gulded in the solution of a

problem but encouraged to do most of the work himself.
Past experience of the learner is used and built upon.
The teacher keeps in touch with the pupils by uhought-
ful questions, asked in such a manner as to bring - up
0old knowledge to aid the pupil ih arriving at what is
new. The ability of the teacher in handling the pupil's
answers and in the art oquuestioning has much to dg
with keeping the cléss active in thought. | '

%, Characteristies -

(a) It may be an inductive or deductive type of reasoning.

(v) It‘progressesvin o series of steps (see Development

Tessons).

(c) It is btased on the fact that for education there
must be self-activity.

Some Remarks

The term "Developing methods"™ of teaching covers a .

varlety of ways used by teachers to obtain self-activity
in pupils. 1he”s¢1ence of education to-day-has a number
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of terms that recognize the necessity of it, if education
is to result. Such terms as socialized recitation, project
work or method and problem method are just different names
of proceédures to express the aim in view. They all pro-
ceed from what is known and within the experience of the
‘ehild to that which is unknown but related.

In the religious instruection of youth it 1s important
that self-activity in some forms be obtained; that reflect-
jon and meditation be encouraged and that they Dbe taught
to think in religion. "We memorize in order to help us to
think better; but if we have not been taught to think then
the time spent memorizing is wasted .’ St. Thomas in his
Summe. Secunda Secundae QCIAXL Art. 3 says "A man arrives
at a knowledge of truth by his own personal study and for

this is required meditation.”
THE PROJECT IMETHOD

What it is - "A purposeful activity carried through to
completion in a natural setting.” Such as making a play-
house, a classroom altar, a miniature set of vestments or .
a mass chart.

As the pupil sees it

1. A problem is given to be done.
2. A solution must be thought out and planned before
it i; attempted.
3, dhe plan is carried out and the problem solved.
Thé project may or may not involve much thinking, yet
it inspires interest, :'since all children like to be doing
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things. This urge should be enlisted in the education of
children in topies where it is apparently valuable. the
projects should be cﬁosen by the teacher or suggested by
the chil@ren. The needs of the class should govern the
choice so that the project will provide a supplementary
activity to regular class work. In having a grade IV class
make individual booklets on the 1ife of Christ, pupils
would first be encouraged to spend a month or two finding
pictures. Each child would keep these in an envelope.
then they would be instrucfed to assemble them in chrono-
logical order. DIater they would be pasted, one on each
page of the book. %then they would be instructed to write
their thoughts on each picture, first on separate paper
in pencil ahd checked by the teacher and correlzted with
the composition work of thé class. they would then enter
their paragraphs in ink in the book. vhis work would be
done when the teacher is taking the life of vhrist with
them in December and January and during Lent.

This gives the pupils experience 1in collecting facts. .
They use their judgment in assembling material ané in

‘planning the work. <They are inspifed with & purpose.
their activities are inspired by motives vhich they re-
cognize as worth whilé.

Tt is c¢laimed thaf {f more of the project idea enter-
ed into the methods used in'devsloping the intelligence of
children, thatithey'would be befter prepared for adult
life. .
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‘This idea of projects in the schcol course in religioﬁ
is mentioned by Rev. J. T. licMahon Dioceson Director of
thools of Perth Australia in his text;book "Some Methods

of Teaching Religion." He feels there shéuld be more of
the doing element in the course in religion. He quotes
seripture to¢ substantiate his point of view. "Be ye doers
of the word and not hearers only." He points to the method
of Cnrist whose 1ife was a life of action and who taught

- by his example and works. He points to the liturgy of the
Cpurch as & series of actions for the expression of thought.
He also appeals to that principlé of education, "There is

no impression without correlative expression.”

He modifies the project method somewhat and suggests
the followiﬁg for pupiis: Hatufally fhe teacher would make
a suitable choicé dependihé on the age of the pupils and
their capacities.

Home made catechism as they proceed with the course.
Pupils' note books in religion.
Projects in reading Scripture for particular purposes.
Map drawing and models. v
Picture book on the lMass
glassroom altar - class drama on the Mass.
A reference book on the lass.
A Mass outfit '
A Mass club’ ,
A School altar society

To which might be added.
The Students' Mission Crusade
The Sscred Heart League in Schools -
Knights of the Blessed Sacrament (Rev. Fgtiher Lgrd, S.J.
School Fucharistic Congress Director.)
Tife of Christ in pictures : ‘ .
Tife of Christ in pictures correlated with composition.
A Rosary booklet = :
A Benediction booklet
Sgeraments booklet and others.
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B There are numerous books on the project method which
may be easily obtained. The Qonfraternity of Christian'
Doctrine 6f Los Angeles, California,‘has published sug-
gestions for project booklets oﬁvtopics of Catholic life.
The CO;OP Parish Activities service of Effingham, Illinois,

als¢ publishes material for projects.

OBJECTIVE alD ILﬁUSTRATIVEVMETHODS.

These are not distinet in themselves btut rather are

used in the developing method to present problems by
means of concrete‘material. We learn through the senses,
except what comes by faith; so present the object for the
child to see if it is possible to do so., It is the most
direct way of learning. The vestments used at lass are
better understood when seen than when talked about. Time
is saved as well. In fact every lesson needs its conecrete
material. Where illustrations would evidently be better,
use them.“Graphieal,representation is an essential. ﬁse
the blackboard - use the classroom pictures or bring some
to the class. Blackboard diagrams, sketches and maps are
essential. Interest must be reached and attention held.
Objective and,illustrative‘methods will accomplish this.
Only in this way can the child interpret the problems.

 The Queeri's Work Press of St. Louls, Missouri, has
four admirable 5ook1ets called "Chalk Talks"™ which teachers

will find of great assistance at small cost.

(101)




PROBLEM AND CASE METHOD.

.Doing work for a pupil does not develop any habit
except that of satisfied reliance on others. The best
teéqhers put forth efforts continually to inspire pupils
to study and solve and 1ea;n to discover for themselves.
Even thouéh the child may do the action imperfectly and
losé much time~yet that is no reason for a teacher doing
it for him. The teschers best efforts are spent finding
suitable motives with which to inspire the pupil, and in
preparing suitable work to assure learning. In this pro-
cedure the problem method has been found to produce ad-
mirable results. It gives motives which encourage pupils
to work with 2 will. It brings within thelr experience
some of fhe problems of life. It puts purpose into
their actions. It develops the ability to think which
should be the real aim of our school systems and notfjust
the importing of knowledge. This should be an importaﬁt
aim of our Catholic schools; to teach pupils to think in.
religion. The giving of at least some problems and cases
will aid in accomplishing this.

It challenges pupils to use their thinking powsrs in
solving the probléms which are presented to them in a
very cleaé'way,‘ 411 agree that they should know why they
do things. Consequently bring this procédure into the

religion period.

 When teaching the commendments of God and of the
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Church some effort should be made to arrange 2 series of
1ittle problems for the pupils to reflect on and answer
in the light.of certain principles. The composition
perliod could also be used for this. Pupils should bve
exercised in thinking and in expressing judgments in
religion as in other subjects. Such training is rather
important. Have we done sufficient of 1t?

No attempt is made here to provide a list of cases
for school use. Any teacher can prepare them.
1. What should you do if you find a dollar in the school
corridor and why? '
2. If you are visiting on a Friday where meat 1s served
and you suddenly recollect that it is Friday what should
you do and why?
3. What shculd be your answer Wheh your non-Catholic
cousin invites you to her Sunday School?
4. This question was put to 539 pupils in High School end
only 23% showed their realization of the mass as the high-
est form of public worship. "A pupil can do two things
before going to school but not both. He could go to Holy
Communion before the Mass, then go home for his breakfast
and be on time for school; or he could have his breakfast
and assist at Masé gnd then be on time for school., Which
do you thihk would be the better thing to do under the
ecircumstances and'why?
5. You intend spending a vecation in the north at some

summer resort. As a—Catholic what should_you consider
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first and why?
6. Why are you encouraged to receive Holy Communion on

the First Fridays?
7. Why is daily prayer of such value?

These are only a few of many which could be listed.
They shduld be taught to seek the principle which would

guide them in solving the problem.
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CHAPTER . IX

LESSON TYPES

The types of lessons used by teachers in schools may
be classified as follows:-
1. The Development Lesson
Inductive
Deductive
‘ Informal
2. The Study Lesson
3. The Recitation Lesson
4, The Drill Lesson
5. The Review TLesson
6. The Examination
To ‘be successful in teaching it is essential that the
teacher have some understanding of the principles under-
‘1lying each. The purpose of this chapter is to place concise-
1y before Catholic teachers each type in the light of its
use in class:as an aid in the teaching of Religioh. Lwo
other types have been added.

7. Appreciation Type
8. Liturgical Meditative Type

THZ DEVELOPMENT LESSON

The Development Lesson is of prime interest to us
since: -

1. Tt is the direct method by which pupils are lead to form
concepts and Jjudgments.

2. A body of priests in South Germany in 1832 based their
munich method of teaching Christian Doctrine on it.

3. It was the.plan most favoured by the late Rev. Dr. John
J. O'Gorman, principal of the TLondon Summer School of
- Catechetics.

‘The Inductive Development Lesson was developed by

Herbart, & German educationist. It has five steps by
which the pupil. proceeds from the Xnown to the unknown.
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1. Preparation
Statement of Aim
2., Presentation
3. Comparison and Abstraction
4. Generalization
5. Application

Briefly:-

Preparation - children's past experience and old ideas
sutficient for the new lesson, are called to their
minds by various devices.(questioning ete.)

The Aim is stated.

Presentation - by means of various objective devices
and meihods & new experience is presented. It is con-
crete and detailed. ’

Comperison snd Abstraction - from the concrete facts
The pupils are encouraged to express a judgment.

Generalization - here they arrive at the general law
governing the concrete case presented and the judgment
at which they arrived in the comparison.

Application - the pupil is called upon to express what
has been impressed. '

A1l teaching has felt the influence of Herbart - It is
an important way of teaching even though it has had to give
way to a problem method to some degree in our schools. i;.»

Howeveg.it must be pointed out that all moral truth canft be
taught in an inductive manner.

The originators of the Munich Plan developed a plan of
‘teaching religién ﬁased upon it. Rev. rkather Balerl of the
Séminary at Rochester. issued an English Course in Religion
following the:German Mb#ement. Rev./Dr. J. J. O'Gorman

issued in 1931 his revised Munich plan. It willlbe found

in Appendix I of this text. - Note his insertion of a step

called belief., - 1t is an impo:tant addition. Consequently
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there is no need of entering further into the Development
Type of lesson. The Munich plan will be found to e both
inductive and deductive‘depending on the type of lessons;

An example of this type of lesson is here given.

REVISED MUNICH LESSON PIAN

Time : 4 hour.

Toplc' "What work does the Holy

. Ghost do in the Church®"”
(Q. 42)

Method : Revised Munich.

I PREPARATION

Teachert : Texts ol Scripture
, The Doctrine - New Testament, Catechism, etec.

Children : Prayer to the Holy Ghost (Cardinal Manning' s)
Short comment on this prayer.

II ‘ : AT

I would try to lead them to a more personal love of
the Holy Ghost and to a lively gratitude to Him.
ITI PRESENTATION

“hat is the one thing that is in every part of a tree
and without which the tree would be dead?;;—. Yes, it is
what we call the "sap"™ of a tree, that liquid that brings
the noﬁrishment and chemical food from the roots and the
ground up into évéry part of the trunk, out into every
branch even to the tips, and spreads food even into every
leaf. If the'sap is stopped, as when a tree is cut off

at the bottom, the tree becomes perfectly dry and is dead.

Now, little children often do not know that it is
this sap that gives 1life to a tree, but you boys and girls
have known this- for a long time and .you would- feel like
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laughing if somebody got up here in class and said that
he never Xnew that there was such a thing as sap in a
tree. However, suppose some non-Catholic person canme to
you and said; "I've heard that your Catholic Church is
often compared to a tree whose branches cover the whole
world. Can you tell me what makes this tree live?",
would you be ahle to answer him? Now, the question which
we are going to take in Catechism to-day will give you
the answer and it ié briefly this - it is the Holy Ghost,
the Third Person of the Blessed Trinity, Who gives life

to the Catholic Vhurch.

v EXPTANATION

| When we talk about life, we must think about birth.
Ybﬁr life beéan with your birth, When was the‘bifthday
of the Ghurch? --- Yes, it Gas on Pentecost, 50 days
after Our Lord rose from the dead and ten days after He
ascended into Heaven. What happened on Pentecost? I
Yes, the Holy Ghost descended in the form of tongues of
fire on the Apéstles and other disciples bf Qur Lord
and ever since then He hes stayed with the Yhurch and
given it everything which it needed to live and to carry
out the commands of Yhrist. |

What did the Uhﬁrch need? Vhat did the Pope, the

Bishous and Priests, and all the neonle neeu, to be the

Church which Our Lord founded and to carry out His mission

which He had begun on earth? The Yhurch needed light from
God to know what should be believed and what should be done,
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and secondly, the Church needed a great deal of help from

God to be able to teach these truths and to carry them out

in daily life in spite of human‘weakness and temptations.
The Holy Ghost's work in the Church is to provide this
light and this help, which we call Grace.

LIGHT - Before Our Lord died on the Cross, He told
His Apostles one day that after He had gone and had ascended
into Heaven, He would send the Holy Ghost. He said: "But
the Paraclete, the Holy Ghost, Whom the rather will sénd
in My Name, He will teach you all things, and bring all

things to your mind, whatsoever I shall héve said to you.m
(St. Johy, XIV, 26). Thus, He clearly shows the first
thing that the Holy Ghost does in the Vhurch - The Holy
Ghost teaches her all truth and keeps her always free from
‘making any mistake in any question about the truths of
religion and God and about how we should act so as nqt to
offend God. %he Church can never make a mistake in faith
or morals because the Holy Ghost is always close to the |
minds and hearts of those who rule the Church and instruct

the people, especially so to the Pope.

GRACE - But it is not enough to know what to believe.

and what to do. fhere is many a thing which you know you
should do at = cértain time and yet yod find it very hard
to do and sometimes you do not do it; for example, your

homework for school. whe Church and 21l her members need
help to be able to carry out the teaching of Christ which

the Holy Ghost shows us. ‘his help also the Holy Ghost
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gives to the Church. He gives grace of all kinds to all
the members of the Yhurch and by this grace He Jjoins every
Catholie, and thus the wholegchurch, to Himself, the Author
'and'Soﬁfcé of all grace. Byvall three graces the Holy
Ghost gives Catholics, and therefore the Church, & most
powerful help to do what we should do to please wod and
thus aveid sin. In other words, He causes the Church, and
21l its members who cooperate with Him to be holy.

v ' RECAPITULATION

Now let us gather together what we have said about
the work of the Holy Ghost in the Church. sirstly, why
did we compare Him with the sap in a tree? --- Yes, it
wa.s becaﬁse He gives 1life to the Church and is present
to every member of the Church by His hélp. secondly, He
gives light to the vhurch t0 know the truths of Our Lord.
Thirdly, He gives help by grace to live as we should,
according to the teachings of Our Lord. We will now put
the Catechism answer on the board:

Guestion: "What work does the Holy Ghost do in the
Church?"

Answer: "rhe Holy Ghost perpetually gives life to
_ the Church by His ever-present help; '
He unites her to Himself;
end by His Gifts guides her infallibly
in the way of truth and holiness.”
VT 2 BELIER
Our Lord's vords are very clear on the work of the
Holy Ghost in the Church. Besides the words which were
quoted a few minutes ago, Our Tord said these: "I will
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ask the Father, and He shall give you another Paraclete,
that He may abide with you for ever." (St. John, XIV,

16) and these: "But when he, the Spirit of truth, is come,
He will teach you all truth. For he shall not speak of
himself; but what things soever he shall hear, he shall
speak; and. the things that are to come, he shall show you."
(St. John XVI, 13) .

The ugtholie UYhurch has always clearly taught this
truth of the ever-present work of the Holy Ghost in the
Church.

We can now make 2 real act of faith in this véry
consoling truth: "I heartily believe that the Holy Ghost
is ever-present in His Vhurch, giving life to her by His
continual help, uniting‘her to Himse}f; and guiding her
infallibly in the way of truth and holiness, and with all
my heart I give thanks to Him for the light of truth and
for the grace which He bestows so abundantly on me through
the Church."

VII. APPLICATION.

Took to the Holy Ghost, then for grace, for help,
When you f£ind it hard to do what God‘has commanded, and
what our holy Faith requires of yoﬁ'in daily life. He is
always near you if you will call on Fim for help. ¥You
would think éhleaf, that was so careless that it blocked
off any'sap ffom coming into it, would be very foolish
indeed, it would be Gead the very nexi morning. It would

bé the same thing with you - if you do not seek»the help
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of the Holy Ghost, you will cut off the life of grace from
your soul and falling into mortal sin, your soul would be
dead. Say a prayer to Him often and mean it from your heart
when you say it before class.
VIII - ASSIGNMENT

Read the story of thé Descent of the Holy Ghost in
"pActs", Chap. IT.

AN ADDITIONAL EYAMPLE OF A REVISED MUNICH PILAN.

Topic - A lesson on transubstantiation.
Aim ; To get understanding of the word used by the Council
- of Trent to explain what ftakes place at the moment
~of consecration.; To get understanding of the idea
of transubstantiation. '

Preparation: -

Have the.pupils of the class read St. John II verses

1 - 11. After two have read it orally and all silent-
ly from their New Testaments point out that here was
e case of the substance of water changed into the sub-
stance of wine. This is what is meant by transubstan;
tiation. -

Presentation.

(a.) Can we chang%-one substance into another? ; KNo.
Can'&od? Yes.

(b) Did you ever drink milk? Where do we get the milk?
How does the cow get it? The cows eat grass and

drink water and give milk. This is transubstantiat-
ion. The cow changes the substance of grass and
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- water into the substance of milk.

(e¢) By other questions establish the fact that transub-
gtantiation is the law of life in the vegetable and
animal kingdom.~

Explanation

Transubstantiation is the law of life changing one

substance into another. Now Jesus Christ said "I
came that you may have life and that you may have 1t
more abundantly.” This was a supernatural life. He
provided the food for it. Naturally He used the prin-
ciple of all life in giving it to us; the changing of
bread and wine into His own body and blood, - Trans-
substantiation.

Belief .
"T believe that in Holy Communion I receive the body
and blood, soul and divinity of Jesus Christ under the
appearance of bread and wine."™ Let adl the class stand
and with joined hands make this act of Faith.

Application

(a) Check to see if they understand which is meant by
the term and the thing.
(b) Get expression from pupils on the importance of

food for our supernatural life.

(c) Practicél application of the lesson.

THE DEDUCTIVE DEVELOPMENT LESSON

- In this type we proceed from principles to facts;
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suited for high school use than for elementary wchools.
Its value is apparent:-

1. Knowledge can be well organized by iis use.

2. The pupil has a motive for study.

3. Principles are seen as a guide to action.

4, There is an intellectual pleasure developed in
-following out its steps.

Its steps are four in number
1. Data .
2., Prineiples

3., Inference
4, Verification

A simple illustration might be sufficient to explain
it in a concrete way.

Data - Christ founded a church ﬁo which all must
belong either to the body or to the soﬁl of it.

Principles'- There must be some way of recognizing
this Church. It must have some distinguishing marks. They
are: -

Tt must be one in doctrine and organization.

It must be holy in its members. -
It must be tatholic i.e. found in all parts of
the world etc. :

It must be apostolic i.e. it must be able to show
that it has a continual line of successors of the
apostles from their time; and still preaches all
their doctrines.

CQuP

(
{
(

<3

Inference - Whatever church can show these works is
the Ghureh of Christ. If the Catholic Church can do so i%
must be the trge one.z

Verific;fion — The inference is verified by scriptural

and historical proof.

AN APPRECIATION TYPE

Good habits result uktimately from good desires. Such
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desires are a result of not only what we think, dbut they
are also a product of our Tfeelings. Admiration for the
good and loyalty to a céuse, for example, are after all

as much & product of the emotions, as of the reason. In
passing it might be said that the creation of admiration
for what is best and good provides an admirable motive for
action. UConsequently in teaching school children, it must
be borne in mind that some type of what might be called
aporeciation lessons should be given by teachers and under-
stood by them. Certain topics lend themselves admirably
to this type. In fact unless we deliberately appeal to
the pupil when we are seeking the appreciation of certain
types of knowledge it is doubtful 1if any appreciation will
result. Some;teachers who have followed the scheme out-

lined here have expressed théir appreciation of its value.

AT APPRECIATICN LESSON

Aims :- to develop appreciation for what is good and true.
to develop a meditative, thoughtful character in
pupils.
to create admiration for holy things or persons
or truths of #aith.
to inspire loyalty for Uhrist and His Church.
These Qill suggest others.

Tovices; There are many topics in the course in Religion

that lend themselves to an appreciative lesson.

o mention only a fewywill suffice.. The goodness

(115)




of God - the Grace of God -~ the Rosary - The miraculous
medal - Benedietion - Indulgences - Prayer - the Eight
Beatitudes - Christ our King - the Good Shepherd - any of
the Sacraments - The Uommandments - for man's protection
as well as for a guide) and many others including the Mass
- and the various wonderful liturgical prayers of the Mass.

Method and Devices

(1) Questions and Answers. In the various parts of the

lesson this way of developing it will be chiefly used.
the skill of the teacher will be seen here.

(2) Pictures will be found of great help since the imag-
ination of the child must be reached by all means. His
imagery must be stirred with a vision of the wonderful;
otherwise:the meditative faculty Wiil'be devoid of food
as it were on which to feed.

(3) Liturgical Poetry or a Titurgical Prayer might be used,

for example, to introduce a lesson on the Blessed Sac-
‘rament. vhe poem "Adoro te Devote™ would prove an
admirable introduction and would f£ill the imagination
with a vision that would impress. Pupils and teacher
would read it-in part or as a whole.

(4) The participation by the pupils and teacher in some
1iturgica% functign; if done in a sympathetic manner,
would pro?e of sdvantage in some lessons. A decade of
the nosary said together in a sympathetic way would
place é‘claés in a proper attitude for a lesson on

the rosary;. the morning 6Ffering to precede a lesson
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on the Sacred Heart. However, some reflection on this would
be necessary to assure success. +he initiative of teachers
would soon determine the devices to be hsed.

(5) Telling a story might also be found necessary to reach
imaginations.

(6) &L supervised study lesson would be found necessary with

some topies.

 GENERATL FORI

l. Reflection

Mbré than a third and maybe half of the period would
be gi#en to developing the knowledge which the class would
be expected to have on the topie, sufficient only for the
lesson. for exsmple, 1f the lesson was about indglgences,
the class would be developed to an understanding of them
and of the kinds, plenary and partial. By question and
ansver kxnowledge would be made as definite as possibleland
wrong impressions corrected. By & concrete case of the:
story of some saint they would learn how the treasury of
the’éhurch was developed. In this part of the lesson all
that would be expected of the élass in knowledge of the
topic would be broﬁght out. 4“he blackboard naturally
would be used to outllne the topic so that all could see
the facts as the lesson nroceeds.‘ ror retention this 1s
necessary. »Such outlines should be entered in the rel-
igion Hxercise Books.
2. Affection

Having brought out the necessary knbwledge,vthe
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pupil is now called upon to apply it to himself. Appeal is
made to his imégination'and feelings, based on what he
learned for the purpose of creating good desires. He is
asked to reflect on what he learned to bring out his feelings
about the topic. In the case of the éxample given he would
be gsked to find out what particular. indulgences he might be
able to gain such as plenary indulgence attached to the pray-
er before the crucifix; Q 300 days to Holy IName men wearing
the button who recite once a day, "Blessed be the name of
the Lord"; ; the indulgences attached to the miraculous
medal; - to the members of the Sacred Heart League; - for
saying the Stations of the Cross. He would discover for
himself very quickly that he was also missing the oppor;
tunity of aiding the Souls in Purgatory} His feelings and
effections should be moved by the vision he discovers with
the aid of the teacher and of the other pupils. This part
of the lesson would consume 1/3 of the period and at its:
conelusion he should appreciate, for insténce, the val ue of
drawing on the treasury of the church. ®Questions and ans-
Wers, pictures and plackboard outlines would be used.
de Resolutlon |

ThlS part of the lesson would be qulte short. As a
result of his new knowledge and of the feelings that re-
sulted for the acquirinv of it, des1re should be in evid-
ence., The‘pupils would be asked to express what they
should dc as-a résult‘of their ieflection’and feelings.

The heart should show what the head learned. Good desires
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would be expressed and encouragement given by the teacher
to the pupils to carry out their good intentions. TUnless
what has to be impressed 1s expressed, nothing has been
learned. " Desires prompt action.

4, Assignments

(2) Blackboard outlines to be entered into Religious

note books.

(b) Memorization of a concise statement of the doc-

. trine taught.

It must be remembered, however, that the type of
appreciation obtained varies with the individual. ©Not all
are receptive to the same degree. Some will gladden the
heart of any teacher. Others seem incapable of rising
much beyond tﬁe low foothills of the majestic modnfains.
But nevertheless teachers shdﬁld aim to develop appre-
ciations in the course in Religion as one does in the teach-
ing of Literature. We cannoct force a person to appreciafe‘
the beautiful but we can at least endeavour to open the
door of.his imagery so that the dawn may some day come to
him. After all even the best appreciate only what they
were taught to appreciate. The Indien hasn't much on
which one can work in this regard. ‘But even he can be
taught to see %.visionzeven if it be as in a fog.

To admire what is good, to be loyal to Christ our

King, to inspire love of the Good God in 1little ones,
means some such type of teaching.

The form of this lesson lends itself to informal
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and incidental teaching which often brings better results

than a2 well-planned formal one.

The following examples mey express the idea in a con-

crete manner.,

APPRECIATION LESSON PTLAN

Grade: Senior 4th.
Time : Half hour.

TOPIC: The pfayer "Libera nos, quaesimus etc." as in missal.

METHOD ; Appreciatién lesson: questions and answers; picture
to them in a vivid form how a persecution would
affect us; Pictures.

ATI: To arouse feelings of appreciation to God for de-
liverance from religious persecution and sympathy
for our less fortunate brethern in Mexico and Spain.

FORM. A. Refléction -;; Knbwledge. .

lvTﬁe.prayér itself:- This praryer is considered by
many liturgical writers to be a development of the
last petition of the Our Father; it is the same‘.
thought enlarged upon.

2 That does this prayer ask of God?
(a) Deliverance from Evil;
(b) Eeade.

‘We first ask, as if continuing the last petition of
the Our Fathef,vfor deliverance from all evils, past,

. present and future; then, in the name of Mary, the

apostles Peter and Paul, and Andrew and all the
saints we ask for peace --- Dpeace in our days, par-

$icularly peace in our worship of God. i. e. freedom
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from religious persecution.
3. We ask for freedom from religious persecution

because of the dreadfui calamaties that result

" from it.
A. SPIRITUAL CATAMATIES: RESULT:
1. No priests; :
2. No lfass; Loss of Faith

3. No Sacraments; for many.
4, No Christian brothers and sisters,
5. Therefore no Christian education for children

‘B, TEMPORAL CATAMATIES: RESULT:
1. Destruction of property; .

2. Separation of families; Great social
3. Great suffering disorder.

Note: These conclusions, i.e. spiritual and temporal
calamaties, would be obtained from children by means of
questions and answers. '

FORIT B. Affection - Feelings.

(a) Picture to them in a vivid form the condition
of affairs in a particular circumstance if a persecution ‘
raged in our own land. Some one whom you love very much
is dying - say your mother; you know that she has not
long to live ahd naturally you want to do all you can to
assist her. You want her to receivé the comforts of her
religion - a religion she has faithfully practised since
childhood. She wishes to see the priest! She wants the
Sacraments! '§0u search everywhere, but no priest cen be
found. He has been imprisoned or Banished or maybe those
lips which so oftén wished God's blessing upon you, SO

meny times cleansed your soul by the words of absolution,
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have now been silenced by the cruel hands of the executor.
You come home tired and dejected. The best you can do is
to whisper prayers into those dying ears. Oh, how you
long and pray that even yet a priest may come bringing‘
with him Jesus, the Bread of Tife, to strengthen the dying
loved one for the last great journey. But it cannot bel
Persecution rages! The powers of Satan have for a short
time driven Christ and His Church from our land.

(b) My children, what we have pictured here is a
realityAin some lands to-day. In Mexico, Spain and Russia,
our Catholic brothers and sisters in Christ are being de-
prived of the comforts of their religion by the means of
tyrannical and cruel rulers who strive to win their hearts
from God.

(c) Resolution --- do. | ‘

, We must have pity for these unfortunate people, my
children, Should we not beg CGod to relieve them of their
afflications? We should also thank Him for saving us from
persecution.‘ So in the future when we say this prayer;
"Tibera nos" at Mass we will be so with feelings of gra-
titude for our own deliverance and with those of sympathy

for those afflicted by persecution.
ASSIGNMENT: IMemorize this prayer.

E

THE SUPERVISED STUDY LESSON

1. Yo teacher Would be so foolish as to teach formal lessons
exclusively. in any subject dally throughout the year. The

formal development lesson has its place but opportunity must
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be given pupils to mentally digest what was presented. Con;

tinual teaching and telling hampers learning. Pupils cannot
e continuouély talked 'at” either.‘ Time must be allowed
pupilsifor the acquiring and assimulation of knowledge. We
learn more by doing. Only then does the individual discover
how 1little he knows. Consequently the study lesson has a
most important place in learning. During this lesson the
teacher will make it his business to see that each indiv-
idual pupil is making progress. The wealk will be aided to
progress in the lesson by individual aid at the desk. ZEn-
couragement will be given to all. A study lesson could be
a part of a development lesson such as the presentation
step or a vepification stevp.
2. Purpose
(a) To give the pupil an opportunity of mestering
what has been taught and to enable the teacher to
discover those who failed to grasp what was taught.

(b) To teach pupils how to think and reflect in
religion.

(c) To enable a pupil to master the authorized Cate-
chism text.

3, Yhe rorm of the Lesson

(a) Assiggment - The pupil must know exacily what he is
expected to do.

1. The teagher should prepare the way for his study by
outlining the lesson in a general way.

2. Thoughtful gquestions on the bladkboard will guide him
to seek essential knowledge.
3., The important points in the lesson will be discovered

by the pupils if their attention is directed by suggest-
ive gquestions on the blackboard. N
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4. If a study lesson is progressing well, it should

inspire questions in the pupils?® own mlnds whieh

‘ they wish answered. Let the individuals of the

class endeavour to reply. The teacher of course
always guides.

5. 1He closing recitation would be based on the facts
brought out by the blackboard questions.

(b) SEAT WORK - The pupils set out to master the assigned
work. Théy should be taught to meke their own outline
of it near the close of the period or as they proceed

with the study. The teacher spends this time around

the room investigating the progress of each individual,
directing, aiding and encouraging.
4. TOPICS.

' Every topic in the Catechism demands pupil study;
especially the important matters of Grace, the Sgcrament
and Mass. fThe time spent ié‘reading‘and studying about
these, after the formal lesson, on sonme phase of the topic
should be ample %to guarantee accurate knowledge. “hen
time must bve allowed for a pupil to master an epitome or
concise statement of the docirine 1éarned.

5. ESSENTIATL TOOLS

Tf the only text in religion, used in the school, is
the official Gatechism text; if no other texts in religion
are at the disposal of the children for, as it were, mental
digestion andxinspirafion then what is set before them
would be very meagre to say the least. A study lesson in
this case would ndtvbe very inspiring. It cer?ainly would

not be Varied in any sense of the term. The whole teaching
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of religion may become a monotonous, uninteresting taslk.

Suggestions are as follows:-

For the teacher:-

(a) Set of study lessons on the Creed or Commandments by
Rev. Victor Day of Helena, Montana.

(b) A Sunday- Missal

(¢) A New Testament.

For the pupils of elementary schools

Youngér Pupils

Primers - Qur First Communion - Rev. W. Kelly and other
easy religion readers and stories from the Bible.
(The Mass for Children - Rev. W. Kelly
(The Spiritual Way Book I & IT, Moﬁher,Bolton
Junior Cétechism - Rev. M.V.Xelly, C.S.V. |
“ne Bible Story - Benziger.

For Older Pupils of elementary schools

A Sunday Missal (Individusal ownership)
L TNew Testament (A set for class use)
Revised Butler's Catechism (for class use)
in addition to the official text used.
The Spiritual Way - Book III & IV
The Catholic School Bible - Ecker, Sheed & Word

Bible History (new) Benziger

Faith of Our Fathers
Lives of the Saints

In the matter of supplying supplementary reading
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material it is a gquestion of finances at the disposal of
the school. But at least the Sunday Missal, the New Test-
ament and a Bible History should be on hand in quantities
for study use.

RECITATION LESSON

Following the silent, studious atmosphere of the
study lesson, and on the day following, the teacher takes
a recitation lesson.

Purpose :-
1. To ascertain how well the pupils know,
2. To outline the unit clearly,
2., To aid those whose understandings are slow.
4., To obtain more accurate knowledge.

The Form of the Lesson

(a) By a variety of guestions the correct knowledge de-
sired is made clear and essentiéls made definite; A1l
pupils if possible are askeé.and good answers should be
expected, keeping in view the purpose of a recltation
lesson.

(b) Then as the teacher proceeds, an outline of the
essential thoughts brought out by the questions are enter-
ed on the blackboard. But questions are not given for
drill purposes but for seeking the substance of what was
studied. |

During this typé of lesson don't hesitate to give

additional concrete illustrations to clarify thought;

encourage . pupil expression in complete thoughts; seek

undivided attention from all.
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DRILL TLESSON

In the school room, especially in the lower grades
in such subjects as mechanical arithmetie, writing, reading,
and spelling there is no certainty of accuracy unless the
response is quick. 1In the formation of these habits correct
autométic reéponse is developed by drill. Just how much
time of the catechism period should be spent on this type
of lesson is debatable. Many feel that while the teacher
should méke a real effort to get accurate quick response
from the pupil in essential matter yet parents have a duty
in this regard. This fact should be impressed on parents.
fhey should drill the child into accurate quick response
at home on the essentials of Christian Doctrine. . Then our
teachers would have more time to actually teach the matter.
This is the first essential before a child is set to mem-
orize.

1. Purpose of a Drill Tesson

Accurate retention of essential knowledge so that it
may be of service to the individual.
2. Method

By repetifioﬁ the visual and auditory memory is
reached., <he best way 1is to memorize not by parts, but
by wholes. Two or three short, intensive sessions of
reading the docffine as a whole, gives better results than
a long drill.
This is why échool drill periods‘are divided over the day.

In a drill lesson. both teacher and parent should enter into
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it, with the children, in an enthusiastic manner. During

a drill there must be the best of attention and concen-
tration. Pupil interest must be reached.
3. Devices -

To get attention and interest in drill lessons cer-
tain devices. are used that are legitimate. 1Inspiration
must be given pupils to bring out their best cooperation.

() Competition is permissible and commendation should
be given - but in this regard remember that talents are
varied. Don't compare the slow pupil with the talented
one. Hather commend the slow pupil for his efforts and
results. The talented don't need aS'ﬁuch. In fact a
spirit of superiority, a species of inordinate pride,
enters the ﬁinds of some of the taignfed ones if much com-
parison between pupils is made. ‘lreat all impartially
and commend Where it is due, regardless of results.'

(b) The example of others often inspires, at least
imitation. Pupils can ﬁe made to catch unconsciously
the spirit of the occasion by the enthusiasm of the
teacher or of other pupils. The spirit of wvanting to Qo
one's best freéuently results from observing the efforts
of others. Consequently inspire the uninterested to

emulate the pest.

YHE REVIEW TESSON
oetechism topies like the Sacraments or the vhurch
or the Gommandments cover so much matter that pupils can-

not help becoming confused in essentials. neviews at
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the close of such topics are egsential to have the correct
viewpoint.
Purposes - Some of these are as follows:-

1. 10 organize the knowledge imparted in preceding
lessons on the complete topic. Until this is done
our knowledge is seldom in proper understandable
shape for use.

2. 10 keep pupils from being lost in a mass of facts.

3, To develop good associations of ideas as an aid in
using the knowledge learned. Reviews strengthen
connections of associated ideas.

4, 'to arrive at new viewpoints. ‘o obtain a bird's
eye view, as it were, of the topic.

Methods

1. Questions of the sSocratic or building-up type should
be used as the teacher proceeds with the lesson.

2. A topieal outline should be developed on the black-
board.. ;

3. The Catechism iwext-Book will be used to assure
acecuracy and truth in the review.

Review is an essentizl step in learning. Incidental
review may be given at any time. ‘he review fixes and

sets definitely the correct knowledge of Christian Doctrine.

LITURGICAL MEDITATIVE TYPE

There is a type of 1és$on devéloped in the school
texts "With Mother Church" (Liturgical Press, College-
ville, Minn.) to which attention should be called. The

authors present in four of the five books, graded for

class use_from Primer to the end of second year high
séhool, o series of .biweekly lessons on a definite plan

of reflection, ‘response and assignment. Meditation pre-
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dominates. Its topics are the feasts of the church year.
Hence the name that may be given to this type. The five
texts are not costly.

They were prepared by the Benedictine Fathers and
the Sisters of the Order of St. Dominic. One lesson is
here shown to, illustrate this type of lesson.

ATIT ; Closer union of Catholies with Christ through par-

- ticipation in the life of the Church, His Mietical Body.
METHOD - Each exercise includes an objective, a reflection
and a response to impress the spirit of the feast and to
inspire action.

The questions in the response are not for public
answer. The individual answers them in his heart.

The assignments may be divided over the clase or one
or two taken by everyone. -

Emphasis is put on Mass and its treasures.

Extract from, "UITE MOTHFR CHURCH", Book II.

FEAST - Sacved Heart. June 12,
OBJLCTIVE. - Gratltude for the favors and benefits re-

ceived from Jesus Christ.

REFLECTION: Blessed Margaret Hary ;ived many years ago.
One day she was kneeling bvefore the altar parying when
our Lord appeared fo her. He peinted to His Heart and

said: "My Heart is so full of love that it can no longer

hold in 1ove S 1eap1ng flames. If men would onlj repay
me love for lovel‘ But theJ are go cold towards me. In
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return for all my love I receive only cold ingratitude
and dishonor. I will shower my graces upon all who
honor My Sacred Heart and who teach others to honor lMe.
Receivé hdly Qommunion as often as possible, especially
on the first Friday of the month. This is My desire."
RESPOISE:

I‘am a child of the Sacred Heart. These pleading
words Christ spoke to me. I can return love for love
best by my obedience, gentleness, reverence, and truth-
fulness. Christ wishes me to receive Him often in Holy
Communion. If it is impossible for me to do this,'I
will invite Christ to come to me spiritually that each
day I may live united with Him.

1. Does my love for the Jacred Heart show itself in
deeds? 2 '

2. Do T make amends to Christ after offending Him, by
an act of contrition?

3. Do I ever recite the litany of the Sacred Heart?

4. Am T making use of the life-giving channels of
grace which the love of the Sacred Heart opened
to me?

5. iWhat sacrifices do I make in order to be regular
in receiving the sacraments in return for Christts
love for me?

"Jesus meek and humble of heart, make my heart like unto
thiﬁe." | . |
Tq;day I resolve to ,.................................'
ASSIGHMENT: ; A choice to be made distributed over the

class.

1. Memorizé:'"0¢a11 ye that pass by the way, attend and
see if there be any sorrow like to my sorrow.” (Alleluis
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Se

6o

7.
8.

verse. )

Read the Gospel of the feast.

Why do we receive holy Communion on nine succeeding

first Fridays?

Tist ways in which you can prove your love for the
Sacred Heart?

Relate the-origin of devotion to the Sacred Heart of
Jesus.

What is the principal devotion to the Sacred Heart
of Jesus?

Write the promises of the Sacred Heart.

Snow that the greatest mark of love for the Sacred
Heart of Jesus consists in active participation in
the holy Sacrifice of the lass.

EXAMINATIONS

Oral examinations in Christian Doctrine and Relig-

ious Practice together with formal and informel written

tests are of value., They have an educational value in

this that they demand of pupils concentration of thoughﬂ

and orderly expression, in answer to definite questions.

They demend previous individual study and effort in

mastering the knowledge of the principles and chief facts

of our faith. There should be no hesitancy in giving

tests and examinations at not too frequent intervals.

Tt will test how successful has been ﬁhe work of the

pupil and how he has’grasped the truths of Faith.

Txaminations may be given by means of the black-

board or by diectation or by mimeograph.

(132)




1. PURPOSES

In Christian Doctrine it is the opinion of most cat-
echists that no written examination should be given for
purposes of promoting pupils. The teaching of religion
should not be lowered to the level of other subjects.
However, consider some of the following reasons for
some written testé invChristian Doctrines.

1. To discover pupil difficulties and as a basis for
remedying the situation.

2. To test the efficiency of teachers.

3., As a motive for study and interest in Christian
Doctrine,

4. To improve methods in teaching.

5. For comparison between schools.

2., TYPES OF EXAMINATIONS AND TESTS

(a) Traditional school eéamination. A1l are familiar
with this. It is esééy type and examines in a narrow field
ﬁnd is subject to a wide margin of marks in teachers’
judgments., Some claim it is no.real test of ability at all.

(b) Objective or new type tests. Completion - judgment-'

true-fel se - association and selection (2 column - re-

arrangement - regrouping and multiple choice). See appendix.

COMPLETION T=EST

The Completion fest is made up of written statements

withbkey words left put. Tt is the pupil's problem to

insert the words which will give the true and sensible

thought. For Example:-
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GRACE - Completion Test.

Fill in the blanks with the word which you think is the

correct one to make the sentence true.

Grace is a supernatural --------- which God gives us,
through the merits 0f —-c-ccccen cweeee-—- , in order to save
UL =m—m—m ———; There are —-e—e—ce—--- kinds of grace,
habitual or —--------- grace and —--------- grace. The

first kind of grace stays in the soul and is only lost by

---------- : the second is & ---------- help which enables
us to do good. To resist grace is & -——-------- . If we
should be so unfortunate as to lose grace, we should ----

------ . Grace is always given to us by prayer or the

---------- . Without grace we can d0 —~-—------ to merit

JUDGMENT TEST

This type seeks to find out if the pupils have
grasper principles. A series of statements all true are
pfesented to them to give an answer telling why they are

true. For example:-

Judgment Test

Tell why each of the following statements is true.
1. All Catholics must: perform their Baster duty.
2. We must oﬁéy all lawful superiors.

3, A large part of all the troubles and miseries of the

world is due to dishonesty in civic and business life.

4, Be silent about your neighbour, unless you have some-
thing good to.say about—him. )
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5. We must attend Holy Mass on the feast of the Imma-
culate Corception.

6. Tt is wrong to use false weights and measures.

TRUE-FALSE TYPH

This type has quite a vogue td;day. It may be found
illustrated iﬁ various Catholic texts for school use. Tt
consistis of true and false statements arranged in any
order. Pupils analyse each statement and designate its
truth or falsehood by marking 2 "T" or an "F" opposite
each. The author does not recommend 1ts use on esam-

ingtions in Christian Doctrine.

ASSOCIATION TYPE

This type presents a number of key words (not state-
ments) to the pupil. They are asked to write short true
statements about each. By its means = teacher can cover
a wide field of knowledge in the short time of an exam-
ihation; It is a straight appéal to the memory. For
Example: - v
| "nis is an association test. Write a short true
statement about each of the following. 7Think well before
writing. Indulgences: - purgatory - plenary - partial -
contrition - ienance - conscience’— etec.

SELECTION TYPE

These four types measure pupils' achievements.

Two Column Selection, Examples:-
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In the blank space of Column I place the letter of

the statement in column II which best explains it.

Col. I Col. IT
----- Rochet A. A part of a monastic habit.
----- Pyx "RB. The bvasement of a church used for intern-
ment. '
----- Rescript C. A truth above reason but revealed by God.
-—==-Nuncio D, A linen vestment worn by bishops, abbots,
ete.
----- Mystery E. A Papal Envoy (secular): ambagsador of
the pope.
----- Legate' F. A vessel in which the Viaticum is
: carried to the sick.
----- Cowl G. An ecclesiastic repreéenting the Holy See.
----- Crypt H. The answer to a petition given in writing

by a prince.

REARRANGEMENT TEST

This tests a pupil's power to reorganize facts from
his knowledge of them. Groups of facts are stated in

mixed order for them to regarrange.

REGROUPING TEST

Measures ability in grouving facﬁs, but is not of

much value in religion tests.

MULTIPLE CHOICE TEST

This type of test measures the ability of the pupil
to recognize related facts or unrelated facts. For
examplef—

This is a Multivle Choice Test. Choose the word .
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~or phrase which will complete the sentence correctly.

1. The seventh precept commands us (to honour our
varents; not to steal; not to kill.)

2. By teélling tales abdut our companions we sin against
the (fourth; tenth; eighth commandment.)

3. We sin against our parents by (loving them; by dis-
6bedience; by praying for them.)

4. To wish for and to take steps to get what belongs
to our neighbour is a grievous sin against the
(third, sixth, tenth Gommandment).

5. The third Commandment obliges us to (respect our
superiors, to honor our parents, to worship God on

Sunday, to love our neighbpur.)

Use tests as aids in teaching for it is pupils we are
teaching. Examinations are not ends in themselves but
o means used to determine how well teaching is being done
~and learning accomplished.

When using these types of objective tests for exam
purposes, at least three should be given on one topic.

Example:; |

TESTS ON THE IMASS

I COMPIETION TYPE : (fill in the proper words in the

blank spaces.)

(1) Only ~--mm=ememmmm can say Mass.
(2) T™he Mass is the ———eecee—-- of the New ILaw.
(3) The Mass renews and perpetuates ---------- —mmm e .
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(4) The Sacrifice of the Mass is offerei to %od in order
10 memmmeeea Him. (any one, or all of: Madore, thank,
petition, make atonement to™ )

(5) Thé-Méss applies the infinite merits of Christ's death

0 mmmeeee (the ﬁriest, the faithful-living and dead,)

IT JUDGHMENT TYPE :

Write a sentence giving the best reason why you think
each of the following statements is true.)

(1) We must learn what the Mass really is and how we

should assist at it. (e.g. partial answer; Because it

is the Supreme Act of our religion, the heart of our wor-
ship of God, the infinite Sacrifice of Jesus Vhrist, true
God for our salvation; and we must assist at Mass every
Sunday of our lives and should know what we assist at

and how to do so correctly, intelligently, to gain the
great blessings and graces which God wishes us to gain by
our assistance at Holy Mass. ete.) |

(2) The Mass is the greatest act performed in this city

each day. (e.g. partial answer: It is infinite in great-
ness, value and worth because it is one and the same Sac-
rifice as the Sacrificé of the Vross, and of infinite
worth because Christ and vVietim, and the Offerer to His
Eternal fatheb, is of infinite dignity because He is God..

Tt is the greatest act also because it has power to pro-
duce immeasurable graces and blessings in all men - both

spiritual and temporal.)
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(3) To follow the prayers and actions of the Mass in
a Missal is the best way to assist at Holy Mass.

(4) Assisting at Holy Mass with all my neighbours and
friends, ete. should teach me to love them as really
members of the one family of Christ.

(5) To assist at Mass frequently and even every day
is the best way to be truly happy and successful in this
life and to make sure of an eternity of happiness after
death. ;

(6) We should receive Our Lord in Holy Communion when-

ever we assist at Mass.

III MULTIPLE CHOICE TYPE

(Underline the correct words in the following:)

(1) The most important part of the Mass is the (Offera-
tory, Gospel, Consecration, Communion).

(2) The Sacrifice of the Mass is offered to the (Blessed
Virgin, some saint, God.) | |

(3) The bést way to assist at Mass is (recite the beads,
say prayers from a book, unite the mind and heart
with the priest and follow the prayers of the Mass in
a Missal, jﬁsﬁ look on 2t what is being done at the
altar.) . |

(4) Christ instituted the Mass (when He fed the 5,000 in

the desert, fhe night before He died, when He appeared

to the apostles in the upper room after His Resurrect-

ion, when He appeared to the two disciples at Emmaus.)
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TESTS IN RELIGIOR

One of the most satisfactory is the "best-answer"
test where all answers may be correct. --- Check the
answer of the one you thinlz is best.

l. I must obey my parentsf
(a) Because they will reward me if I do.
(b} Because they will punish me if 1 donft.
(¢c) Because they take the place of God.
2. I love my parents because:
(a) They work for me
(b) The fourth Commandment obliges me to.
(¢} They love me. |
3. I honor my parents because:
(a) They are very smart.
(b) They are so good.
(¢) If & do not, wod will punish me.
4. I must obey ﬁy teschers because:
(a) I love then.
(b) I want some good marks.
(¢} They take my mother's place.
5. I must obey the rules of the city because:
(a) I am a citizen.
{b) If I do not, the policeman will get me.
(e} I ;ant to be a good Catholic.

From Journal of Religious Instructibn.
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A RATING SCATE FOR CAwECHISTS

_in School Systems

Reflectidn on each item of this scale is worthy of
consideration. Success as a teacher is dependent upon
many factors vhich are intellectual, spiritual and pro-
fessional. ‘the possible score represents perfection.
When using this scale read each item, reflect on its
meaning and then enter in the space opposite whatever
score the individual considers is Jjust in respect to the
rossible score. Add the completé result and see how

close the percentage is to the possible.

Possible Your
Score Score
1. “he teacher's example, 1nspirat10n'
and enthusiasm. 10
2. the teacher's orn spiritual life 10
3. The teacher's knowledge of vhristian
Doctrine and Religion ‘ 10

4, ‘Teacher's unceasing efforts in seek-
ing parental cooperation in the Christ-
ian education of youth. 10

5. The teacher's success in developing
self-discipline and voluntary habits
of virtue in pupils. 10

6. The teacher's attitude:-

(2) Do you always prepare the religion
lesson in advance?

(b) Do you enter your plans in a Rel—
igion Plan book? , '

(¢) Do you always give the full period
to religion?

(d) Are you improving your knowledge
of Chrlstlan Doctr1ne9

(@ RS I & ) B &
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. Possible  Your
7. Teaching procedure:- Score  Score

(a) Do you plan your work for the
year in advance seeking definite

objectives? 5
() Do you use the unit plan in your
course? ' : 5
(c) Do you use the New Type Tests for
teaching religious knovledge? 5
(d) Do you use classroom and other de-
vices for training in character? 5
(e) Do you demand a Religion and Cat-
echism Note book? 5
(f) Do the pupils carry out sny pro-
jects on the Life of Christ or
the Mass? ete. 3
(g) Are bulletin board and charts used? 2

CHAPTER X

GENERAL METHOD

There can be no single method or teaching procedure
in the teaching of religion which can be used to the ex-
clusion of ali others., Consider just.a few of the.things
which must be taught. The cﬂild must be taught to know
his prayers and how to pray and when to pray, He must Dbe
taught how to "pray the Mass", as well as to know what it
really is. He needs to be taught the meaning of the Mass
and the Liturgical objects and‘vestments used. He must be
taught the revealed truths of religion and‘also how they
should influence and inspire his 1ife. He must Dbe taught
the commandments; btut this alone is not sufficient, he
must be ‘able to apply £hem to econduct. He must be taught
Bible and Church History. These are only a few things to
show that in teaching religion there must be variety in
methods used if the child is to really know and understand
his religion. Yhat he Iearns must not: be meagre. Variety
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in teaching procedure is essential. Consequently the teacher
must be guided by the capacities and environment of her pupils
and the nature of the topic to be taught.
Each lesson must recognize the manner in which minds act
in the learning process. |
l. From observation of parts to the whole 1l.e. synthesis.,
2. From observation of the whole to the part i.e. analysis.

b, From concrete individual cases to a generalization i.e.
induction.

4., From a prineciple to the con81derat:on of individual
cases l.e. deduction.

These are the four fundamental ways of learning. Class
lesson procedure of any kind may be recognized among these
four. As has been saild the teacher determines which is best
for use in particular lessons. The needs of the children and
the matier to be taught guides the teacher in her choice of

procedure.

SOME MAXIMS OF IMETHOD

1. The supervisor of religious instruction and the class-
room teachers must be in agreement on the gourse to be follow-
ed, the means to be used and the aims to be reached.

2. Good catechists are developed by actual teaching.
Planning lessons, observing lessons and actually teaching will
correct faultss.

3. "There is nothing in the mind that was not first in

the senses."

4. Proceed from what is concrete, particular and simple

to the new knowledge which is abstract,kgenerél and complex.
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This ;s quite evident in the teaching of Christ.

5. Proceed from the known fo what is unknown, step
by step.

.6; The psychological way is.best in elementary schools
and not the logical order. The mind develops slowly in
méntal power.- This must be recognized in teaching children.

7. Proceed from the knowledge obtained from the obser-
vation of facts to the knowledge obtained by reason about
then.
| 8; Allow children to find out as much as possible by
their own study and then aid them, because a continual
method of "telling™ is not teaching and leads ﬁo no learn;
ing worthy of‘the namgé .

9. It is‘the child whovis learning. Plan and use good
methods, but give him time té learn. He has been given an
active intelligence by God.

10. Proceéd from knowledge that is vague and indefinite

to that which is clear and definite.

LESSON PIANS

At the beginning of the year the teacher should plan,
under the direction of the parochial authority, exactly
what is to be taught in the course in Christian Doctrine

for the year; -the topics to be taken, each week; the'points
to be stressed; the number of formal lessons to bé given
{one a week); the aims to be reached in knowledge, religious
practices and virtue.

To do thiswthe'teacher needs to‘know:;
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(1) The possible aims which could be reached with her grade
in ¥nowledge, religious practices and virtues.

(2) The best methods and procedures which will aid in reach-
ing the aims; for no method can guarantee sure results.

(3) The fdpics sﬁited to the grade and age of the children.
The teacher should plan each particular formal lesson

in a thoughtful manner. Yhe teacher's daily plan book for

desk‘use should contain a sketch of the féllowing:;

l. The topic chosen for the day.

2. The text book content at the disposal of the punlls noted.

5. The particular aim.

4. Suitable devices to. be used (such as use of a picture or
a Missal or New Lestament or diagrams.)

5. The type of lesson to be used (Mhnlch appreciation, study,
review, etec.)

6. Note how the new might be related to the old.,

7. Iist a few vital questions around which all others will
centre in the lesson. The correct answers to these would
contain the matter to be taught.

8. List some work for the class to do in order to .impress
what was taught. Until a pupil studies for himself and
masters the matter no learning has resulted.

THE TEACHER'S PIAN BOOK

a sample entry

TOPIC - First lesson on Doctrine of the Mystical Body.
TI¥E -~ half hour
TEXT-BOOX - New Testement, John XV

AT} - Appreciation of what the meaning of being "branches
or "members" really implies.

DEVICES (a) Blaokboard drawing of a vine with branches and

leaves by tescher.
(b) Reading of St. John XV: 1 - 9 by several pupils.

(¢) Questions based on the reading ete.

TYPE OF LESSON - Appreciation

1. Reflection - First Xnowledge of the Doctrine
2. Affestion - Feeling and attitude
%, Resolution - Expressed by pupils.
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Relat;on of old to new by means of blackboard drawing.
Main gquestion - How did Christ illustrate

1. Describve the appearance of a healthy grape vine.

2. Then will a vine bear good fruit? poor fruit®

5 What did Christ say He is®

4, What did He say we are?

Se Iilustrate'how dépendent We are oﬁ Him.

6. What is the meaning of this section of Seripture? etc.

ASSIGNMENT. Memorization of John XV - 5. Read St. Paul to
| the Ephesians.

However, the daily plan book need not contain'every day

es nuch detail as this,.

THE UNIT PLAN

This teaching procedure“recogniZes the principal of
St. Thomas Aquinas concerning edﬁcation, namely that the
chief agent in the education process is the intelligence,
of the learner himself., (De Verit C.XI). To arrive at a
knowledge of truth personal study is certainly reguired.
The unit plan is somewhat arranged as follows:;

1. Preparation, Preview or Exploration:

The teachef examines orally or in writing to f£ind out

"what" the pupils know which would be necessary in order
that they could properly learn about the unit,

2. Presentation

The teacher_presents the matter in a general wgy and
opens up the vision of the pupil to what will be studied in
the unit. Corréct doctrine will be given, illustrated by
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story; motives for study will be aroused. Different teachers

will heve different presentations depending on their Xnowledge
and vision.

3. Assimilation -

Now comes the real work on the part of the pupils. The
classroom becomes a study room with the teacher supervising
81l and aiding the weakest. The active intellect of each
child is set to work to arrive at a solution of the problem
presented on the study sheets or by the teacher. The pupils
are instructed to seek material from the Bible, Missal,
from maps, from Catholic papers, etec. “he necessary material
of this nature would be at the disposal of all pupils on a
nearby table or on the classroom library shelves. Only a
few booksvwould be necessary. >01ass_diécussion on points
of difficulty, direction in reading, use of materials, are
some of the methods used during this section of the study.

4. Organization:

The aim in this section of the study is to inspire re-
flection‘and’provoke thought. %he problem and its answers
are to be shown clearly in this stage. The knowledge which
Wés acquired and assimilated must be.organized. This is done
5y blackboard outlines on the unit built up by the effort
of the class under thé‘guidanée of the teacher. It could be
done indi#iduéﬁlyAas well, depénding on the capacity of the
pupils. ‘Topical sentences will suggest the details to be
entered in Religion Note Books.

5. Recitation.

1. Pupils are called upon to report_resuits. This may
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be done orally or in writing as an essay.or a report.

Pupils should be encouraged to do so in this manner even

when answering orally, (a) Express the topic sentence.

(b) State the knowledge acquired. (e¢) Tllustrate the

knowledge where possible by chart, diagram, parable or-

story.

2. Teacher may question in order to guide correct

recitation.

3. Drill will most likely be necessary on the import-

ant doctrinal matter to assure accurate and concise Xnow-—

ledge. Repetition will be necessary.

6. New-type Classroom Tests

These should be given to test accuracy of knpwledge

and as a

device in further rpflection.

Courses of study in religion may be arranged on the

'Unit Plan. Rev. John I. Barrett, Superintendent of the

Baltimore Parochial Schoolé, has provided such a plan com-

plete even to details for the teachers of that school

system.

For example in the seventh grade the work of the

year is taken up as 9 units.

Unit I
11

ITT

IV

v

VI

VII
VIII

IX

The

Life of the Soul (Grace)

The Seven rold Gift, the Sscraments in General
Becoming a Child of God

The World looked for a Redeemer

God Sends His Son to Narth

Christ the Man-God saves us by His Life and Death.
Recelving Jesus Himself. .

Turning from Sin and Returning to God. (Penance)

Becoming a Soldier in L7'hr:'L_st's Army (Confirmation).

work is dividéd over the'year‘in such a manner that

certain units will fit into Advent,,Epﬁghany Séason or into
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Lent.

Each individual pupil is supplied with a printed or
miméographed guide sheet for each unit giving the pupils
direction not only in the objective work expected in their
Religion Note Books, but guiding them progressively in
their study. -

It demands individual reflection and meditation.
Accurate written statements, as a result of reflection, are
expected in answer to the questions. References to the
Seripture have to be found and entered in the Note Book.
Each Guide Sheet is arranged usualiy as follows:-

1. ?resentétion of the'ﬁhristian Doctrine of the Unit in
easy reading styleQ

2. A statemehf of three or more problems arising from the
reading to arouse reflection’and direct the subsequent
study of the pupils.

3. A series of ¢@estions of the vuilding up or Socratic :
type which prompt the pupils to individual reflection.
The references to Scripture herein ineluded, together
with answers to the questions from the matter are to be
entered in the Religion Note Book which is a device for
assimilation of the matter being studied.

4. A series oﬁysummarfzing questions then organize the
study for the pupils. When the answers to these are
written they form an outline of the main points of-qoctrine.

5. A list of words used in the vocabulary of the unit are

listed for éfudyApurposes. This recognizes the necessity
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of all pupils and teachers being in agreement on the
proper understanding of words.
6. References to various books and the catechism on the

Unit of'Sfudy are stated.

ANl ESSIENTIAL METHOD

General

1. Narrate the historical fact from the 01d or New
Testament which best relates the doétrine to be taught.
The pupils might read it. Objective and concrete illus-
trative methods and devices to be used.

2. By questions assist them in arriving at a know-
ledge of doctrine.

3. By qﬁestions guide them in eipressing the doctrine
in their own words.

4, Let them compare thelr oral and written results .
with the officiesl catechism text-book, and give them a
general summary.

5. Assign the study necessary for assimilation and

retention. Reading of a summery.

Particular

Grade VIII - Popic - Introductory Lesson on the Blessed

Bucharist.

Time - may extend over a number of lessons.

- 1. Pfeparation and Presentation.

(a) Narration of ot. John VI by the teache’ leaving out
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those items in the chapter which do not pertain to the
miraculous feeding of the 5,000 people and subsequent
evenfs and solemn announcement by Christ and the depart-
ure of some of the disciples.

(b} Pupils to read S5t. John VI: 32 - 35 and 41 - 43
and 48 - 59. |
Devices - A picture of the scene in the desert and other
concrete illustrations.

2. Explanation

Pupils questioned on the events of this occasion soO
that clear understanding of the meaning of Christ will re-

sult.

3. Recapitulation and Belief
Pupils guided in forming an expression of the meaning
~of the doectrine and their belief in it.

4. Application

Their written or verbal results made gccurate by re- -

ference to the catechism.

5. study and memorization of the doctrine in concise form,
and reading assignment would be profitalle. | |
In this tedching procedure the teacher need on}y re-
member these three words, illustrate, explain, apply. ihe
pupils ﬁnderstgnd the:procedUre as experience, understand-
ing and practise. Any intelligent and sincere Uatholig

vho nows his religion can teach by this method.
ESSENTIATL FACTS

1. We memorize in order to help us to think better.
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But we must be taxght to think or what we memorize is of
little value;

2. To learn by heart‘must not be the end itself. All
agree that explanation and undersianding should precede
memorization.

3. In all subjects memory work has a big place. The
essentials must be made one's own or no learning has re-
sulted. But comprehension must precede the actual com-
mittment to memory or the result is pure verbalism. This
is also true in the essentials of religion, prayers, im-
portant quotations from Scripture, hymns, important lii;'
urgical prayers and the essential truths of faith, etec.

4, St. Thomas Aquinas, "Memory is not a faculty
distinct from the intelligence.” 1 It is an adjunct of
each faculty. It is an appaﬁage of the understanding.
Hence it must not be addressed as a separate power of
the soul for it is not such.

. Ferei
5. "The word before the idea is nonsense" & Hercier.

6. "To make children first learn a thing by heart
to be explained later is a crime against the mind of man",5

Bishop Messmer. -

: 10 "Slmma" l, q. 79;
2. Traite Elementaire de PhilOSoPhie Preface.

3. Spirago's Method of Christisn Doctrine - P. 191 (1901).
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7. "Technical words and scholastic definitions are for
children like the unwholesome ingredients used in adulter-
ating food, which impede digestion, and cause illness" ;
BishoPIHéésmer. 1

8. "Teaching Gateehisﬁ, as this is commonly understood
and practised, must be considered as little less than a
waste of strength and time., Surely little good can come
of making children learn by rote mere abstractions to which
they cannot possibly attach any intelligible meaning, and
which, if remembered at gall, do not nourish the mind and
enter into the mentadl growth by which the child is develop-
ed into the man."  Bishop Spalding.

9. Because a catechism is in question and answer form,

it does not nedessarily assure that the ideas will reach the

intelligence of the young.

CHAPTER XTI
TECEN TQUE-

There is a technique in teaching that must be learned.
Just as in the early stages of learning to play golf or
basebail, there is a period of formal training in technique
which is essential if one is‘to play the game well and pro;‘
perly, so it is also true of teaching. In golf one must
learn quite fé;mally ﬁqw to stand, to grasp the c¢lub, and
to ghoose’the proper club to use in different circumstances.

Much attention must be paid to these and ihnumerable other

points until the technique necessary for a good player
1e spirago’s Method of Christian Doctrine P. 198.
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becomes habit., - In teaching there is also a technigue which
must be learned and attention paid to it until‘it becomes
habit. This is why the beginning;teacher of religion nmust
plan lessons thoughtfully and bring into play the technique
of teaching.

The activities of the teacher reflect her technique.
It can be developed if the teacher will set about doing so.
Otherwise nb teacher is a success in any type of teaching.
Observation of teaching done by successful experienced
teachers is a help. The supervisor can aid considerébly
in giving its main principles toAthe new teachers ‘of a
school system so that their Normal School training will
produce results. |

The manner of questioning, and not the questions them-
selves is technique. The energetic and inspiring way in
which a teacher faces a class during a lesson is technigque.
On the teChniqnewof a teacher depends even the success of
g well-thought out plan. This is as true in the teaching
of Christian Doctrine as in other subjects. The following

. list shows a few items of poor technigque.

1. AttemptingAtoo much or too little in a lesson.
2. Showing little enthusiasm in the lessons.

3, Naming aspupil who is to answer before giving the
question. ’

4, Asking questions of pupils in the order of their
seating in the classroom or accordlng to their names.

5. Repeating the answers of punils instead of making
pupils answer clearly.and distinctly for all the class
to hear. .
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6. Stating the question too many times thereby giving
pupils the habit of feeling they needn't pay atten-
tion to first utterances of the teacher.

7. Asking too many questions.

8. Giving leading questions.

9. Using too many words when gquestioning. Questions
should be concise and definite.

The personality of & teacher will, of course, reflect
itself in the technique of teaching. Children expect a
teacher to direct and teach in a natural manner and they
‘respond accordingly. The acts of a teacher should inspire
enthusiasm and self-reliance in pupils. The noisy, unsym-
pathetic unskilled teacher never produces satisfactory re-
sults in leérning or class discipline due to notstudying
teaching techniqﬁe and éndeavoﬁring to.develop gdbd teaching
habits. B

In the Religion Course the example of the teacher means
everything to the pupils. They must see in the teacher’an-
exemplification of the religion that the teacher is blacing
before'them. The teacher's enthusiasm for fhe study of
Christian Doctrine must be in evidence or how can one expect
the pupils to show any. Inspiration must be given by voice
and attitude. Good methods in daily lessons must arouse
children's in@éfest. 1They mﬁst see that the teacher con-
gsiders this Sﬁbject more vital than any pther subject.

Thé teacher's mannér must réflect the impoitance of
her convictions.‘ By study Qf various text-books on the
. market to-day such as "The Spiritual Way", "Chalk %alks'",
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and "With Mother Church" 1t is possible to greatly improve
one's technique in the %eaching of Christian Doctrine. If
Wili produce real results in theAﬁupils of our standard-
ized schéois of to-day. They must see that-no other subject
on the whole list of school studies is as important as the
study of their religion and the practice of Christian
Virtue. All teachers, whether priest, parent or school
teacher, must put their minds to this task more so in these
days when so much "schooling"™ is being given.

The teacher oWes it to the little ones of Christ, to
improve her technique in the teaching of religion. Envir-
onment and exémple mean much in youth'é training. “hey
must never see any teacher treating the-teaching of Christ-
izn Doetrine in a ﬁeaker manner, than the other subjects
of the curriculum. As long as schools are in existence,
the school teacher has a responsibility as well as the
parent. Improvement of‘the technique of our teachers in
the teaching of Christian Doetrine can only result when

the teacher herself sets out to do so.

IMPORTANT POINTS IN TEACHING PRACTICE

Most of.these,are:as.true.in Religious. Instruction

as Tn secular. subjects, -

1. Don't 4talk too much. Get the pupils talking and
don't deprive them of the right to self-investigation. The
work of the pupils is the chief Zfactor in education and

learning.
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2. Just as teachers use standardized tests in spelling,
arithmetic, reading and handwriting at various times in the
year to discover how well pupils are progressing, so tests
in religious knowledge are necessary.

3., Become independent of the text book.

4, The seat work of pupils must be well thought out
and correlated with the principles taught for they will not
really know and progress until they do things for themselves.

5., Telling isn't teaching.

6. Review frequently orally and in writing.

7. Demand neat work books and careful written work from
all pupils and in complete statements‘when answering.

8. In all teaching in the elementary school correlate
as much as possible. Geography, history, literature, oral
and writien composition including picture study, reading of
stories and reproduction of stories, give many opportunities
of this: In elementary schocls the subjects must not bé in
watertight compartments. 1In religious instruction there mus?
be a correlation of dogma and moral with Bible history,
Seripture, lives of the saints, and liturgy of the church.

9. Extensife use must be made of the blackboard and of
outlines and summaries, pictures and charts.

10. Don't*attempt too much in a lesson. .The length of
the period, the difficulty of the text, the difficulty of

the matter and the capacity of the class must all be weighed

and the best judgment made by the teacher.
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11l. Each pupil is an individual personality, an indiv-
idual‘soul different from all others in capacity, %ision and
feelings. 9o learn to kmow the abilities of each, give each
superviéoby attention vwhere it is evidently needed.

12. The work of the pupils will be d one Dbest when Dro-
per moﬁivatidn has prompted their efforts. Inspire good
motives for study and work.

13. Assignments must be definite. Don't give too much
home study, none at all is necessary below grade V. (Junior
third.)

14. Plan well for beginning-lessons and keep such mental
effort noted in the teacher's record'br plan book.

15. The subjects of the durriculum are not altogether
ends in themselves, i.e. for information which the child can
repeat. Xather use the subjects for the purpose of develop-
ing intelligence, i.e. clear thinking, quick understanding,
formation of judgmehts and the use of intelligence. .

16. +he class curriculum should be arranged to inspire
mentel effort. .70 merely follow a text-bool is not very
thrilling or inspiring. Consequently teachers should choose
some projects, or a series of problems, or a series of‘thought—

ful developing-questions as a vital part of the course in

various subjects. <rhese would be for the actual working out

of the pupilsf
17. Discipline is not a problem in classroom where the
work is planned in advance with definite objects in view,
18. Teachefé~shou1dbatmmat developing initiation and
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right attitudes in pupils.

19. Let there be more dialogue than monologue in the
classroon.

20. There must be variety in drill and in presentation
or there will be no learning.

21. Challenge pupils to state the reasons for their
statements.- They must get first principles or the value of
our teaching is very guestionable.

22. Interest - curiosity and wonderment must be at-
tained in a lesson or little learning will result.

23. Parrot memory results are no criterion of learning.

24, "Learning by heart a formula of words will easily
become 3 subsﬁitute for learning" instead of an a;d. The
substance of the thought expresséé by the words is to be
sought.

ATTENTTION AND TEARNING

Unless fhe mind of the child is attentive when he is
reading, studying or listening there can be no learning.
Cnce attention -lags the teacher might as well discontinue
teaching or transfer to some other sﬁbject. To secure
attention is essential in any subject. It implies full
concentration of the child's mind. To secure this even

in religion ifvmight be of value for teachers to consider
the following. .

1. Create interest -in the class by:-

the lesson as vividly as possible.
the lesson in new and novel ways.
the lesson in a well orgenized way .
active inspiring energetic manner

(a) presenting
(b) presenting
(c) presenting
(&) drill in an
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and require much repetition during the learning lesson.
2. During study periods demand
(a) close concentration
- (b} real effort from all pupils. Incite in pupils the
"will to win" and master what they need to learn.

3. Arrangé at least a few projects for the pupils to carry
out in each subject. The continued application shown by
pupils in these endeavours is of educative value.

4. Review at regular intervals is necessary to recall and
strengthen the ideas learned; to familiarize the pupil
in the use of what wés learned as a means of enabling
him to think better; to increase the association of
ideas; to gain better understanding.

5. Teachers should not remain satisfied just because the
child is.able to reproduce what was taught. TLearning
must go beyond this. Fééts must be learned but as a
basis for further reasoning or expression of a judgment.
The child is to be trained how to think and how to "
study and encouraged to o so. We memorize in order to
help us to think better, but we must know how to think,
to reflect, to meditate. Problems even in religion must
be given to see if the facts learned can be used by the
pupil to solve the problem in the light of the principles
taught. |

DEVICES
There is almost no limit to the devices used in present-
ing objects to the mind of thbse'we are teaching. Some one
has said "We feed the mind, God makes it.™ Learning takes

place when the phantasms or sensible objects in the imagin-
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ation are made use of by the reasoning, and judgments
made. 3But a pupil's imagery is dependent upon his ex-
perience and observation. Hehce the réason why every
lesson in elementary school should be.as conerete as
necessary for the learning of the problem. The judgment
of the teacher determines what device is to be used.
Devices are many, such as, use of pictures, questions,
blackboard diagrams, drawings and outlines, note books
of ény kind, mapé and all the aids used dy pupils such
as protractors, rulers etc. These are what are called
material devices. The intellectual devices are the
different typés of lessons and examiﬁations and similar
procedures.

As far as religion is concerned ‘analyse and use only
those devices which will aid the pupil in understanding,
learning and practising his faith.

{a) These must.be well chosen to suit the particulaf '

lesson.
-(b) Devices should be attractive to the pupils of

the class.
(e) They should not occupy too much of the time of

the lesson. )
(e¢) Devices of any kind must not be made ends in
themselves.
Material devices can certainly be of advantage in the
teaching of Christian’ Doctrine and are necessary if in-
telligent Catholic citizens are to be the product of our

schools. The following Will be found helpful.

(a) The use of the blackboard is most desirable.
(b) Charts showing the progress of the Church and

Mission Work.
(c) Maps of ‘the missions.
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(d) Use of objective material in teaching the Mass
or of any of the Sacraments.

(e) Diagrams to illustrate the parts of the Mass and
of its meaning. These are now illustrated in
teaching texts published to-day.

(£) The making of the vupil's own catechism as they
progress.

(g) The making of project books on the Life of Christ,
on the Mass, on the Rosary etc. and of Religion
Note Books.

(h) Reference use of the New Testament and Sunday
Missal.,

The Intellectual Devices would be:;
The Munich plan of lesson.
Using the ILiturgy as the setting for the catechism.
The Appreciation Lesson in Religion
The Libica plan. , ‘
Hew type tests applied to Religion.
The use of Scripture selections.

The use of any of these is not making religion daiff-
icult to teach. Rather it is making it a life that the
child can make his own and thg guiding star of his life.
The aim is that the child may know his religion and prac-
tice it. Devices help the teacher to reach his intelli-‘
gence., They are a uéeful end most necessary means to '
the end. Investigate the illustrative devices used by
Our Lord to reach people's minds. Notice the devices
used by the Church to reach peoplefs minds and to move
their hearts and wills. - | v

There is e device;that is highly recommended to-day
to get children. and people interested in aiding the
missions spiritually and materially and that is the
Students? Missidn Crusade. A unit should be in every

school or parish. TFor information address Rev. Father

Kennedy, C.C.S. M.6. 67 Bond Street, Toronto, Ontario.
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The "Boy Jesus Devotion™ sponsored by Rev. W.H.Walsh,
S.J. 986 Park Avenﬁe; New York is an attractive religious
device to inspire‘lovebof Christ in our youth. A4n engquiry
will bring information. |

The Movement of the Xnights and Handmaids of the

Blessed Sacrament originating in England and lately spon-

sored in United States by Rev. D. Lord, S.J. should find
response in our youth. It is a means for obtaining

Weekly Communion.

The Sgcred Heart League is another society which
appeals to all for‘love of the Sacred Heart as expressed

in religious practice and virtue.

The''Character Calendar" issued by Bruce Publishing
Company, is a-devide to reach the minds and hearté of
pupils. It is an activity. “ﬁach day in senior classes
the saint of the day isdrawn to the individual attention
of each member of the class. This is done by typing the’
thought about, the saint of the day and. . posting it on the
classroom bulletin board for 21l to read. Two examples
~are given to show how the mind of the reader is reached.
Tt is a practical and useful idea. It produces results

in reflective thinking and inspires ideals.

THE LAST . SUNDAY bF OCTOBER, - CHRIST THE KING

Feast of the Kingship of Our Lord Jesus Christ -

This feast was instituted at the end of the Holy Year of

Jubilee by His Holiness Pius XI. This feast sets the

crowning glory upon the mysteries of the 1ife of Christ
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already commemorated during the year.

Ruler of all from hegven's high throne,

0 Christ, our King ere time begun,

We Xmeel before Thee, Lord to own

Thy empire o'er the heart of man.

- Second Vesperé of the TFeast: Hymn.

For the sake of Jesus, we have taken up the Cross;
for Jesus' saie let us persevere in it. He will be our
helper, %o is our Captain and Forerunner. Behold our
King marcheth before us, Who will fight for us. -
Imitation, Book III.

IDEAL

Just before the Grand Review which our King, the
King of Kings, is to have on the first of November, Ie
Himsel? holds. a reception. Always He is the meek .and
humbie Christ, going about among men in the hidden guise
of the Eucharist. ZEven to-dazy He makes no sound. What

glory shall come to Him, must come through the spontane-

ous offering of His loyal subjects. And shall we not
glorify Him?
TO-DAY:

Will you not glow with pride to-day to be a follower
of Christ? Tet there be an exultation in your prayers
to-day. ZIet them be prayers of thanks and praise. Tet
your prayers be offerihgs of your heart, of your whole
‘being in Him. It is 1ittle to offer. None but your
loving Father would want you (xnowing you as only He does),
" Do not permit Him to say "Son, give Me thy

Have

but Ee does.

"heart.®™ Offer it to Him. This one day, be all His.
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no time for anyone, for anything else in the world, but
| for your Xing. You are on private duty to-day for Heaven's
King, for your King; you cannot be requisitioned by even
a sabaltern officer, much less by any mere private.
SLOGAI | |

My King -and my God!l

ST. THERESE CF THE CHIID JESUS

(The Tittle #lower)

"I do not intend to remain inactive in heaven,”
this saint said on her deathbed, "I wish to go on working
for the Church and for souls. - After my death I will let
fall = shower. of roses."

I confess to vhee, O Father, Lord of heaven and
earth, because Thou hast hid these things from the wise
and prudent and hast revealed them to little ones. -

Gradual: Psalms LIX.
‘Thosoever, therefore, with simplicity of heart shall

raise up his intention to Yod, and disengage himself from’
211 inordinate love or dislike of any created being, he
shall be the most apt to receive grace, worthy of the gift

of devotion. Mor the Lord bestoweth His benediction there
where He findeth vesseis empty. -
Imitation, Book IV.

IDEAL

Thig 1ittle saint is a type of saint who became great

by doing little things perfectly. @hat is all you need do;
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your duty well.

TO;DAY

Try to say your prayers with as little distraction
as possible;‘write each task as neatly as you can, have
no spelling mistakes, no crossings over, nor accidental
blots. If yéu happen to make a mistake, keep cool and

do not allow anythihg fo make you impatient.

SLOGAN :

Patience hath a perfect work. - St. Paul.

Eere is a sample of a device used with secondary
school pupils at De La Salle, Yoronto ( Bond St.) <he

Rev. Bro. Principal sets aside one day-each month. For

the concentration of the student body on the Catholic
point of view about vocation. ZEach class teacher is
provided with a typewritten suggestion somewhat similar

to this: -
F..J. VOCATIONR DAY February 23, 1934.

Tnder the patronage of ©t. Terese of the Child Jesus.

General Program.

1. Blackboard Motio: "The Priest, another Uhrist.”

5. Mass and Holy Yommunion. (if possibtle) Pray for all

priests and for more vocations to the priesthood.

0Sary. Sa& the Dbeads to-day for the intention of your

3. R y
parish priest.
4. Morping Reflection. - Recall the Tast Supper. Uthe

the priesthood displays the-love and

institution of

power of Our ﬁdrd. gut of love for us With'whog‘He-
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wished to sfay in the Blessed Sacrament and that He
migh? daily renew His Sgcerifice in the Mass, Our Iord
gave us the priesthood. Through the hands of the
priest, ﬁé applies His precious Sacraments. Show great
reverence and respect for priests. (Read a few verses
from the Imitation of Christ, BK. IT., Chapter 5).

5. THE CATECHISI TESSQON THE HOLY PRIESTHOOD.

Introduction: Review the States of Life; Priesthood,
Religious Life, Married State. Which is the highest
dignity? Why? By what Sacrament is the priesthood
conferred? What are its effects? Why may it not be
repeated? .Who receives the plentitudé of the priesthood?
1. Dignity of the Priesthood. . ‘

The noblest and highest dignity on earth. 7The priest
is superior in function té‘thb angels. He is the
minister of Christ. "Another Christ."™ He is "The
‘anointed of the Lord.* N

2. Power of the Priesthood.
The priest offers the Holy Sacrifice of the Mass. He
absolves the sinner. He guldes and instructs the
faithful.

3. Benefits of the Priesthood.
&he priest is enriéhed with many graces. He enjoys
many consoi;tions. He acquires great merit.

4, Obligations of the Priesthood.
Tt supposes a holy life. "Holy things to the ho;y."
Tt calls for sacrifices on behalf of souls’.,~ - even

t requires

life itself._(ﬁccidents, epidemics, ete.) I
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heroic virtue. It involwes great responsibilities.
5. Some signs of Vocations to the Priesthood.
(a) Real and persistent attraction.

(v) A right intention: glory of God, good of souls,
' personal sanctity.

(¢) Purity of heart and innocence of life.
(&) Sincere love for Cur TLord.
(e) Zeal .for the salvation of souls.

(f) Great esteem.for ecclesiastical functions,
rubrics, liturgy, etc.

"The vocation to the Priesthood is a sign of pre-

destination.” Cerdinal }Manning.

Tllustrations: St. John Chrysostom (Jan.27), St. Philip
Yeri (May 26) St. John Vianney, "Cure of Ars"™, (Aug. g).

St. John Eudes (Aug. 19), Vocation of Cardinal Gibbons,

St. thn Bosco.

Wext ¥onth: The Religious Life.
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CHAPTER  XII

QUESTIONING

Good questioning is good teaching in religious in-
struction just as it is in the secular subjects of the
school curricylum. Attenticn is secured and mental growth
ig stimulated by it. It is a supreme method in aiding
reflection in the religious instruction class.

Teachers must question pupils in crder to keep in
touch with their minds to avoid talking beyond their ca-
pacity in understanding. 3By questions, discovery is made
of what the pupil mows and how he knows; and what the
pupils have learned can be fixed securely in their minds
by good questioning. It is the best way of making pu-
pils' ideas clear and definite.

In questioning pupils for the development of new
knowledge teachers must inspire the pupil with the
idea that by this means he will advance mentally. The
questioner should manifest sympathy and confidence in
pupils, showing also interest in and attention to their

“answers. This is too important to ovérlook. Questions
must aim at discovering how much they know and not how
little.

Cultivate "the ability of expressing questions in

good English, short and clearly. Trey should be of a
type which stimulates thought awakens vision and assoc-

iations of ideas and arouses the imagery.

In lesson procedure, questlons and answers should
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grow out of one another so that the child can see the
progress being made. &uestioning which inspires thinking
gives exercise to the Judgment, an admirable aim in any
lesson. We must test more than the memory when question-
ing,

It is considered good teaching practice to have pu-
pils answer usually in eomplefe statements. ZEndeavour to
elicit the best possible answer. It is a test of our
teaching. .

There ars a few simple rules to be remembered.

1. State the question clearly and briefly thet all may

hear. Give time for reflection before calling on a pupil

to reply. Avoid repeating, it will only encourage inatt-

ention.

2. Avoid questions whose answers aré yes or no.

3. Ask the slow pupils as well as the bright ones.

4. Question according to the capacity of the pupils. '
5. Don't hesitate to tell a sthing if the development type

of gquestioning failed to elicit the knowledge expected.

FURTHER METHCDS IN RELIGICUS INSTRUCTION

When teaching and instruction is mentioned people are
apt to associdte the idea with classroom procedure alone.

Tt must not be forgotten that instruction in religion is

given in many other ways. A few are here mentioned.
1. Ritual - the Church instructs through her liturgy.

The deep significance of her treasures are taught to the
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people by ceremony and ritual. By active participation
the laity are instrueted in the truths of faith.

2. By symbols - Church architecture is symbolic. A
glancé éfound any church will inétruct in the mysteries
of religion., The crucifix, for example, is a symbol for
redemption. ~The liturgicalvmovement is acqueinting the
laity with the‘meaning of these symbols. Much of the
symbolism of Christian art centres on Christ. The 01d
Testament abounds with this type of teaching.

3. Hymns and religious poetry are important methods
of instruction. They should find a place in the:sthodl
end parish life of the child.

4. The biography of the lives of Christ and His
Saints are most importdnt. Provision should be made for
at least supplementary reading in this regard. The prin-
eipal should determine this for all classes.

5. Children must be directed to follow the prompt-:
:.ings of conscience. ZThis is an important method of in-
struction.

6. Last but not least the parable and story and med-

itation are most important methods of reaching the intell-

igence and of instructing youth.

e

(171)




CHAPTER XIIT

RELIGION IN THE SECONDARY SCHOOLS

"It -is my profound conviction that the world will be
saved if we devoted ourselves to youth." Bishop Dupanloup.
The Catholic High School will prove its right to
exist when the graduates show they are devoted in thought,

word and practice to the teachings of their Holy Faith.

A1l plans and teaching procedure should aim at the practice
of virtue by adolescent youth. They received a knowledge
of their faith during eight years of elementary school
training that should have reached their intelligence to
prompt self-activity in seeking Grace and of valuing being
in the state of Grace, above every earthly good. Have

they the power“to form judgments resulﬁing from good think-
ing and understanding in religion, on the problems of every-
day life? On this we should judge our courses of study and
teaching procedures. Incidental teaching, conferences,
discussions, personal conversations are as important as

eny type of formal -teaching. From the personal point of

view they are essential.

RELIGIOCUS IHFLUENCES

The Journel of Religious Instruction, lMarch 1932 re-
ports the results of aﬁ investigation on religious in-

fluences in the Catholic High School. An effort was made

to find out:- ‘ ‘ |
1. Wnhat religious influences of the Cathol%c High
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School are the most dAynamic in the lives of graduates?
2..What factors, if any, in the religious training

of High School students have contributed little or nothing

to their later religious lives?

‘3. Do graduates of our High Schools recognize any
religious influences that might have been offered and which
were absent or almost absent from the religious training
offered Dby our schools?

The information was obitained from High School grad-
uates from 27 Catholic High Schools almost all of whom
are teachers themselves. It was a representative result.
The factors of lasting influence in the minds of the grad-
uates were in the following order. A study of this table
by directors of High Schools would be valuable.

Religious Factors ' FPrequency of Ifention

Religious atmosphere of the SChOOLeseescscossnssnsscessed?
The example of £ B CNEY Se sasoecsssrssorssassccscssssanonald
The high school ChAPElecsossecssassonssoassscasssosnsnsalB,
The school's annual retrealt.ccecsesocessccssssessscsss b8
The prayers said before and after class meetingSeessss 64
The daily period of religious instructioNeesescceceneeabdl
Opportunity to go to confession regularlyeerecoesseeceedd
The discipline or regulations of the SCh00lesesscoeeseedd
Opportunity to assist at Holy Mass G811Fecesoveceessassedl
Activities of the sodality or spiritual council........d4
Weekly conference by a PrieStecesececccccocacsssnocecnsdd
Compulsory attendance at spiritual EXErCiseSeesreaeces oD
The religious fervor of COMPANIONT e ssereecscscssssscnsedd
TO GYISWEYrSeesesecscooscssosssssesssosssssesessssssssocssose 2

. TEE CONTENT. OF THE COURSE

In planning a course 1t must be kept in mind that
adolescent youth needs a plan of 1life based on the teach-
ing and example of Uhrist. -Our teaching pfocedures and
courses must aim'at Catholic Action i.e. at the making
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of good Christians who will carry "the treasure of Christ—
ianity everywhere and make it 1ive‘in every field of 1ife,
in the family‘and public life, not excluding politiecs,m

as Pius XTI says. Hence the Highlschool Gourse must aim

at developing an intelligent Catholic citizenship. The
intelligence of the learner 1s the most important agent

in this development together with the grace of God.

Our Yourses should include not only pure dogma and
moral but Church History, Liturgy, Scripture and the En-
eyclicals on the social teaching of the Church. <“hese
must be studied together by reading assignments, erefer-
ences, discussions, and in study groups. They should not
be divided over a four-year course. ‘All are not in per-
fect agreement upon this, yet it shoulg Be done as far as
possible.

Libica attempts this to a successful degree. Father
Campion in "Religion®™ for Secondary Schools succeeds quiteé
well in Book ITIT on Catholic Action. In the October 1932
issue of the Journal of Heligious Instruction Hev. John

J. Taux gives a definite plan along these lines.

A SPECTAL PLAN

In 1932 the Uonference of Bishops in Germany drew up
a plan for Religious Instruction of Vatholic youth in

atténdance at Secondary Schocls. They stated that to re-
peat the study of the ordinary tyve of catechism was no

longer sufficient. The course is both formative and
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informative, It is a three-year plan. They aim at
developing youth to acquire the ability to apply re-
ligious principles to every type of vocational life,
and to appreciate the value of living as a Child of God,
under His guidance and doing His will.

Their course of study is interesting in procedure.
A sketch only can be given here.

First Year.

1. Yhe Childship of God.

(a) Its meaning and importance,
Senctifying grace, loyalty, reward.

(b) Its growth in faith by sermons and societies.
Tts growth in life Dby religious practices - prayers,
mass, sacraments.

; Its loss by the 7 deadly sins. . _
Its recovery by perfect contrition or by prayer
or by confession. '

—
26

2. The Child. of God.

(a) At work - vocation - religion to guide all activi-
ties. Duties and rights of workers (Leo XIIT &
Pius XI) etc. ,

(b) During leisure time p duties to oneself. Improve-

" ment in vocational and general knowledge. Re- :
creation - good and bad - various types analysed.

Core of health
- 8in and self-control - sex -
(¢) In the family - family life » respect - cooperation.

Second Year.

‘gouth must become an active citizen of the Kingdom of
Fod «

1. Christ and HEis Church - The Historical Christ (Faith
. - and Creed)
The Living Christ (The Church)

N

2. Membership in the Mystical -Body of Christ.,

Baptism - Confirmation : .
Fountains of Faith - Scripture and sermons
Dangers of ¥aith
Errors of the times L N

- %ne Priest - parish - Mass_and Sacrifice - Missal

Liturgy. S
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3. The Member of the Parish

%he parish family - unit - history - rules - parish
ife. )
Parish support and service

Parish orgenizations everyone studied

Parish as part of diocese - diocese as part of uni-
versal church.

4, Youth at the end of life.

1. The Catholic in sickness and death
Iast Sacraments - Christian burial ete.
2. lhe suffering Church - prayer - indulgences - All
Tord's Day.
3. The Church triumphant - Mary - Saints - Devotions.

Third Year
Seund duties of family and society.

1. God the Father of mankind : .
Man - Providence - Sanctification - Redemption - the
Great Commandment - Confidence.

2. he Community of the Children of God.

Charity - the soul of real community life.
Protection of property, honour, Jjustice, trust and
life. '

Community spirit and false theories - Christianizing
nations. .
Uommunity Brayer - Our rather

Community Sacrifice - Holy Mass

Community Banguet - Holy Commurion

The Early Uhurch.

3. The ¥amily as the smallest unit of Society.

Young men and young women

Object of matrimony , A
Demoralization of modern married and family life.
Preparation for matrimony as a Sacrament - Liturgy
of Sacrament and Mass. : .
Parental obligations, joys and SOrrows, - divorce -
virginity in the world and in the cloister.

X

AMERICAN CONTRIBUTIONS

The need of a new approach to the minds of Catholic

High School students in Religious Instruction has for some

time exercised the minds of thosé vno have theg‘in their
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charge. Those who actually meet youth and endeavour to
teach them should be recognized as having some conception

of the problem. 4 resetting of religious text-books has
taken place. Catholic truth and practice expressed in
different form but with the éelf—same appeal to the indiv-
idual to know love and sefve his Ureator have appeared.
Among the best produced atre those by (1) Rev. Hather
Campion of the Cafhedral College, Brooklyn, N.7. called
.- Religion BX. T - BK II ani BX III (Catholic Action). 2.
"Libica" by Rev. Henry Borgmsnn C.S.S.R. 3."A4 Course in

Religion for High Schools "Parts I - II - III - IV by
Rev. John Taux, M.A. to which jmay be added his "Church

History™. 4. Unristian Apologetics>by Archbishoﬁ Sheehan.
Comments on these appear following St. Michael's Plan.
If. howevér; school directors'of ;eiigion in our
High Schools wished to use the catechism type which is
S0 familiar to us then such compendiums as the following
would be in order, but instructors must not be satisfied
because knowledge is being given Dby these texts. ‘the
Catholic religion is a life to Ybe lived by adolescent
youth and not something just to ue talked about. +hese
‘texts alone will produce little fruit; Our ain isbnot to
mexe them theologians.

(2) Yhe vatholic Gatechism - Part III - Pro Adultis
by Cardinal Gasparri.

(b) The Christian Brother's Texi on Dogma & IMoral.
(¢} Deharbe's Catechism (late edition).
If, 1t was deciGed to develop a special type of course
for a High School without the use of any text then the

S




following might be considered as a base.
(a) The Sunday or Daily Missal - There is no doubt
. that a weekly study by pupils of the doctrine of
Christ together with practice and virtue can be
. developed by its use at Mass and in class.

(b) The New %estament could be used ekclusively as a
text-book for study. Besides it would be teaching
from original sources for doctrine and moral.

However, one must recognize that the last decade has
witnessed the appearance of several splendid modern text-
books on Religion for High School use, as well as many
carefully planned systems and outlines for Religious In-
struction in the Secondary ochools. Without analysing
their respectiﬁe merits it may be said that they ali dis-
play seversl characteristics in common, such as the aban-
doning of the time-honoured question and answer form for
a narrative style of development; the emphasis attached
to the practical element in the instruction, that is, an
increaséd effort to have the pupils zppreciate how the
‘truths studied in class may be incorporated in a personal
way in their lives; and the appeal to the use of reason
in the exposition of Catholic truiths, conforming to the
awakening of thglreasoning faculty in the adolescent

mind. The use of these universally recognized principles
in the new text-books on religion has had a tendency to

cause the study'of religion to be regarded as any other

the same status of a mentel exercise, the same atmosphere
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as any or all of the secular subjects found in the cur-
riculum. Herein lies a danger which can be avoided,
however. In some quarters this was considered as an
unesirable attitude in regard to this most important

of all studies and at the same time a distinct depari-
ure from‘the traditional Catholic treatment which rezard-
. ed religicus knowledge not as an academic subject, but
rether as & way of living and a formulation of the Cath-
olic viewpoint on all things needful or useful in life
to fulfil one's destiny and to save one's soul. It was
thought that Religious Instructicn should be treated

in such a way that its essential difference from the
common high school subjects be emphasizeq. At the same
time it was reéognized that the truths. of Christian
Doctrine should impregnate thé secular studies and the
spirit of Catholicity permeate the dally activities of
teacher and pupils alike in the classroom.

Before commenting on any of these modern texts it
would be'ﬁell worth while stating the plan developed at
St. Michael's College, Toronto, Canada. The Secondary
School enrolment, not inecluding any University classes,
is approximately 500, all Catholic boys between 12 and
18 years of age.. They &evised a system which has been
tested for three years aﬂd which the author is able to
- present, through the cooperation of Rev. H. Belisle C.S.B.
the superior and of Rev. Father Thompson C.S.3. It is

outlined here for~what it may bPe worth to ofher"High
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Schools.

The St. Ifichael's College Plan

Tach class has assigned to it, as Instructor in
Religion, a priest of the staff who has the majority
of teaching periods in that class. The reason for this
is, that this priest will be well acquainted with the
pupils through frequent contacts during the day and so
will be able to more effectively influence their relig-
ious formation. The function of the instructor in
religion is to be as a spiritual adviser to his pupils,
to direct them in their religious studies, to stimulafe
them in the growth of virtue. He acts as a complement
to the work of the pastor in the'Catholié parish. In
fact he is urged to regard himsel?f as & pro tem pastor
with his 1ittle group, and his charges as his parish.
However, there is no effort made to withdraw the student
from his home parish. On the contrary, the student is
urged to remain closely identified with it, to take part
in Church organizations such as the Sanctuary Society,
the Holy Name Society, and other parish societies, for
it is recognized that the parish’muSt always remain the
true unit in Catholic aétivity.

-Bvery morﬂgﬁg the first ten minutes of the school day
is devoted to a preparéd short instruction or spiritual

conference delivered by the Religious Instructor to his

class.  Like a pastor who plans nis year's Sunday in-
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structions to ve faithful according to a definite plan
the priest in his classroom follows a definite outline
of topies, to avoid repetition and to insure the pre;
sentation to his students, at least once a year, of the
chief doctrinal matter of the Faith. The Libican scheme
of arrangement and order of topics has been found satis-
factory because of its concordance of doctrinal matter
with the liturgical seasons of the Church year. The

Catechism of the Council of Trent is recommended as the

most suitable handbookx or basic text for the instructor.
The daily instructions are prefaced by a reference to

the feast of the day or of the season as they occur.

The second and third nocturn of the Festal Office is
used as a basis for a briéf homily and‘the Mass of the
Feast is referred to, to point out the virtue of the
Saint or season which the pupils are urged to emulate.
Because of the limited time the instruction usually
takes the form of an uninterrupted discourse, although
gquestioning on the pupils' part is not discouraged and

s question box is reserved in the classroom for the pur-
posé.

A religious bulletin board in the classroom is. kept
up to date with clippings, newspaper articles or current
events which ma;Ieither be of interest to Catholics or
may ﬁeed an interpretétion from the Catholic viewpoint.

So much for the actual classroom period in religion

which is considered less indiSpensable than the“outside
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class activities of the religious instructor in the spirit-
‘ual interests of his charges. '

.'The.entire student body is divided into two groups,
those under fifteen years of age and those of fifteen years
and over., The former are formed into the Sodality of the
Holy Angels and- the latter into the Sodality of the Blessed
Virgin. lfeetings are held in the College Chapel during a
class period once a week, at which the Sodality director
delivers a'conference, followed by Benediction of the
Blessed Sacrament.

At the end of ~each week, during the last school per-
iod, the whole school assembles again in the chapel where
the Superior concludes the week's work by an address on
a timely spiritual subject. .

Tt is the constant effor£ of the Religious Instructor
to foster amonp the members of his class, visits to the
Ble ssed Sacrament in the ad301n1ng Church, at recess and
noqn hour, practise of the Way of the Cross and other
Catholie devotions. The system calls for the priest in
charge of each class to spend as much time as possible
during recreation periods with his own students, with the
object of vecoming well'acquainted with each individual
boy. He is urged to faﬁiliarize himself with the spirit-
ual state of each student, to ascertain his attendance
at the Saeraments, his fPidelity to morning and night
prayers, application to studies and difficulties encoun-
tered therein the-type of”companlonshlp he chooses away
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- from the school and home, his ambitions and ideals, in-
terest in sport or other healthful recreations. If his
spiritual direction is to be of any assistance, the
instructor must discreetly discover from private conver-
sation with the student, any factors in the home l1life or
outside surroundings which might affect the boy's pro-
gress in studies and in the practise of his Faith, as
well as any other circumstances which may influence the
studentfs life, such as the necessity of part-time work
after school hours to supplement the family budget, etc.
‘By thus becoming intimately acquainted with the pupil's
background, the priest can not only better direct the

"gpiritual 1life of the student, but 2lso be of more assist-
‘ance in supervising his welfare from an academic point

of view, since not infreqnentiy, obstacles to the stu-

dent's progress in class are hereby discovered which would
otherwise remain disrégarded in attempting to account’for:

a pupilfs lack of success in his studies.

This is the general outline of a plan for religious
instruction. The dominant idea running through the scheme
is that the teacher has entrusted to his care and direct-
ion, not so much a certain number of impersonal students
in quest of secondary s;hool xnowledge, but rather a cer-
tain numbér of young Christian souls, redeemed by Christ's
Blood and sanctified by Baptism, fortified by the infused
gifts of the Holy Ghost in Confirmation. It is the con;

stant task of the~:eligiousminstructor to assist in the
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development of these Christian souls, to 2id in the growth
of supernatural virtues, to point out supernatural motives
for the acquisition of habits of obedience and training of
the will. Vefy little importance is attached to the ideal
] of vpreparing the students for worldly success, "to make
good" in the worldd. It is rather neglected fqr.the more
vital ideal of preparing the studentis to live 2 full Cath-
olic life afﬁer leaving school. The entire aim may be best
explained in the Scriptural admonition, "Seek ye first the
Kinglom of God and His Justice and all these things shall
be added unto you." To give the student body the oppor-
tunity of visiting‘christ in the Eucharist daily in a
special manner the Blessed Sacrament is exposed daily in
the Church from 12:15 to 1:15. There is ﬁo compulsion.
Those who wish to appear in the sanctuary robed for one
half hour, list their names for such office and wait their
turn. The response has more than exceeded expectations.

Such is the plan. It is worth considering.

It must be Xept in mind that the development of mental
power and knowledge must be accompaniedlby growth and de-
velopment in self-control and morality or society will
suffer as well as the individual. It 1s easy to see the
mistakes made by others in this regard. The courses in our
sehool should bewéritically analysed on the same point. It
must be remembered too that the cooperation of the pupils
and their voluntary activities.in xnowledge, practice and

virtue must be obtained ' -or the course will produce little

effect.
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RELIGICH IN THE SECONDARY SCEOOL

Father Canpion issued three books in this series
for High SOhool use. The manner of presentation is new.
Book I commences with the parish church and takes up a
study ofvthe Church, man, the Redeemer, God our Father
and His comménds, Grace, Mass, Sacraments, home life,
charity, and daily duties. Book II - specializes on |
the Mass, and the “ommandments with very practical and
interesting application to conduct in modern life. The
texts are well-illustrated and well-planned. A series
of questions are listed at the end of each chapter to-
gether with a series of studf topies which could be di-
vided -over a.class. Suggestions for supnlementary read-
ing from Scrivoture and other books follow these study
tovies. These books would be most valuable and attract-
ive in any Catholic home. The schools using these texts
consider them most éuitable.

Book III is named Catholic Action and is deserving

of high commendation. It would form an admirable text
for the fourth year of High School end for reading in

the Catholic home. It is attractively written and illus-
trated. ‘‘he Encyclical of Pius XI on Catholic Action
prompted its preparatfon. All Catholic religious prac-
tice and virtég enters its pazes under the new plan of
Catholic Action. The study questions and problems pro-

vide excellent motivation. It is an inspiring text

which could be used to advantage in first year College
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as well. ZEvery Catholic High School teacher would benefit
by a study of its pages. The titles of its eleven chapters
are as follows:;
I Catholic Action and Catholic Iife
IT Training for Catholic Action
IIT Catholic Action in the Home
IV Catholic Education
V Catholic Action and Your Life Work
VI Social Service
VII Catholic Action 2nd Citizenship
VIII Catholic Action and the Industrial Problem
IX The Bconomic Crganization of Society and the
Mystical Body of Christ
X Catholic Action and Leisure

XI Catholic United Action

A CATHOLIC ACTICK PLAN

In the Journal bf Religious instruction of February
1933 appgars the following plan to cover a 4 years' course
in religion along thé lines of Catholic Action.

1. Pursuit of Personal VYhristian Perfection
L - First Year: Preparing for Catholic Action.

This preparation is accomplished by studying the
Divine Plan ofHBedemption which includes the VYhurch, the
Life of Chrisf; and the Sacraments.

B - Second Year: The Inspiration of Catholic Action.

The inspiration of Catholic Action comes from the
Mass and the Great Taw of Charity as expressed for us
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in the Commandments, the Beatitudes, the Works of Merecy,

and the Counsels of Perfection.

2. Tay Participation in the Apostolate of the Hierarchy
A - Third Year: Engaging in Catholic Action.

Catholic Action is intensively studied with all its
implications.... The topies in such a course would be:
Catholie Aétion and Catholie 1ife, that is, living our
lives as real active members of the IMystical Body of
Christ; Training Ourselves for Catholic Action; Catholiec
Action in the Home; Catholic Education; Catholic Action
and Vocation; Social Service; Citizenship; The Industrial
Problem; Economic Organization of Society and the lMystical
Body of Uhrist (exceedingly important because this brings
out the declaration of Catholic social doctrine as applied
to modern conditions by Pone -Pius XI)} Use of ILeisure; and
Organizations Actively Engaged in Uatholic Action.

B - Fourth Year; Propagating and Defending Catholic

Action.

The various objections and difficulties raised against
the Church and her doctrines should be examined and re-
jected. The existence of God should be definitely proved.
The 1ife of Christ should be bfought out as the surest
answer to the modern world. OChrist should be developed
as our intimat® and consoler, brother to us and head of

the Mystical Body of which we are members.

LIBICA

Rev. Fenry Borgmann C.S.S.R. planned a study-reading
course for Highuﬁdhool pupils which correlated Liturgy,
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Bible and Zatechism. ‘“he first tro letters of these words
gave the word "ILibica' by which name the has called his
plan. ThebLit rgical year is followed in the treatment of
Scrinture and Catechism. In the reading assignments, pu-
pils are referred definitely to the Catholic Encyclopedisa,
to the Roman-Missal a2nd to the 014 and NMew Testaments.
These references are so numerous and so detailed that they
form a valuable contribution for High School pupils' study
in Religious Instruction. “Yhe text is published by John
Marphy & Co., Baltimore and the price is very reasonable.
It could be used in High Schools and prove a2s valuable g
course as any on the market. Teachers of Grades VIT and
VITITI would find it very helpful.

This plén harmonizes Cprlstlan Doctrlne with the Tit-
urgieazl seasons and feast days. This was the way used by
the Church previous to the invention of printing. The
‘faithful followed the church year; intelligent understand-
ing of the ¥aith resulted. 1In this plan the whole of
Christian Poctrine is presented at the season of the
Church year to which it evidently belongs.

"Libica is also intended as s bbok for the general
reader as well as a text-book for use in the class room.
The general reader should firzt rezd Part 3 of each
chapter. Yhen'he will do well to take the Holy Bibdle
and look up the téxts-referred to in each chzpter of
Part 2. He vwill thus.acquain{ himsel?® with the Bibli-
cal fouhdation of the catéc“vtlcql nart. “Lhe use of the

liturgical books is then to ve taken up, as shown in Part
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I of the respective chapters. 7The Missal, the Breviary,
and the Ritual are the liturgical books which contain the

doctrine explained catechetically in Part 3.

A CCURSE IN RELIGICI ICR

CATHOLIC HIGHE S5CHCOLS

.

Rev. John Leux M.A. of the Covington Iatin School
issued his four texts to suit the growing minds of adol-
escent youth. In language expréssion he takes a nmidway
course between the technieal and too simple. The texts
are low priced. The Course is divided as follows, one
could be used for each year of the High School Course.
Senziger 3Brothers, the publishers have issued a manual
to accompany it.

Book I - Chief Truths of Faith, the Works of Ureation,
Redemption and Sanctification.

Book II - The Ilfeans of Grace - Sacraments, lass, Indul-
gences, ~acramentals

Book III - Christien Ilforal
Book IV'; Apologetics.

The pupils would alsc need to be supplied with Few
Testaments.

Tt is a complete course in religion. There are no
questions nor study questions as gaides in the resading.
The teacher would ha%e to provide these. For school
principals desirous of having pupils read eand study
their religion in a logical intellectual manner these
texts would be Ffound useful. The knowledge is presented

for the intelligence to grasp. " Appeal to the heart and

imagination is left to thekteacher of Religion.
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COLIEGE RELIGICH COURSE

Much discussion cenitires to-day on plans for Religion

Courses in Catholic Colleges and Universities. A forum

for the expression of these views will be found in the

Journal of Religious Instruction. However, no matter

what may be the courses determined upon and studies in

religion attempted, it is essential that the means of

spiritual growth.be offered to the student body. It is

this that should characterize the Catholic College.

Notre Dame University as is evidenced by its daily rel-

igion bulletins is noted for this.

Tirst:as to Formal Courses in Religion, consider

these: -

(a)
()
{ec)

Religion Outlines for Colleges by Dr. John I Cooper,
: : Catholic University Press.

Seience & Culture Series by the Jesuit Fathers
Ellard, Daniel Lord & Morrison (Bruce Pubd. Co.

Catholic Action of Rev. Father Campion.

(d) "Libica™, could be used. (Rev. H. Borgmann, C.SS.R:
There is little need of going beyond these for formal
courses.

(a)

Secondly: As to the spiritual growth of students: -
Tne College Chapel should be a real centre of religious

activity for Mass and the Sacrements and daily visits.

(b) Student guidance - The student body must be allowed to

consider their priest nrofessors as fosterers of talent as

well as lecturers{ Conference with individuals are edu-

cative, intellectually and morally.

(¢) Reflective reading should: be encouraged using such

books as the "Imitation"; The Yew Testament; and Dr.
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Karl Adams "Spirit of Catholicism®. A Catholic Truth
pamphlet rack should be kept filled.

(&) The Daily Religious Bulletin as issued by Notre Dame
UhiVersitj has an appeal and an influence which must be

conceded.
(e) The Anngal Retreat and Novenas should form a regular
part of the student's life.

Thirdly: - as to IMethod.

Formal Religion classes shbuld be small (no group
larger than 30) for the aim must be individual work;
students must be challenged; thought proVoked and judg-
ments expressed.

(2) Accurate knowledge is to be acquired.
(b) Appreciation of the Catholic Fa;th must be in evidence.
(c) Religion and daily 1life must be recognized as one.
(a) Militant Catholicism should result expressing itself
in spiritual life and in the performance of the spiritual
and corporzal works of mercy.

| With this in view the immense educational value
of the Ritual and Liturgy should be considered as.the
" method. Doctrine and practice are intimately bound to-
gether and some feel they must not be separated. Spiritual
growth is absolutelyldependent upon Grece; Public and pri-
vate devotic;, Mass prayer end the Sacraments are the
means. "The Liturgy is living Christianity" and can be
made an &instrument of immense educational wvalue" as Pius

XI says. In the April and May issues 1933 of the Journal
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of Religious Instruction Rev. G. ¥llara S.J. has o con-
structive program along liturgicai lines. It would seem
that all the writings of various authors of the last few
vears voint to a return of the worship of Christians as
g body. "In all functions and acts of public worshin,
Christians become at once the Ecclesis Orans, the Church
praying, the whole Chureh, with its Head, the great High
Priest, voicing at the eternal throne of the Godhead the
prayers and homage of His members, of His body."

Consequently the Céllege Course needs to reflect
the close relationship of worship and doctrine. In
"Ohristian Tife and Worship" of the 3cience and Culiure
éeries, Father Ellard builds up "the social implications
of membership in the Mystical Body thChrist." The text
is too valuable to be cverlooked. Discussion topics,
documents,.and gilds in study make it very valuable.

In the Journal referred to above he sets out an out-
line on Page 786 as follows':i-

A. Ve worship God as Sons

B. We worship God as members of Christ

C. Ve worship God as body _

D. We worship God chiefly by sacrifice.

E. We worship God also through the Sacraments.
" F. We worship God also through Sacramentals.
G. Te supplement worship by work.

. A1l this we call the Christian life.

This illustrateé the éorrelation of Christian Doctrine
and Christian life. 3By centering the course on the dogma of
the myétical Body the student 1s imbued vith a sense of
Christian fellowship that will reflect itself in his every;

day life. Thu§ will Christ reign as King in the hearts of

men. (192)




APPENDIX

THE CATTCHISH IES30N

Revised Munich Plan

Formal Type

IImowing how interested so meny Catechists would be
in the contribution made to the movement by the late Dr.
John J; O;Gorman, the aunthor felt that his lesson suggest-
ions would form a welcome appendix to this text. This for-
mal type would not naturally be used daily. No teacher
would teach in a formal mamner continuously. The inten-
tion of Dr. O'Gormanvwas to use this plan for first lessons
on important topies. It is good teaching procedure.

Permission to print this was obtained from Rev. John
R. O'Gdrman; D.D. of the Church of %he Tativity, Timmins,
Ontario, legatee.

TEE GOAL

The method of teaching religion is determined by the
nature of religion and by the nature of those taught rel-
igion. The first question then is: What is the nature and .
goal of the Christian religion? The nature znd goal of
the Christian religion are evident from the concluding
sentence of St. Matthew's Gospel, the commission given by
Christ to His Church. The Christian religion is Christian
knowledge accepted by faith; Christian, that is, super-
natural life and activity received principally through the
Sacraments and prayer, and Christian conduct governed by
charity. .

> THE CATECHIST

The Lay Catechist, whether Brother, Sister or Secular
Lay Teacher, is commissioned by the Church, in cases of
necessity where a sufficient number of priests are not
available, to help the prissts to meke the children dis-
ciples, followers and members of Christ. Great, there-
fore is the dignity of the- Catechist. As proofs of the
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above doctrine may be cited the Code of Canon Iew (Canon
1333), the Constitution Supernae Dispositionis of Leo X
(15145, the Encyclical Letter of Benedict XIV, Etsi IlMinime

(1742), the Encyclical ILetter of Pius X, Acerbo Nimis (1905),

the Plenary Council of Quebec (Canon 314), and the Cate-
chism of the Council of Trent.

THE CATECHIST'S IMIEDIATE PREPARATICN.

It is taken for granted that the catechist, in each
individual lesson, will bear in mind the ultimate triple
goal of all catechetical education: (1) To help the pupil
to become a disciple of Christ, that is, one who believes
Christ's doctrine, and, in the measure possible, has the
mind- of Christ; (2) To help the pupil to become a Follower
of Christ, that is, one whose conduct is based on the com-
mandments, counsels and examples of Christ, and who hence
shares Christ's charity; (3) To help the pupil to become
a member of Christ, possessing actual and sanctifying
grace through the lMass, the Sacraments and prayer; that
is, one who shares Christ's l1life.

- With this ultimate goal ever before his eyes, the
catechist, after invoking God's assistance by prayer,
especially in the morning Mass and Communion, finds out
or decides what is to be the topic of the lesson. This
topic may be clearly outlined for him in the official
programme; or it may be the next lesson in the Bible Hist-
ory or School Bible; or the next question, or two or
three questions, in the Catechism that will form one
methodic unit; or it may be a saint's bilography or a
liturgical feast or ceremony; or, finally, it may be a
point suggested by some accidental occurrence. Having
clearly defined his subjeect, the teacher next turns to
his Bible, Missal and Catechism of the Council of Trent;
or to his seriptural and theological handbooks; or to
his Catechism Commentary or Bible History Commentary; or
to his collection of Complete Catecheses, whether pub-
lished by others or previously prepared by himself.

This study should give him a vivid realization of, and
deep practical insight into, the truth to be taught.

The catechist next asks himself; "What do the pupils
already know about this?""" "How has it influgnced their
conduct up to the present; what do they reguire to know
about it; and how best can they De taught how to ut}lize
1t?" Hence the catechist prepares, in writing if.leg
permit, a plan which he gradually evolves by considering
in turn each of the five steps already enumerated.

Likewise he prepares & suitable assignment for the pu-
pilts supervised study or homework.

After the lesson is-ower, it is advisable for the
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catechist to note just where he felt that he succeeded ang
where he felt that he failed. This pedagogical self-crit-

icism will be helpful in many ﬁéys. He may further supple-

ment this self-criticism the fbllowing day when he hss
guestioned the pupils concerning the lesson which had been

taught and studied.
PUPIL'S PREPARATION AND.LESSON AT

Since the teaching of religion is & supernatural act
in which God plays the principal role, and for which God's
grace is absolutely necessary, the Catechism lesson begins
with an earnest prayer. To aveid the danger of routine
the prayer should be short, and, if possible, especially
appropriate.to the subject matter; For example, the hymn,
Come Holy Ghost, would make an excellent opening prayer
for a lesson on Pentecost. The prayer also helps to gét
the children into a reverential mood. They may sometimes
be allowed to suggest what opening prayer will be said.

The preparation, in addition to being a prayer for
grace, serves two other purposes. It helps to arouse

in the minds of the pupils the ideas that require to be

_in the foreground for a fruitful partiecipation in the

coming lesson, and it helps to get the pupils into the
proper emotiéhailand volifional attitude Tor an eager,
sympathetic and reverential study of the matter to be
taught. The pupil- comes to school with a thoﬁsand ex~-
traneous thoughts and desires in his soul. ;t is import-

ant to win his attention and interest from the very
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beginning of the lesson. Sometimes a problem arises or an
event happens which provides é perfect starting point. It
is well, whenever it be possible, to seize this opnortunity '
at once and teach the lesson, whatever it may be.

.As the Catechism lesson is usually preceded by the
recitation of fhe previous Catechism lesson, this recita-
tion frequently serves as a convenient stepping stone to
the new matter. Preparatory activity on the part of
pupil is another means that can be utilized. TFor exanmple,
let the children be ihvited to make the Way of the Cross
prior to the lesson on the Crucifixion. Or, again, the
assisnment of homework of the pupil might be on the lesson
which is to be taught. This, of course, presupnoses that
the“pupils ﬁaﬁe already some knowiedge of the métter,
which is usually the case in lessons taught in the higher
grades of the elementary schools. An essay of this type
on the subject matter to be taught will help to show tﬁe'
limits of the pupil's present knowledge of the truth and
the nature of his present attitude towards it. It will,
therefore, serve as an exploration. A preliminary test
or exploration of this type may be made orally. It is
not always necessary.

A secondary purbose which the preparation sometimes

serves is a negative one. It 1s to remove an obstacle

to thought by giving an explaﬁation of some word or
custom, the preliminary understanding of which is neces-
sary if the pupil is to und®rstand the presentation. For
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example, a description of the Jewish methods of burying

the dead before a lesson on the raising of Lazarus.

The preparation culminates in a statement of the
aim. - The lesson aim states briefly what the lesson will
be aboutf This awakens interest and acts as a guiding
star on the’journey. It serves as a guide for the pu-
pil's intellect and a motive for his will. The lesson
aim should usually be concrete, definite, simple, short
and att:active. It may be either a declaration, a
question or a problem} It fails in its purpose unless
it actually becomes the pupil's aim. - It then becomes
at once a motive for work and a standard by means of
which to measure achievement. By making the pupil's
aim in each - lesson one capable of achievement, we ac-
custom him to success and help to étrengthen his will by

increasing his self-confidence.

THE PRESENTATICN

The presentation consists in an objective illus-
‘tration of the new truth to be learned by the pupil; in
its visualization or concrete representation. It is
an application of the law that one must proceed from
the concrete to the abstract, for our intellect obtains
its ideas byrutilizing material supplied by the senses,

and our will is moved into activity more by individual

persons and things than by abstract principles.
If the lesson deals with a dogmatic fact recorded

in Holy Writ, ‘the account of that fact given in the
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Bible forms a God-given presentation.
If the lesson deals with a moral doctrine, one usually

relates a story from Holy Seripture or from the Lives of
the Saints, or some other incident in the history of the
Church, in which the virtue or vice is pictured in an in-
dividual person or thing. The chiidren's own experiences
can here also be utilized as material for a vpresentation.

The supreme example of virtue is, of course, Jesus Christ

Himself. He has proposed Himself as the model to Dbe stu-

died. "Learn of ife, for I am meek and humble of heart."

One of the main efforts of the catechist, therefore, must
be to give a vivid and intimate picture of the various
acts of Qur Lord's life. It is only as members of Christ's
Mystic Body that the saints are our models. ™"One is your
teacher, Christ.” ‘ .

If the lesson deals with a liturgieal truth, then
obviously the liturgy of the Church is the Church's own
way of presenting it. Sometimes the object may be pro-.
duced in class, or the act to bé taught may be performed
in eclass.. .

‘Pictures, chalk sketches, models, maps and similar
gids, whether‘feadymade or made by the pupils, all help
to make the presentation, whatever be its subject, a real
religious experience for'the pupil. More than one object
Jesson may be used in the prepargtion if this be found

| necessary. ‘
Tf the presentation be in the form of a story, the

story must not -be too short. It must De 0" told that it
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will present a real picture to the imagination; that it
~ will stir up religious emotions and thus incite the will
to an appropriate decision. The education of the will
should be aimed at throughout the entire lesson. It is
not necessary to wait till the end of the lesson to in-
duce the pupils to take an appropriate resolution. .

When a story from the Bible is used, it may be re-
verently amplified by describing in detail the external
surroundings of the incidents of the story and the inter-
nal feelings and motives of the actors in the event, in-
asmuch as these can be known with certainty.

In the firét sketeh of the Munich Method given by
Dr. Stiéglitz, and followed by his American disciple,
Dr. Béierl,;the presentation was exclﬁsively thé‘work of
the catechist. The pupil remained in a receptive state.
It is wrong to imagine, as some critics of the IHunich
Method do, that vecause a pupil is receiving instead of
produéing he is inactive. <The conscious reception of
sense impréssioné, mental images and abstract idezs, is
impossib1§ without real sctivity in the pupil. He 1is
lselecting and assimilating the material presented and
emotionally and volitionally reacting to it. |

However, the pﬁpil‘also can céntribute tovards mak-
ing the preé;ntation in various ways. Jirst, he can help
make{pictures, sketches or models. Secondly, he can help

to select appropriate illustrative material from the

Bible History and other sources. For examplg, if the
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lesson happens to be on the Eighth Commandment, the

[0)]

‘pupils might be asked to sugrest incidents recorded in

the Bible History which illustrate the Commandment. If
'a story 1s to be used and one of ths pupils knows it

well enough, he can relate it, and the teacher supple-
ment his version of it. Thirdly, the pupil can relate
some of his own experiences, which might serve as.

suitable material for the presentation. For example,

-h

iT the lesson should deal with the ceremonies of
Solemn ¥Mass, the pupil might be asked to describe a
Sclemn Mass which he had Witneséed. The teacher will
then correct zand supplement the pupil's nresertation.

"Here is another example. A pupil of the school
was seriously injured by bveing run over by a motor
car. A fellow-pupil who was a witness of the accident
mizht describe it vividly. What an impressive pre-
parstion for any one of several approprizte religious
lessons! |

It is gquite obvious that the presentation must be
carefully prepared in advance by the teacher. To
leave-the preparation to the impr ovisation of the
mcaent is to court disaster. The teacher, therefore,
should have at his disposal sufficient apparatus and
sufficient jeachers; menuels and handbooks Ffor this
work. - The form ofrthe’prgsentation will vary very
considerably according to the nature of the lesson to
taught. There should, therefore, be no danger of
rouwtine in this part of the lesson.
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The presentation may be followed by a test. Pupils
will be asked to reproduce the story or reiate the event
or describe the object. It is necessary to find out
how many pupils have been attentive and interested dur-
ing the presentation, and how many have remembered at
least its main outlines. Perhaps the catechist has
used words or phrases which the pupil failed to under-

stand. The test willlmake this known.

THE EXPLANATION.

The purpose of the explanation is to uﬁderstand the
presentation, and, &s a consequence, to nndérstand the
catechetical formula which (at 1east‘in the case of a
Catechism lesson) states the law or truth which is em-
bodied in the matter of the presentation. Hence the
explanation never begins witﬁ the formula of the Cate-
chism, but with a conerete ocase or thing mentioned or
produced in the presentation. |

The explanation may be chiefly the work of the teach-
er or chiefly the work of the pupil. Naturally, here as
‘everywhere else in the lésson, the pupil should, under
the guidance of the teacher, do as much of the work as
he can. ' |

The explanation may take any ohe of several @uite
distinect forms,”all of which are subject to 6ertain
general laws. It is usualiy‘the form of an induction
péssing from‘individualféoncrete persons or things to
the generai léﬁior truth which they embody o£ illugtraté.
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This induetion is not for the purpose of discovering the
truth, but for the purpose of understanding it. Hence,
all the steps of a scientific induction are not required
in thié:didactic induction, although in some caées they
may be found.

The real purpose of the explanation is to help the
child to acquire, in the ﬁeasure he can, the mind of
Christ. ‘he phrase of 5t. Paul: "We have the mind of

Christ," describes an ideal towards which every VYhristian

must aim, namely, to look upon the things of time and
eternity with some of the understanding comprehension

of Uhrist. The Christian is required not merely to know
the doctrine of Christ, but to think, fo reason, to Judge
men and matfers a8 Christ would Judge. Just asAthe pur-
pose of the presentation wés to help the pupils to see
Christ, and by seeing Him to love Him, and just as the
purpose of the application will be to help the pupils '
to live in Christ, similarly the purpose of the explan-
ation is to help our pupils to think and Jjudge as Christ
would. »

The pupil probablyvalready began the work of under-
standing the presentation'as soon as it was presented.
For his minq‘naturaily;sought the~meaning,of what was said

. or done. H@wever,‘he may have failed to érasp the mean-
ing or have only partially succeeded. Now, with the help
of the teacher, the meaning is made plain to him.

If,thé prggéntation be in the form of a story, the
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teacher or the pupils, or both combined, will pass jJjudg-
ment on each incident of the story; award praise or btlame,
according to the circumstances in the case; and evolve
from the particular example given the general truth or
general law. dometimes all the points contained in the
Catechism answer are not illustrated in the story. A
story on the Jeventh Commendment would hardly illustrate
all the wvarious ways of violating justice. If, for
example, cheating was not mentioned, it would be a simple
matter to introduce it by means of a hypothetical ques-
tion: "If this boy were to do so-and-so, what would you
think of him? What sin would he commit?"

If the presentation eonsists of one typical example
of a general truth, then ﬁhe explanation consiste in
abstraction and generalizatioh. It is important to seize
on the salient or characteristic features of the nar-
rative. &or example, the early life of Moses can teaeh"
the nature of Divine Providence; or the career of Judas
the evil consequence of avarice.

It helps the pupils to generelize if this typieal
example be followed by others. The pupils, for example,
might be asked to relate other eiamples in Bible history,
in Church history, end in theiq‘own experience of God!s
ever-watching care. The children's own experieﬂces
should'not‘be'neglected.y |

To expiain, it iébuSually neeessary toﬂinvoke cer-
‘tain general'irinciples:already known to the children. In
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the 1light of these general princeiples the material presented
becomes intelligible. The suffering of Christ, interpreted
in the light of truths which the children already know con-
cerning grace; the fall of man and the need of a Saviour,
explains the nature of the redemption. An explanation of
this type best takes the form of a conversation between
pupils and teacher. The teacher must be careful, however,
not to word his questions in such a way that the pupils

can get the correct answer without thinking. Such a method
would be little better than a parrot method.

Cometimes presentation and explanation can be combined
into one step. %his is often the case when this whole part
of the lesson consists of the development of a comparison.
For example, in a lesson on the Church, the combined pre-
sentation and‘explanation-mlght develop the comparison be-
tween the human body and the mystic body of Ghrist, or
betweenfthe'AState as a sovereign society having legis- .
lative, executive and judicial authority, and the CGhurch
a8 a sovereign society possessing similar powers.

In a Bible lesson there is frequently needed a double
~eyplanation. The first explanation deals with the mean-
ing of the story, the second evolves from the story the
religious truth thet it contains. The first may be called
an exegetioel explanation, the gsecond a religious comment-
ary. In the parable of the Ten Virgins, the exegetical

explanation would explain the marriage customs of the Jews

and the hatureepf,the lamps, or rather torches, used in
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the procession. The religious commentary would make plain
the spiritual meaning of the story.

If the lesson deals with the biography of a personage
in Bible history or Yhurch history, no attempt should be
ﬁade to boil down the whole historical material to some
one or two formulas. 4 real picture of a great charaecter
would be weakened by an atteﬁpt ﬁo sum up his life as an
illustration of some one individual virtue. There is a
difference, therefore, in the manner of treating an inei-
dent in the life of a saint used as an illustration in a
Catechism lesson, and in the manner of presenting and
explaining the saint®s l1life in & Bible history lesson or
a Church history lesson. | .

‘In a Vatechism: lesson, the explanation culminates
in the official formula of‘the Catechism text-book. As
the various clauses of the formula are reached in the
course of the explanation, they are written on the black-
board. When the explanation is complete, the whole for-
mule of the Catechism has been thus evolved.

_,If the Uatechism formula be a difficult one, there
is need now of an.exegeticalvexplanation, that is, a
word for word explanation of the formula.

The L'a.techism fext-book mey be now opened and the
formula, 1f suffioiently important, be assigned for mem-
ory work. o

An important part of the explanation, especially
with older pupils, is to show the relationshlp which
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exists between the truth just explained and the other

truths of the Christian religion. Just as the religious
truths combine to form one harmonious whole, coherent in
every part, so also they should form one harmonious whole

in the mind of the pupil.

RECAPITULATION

Just as there was a test after the presentation, so
also there is a recapitulation after the explanation.
The teacher, by careful questioning, sees that the pu-
pils thoroughly understand the doctrine which has been
evolved from the object lesson, and which is now stated
in tne words of the Catechism. In a ‘Bible history or
Church historyllesson; even though. there is no eummar-
izing formula, & test‘is‘reonired to see if the pupils

understand what has been explained.
BELIEF

Various names have been suggested for the step in
ahleaeon which follows the explanation end precedes the
application. In this step the religious truth is proved
and professed.‘ Some, therefore, call it proof. Belief
seems to be, the best word because it desoribes the most

oharaoteristic activity of the step. It is true that

the whole religious 1esson is an exercise in faith. But
just as the predominant activity in the presentation is

to understand the: truth and just as the predominant
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activity in the application is to live the truth, so the
predominant asctivity in this step is to believe the truth
with all one's heart and soul. All four activities should
coexist throughout the lesson. ~Nevertheless, it is per-
missible to designate each step by its predominant activity.
Calling this step Belief has this additional advantage.
It prevents the omission of & formal confession of faith in
the specific religious truth taught in the lesson. Unfor;
tunately, many teachers have in the past failed to realize
that such an act of faith should form part of the lesson.

- In this step the truth is first proved and then pro-
fessed. The truth is proved by showing that it is revealed
by God, and proposed to our belief by the Church. With
very youngichildren the lesson is usﬁally based on & Serip-
tural incident. A very brief proof suffices, such as "God
tells us this."™ With older pupils a Seriptural proof
should always be given, if the doctrine admits of a direct
Seriptural proof. The truths for which a direet Scrip-
tural proof are not available are few and secondary. The -
pupils ghould be. encouraged to find these proofs from
their Bidle history or New Testament, if time and other
circumstances permiti..

- After the Scr;ptural proof we invoke the authority of
the teaching Church. With younger pupils it should be
enough to say: Wrhe Catechism teaches this."™ It should be

made clear to them that their Catechism was given to them
by the Bishop, and tells us_what the Church_teaches. With
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older pupils the proof from tradition may be stated more
fully. The Catechism of the Council of Trent is here, as
always, the great storehouse for the teacher.

“While less important than the proof from Scripture
and tradition, the proof from reason must not be neglected.
This proof .may be two-fold, positive and negative. The
positive proof, which is not available for all revealed
doctrines, shows that the doctrine may be known and proved
by the light of reaéon, The negative proof, which is al-
ways available, shows that the dooctrine is reasonable and
that the objections raised against it are unreasonable.

It is a mistake to suppose that children do not at times
have real difficulties in accepting a doctrine taught them
in a Gatechism class. It may De thaf the dogma to be be-
lieved seems to them unreasonable. For example, the
teacher might so state, or rather misstate, the doctrine
of original sin, that a boy or girl might consider the
@ootrine to be'unreasonabie. When the doctrine is proved,
both teacher and pupils get a deeper insight into its

real meaning and the difficulties against it disappear.
There are also certain moral laws that are difficult.
Unless these be Very carefully eiplained and proved, there
is danéer that somezpnpil may form a false conscience,

and thus ei;use himself from observing the law. This,
unfortunately, is frequently done by Catholic adults.

One must remember that children to-day, even of an elem-
entary'sch001 agé,”hear or read many acausations and
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sneers at Catholic morality. These objections may cause
‘the children difficulties even when they cause no doubts.
If the difficulty is allowed to remain in the child's
mind, in later life it mey germinate a doubt. Therefore,
even in the elementary school, there is frequently need
of a popular form of apologetics.

The proof that the doctrine is divinely revealed,
and therefore infallibly true, is followed by an explicit
act of faith in it on the part of the children. For an

explicit act of faith, three things are required: (1) &
Xnowledge of the meaning of the doctrine and of the fact

that it has been revealed by God. (2) Acceptance of the
doetrine as divinely revealed by a free act of the will.
(3) Divine grace to guide and ass;stlboth intellect and
will. The meaning of the d&ctrine was explained in the
step called explanation. The fact that the doctrine was
divinely revealed has also been proved. The next step is
to help the children to say, by a free act of the will:

"1 believe this." ¥For it is with the free concurrence of.
the will that the intellect of man accepts the revealed
truth on the testimony of God, both intellect and will
being helped by divine grace. The children, therefore,
must acquire as o second nature the attitude of mind which
is profoundly convinced of God's Almighty power, of His
fatherly providence, of His infinite wisdom, of His

boundless love. They must likewise be convinced that

the Catholic Church, God's organism for teaching and
1 Mother,

guiding“and sanetifying men, 1is their Spiritua
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given them by God for their instruction and sanctification. —
Therefore, they should be taught to_have an enthusiastic
love of God and God's Church, and a loving eagerness to
aocept from the Church the treasures of truth and holiness
which are hers to dispense.

The‘pupils should be encouraged to make frequent acts
of faith, in which the voluntary adhesion of the will is
stressed. For example: %I heartily believe that God the
Son became man." "I do believe and will believe that it
is bvetter to lose my money, health and life, rather than
commit a mortal 81n,_ An eiplicit act of faith in the spe-
cifiec doctrine taught in‘the 1essop should be considered as
an essential part of every Cateohism lesson. This might be
followed by a prayer which contains the doctrine and asks
for the appropriate grace. For example' "0 my God, since
Yoa give me Your real Body and Blood in Holy Communion,
may I receive you with all the love ny heart can hold.:

The ohildren should bYe enconraged to compose prayers both
in prose and verse.

- Helpful, also, for the production of enthusiastic
'aots of faith, is the xnowledge that the dootrine is of
great value to one. But as value is prineipally a motive
indueing the will to use the truth, the normal place for
dealing with' it is in the applieation. Some would prefer

thus to utilize this value-motive when we are preparing
the children to mske their act of faith in the doctrine.

It is largely immaterial in what particular part of the

lesson we motivate the truth and show its great practical
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utility. This may be done incidentally in any part of the
lesson. It is important, however, that it should be done
systematically in the final section, or step, usually known .

as application.

THE APPLICATION

| The purpose of the application is to make the truth
Just‘presentei, eiplained‘and‘professed, the lasting pos-
session of a child's intellect and the permanent and active
guiding principle of the ohild's will, Truth is made the
permanent possession of the child's mind- by a many-sided
assooiation of ideas, by linklng it up in the most various
and practical . WayS with the child's present ‘and future
1ife. The application, however not merely contents itself
with impressing the truth more fully upon the child's mind.
Its main purpose is to 1nfluence the child's will, to train
his conscience, to stimulate acts of religious worship, to
form habits of rirtue, to ‘build up a Ghristian charaoter.
A1l Christian eonduct should be shown %o be based on Divine
love or charity, and all religious 1ife should be made to
» centre in Ghrist. We can here insert further examples and
give additional motives, calling attention espeoially to
the great value of the truth to the pupil., We must apply
the lessons to the actual life of the child, and suggest or
even command some particular and immediate way of putting
the truthminto;practice. Thelchildren should make some

partioular_resolutionfand periodically examine themselves

as to how they are keeping«it.
It is important that the: social side of christian life
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should not be neglected. All the petitions in the Our
Father are in the plural. All men are brothers; all men
are neighbours whom we must love; all Catholies are mem-
bers of the same family, whom we must help according to
their needs and our ability. The pupil, therefore, must
be taught to look not merely to his own personal sanc-
tification, but also to the welfare of the whole Church.
The social aspect of Christianity can and should be stressed
in explaining the various articles of the Greed, in explain-
ing the Commandments and also in explaining the Liturgy.
Zeal for the spread of the faith at home and abroad should
be fostered.‘ . | _ v

Much of the training of the will consists in implanting
the right motives. For the will oannot act without a motive.
The motive which moves the, will is in the last analysis
something whieh is, or appears to Ye, good. The will desires
something because it considers it good or valuable. By value
we mean ‘simply the measure of good a person or object pos-
sesses. By relative value we mean the measure in which a
thing is good for us. In estimating the relative value of
any,objeotfwe may err, either involuntarily through incul-
peble ignorance, or voluntarilyrthrough perversity of will.
A large'part of eduocation consists, therefore, in guiding
the will'bygconvinoing it to accept and use the values that
are reslly worth while; by showing that it is to its own

interest and advantage=to do God's will. - Our Lord adoPted

this method when He said: “What doth 1t profit a man if he

¢ whole world and suffer the loss of.his own soul?"
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Doing the right thing is advantageous even in this world;
as ‘St. Paul expressly states. "Piety is useful for all
things, having the promise of the life that now is and

of that which is to come.™ Piety is the best policy even
in this world. "Seek ye first the-Kingdom;of{God,and his
justice, and all these things shall be added unto you."

In every single case, whether it‘be a dogma, & command-
ment, & counsel or a religious ceremony, the great per-
sonal advantage to be obtained therefrom should be drought
home to the pupils.  This method is not infallible. For
‘the will has the.power of=ﬁagnifying the values, real or
imaginary, that it likes, and of minimizing or refusing to
consider the values which in its heart of hearts it knows
are the oniy_ones worth while. jUSgaily, however, sanity
prevails, and the pupil,,uhleés already a_slaxe to‘some
evil habit, will act{in.accgrdance with his own real in-
terests, and hence in accordance with the will of God.

As it is essentisl that the pupils remember these
truths in later life, when they willibe,tempted‘tq act
against them, it is most important to store the pupil's
memory not merely with derinitions, but also with motives,
reéolutions;.prayers, hymns, poems, proverbs, Seriptural-
texts and stories aﬁd liturgical knowledge. As‘a”@e-.
fence aéainst;sin; all worthy motives,_whether”natural

-or snpernatural can and. should be applled.

In the appllcation, as, indeed throughout the Cate-
chism lesson,. the Gatechlst”must bulld supernatural conduct
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on the natural. Hence the deepest tendencies of human natu;e,

such as love of pleasure, love of‘liberty,.the‘desire of

achievement, the wish to excel, will not be ignored or opposed,
but supernaturalized. '

Each virtue must be motivated and practised separately;
and all must be linked together in an all;embracing life
ideal.

The application is the part of the Catechism lesson
that is most personal. Printed Catechism lessons can give
only a secondary help. %Yheir presentations and explanations
can frequently be used with but minor changes, but the app-
1ication depends so much on the state of each individual
pupil, that the teacher, whiie utilizing printed material,
hust accommbdate it to the circumstances of his-class.

The morning meditatioﬁ should provide great help in
providing material for the preparation of thé‘Catechism
lesson. It would bYe an advantage if there were some 06—'
relation between the series of topies followed in the morn-

ing meditation and in the religion lesson. It has been

.said that a good Catechism lesson resembles a good sermon

in aim and contents. It is likewise true to say that a
good Catechism lesson resembles a good meditation. In
fact, the Ignatian ﬁethod of meditating is based on the
same general principles and'follows the same general steps
as the Munich Method of Catechising.

The lesson should énd, as it began, with an appro-
priate prayer"or,hymn.. The pupils should be taught how
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to compose little prayers which embody some truth taught
during the lesson. ' It would be well for the tegcher to

prepare in advance at least one such coneluding prayer.
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Rev. Dr. John J. O'Gorman then adds additional edu-
cational suggestions nnder the,tltle of "The,Assignment."

THE ASSIGNMENT

Arter the Catechism or Bible history leeson comes
the assignment which may fake the form either of work in
school or of hopework,, The assignment has a triple pur-
pose.‘ (1)4To test the pupil's reaction;te what has been
explained and suggested. (2) To_unge and guide the act-
ivity of the pupil that he may acquire_greater,knowledge
and love of the truth and greater ease and mastery in
practising it. (3) To explore the pupil's knowledge of
and attitude towards the subject matter of a forthcoming
lesson. It is important that the pupil should find this
home-work or eupervised stndy interesting._gTherefore,
the teacher must see to it that lt does not become merely
a monotonous drudgery. The assignment should be as cafeb
fully planned in advance as the rest of the lesson. The
following are distinet kinds of assignments:

(2) Supervised reading. The school should own, buy
or borrow a sufficient number of good Catholic books for
snpplementary reading. These should be graded to meet
the capacity. of the nupils; so that even seven-year-old

children are not neglected. There is no lack of beaut -
ifully written and beautifully illustrated books for

Catholic children. The teacher should teach the puyils,
how to use them to advantage.' A definite reading maey
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be set by ththeacher‘and the pupils required to write an-
essaey on it or reproduce it orally. Or the pupils may be
given the task of searching in the school library or in
their home library for material illustrative of some point
in & lesson just studied or in the lesson about to be
gtudied. ‘

(v) Problems. There is a form of theology known as
casuistry. This consists in solving cases. To solve &
case one must reflect, get a good grasp of the facts and
then séarch for the principles whidh’govern'them. - This
tests one's memory, one's understanding and one's Jjudg-
ment. The Catholic School Journal carried in 1930 a
series of lessons on the Commandments which contained .
scores of problems. - Difficult problems should be dis- .
cussed in class. After a little preliminary discussion
they may be given as written work.

{e) Projects. "Teaching by projects™ is a newcomer
among educational phrases and 'is enjoying at present
quite a fashionable vogue.  The term project is given a
very wide range of meaning, and at. times a magic-like
effioiency”is'attached'to.the‘oarrying.out of projects.

- One type of projeot is the pupil's Religion. Note
Book.  Bishap Dupanloup, the famous advocate of the Sul-
pician’éatechetical method, urged that the pupils should
write after each lesson a summary or analysis of the

instruction and add thereto resolutions and prayers of

their own composition, and then eventually hind together
| (217)




these religious essays into & book. The idea is excellent
and may be: carried out in various ways. - Each pupil should
have each year a religious note book into which he"ihserte
his own sﬁmmaries of and reaotions to the religious lessons
taught, The greatest freedom, consonant with dogmatic*cor-v
rectness, should be allowed each pupil in the making of
his own note book. Originality should"be'encouraged; not
frowned upon. Each pupil might insert his own summary of
the lesson and his own collection of material dealingS%ith
the lessor, such as prayere, resolutions, poems, or pe#
sketches‘of his own composition, or prayers, poems, p£otures,
seriptural texts, pious paragraphs and such like, which
have been oolleoted, ‘gselected and arranged by him. The
children will:also be expected to heautify and bind their
book. o

Religious Note Books. carn be §iodueedfin‘every grade.
Even in the first?grade, the children can belgived/or :
asked o collect religious pictures which they will then
paste in a book. Underneath or‘oppositerthe pictﬁre‘théy
will write down something about it. There SKoﬁld'be a
unity of subject ‘matter in each religious note- bodk. The
pupil might have two or even three under construetion at
the same time, one for the Catechism, one for the Bible

History, and one for the Liturgy, each covering the matter

taken up in clase during a mohth, semester‘or yeaﬂ, One
such booklet might be an illustrated life of Our Lord,
another an illustrated home-made Missal of a simple type
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(composed of pictures and prayers), another the Apostles®
Creed, illustrated and exp;ained, another a Catholic Cal-
endar, another My Character Book. This last, composed
when the commandments are studied and supplemented by the
incorporation of notes, resolutions, and self-criticism
throughout the year, can be a great help indeed.

There are also manual projects. From the kindergarten
to the graduating class the teacher should encourage the
children to undertake religious projects along material
lines also. The more ambitious the project the better.

The following are some objects which might Dbe constructed:
A Christmas Crib, A Map of Palestine, A Month of May Altar.
The Making of Altar Linéns for the Missions would be even
more usefui; . | '

If the meaning of the word project be stretched, one
might iﬁclude under that title active co-operation in
religious dramatics and in religious societies. In all
these cases, the project is spread over a reasonably

long period end the pupil, without realizing it perhaps,

is summarizing, reviewling, agsimilating, memorizing, util-

izing, and supplementing what he has learned in his reli-

gious lésson.
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