ABSTRAGT

THE TWACHING OF ART IN TH. UNITED STATES
FROM 1900 TO 19560

The purpose of thls atudy is to bring together
facts and data conoerning the teaching of art in the
United Btates from 1800 to 1950.

Public school art instruction in the United 3tates
d14 not get under way until 1900, and was given impetus by
the manual trsining movement. The lins dividing the fine
arts from the industrial arts began to dlsappear after the
Louisiana Purchase . xposition in 19204,

The Amerlcan Federation of Arts, formed as = raesult
of a changing sttitude toward asrt education after 1908, dild
mueh to further publlic scceptance of art appreciation, The
organization of the Junior High Scheols cremted a demand for
more art teschers and more art courses,

Efficieney and initlative replaced the emphasis on
technique and representation which had previously sharacter-
ized the tesching of art, Art history, appreclation, and
design oourses ware offered in many schools, slong with an
increase in the time allotted and the academic credit given,

Universzlties and colleges began to offer apecial
courses for teachaers planning to teacn ert, and qualifications

for art teachers wers evaluated,
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During the first quarter of the twentleth cantury,
art was more gensrally accepted by educators. The great-
est value of the program lay in appresiation, Art gained
a place in the curriculum on a level with othor subjects,
Teacher training was notlceably affected,

From 1540 te 1950, art education met the problemg
of funetioning with curtalled personnsl and funds for both
research and teaching, Art tsachers could not sttempt
creative or research art agsignments unlegs “irectly
related to the war effort,

In the war yzars, the areas of art in wartime, art
in inter-cultural ceoperation, =2nd scientific =nd philoso-
phical studies in seathetics, showed incressed activity. 1In
the post-war perioed, the greatest activity was found in ard
in genaral educatlion, art in inter-cultural underatanding,
and the art museum as an educational instrument,

The modern teachsr of art was trained 1n the asquisi-
tion of art skills, in the understanding >f slucntional
problems, and in the attalnment of a general esducaticnal
background,

An analysis of the teaching of art in Americe in
thig half-century reveals that: art appreciation is paramount
among the aims and oblectives; art remrins an -~lective atudy

in the senler high school; sound secholarship is a continuling
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requirement in the preparation of the art teachsr; and
the extensive volume of subject-matter content, continually

outlined in the art courses, remained conatant,
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INTRODUCTION

It 1s the primary purpose of this study to bring
together for the first time facts and data to present a
meaningful pleture of the teaching of art in the public
schools of the United States during the period fronm
1800 to 1980, More spesifically, 1t 1s an attempt %o
determine in what direction or direetions the teaching
of art in the United States has svelved in this half-
century.

The date 1900 was ehosen because that was the
approximate year of the birth of art sducation in Amerilca,.
Previous to that time, art education in the publie achools
of the Ynited 3tatas did not exist. This chronelogical
period frem 1900 %o 1960 represents half a century, a
sufficiently long period, it is belloved, %o observe the
developments of certain definite practices of the tsaching
in this fiel4d.

It 13 hoped that the study will ald in presenting
a comprehensive pleture of the broad, slow-moving theories
and practices in the teaching of art in Ameriea in order
to facilitate future researoh for those who wish to study
related problems in this fleld, It 1s mlso hoped that
this study will ald in answering some significant questions,
of which the following are a few:
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1. What were ths sarly alme in the teaching
of art?

2. Why were the first major movements in the
teaching of art toward efficiency and
initiative?

3. What have been the major changes in the
teaching of art?

According to the Agg;;gggmggg_glggggggx; the only
gingle professional organization of art teachers on the
national level is the art division of the National Educa-
tion Association. The minutes from the rroceedings of
the National Edueation Association, therefore, comprise
the only single source where this information can be
found., Inasmuch as thess proceedings ars published
biannually, an account of this phase of education is cone
tained in at lesst a hundred volumes. The significance
of this study lies in the fact that for the first time
there is being brought together into a single body of
work informstion which will present z comprehensive picture
of the teaching of art in the publle schools of the Unilted
States for the first half of the twentisth century.

Preliminary investigatlon relating to the teaching
of art was begun in August, 1963, for the purpose of deter-
mining availability of evidence, Thils investigatlon was
not resumed again until the summer of 1984, and agsin in
the summer of 19565, The result of the research 1ls that
it wag established that need exists for such a study and

that material 1ls avalileble to conduct 1it.

1Dorothy B. Gllvert, Lditor, American Art Directory,
New York, Bowker, 1952, p.26-31.
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Since this study is concerned with the teaching
of art, a special attempt was made to avold limitations
upon researsh procedures which might result in too narrow
a pisture of the developments of art in education. More-
over, sinee the primary purpose of the paper is to compile
informstion and data, an eoffort was made to avold as much
as possible gubjestive criticlsm of the work done in this
fleld by educators,

Throughout this study, terme will be used which are
so broadly understood that a definition of them in relation
to this paper 1s necessary for mutual understanding. The
1953 edition of Webster's Dietlionary has been consulted and
definitione selected whioh best sult the purpose for use
here.

¥Vhen the term "Azerica® is used, refsrence is made
to the continentsl limits of the United Statec.

The term "public sehools® will refer to education
on the primary or secondary levels of institutions that
are either municipally or state supported.

The term “teaching art" will be used where reference
is made to the imparting of knowledge of that dlisoipline
composed of drawing, painting, sculpturs, general orafts,
higtory of art and art appreciation,

Excluding the introdustion and summary, this

manuscript contains three main dlvisione:
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I. At the Turn of ths Century
I1. In the First Quarter of the Century

111. In the 3econd Quarter of the Century

Thig first divizion wes decided upon becsuse it
was at this time (1900) at the spring meeting of the
Rational Tqucntion Association that the temchers of art
in America formed an art divisicon within the Natlonal
Education Aasociation and started to hold meetings of
their own. Thelr purpos2 wes to formulate simg and
objeativaas for ths teaching of art and to further the
acceptance of art in the curriculum ¢f the public schools,
This 1s significant, =3 it 13 generally accaepted that it
was nt this time that art eduscation in Ameriea was born.

The second 4lvislon was chosen due to the fact
that, concurrently with the beginning of the teaching of
art in this country, industry wasg making its mark on
American thought and culture. It was through industry
that art Justified 1ts existence and position in ths
public schools, Fewer high school graduates were pursuing
college courses during this period and many of them were
abgorbed into industrial processes immediately following
graduation., Thus, the teaching of art in the high schools
became & process by which industry was kept sunplisd with
personnel, and, as a result, the teaching of art st this
time felt the pressure of industrial demands,

Followling the end of Yorld War I, education

generally became less rizld and recognized the individual
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not as a part of an educationsl mass, but as a person
differing fron others around him and with needs pesuliar
to himgelf. With this as a basis for educational thought,
art became n meang by whieh the student could grow and
develop sccording to his natural tendencles. As a result
of this thinking, the tesching of a2rt no longer existed
for the purpose of supplylng workers in indugtry. DBeginning
with this period - from 1918 - the teaching of art made
1te greatest strides and underwent itg greatest changes.
Fifteen sppendices are inocluded. Conslsting, as
they do, of extracts from school calendars, catelogs, and
detailed coursges of study, they present the requirements
of art courses in various schools and universities, The
inforustion they give provides an illuminating chronology
of the development of art teaching in genaral throughout
the firset half of the twentieth century, Titles of theze
appendices, as llsted in the Table of Contenta, are

gelf-explanatory.



CHAPTER I
AT THE TURN OF THC CTNTURY

Before the beginning of the twentisth century, art 4id
not exist ss part of the curriculum. In fact, it was not
until around 1908 that art courses which were designed to do
1ittle more than train the high school graduate for a place
in industry appeared in some of the larger eastern cities.

In order to understand this situation better, a look
into the period immedlately preceding and following the turn
of ths century should be helpful., The attitudes and the aims
of art education in Americsa prevailing at that time will help
us appreciats the sarly development of the tsaching of art and

the kind of teacher preparation avallable for it.
I. Zarly Attitudes Towards tha Teaching of Art

Previous to 1500, art in education had been a special-
1zed industrial art, unrelated to and set apart from other
subjeots in the curriculum. 7Thigz was due, primarily, to the
conditions of the time, for art is always a reflection of the
age from which 1t comes; and this age was mechanical, one in
which industry flourished.

The oreative facultles of the human mind ss exprassed
in graphlc and plastic art caught the attention of industry by

1870, as a means to fill the very real needs of industrial
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progress. The builder required his architectural drawlngs,
the machinist his plans, the household decorator hls
designs. These csould not be produced without training.

Instruction in art given through the public schools
was characteriszed by the techniosl aspects of drawing,
taught in the traditional method by copying Greek marble,
shading, and 80 on. Great emphasis was placed upon tech-
nical skill whioch was developed by accuracy and striot
representation in copying. At the same time, instances of
industrial arts training, developed in Russia and Bweden,
had come te America. Before 1900 many of the larger high
schools had well established programs in dressmaking and
design. Hovever, industry had not yet realised that the
fine arts had a contribution to make.

Our educators d4id not inalude the study of fine arts
in the educational eurrisulum, 3Students who wished to express
themselves artistically, the portrait and landaeape painters,
were obliged to seek their training sbroad. Morsever, the
treining of fine arts lnstructors was mostly Zuropean.

They vere trained in academlies in the traditional method
of the European style in art schools throughout Italy,
Franoe, and England where the clssses were taught much in
the same manner, in the same procedure. These fine arts
Ainstructors lascked an educational backgreund in psychology,
methoda, and philosophy. They were strictly art teachers,

tralned as professional artists. They studied in FTurope
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under outstanding teachers in thelir studios, returning as
finished painters knowing only art,

Therefore the art education program in our public
schools was not planned to consider individual needs or
those of psychology and educatlional theory. Emphasis was
placed entirely on skill, not on the student as an indivi-
dual. Day after day, hour after hour, the pupll sat in
the classroom and drew from plaatic casts, coming out of
those classes very proficlent in drawing and proceeding,
after a fevw yoars of this procedure, to advanced media.

It vas a rigld program with no consideration of the interest
or ability of the individual.

The art teacher was, and still 1s, referred to as
a speclalist in the same sense as a home sconomlcs teacher,
music teacher, librarian, or football coach. However, as
far as edueational theory 1s concerned, he is no longer
special, He attends a unlversity. He must exhibit proficiency
in all areaas; and he must write dissertations, Jjust as
people in other flelds do. Art sducation, as we know it
today, d4id not exist until the first quarter of this twentisth
century. There was no program of art sducation for the art
teacher to pursue,

Previous to 1800, art was for a selected group. A
child who 418 not attend a speclal acasdemy would go to a

publie school for seven or eight hours a day. If his parents
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wanted him to have art, music, ballet, or dramstics, he
would have private lessons after school. The feeling that
art 1s as muoh a responsibility of the publie school as 1is
reading, writing, and arithmetic 4i1d not exilst,

When the attitude began to develop about 1900 that
art should be taught in the public schools, administrators
had to secure from the academies, painters, sculptors and
designers, and bring them into the schools, ZHventually,
these people were called rotating teachera. A aystem would
have one or two teachers and a supervisor, and he would go
from sechool to sghool. Onee a week each schosl would have
an art lesson for thirty minutes. The lesson would be a
lecture or demonstration, still 1life drawing or working
from a plaster cast. The emphasis was upon skilll. The
pupil was graded in terms of how closely his work represented,
in a photographic sense, the objeet which was being drawn.

kducational thinking was strongly influsnced by the
Zuropean theorlies of art and education, for there were few,
if any, developed in Amerioca,

Herbert Spencer, in the early nineteenth century,
became the first great figure to put forth the idea that
the mind was an integral part of the total animal organism
and, therefore, reacts with it teo environmental influonces.
This attitude, the blolegical view of payohology, was the

foundation of behavioriasm,
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Johann Heinrich Pestalozzi (1746-1827), a Swiss
educational reformer, had left behind his educational
theory, corresponding to natural order of individual develop-
ment of oonorete experiences -- the foundation for modsrn
elementary eduocation,

His theory and metheds ware popular. The way in
which they capitalized on children's sctivities rather than
repressing them appesrled to teachere as the basls of both
good ingtruction and goed discipline. His theory was that
e pupil muat mske observation and the impression formed by
this observation should then pass to consclousness and from
consciousness t0 speech or expresaion, His method placed
emphasis upon the student as an individual,

Pestalozzi's influence spread throughout EZurope,
hls 1dess branshing and changing, being reformed and re-
stated, In England, the branch of the Pestalozzi mathod
became a tendency to magnify the ilmportance of a perfect
rendering of a project, In art, students were taught to
apply the paint perfestly, to master techniques, the oriteria
for judging belng, “How well was it done?"®,

This Emglish movement which magnified the techniocally
perfect appearance of obJeots inspired fdward A. Shslden
(1832-1892) to introduce his ideas at Oswego Normal ichool
in New York coinoidental with the outbreak of the Civil War.
Sheldon, having been impressed by a large collection of

polished objJects in an educational museum in Cansda, was
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the innovator of this naw movement in the Unlted Htates,
and the movement became known pa the "Oswego movament'.l

These pedagoglcs, based upon the mechanlics of
Pestalosxi's object instruction, were formal. 3Students
learned the techniques through the making of objects much
more quiekly than they gained understanding of the theory
and apirit behind them.

Johann Friedrich Herbart (1776-1841), a German
philosopher, gave the study of the individual child a pars-
mount plmee in educational theory. He prepared the way for
the modern development of the so-called progressive education
with his investigations into the nature of interest, and his
psychologlical analysis of the teaching method. He rejected
all concepts of separate mental faculties, substituting the
idea that all mental phenomena result from interaction of
elementary ideas. He believed that educational methods and
systeme should be based on psychology and ethics -- psysho-
logy to furnish the necessary knowledge of the mind, and
ethics to be used as a basis for determining the social ends
of education,

The German educator, Frledrich Froebel (1782-1852),

(a student of Pestalozzl), stressed the natural and spontaneous

1N,J,Dearborn, The Oswego Movement in Americs, New
York, Toeachers Collega, Columbia University, 1925, p.i-
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growth of the child through action or play. These ideas
were brought to the United fitates by German immigrants, but
were first practiced only in private kindergartens, After
the Civil War, these 1deas of self-activity gained access
to the publiec schoeols through the leaderehip of Willlam

T. Harris? (1836-1909), V.8, Commissioner of Education from
1889 to 19086.

For & leng time, this method of self-activity was
1limited to pre-primary education. Ultimately, however, it
escaped thls narrow confine in several directiona. One of
these was the manual-training movement, the handlorafts,
vhich was an excellent embodiment and extension of Froebel's
theories.

John Dewey, (1859.1952), rebslled against the moral
and religious aim and strict discipline which had characterized
educatien from the geventsenth to the nineteenth century. 1%t
wae his belief that the school was primarily a soclal insti-
tution with a duty to give the e¢hlld, rapidly and affectively,
a share in the accumunlated skills and knowledge of humanity.

He believed that the temcher muat investigate the
interests of the individual child and then direct his sctivities
inte sooclial channels, not by enforced and arbitrary discipline,

but by chooesing the szpecific influence that will affect him,

2J. . Roberts, Willism T, Harris, Weshington, Nntional
Educational Agsoclation, 1924, p.97-208,
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He believed that a child learns by experlence and hence
should be given the ohance to test 1deas and prove thelr
validity before he applies them as facts. This theory
was ocalled "learning by doing".

while Dewey was director of the School of Kduca~
tion at Chicago, (1894-1902), he put his educational prin-
ciplaes to the test in a series of pedagogical experiments
at the Univergity High School. His theories emphasized
learning through experimentation and opposed authoritarian
methods as the offshoot of an outmoded arlstocratic soclety
which offered the contemporary man little realistic prepara-
tion for 1life in a dsmocratic soclety.

Hig principles had a profound influence on sducational
practice in America. At that time, the program of art
education for teachers at the University of Chicago was one
of the outstanding progrems in the United States. Teachers
and educztors looked to the University of Chicago as the
institution which set the pace, for it was then, and is
8t1ll, a progressive and experimental school. It was a
focal point of education and one of the earliest sohools in
the country to have an art ~ducation program for teachers
and for teacher tralning.

Dewey realized that any reform, educational or other-
wise, was to be enoompassed by meny difficulties. As early

as 1901 he stated:
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The reformer may attack the problem, not
at large and all over the entire fleld, but at the
most promising point, whether it be art or manual
training or nature study, and concentrate all hls
efforts upon educating alike the community, the
teacher, the child, into the knowledge of fundamental
methods of individual m&nd and of community life
embodied in that study.

Dewey realized that it was necessary to bring the
student to the appreclation of the beautiful in works of
art, nature, and his surroundings. In short, 1t was necessary
to develop all of the educsational possibilities of art
ingtruction and to go correlate 1t with the other subjects
as to prove its value in placing the student in a proper
relation with his environment, in developing his mental
powers, and in forming s s80lid basis for speclal work in
the extensive fields of fine and applied arts.4

It was more generally understood by educators that
the ideal art instruction in the schools served to develop
the latent talent for drawing, designing, constructing,
11lustrating, painting, and also, what was more important ot
that time, to develop mental power, asccuracy in observation
and power of comparison, the abllity to plan new combinations
of objects and of thoughts, and the attainment of indivi-

duality in thought and expression.

3John Dewe{, "The Situation as Regards the Course of
Study", Eduestional Review, Vol,22, 1901, p.48.

4A. V. Henkel, "Art Fducation for the American People
ap Shown at the Louldana Purchase Cxposition in the Normal
8ahool Art Schools and Art Handleraft®, Journal of Proceedings
of the National Eduoation Assooimtion, 1904, p.670.
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It was the contention of leading art people that
the need for drawing as a foundation stone in education
should be apperent to every thinking individual. Others
thought that there was no other study in the curriculum
with s more important bearing on a pupil's future career,
for at that time, there was not an important induetry in
the nation which did not depend largely upon human oreative
facultlies.

The evolutlion of the art feeling in the Unlted
3tates has been nourighed and advanced, at dAifferent times,
by the rise and development of industrial activities.® The
Industrial Revolutlon and the development of technology
resulted in the revislon of curricula to inolude sclentlific
and technical subjects, and the change in soolal the&ries,
amounting almost to soclal revolution, affected education
by the general demand for broader and more human education
that would reduce class distinetions, include the atudy of
man as a8 soclal being, and give equal oppertunity for

sducation,
II. Development of the Teaching of Art in this Period

Many influences are reaponsible for the development
of art in education. The two fundamental factors which have
determined the nature of modern education generally are

politioal and sociologlcal, and individual theory and philosophy.

51canc . Clarke, "Art and Industrial Bducation®,
Monographs on %ducation in the United States, Vol. 14, 1904
p.2-63.




AT THE TURN OF THE CENTURY 11

The foundries and machine shops all over the land
depended for their prosperity upen the sreative powers of
the men at the draughsing boards. Without design, metals
had no form, no usefulness, no beauty.

In the manufacture of textile fabrics, the same
rule anplied to a wider degree, for without design there
could Be no beauty. The impsortance of the men who could
drav and cresate new and workable designs through their
imagination increased as time passed and the industries of
the country became more and more oo mplex in their seopc.s

Commercial interssts, espesially cotton, textile
fabric, and mechanical enginsering industries were
inoreasing with rapid strides, partially dbecause of the
growing supply of designers tralned in the drawing and I
nanual training courses in the schools. By the beginning
of the presaent ocentury, 1% was apparent that art was of
great practical value, but art in sducation was not widely
accapted,

Industry was making known the need for art training,
and the educational philogophers were influencing teacher
training and the thinking of educators, forming the methods
by which art training would ultimately be given in the
public schools.

SCharles Zeublin, *"The Bearing of Art on Industry",

Journal of Prooeedings of the National Fdugation Assoeiation,
1908, p.808-808.
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The first country to organize such work as part of
its sehool instruction was Finland, where, as early as 1858,
Uno Cygnaeus (1810-1888), influenced by Pestalozzl, outlined
a course for manual training involving bench and metal work,
wood-garving snd basket weaving,”

In 1866, Finland made some form of manusl work
compulsory for boys in all its rural schools, and in its
training colleges for male tsachers.a In 1872, the govern-
ment of Sweden decided to introduce sgloyd work? into its
schools, partly to counteract the undesirable physical and
moral effecte of city congestion, and partly to revive the
dseclining home industriss of the people, A Sloyd School
was 2stablished at Naas, in 1872, to train teachers, and in
1875, a second school, known as a "Sloyd Seminarium®, was
begun. The summer courses of these two schools were soon
training teachers from many nations.

The firast introduoction to the United Biates of this
new form of instruction came through the exhibit made by the
Russian Covernment at the Centennial Exhibit of 1876, where

the work in wood and iron done by the pupils at the Imprrial

7r. P. Cubberly, Thg History of Education, Boston,
Houghton Mifflin, 1948, p.768,

8John 3. Brubacher, A Hi-tory of the Problems of
Education, New York, MeGraw-Hill, 1947, p.282 and 287,

SThe Sloyd System originated in Finland and was the
forerunner of the modern manual training system and craft
movement. At 1ts ineeption, the sloyd schools used wood~
carving as 2 mesns of training in the use of tools.
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Technisal Institute at Moscow, was shown, This, however,
was not the Swedish Sloyd, but a typs of work especlially
adapted to secondary sohool instruction. In consequence,
the movement for inatructlon in the manual sctivities in
the United States, unlike that in other nations, began as
a highly organited technical type of high school instruction,
while the elementary school was on the gloyd system with the
hougehold arts for girls coming later.
The 8%.Llouis Manual Training High School, founded in
1880 in connection with Washington University, flrst gave
expression to this new form of education. And it was in
5t.Loule again, in 1604, that the co-ordination of manual
training and art became apparont.le
The art workg at the loulsiana Purchase Exposition
vere classified according to the rollowingzll
Paintings and Drawings
Engravings and Lithographs
geulpture
Architecture
Loan Collectlion
Original Objects of Art Workmanship
The chlef concern was with classification, 1.e., with

what types of products should be considersd "art", Earlier,

104, B.Froehlich, "Design and Crafts in the United

States”, The School Review, Vol. 13, No.7, September, 1806,
no page number,

11H,C,Ives, "Art =ducation an Important Factor in

Industrial Development®, Heport %g the CQmm%sE;ogeg of
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at the Columblan Exposition in 1883 at Chicago, art educators
were convinced that the classification of art courses ought
to be arranged on so broad and liberal a plen, and so
expressed, as to make 1t possible to bring together the
finished products of every branch of artistic activity.

To execute thia principle, those responsible for the
exhibit in 8t. Louls thought it wise to include what had been
called the *industrial arts® and to obliterate the line whioh,
up to that time, had separated the so-called "fine arts"
from other original expressions of art workmanship. This was
to be accomplished by adding to the usual classification,
painting, drawing, and architeoture, a group of exhibits
under the title "applied art"., Within thls broadened classi-
fication, all art works, whether on canvas, or marble, plaster,
wood, metal, glase, porcelain, textile, or other material
were recognized as points of inspiration and technique.

This was referred to as the Arts and Crafts Movement: The
Union of Art and Manual Trainlng.l2 But there were other
influences wnich also affected art educztion. One of these
was the International Drawing Teacher's Congress which met

in 1900 at Parls, This was a group of art teachers represent-
Ang a number of countries which met with the purpose of

developing art teaching. It was from this Congress, as a

12y3115am G. Wnitfora, %g Introduction to Art
Edueation, New York, Appleton, 1929,
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result of a small international exhibition held at Berne
by the Assosiation in 1904, clear and definite concluslons
were drawn from the theoriss of art in education at that
time.1% Later these oconelusions were important in forming
the alms of art esducation in this country,

(1) That the instruction should follow the law

of natural development in the child; that drawing

should be a means of expression of thought and

impression; the child should express himself.

(2) That the teaching of drawing be inecluded in

svery course of study, as obligatory, in the same

way as other pensral subjects of study.

(3) That in all sechools, drawing be taught not

only for its own sake, but that it be taken in

connection with all other subjects of the curri-
culum where it could be of ald,

(4) Thet in all technical or professionsl schools,
drawing be one of the entrance examination
subjects.

(6) That the schoolroome be tastefully decorated =o
as to influence the pupils aesthetically.

(6) That a widespread propaganda of art teaching
be undertaken in all nastions with a view of alding
reform by extending study of drawing in all classes
of soclety.

It was the opinion of the Congresza that tesching
art in the secondary schools should be an outgrowth of that
of the primary and grammar schools, It further agreed that
drawing in the seoondary schools should be conducted in the

same way as in primary schools, and ghould aim at cultivating

13certer Good, Editor, Dictionary of Cducation,
New York, McOraw-H1ll, 1945, p.897,
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taste. The Congress propoasd that each nation study the
eorrelation which could be established between the teaching
of drawing, modelling, and manual work in all stages of
instruction. The ilnfluence of this organization in the

fileld of art education ls quite evident, for in the followlng
years, one of the major aims in art education was that of
cultivating taste, and the correlation of art with other
subjects assumed an important role, Manual arts becams as

fundanental as drawing in the curriculum,
11I. Early Aimas of Art Zducation

Due chiefly to the influence of Dewey's theory of
refore in education, the sims and objectivea in tha secondary
school art program in 1903 were, according to H. H. Brown,l4
the cultivation of a sense of besuty, the clearing and fixing
of visual impressions through drawing, the elzvation of
commerce and msnufacturers through the increasing use and
appreciztion of the arts of design, and the individual
acquisition of drawing as = form of practical languagse.

In the same direction, "I plead that the aim of
our instruetion be," sald Frank H. Collins of the National

Sducation Association, #to fogter the pupil's inherent love

of and appreciation of the beautiful in form and color,

14H H, Brcwn, “The High Sehool Drawing Course®, Year-
ne pervis pf the Manual Artg, 1908 P.71,
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believing that such instruotion will aid materially in
developing the most effective and desirable human qualities"}b
But Henry T. Balley summed 1t up in this way:

The first ultimate aim 18 $o open the mind
of the pupil to an appreciation of the beauty and
significance of nature and the great space arts,
that he may be enriched in his spiritusl heritage,
and inspired to a larger life. That he should be
80 inspired becomes lncreasingly important in
Amsrica every year.

The second ultimate alm 1s skill, ©Skill
implies two elements -- an invigible something with
ideals and powers of command, and 2 visible
something trained to obay. Ko body of thought
furnishes more inviting and inspiring i1deals than
that of the space arts, and none furnishes more
happy opportunities for gecuring muscular efficiency
of the finer sort.

The third ultimate aim 1s creativeness. Ve
do not want one generation merely to imitate and
reproduce the sxcellence of the prevlious one; we
want each to add excellence of its own -~ to push
the bounds of knovwledge farther, to raise the idesls
higher, tg embody more perfectly human hopes and
feelings. 6
In Bailey's interpratations, the first aim of drawing
in high school wes its influence upon the inmedinte 1ife of
ths student,
Changes and progress in industry and in the nsed
for art-trailned people led Colbyl? to state that the aims

and objectives of art teaching in high schools were to lead

18Frank H. Collins, “The Aims of Drawing as a Subject
of High School Instruection”, Journal of Proceedings of the

Hational “ducation Asgoclation, 19085, no page number,

16Henry T. Balley, 1bid., p.611-612.

17g.C.Golby, "The Alme of Art Rducation in the Public
Schools®, Jcurnal of Progeedings of the National Edamocation
Asgoclation, 1907, p.B22-825,
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the pupils to obeerve, to think, snd to study for them-
selves: to train the eye to see form, color, and tone values
correctly; to develop the imaginative and oreative facultiles;
te cultivate a taste for and appreciation of good art; and
to give the hand ekill that the students might express

thelr ideas on paper and in material., In short, the abllity
to create, to draw, to construct, and to appreciste the
ugeful and the beautiful was the objective of art in high
school educatien,.

By 1900 art instruction in the high schools had a
practical aim. It was to develop talent, mentsl power,18
character, i1deals, and standards. Morc than this, the
mission of art instruction was to exercise a moral influence

19

over the lives of the people. As Dr, Munaterberg states:

To bring us that rest which 1s not fatigue
from work, or -- another desire of the ever
aiasatistied mind -~ the rush of amusement; no,
that rest wnich is complete harmonization of all
our energles, complete fulfillment of our real
peraonalit:.éo

In 1803, Bailey?l gathered information on the status
of drawing instruction in the United States by means of

18y1114sm H. Burnham, "The Hygiene of Irawing", The
Pedagogical Seminary’ Vol.l4, No.3, Saptember, 1907, p.289-304.

19¢ v, Kirby, "Elementary Preperation in Drewing for
3econdary Schools - What May Heasonably Be Expected", Jo

a
of Progeedings of the National Sducation Agsoclatign, 1802,
p. 589-594,

20Hygo Munsterberg, The xringlgles of_Art Educatlon,
Boston, Prang “Aucational éo p.114,

2lp, 7T, Bailley, "State Supervision of Drawing®, Year-
Book: Coungil of the Supervisors of the Manual Arts, 1905 p.64-65,
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letters of inquiry addressed to 3tate Superintendents of
Pudlic Instruction, From these returns, it appeared that
of states and territories aggregating forty-nine, the number
in which instruction in drawing was required by law in all
schools was nine, sand the number employing a st~te supervisor
of drawing, or the equivalent, was two. These two were New
York and Maassachusetts. In Massachusetta, as late as 1903,
105 of the 244 high echools gave no attention to drawing.zz

In a similar manner, BonserZ® in 1903 made a survey
of the 311 high schools in Tllinois. Of these, 207 reported.
Drawing was taught in 80, and wss generally diatributed over
the four yeare. Aocording to Bonser's findings: 25.2 per
cent of the schools had a course of three yesrs; 73.6 per cent
of four years: and 1.0 per cent of five yesrs.

In 1908 Smith studied the High Schoel curricula of
Tifty of the largest citles, eliminating commerciel, technical,
snd manusl-training high schools. He found that twelve achools
required free-hand drawing once or twice a week. Drawing was

not given under electives, according to the report.24

22 James P, Haney, "Art in the 3cheols", Encyclopedina
of Educaetion, Vol.I, New York, Maomillan, 1926, p.229,

233, H. Locke, "Editorial Notes", School Review,
Vol.ll, Ho.l, Janusry,1903, p.55.

24gpencer R. Smith, “The Cosmopolitan High School
Currioulum*, Jou f the Pro the Nati

Education Agsogiation, 1808, p.606-807,
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A better piloture of the place of art in the curri-
culum is contained im 2 later survey by Balley of art
instruction in the United sStates, published In 1909.7% Most
of this material was from findings during 1906, 19207, and
1908. 1In his report, he included hlgh achools of the
traditional type, offering genr ral and college preparatory
courses, into which art instruction in some form has besen
introdused., In the 620 high schools reporting, art lnstruction
was required in 268 and elective in 314; and 173,281 puplls
had instruction in drawing and some form of handicrafts. For
instance, of the five high achools reporting from Alabams,
all offered art as optional -- two of these for all grades,
and three from seventh to tenth grades. Twenty-slx achools
were gontacted from Callfornis, In fifteen, mrt was optional:
gix reguired 1t and five di4 not report., Three required
drawing in high schoel: ons in the technical department,
one from ninth to eleventh, and one from ninth to tenth.

Balley's returns also show that drawing was, st that
time, required by 12 leglaslatures of the 48 gtates -- just
one fourth. It was approved by the state authorities and
ovromoted by means of instruction in state normal schools, in

summer schools, and in atate and county institutes, by

2%y, 1. Bailey, "Instruction in the Fine and Manual
Arts in the United Htates”, U.B5.Bureau of Education Bulletin,
No,8, Washington, Supsrintendent of Documents, 1209, p.l2-14,
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teachers' examinations, by official courses, and by school
documents, in 31 other atates, making a total of 43 states

actively interested in the subject.
IV, Early Teacher Preparation in Art “ducation

In 1908 there were 422 institutions of learning
under the title of college or university in the United States.
Of thesge sghools, 159 had 200 students or less. Of the
remaining 263 1lnstitutions, 32 had an attendance of over
1,000. Of the 422 schools, 47 offered courses in fine art,Z<E
It is safe to say that fully one third of the students
registered in American colleges and universities which
offered courses in fine art, from 1900 to 1908, at one time or
another in their study came under the instruction and influence
of a professor of fine art, for in the forty-seven institutions
offering fine art courses, there were ninety-nine such
professore or inatructors. A number of these devoted but
part time to actual teaching of art,

In several institutions, the art teacher was also
instructor of some other subject, The lesturer of CGreek Art,
for instance, was commonly the professor of Greek, ss he was

at Boston University in 1905, The art course was glven under

261p44,, p.9.



AT THE TURN OF THE CENTURY 22

the Greek Language and Literature program, as follows:
33, History of Greek Art

Text-book, lectures at the Museum of Fine

Arts, and individual research. Intendesd

to develop ag appreclation of principles

and spirit.?

Instructors of oivil engineering and asrchitecture
vere sometimes also instructore of free-hand drawing. For
example, the University of Alabamie from 1904 to 1905,
under Civll "ngineering, offered linear and free-hand
drawing, lettering, tinting, =nd shading, pen topography
and colored topography. At the Universzity of Arizona?®
in 1902 and 1903, = brief resume of the history of fine
arts of arshitecture, painting and sculpture from the earliest
time was offered under the Higtory, Political Sclence and
Philosophy Depsrtment. In sddition, there was a course in
artistic drawing in vhich the student studied decign and
ornament, rendering in pen, ink and watercolors, Thi:= course
wog offered to all students.

X1l these colleges and universities nay be Alvided
into two classes, In the first, those in which the faculties
of arts and letters were strong, which kept alive the old

academioc learning, and which stocd for knowledge for its own

27 Boston University Year Book, Vol.32, Boston,
Everett, 1905, p.54.
28 Catalogue of the University of Alabama 1904-
1908, Hontgomsry, Brown, 1905, P.79.
29 Reglster of the Univeraity of Arlzons,

Twelfth Year, 1902-1903, Tucson, Heermans, 1903, p.38, 48.
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sake, 1t was the aim of students to know sbout fine arts,

and kxnow this systematlically and fully, without thought of
its immedinte application. 1In the second, schools in a

new senge, which introduced sclence and engineering and

gave their faculties equal prominence with the faculties

of arts and letters, the aim of the students was to gain as
wide a knowledge of the technical slde of art as possible

to ald them directly in their studies and to equip thamselves
more fully for thelr professionsl oareora.so

In the first classification, Bryn Mawr, Princeton,
University of Chicago, University of Migsouri, University
of Maine, University of Wisconsin, and Brown University gave
lectures on the history of fine arts and aesthetics, with
11ttle or no techniecal instruction,

The courses offered by Brown University may be con-
sldered as typloal of the first type of institution. 1Its
art program was: (1) Anecient art, chiefly CGreek; (2) Roman
and Medieval, including Bysantine; (3) Renaissance, chiefly
Italian of Fifteenth and 3ixteenth Centures; (4) Art of
Seventeenth and Elghteenth Centuries; (5) Art of the Nine-
teenth Century; and (68) Theory and Criticlsam,

Wellesley, the University of Miohigan, Harvard and
the University of Indiana, while giving great prominence to

the lecture courses on Tine arts, included technical courses

30A,M,Brooks, "The Study of Art in Universities",
Education, Vol.Z21, KNo,6, Februasry, 1901, p.364-371,
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for those who wished the work, following the laboratory
method of instruction. Yet, they cannot be conaldered as
belonging to the geoond classification, for their alm was
primarily a ocultural one,
Of all the universities and colleges, Harvard came
the nearest to being an institution of what may be called
pure fine-art instruction. Having no technical or pro-
fessional aim in view, the study wae really cultural although
it was made so by a union of thesory and practice. The
following courses were off-red at Harverd: (1) Principles
of Delineation, Color, and Cnlaroscuro; (2) Principles of
Design in Architscture, Sculpture, and Painting; (3) History
of Greek Art; (4) the Fine Art of the Middle Ages and the
Rensissance; =snd an advanced ocourse in classicel archaseolegy.
In the s2cond classification, schoels aiming primarily
at giving students & knovledge of fine arts that could bs used
in their every day work, were the U.bL,Militery Acadenmy,
Columbia University, Brooklym Polytechnic Institute, the
University of Illinolas, ths Massaghusetts Institute of Tech-
nology, the University of Pennsylvania, Leland Stenford
Junior University, Cornell University and Johns Hopkins.
Teachers' preparation in art, therefore, depended
upon the scheool attended. But even if pedagogloal alms were
being astressed during thils time, courses in methods of teaching

art were s3till 2 thing of the future,
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Many of the art teachers between 1895 and 1908 were
trained in Normal schools. According to .. H, Perry,31 the
art student in the Normal schools needed, first of all, to
reoognize the love of beauty as inherent in each human
being and to know that in this love lay the germ of art for
him, In this manner, Perry emphasized the Platonic theory
of immanence. 3tudents needed, secondly, to realize thet
art was the expression of emotion, and that a work of art
is great in proportion to the loftiness of the ideals
whioh ingplred it, Third, he must find art governed by the
laws of nature -- order, unity, balance, rhythm, and harmony.
Fourth, he must realize that there are many media by which
art could be expressed and that mastery of the technlques
of these 1s necessary to freedom of expression. Fifth, he
must learn that the degree of hls appreclation of art
depends upon his sgensltiveness as an individual to Lhe
influence which has guided and insplired the artist,

In the measure in whioch the student =5 an individusl
cherished and sncouraged the growth of his inherent love of
beauty, he determined the degree of sppreciation to which
he could attain. Besides all these, a new intereat in life
was opened to him if he would persistently and sarneatly

strive to master the technique of one or more media and try

SIE.H.Porry, "The Art Department of the Normsl

School®, Year Book: Counecil of Supervisors of the Manusl

Arts, 1904, p.118-128,



AT TH® TURN OF THE CEUNTURY 26

to express in simple exercises his own feslings., ‘Yhether
the student possessed talent or not, there was an oppor-
tunity for expression -- and to the law that power increases
with effort, there was no exception in drawing. Theugh the
expression as art was not great, the student by such expression
promoted his individuality. Such were the recognized needs
and alms of the art departments of Normal Schools in the
development of teachers, 2

According to the Internstional Drawing Teacher's
Congress at Berne in 1904,65 it was of the greatest import-
ance that the teachers of art had sufficlent lelsure to per-
mit them to continue their studies in painting, sculpture,
architecture, or decoration. They could then devots them-
selves to thelr puplls, who would in turn have more confidence
in their teachers, the men and women whose gkill and
productiong they could a-preciste and admire. It was this
confidence snd this venerstion which was believed to form
the true base of the success of teaching.

Summer schools were, therefore, the chief aim in an

increasingly large number of the institutions already montioned.

azF.F.Murdoek, *The Function of Normsl $chools in
Promoting Industrial, Agricultural and Domeatic Education®,
Magsachugetts Board of ©ducstion, 7lst Annual Report, Appen-
dix E., 1908, p.2656-280,

S3Charles M. Carter, “Lessons to be Drawn from the
International Drawing Teachers' Congraess at Berne®, Jou
of Proceedings of the Nationsl Education Assoclatien, 1905,

p. 600,
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As a large peroentage of those who attended these summer
sehools were teachers in publie day schools, the influence
of the summer instruction was far reaching. The average
attendance in 41 schools whoee enrollment was known, in the
sunmer of 1908, was slxty students. There wers about

ninety-seven schools offering summer classges,

It 1s evident that the teaching of art in the
public schools of the United B8tates did not get under way
before 1900. The first importent step was in the develop-
ment of the manual tralning movement, a direct result of
industrial needs., The Loulslana Purchase Exhibition at
5t.Louls in 1904 influsnced the teaching of art, because
at that exhiblition the cleavage betwsen the fine arts and
the industrial arts was lessened.

Idens and theorles regarding education generally
were changing. As a result of this attitude, ths organiza-
tion of the American Federation of Arts was formed and
later was responsible for further development of the publie
attitude toward art appreciation. The wide-spread organiza-
tion of the Junior High ichools areated s demand for more
art teachers, paralleling the demand for art generally.

The trend toward efficlency, the emphasis upon
initliative replaced the careful technlgue and strict
repregentative trends 1n the teaching of art. All these

were reflectad in the curriculum. Art history, appreciation,
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and design courses cane to be offered in a lsrge number of
schools. More time was given to the study of art and more
credit was given for work accomplished,

Universities and colleges began to offer apeclal
courses for tenchers who planned to teach art, and qualifi-

cations for art teachers were evaluated,



CHAPTER II
IN THE FIR3T QUARTER CF THE CENTURY

Following the firat decade of this century, the
teaching of art in the public schools of the United States
wvas becoming standardized aocording %0 influences and
changes which charasterized education generally. Art was
gradually becoming accepted as a "must® in educational
theory. From 1910 to 1925 many universities and colleges
were beginning to require high school art coredit aes one
of their entrance requirements,

The influences and changes of this perlod seem to be
classified under the fellowing topics:

I. 1Influences Responsible for the Trends

II. The Plaee of Art in the Publie Bchool Curriculum
I1I, Changes in Teacher Tralning.

It may be seen that art was becoming less specific
and its aims more broadened, BSpecialized art training was
being carried on by professional schools while art programs
on the elementary and high school levels of America's
public schools were being planned to meet the needs of
the atudents attending them,
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I. Influences Responsible for the Trends

Under the pressure of the conditions of the time,
Anerica rovised its ideas of educational values, By 1908,
the manual artg, which had taken their place in the day
and evening public schools from an economlc as well as an
educational standpoint were henceforth deslt with in all
educational thought at the tine.

Industry had created a demand for mdult education,
and among the responses to this demand, none was more signi-
ficant or noteworthy than the increase in opportunities for
evening study. In many places, the public school bulldlngs
were thrown open in the evening, not only for educational
purposes, btut as social centers for the neighborhoods in
which they were located. Trade schools appeared in various
cities. Correspondence uchools were established. Hvening
educstional facllities, in New York State, developed in
connection with the work of the Young Men's Christian
Asgoclations and the Soclal Settlements, as well as in the
endowed 1natitutions llke the Pratt and Drexel Institutes,
Cooper Union, and others.

The increase of interest 1n industrial problems at
iarge had 1ts influence on ths courses of study in all
extension schools and on none more significantly than those

of the evening school, where young women continued to study
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the cultivation of the sesathetic, music end art, but where
the young men concentrated upon the practiocal and studled
the solences.l

In two types of evening school the manual arts
appoarod.g These were designated as: (1) The Speclalized
School; snd (2) the CGeneral Drawing School,

A specialized school 1s a trade school, the general
nature of which 1s exemplified in the Irenton dohool of
Industrial Arts. This school offered courses in theory and
prsctice of applied design, modelling, free drawing, antique
and life classes, color, 1llustration, rug making, ceramles,
book binding, wood cerving, machine and architectural
drafting. This school had the advantage of s neighboring
mugseum containing among other treasures, the Alllice Maddock
collection of pottery.

Springfield, Massaschugetts, afforde perhaps the best
exarple of the general evening schools. The Central High
School building, with modern equipment, was opened for evening

work in secondary studies, including a department for free-hand

1J .H.King ‘Tho Students of the Night Schools®, The
Sohool Review, Vol.12, No.3, March, 1904, p.255., and
B.P,. Davla, ‘ﬁhe Manual Arts in ixtension Bchools®,

Yeor-Book: Counell of Supervigers of the Manual Arts, 1904
p.166-162.

23.7.Davis, op,01t., p.156-162,
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drawving with olasses in elementary work and in life drawing,
pictorial composition and work, the theory and practice of
design. All work in this department was subjectad to the
approval of the Supervisor of Art Inatruction in the

public schools.

A course of srt in home furnishing and interior
decoratlon, for the education of salesmen, furnishers, manu-
facturers and purchagers, was organlzed by the West lde
Branch of the ¥ ,M,.C.A. in New York City in 1904. So far as
it 1s known te the writer, this was the firet course of its
kind to be given in this country,

Along with the evening scnool movement there came
a movement for school-room decoration, brought about by an
awarenssg of art and baauty.3

Public interest in art education manifested itself
not only through the channels of municipal and stste organiza-
tions, but uore directly through co-operative work by
educators and citizens for the school students.? The most
notable example of such work appeared in the wldespread
movement for school-room decoration. Beginning in Massachu-
setts with Charles C. Perkins and John D. Philbrick, in 18%0,

thies movement astiracted little, if any, public attention

SW.J.Kenyon, "The Interior Decoration of Schools",
The School Review, Vol.l4, No.9, November, 1906, p.6256-634,

47ames Hall, "Art and school Festivels®, Year-Book:
Coungll of Zupervisors of the HManual Arts, 1904, p.107-117,
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until about 1892, when Ross Turner, "The Father of School-
Room Decoration®, began his campalgn of sducation which
spread throughout almost the entire country.

Turner's theory was that a student's environment
should be beautiful and in good taste in order to foster
an appreciastion for the aesthetic. Since 1t was not feas-
ible to change the environment of the student's home, 1t
should be done in the school room. Turner felt that the
school should be furotional in design and help to stimulate,
through atmogphere, the student's creative faculties, For
example, since the art student must observe nature, the
windows should not be narrow and plaeced above eyse level,
but should be low and wide, affording s olesr view of the
outside world to facllitate better observation by the art
student,

Anothar example of the status of art in eduocation
by 1908 1s seen in the gradual inclusion of art or drawing
courges in some of the college antrance credits, as was not
the case earller. 1In 1898, the Committee on College Entrance
Requirements of the Notlonal Educstion Asscclation reported
that the fallure of the Committee to outline courses in art,
manual training, and commerclial subjects wasg not to be taken
as meaning that the Committee folt that these subjects were
not entitled to a large place in the secondary school

program, but that these subjects had not as yet been placed
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within the domain assigned for their conslderation, 1.e,
“College entrance requiremente®,®

Encouraged by the more progressive and democratic
spirit of some of the universities, many of the colleges
came at last to recognize scientific and historical gtudies,®
In this conneation, it 1g interesting to know that the
meeting of the sxecutive oommittee of the College Eatrance
Exemination Board of the Middle States snd Maryland (an
organization founded in 1900 to conduct uniform examinations
for college entrance at numerous plsces in the United States),
voted on November 9, 1901, to add Botsny, Geography, Spanish
and Drawing to the ligt of =ubjects in which examinations
vere to be hald.7 This was to mest the needs of the colleges
accopting the examinstions. In 1903 this Board changed its
name to omit the words “of the Middle States and Maryland®,
and began to 4o vwork of national scope, with the result that
more and more colleges accepted thelir examinations.

As a rule, the criterion for selection of a subject

for college entrance credit, was if the subject was a

5C.H.Keyes, "College Admlssion Requirements®, Educa-
tional Review, Vol.19, January, 1900, p.83.

GW.T.Foater, "To What Extent 3hould Artistic and
'tilitarian Jubjects in School and Collegs Count Toward the
Degree of A.E.", The School Review, Vol,13, No.l0, December,
1906, p.806,

7Charles A. Bennett, “Drawing as a Subject for Collage
Entrance Credit*, The School Review, Vol.ll, No.l, January,
1903, p.31-36,
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necessary part of the most direct preparation for the work
that the student was to 4o during his four ysars of
schooling., If it had no direot boaring, the subject was
omitted from the 1list. With thls stipulation, drawing
hed found no nlace among subjects accepted for collage
antrance as late as 1903, except in such rare cases as
Columbia, in the Sehools of Architecture and Fnglneering,
Harvard in the Lswrence Solentifie Bchool, where definite
requirements were made, and Minnesota, where drawing was
allowed entrance coredit in the Colleges of Mines and
Engineering. Ths requirement at Harvard and Columbia,
hovever, was for the gsame reason ag in the classical oollespge;
to enable the student to do 2 higher grade of work in that
subjeect. There was no apparent consideration of the special
needs of puplls at the sacondary school level and very
l1ittle consideration of the cultural value of the subject
to the atudent at that age., The a2im was to master gertain
technical difficultieg ~- the grammar of drawing.a

The larger universities gave one sntrance credit in
free-hand drawing generally; one in meschanical drawing
frequently; and one in architectural drswing raraly.g The

nesrest approsch to a standard in free-hand drawing was the

81p1d,, p.32-33.

9a.B.Clark, "University Entrance Credits in Drawing",
Journal of Proceedingsg and Addresses of the MNational
Education Assoelation, 1907, p.839.




IN THF FIRST QUARTCH OF THE CENTURY 36

requirement of the College “ntrance Bxamination Board.

Their 1906 examination, for instence, required two draswings:
the first a drawing of geometrical blocks to be executed in
accurate perspective from a described position, but with no
blooks present, and with either line or with ghade and cast
shadows. The second draswing had several options; from
memory, either a tool or detall of machinery, or a detall of the
human figure; or from copy, the enlargement of a machine
detall, or of a soroll ornament. This whole requirement was
reasonable as far asz it wvent, and it went farther year by
Year, but it regarded drawing s subsidlary and technicsal
rather than independent and creative. It further omitted
1ts unique value in education as a complement to analytie
and fact training.

This attitude of colleges and universitiea dlscouraged
art culture during the formative period of a student's life.
It deprived him of the taste for art, or compelled him to
attend an art achool which then e¢ut him off from other
culture. Some students carried a fair amount of art study
in the high school without hope of university recognition,

To improve the situatlon, an art examination was
recomnmended in 1907 to the College Entrance Examination
Board based on three major heads: Rapresentation, Design,
and Appreciation. Thase toplcs comprised the basis for

high sechool art courses during this perlod, 1900 to 1908.
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Such m topic as the oriticism of masterpleces in
sscondary schools seemed presumptuous to many, but they
were reminded that not technloal merit but intenslve
thinking was to be stimulated; also that similar tralning
in literature was succesaful, Three oredits were to be
allowed for all of the examination, although one credlt
could be arranged to cover a simple amoGnt of training
in one area., The course of study could be accommodated to
either the technical student in accurate representation,
or to the girl of artistic tsete interested in houashold
art,

In meeting this recommendation, two obstacles were
encountered: the inertis of the colleges and universities;
and the inadequate teaching at many high schools. Hany
teachers were forced to tTeach with faulty preparatlon, or
with insufficlent tiames for thorough instruction. However,
the colleges and universities were the more to blame bacause
they 4id not recognize the excellent work which was already
being done in many places, and the pressure brought to bear
on schoole to teach only the subjects allowing college entrance
cradit was tremendous.

Degpite such obstaclas, there were several attempts
to set forth the content of a high sohool course, which
vwould best prepare for normal school entrance. All these

suggestions agreed in emphaslizing the natursl sciences, the
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ways and institutions of men, including geography,
industrial courses and history, literature, and the erts --
vocal music, drawing and oral expression,

Table I presents the general university entrance
standards as they existed in 1907, Of a total of 35 credits
allotted, only two were allowed for "Manual Arts", one sach
in freehand or mechanical drawing.

Fifteen of these units, or four years of study, were
required for university entrance. A pupil, in preparing
for college, could have a dally exercilse or test of hils
ability for four years in esither Znglish or in an anclent
language, or in a modern forelgn language, in history, in
science, or in mathematics. But in formative art, a subject
which nseseded as much continuous tralning ss 414 the study
of other gsubjects for the development of an equal smount
of culture, one teat or exercise daily for only one year
wasg requlred, an indlcatlion that, by 1908, art in education
wag not glven squal importance with the other subjects.
Moreover, in some institutlions, credit for art or drawing
vas denied to liberal arts students,

Art educstion, not consldered as anything mors than
a pleasantry separate from other subjects in the publis
schools before 1800, had greatly developed by 1920, Further-
wore, the theoriaes and prectices regsrding art had changed

from a strict adherence to skilful repressntation to a
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TABLE I.- The Place of Art in the CGenaral
University Requirements in 1907.10

P

Flelds Credits Flelds Credits
Lenguages 19 Mathematics 5

English 4 Advanged Algebra 1

French b Algebra 1

German 8 Geometry 1l

Greek 3 Intermediate Math. 1

Spanish 2 Plane Trigonometry 1
Humanities 4 Manual Arts

History 4 Freehand drawing
Meohanical drawing

o

Scisnce
Botany
Chemistry
Geography
Physics
Physical

Zoology

bl et OB

101p14., p.840.
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consideration of the individual with emphasis on efficlasney,
initiative, and appreclation.

Perhaps one of the first influences to exert force
on art education was the American Federation of Arts,
organized in May, 1909, in Washington, D.C. 1Its purpose
wag "to inerease the appreciation of art, cultivate tastes,
and improve oivic conditions®.ll To accomplish this, the
organization sponsored travelling srt exhlblts, lectures
with slides, a monthly magazine called Art in Progresg snd
an annual publication called The Ameriean Art Annual. This
organization, from its beginning, had been an agsociation
of ingtitutions, organizations, and indlviduals. Among 1its
standing committees was one for art 1n Public Schools. This
organization 4id musch to promote an interest in art appre-
ciation in this country.

Another organization which furthered art education
in the public schools and colleges was the Western Drawing
and Manual Training Assoclation, As previously explained,
an 1mportant condition determining to some extent whether or
not art would be offered in a large number of high schools
was wvhether or not credlt for college entrance would be
given for the study. Aware of this condition, the Western
Drawing and Manual Tralining Association dirscted its efforta

11R,B.Farnum, "A Present Status of Drawing and Art
in the Zlementary anl Secondary 3chools of the Unlted States®,
U,39,Bureau of Fducation Bullet No,13, Washington, Super-
intendent of Documents, 1914, p.223,
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toward plaoing art on the list of collage entrance sublects.
A committee was appointed by thls organization to urge action
in this directlon, and an outline of work was formulated and
submitted to the college entrance body for its approval.
At the meeting of the North Central Assocismtion of Colleges
and Secondary Schools on March £7, 1909, a definitlion of
units in rreehand drawing snd allied arts was adopted
unanimously, with a credit allowance of two oradits.lg
That this outline of work was manimously adopted
by the College Entrance Association 1s indicative of the
growth of sentiment in favor of college recognlition of art
instruction. It wes a condition favoring an increase in
the number of high schoola offering art, and the increase
in the number of colleges offering art 1s apparent from
the accompanying Table II, whioch shews that, of the 319
colleges surveyed in 19213, 245 of them offered Adrawing
courses.
The outline submitted by the Western Drawing and
Manual Training Association was drawn up with the considera-
tlon that Amerlca was essentially industriel, its citizen-
ship cosmopolltan, and its life predominantly urban, 1Its

controlling aim was the improvement of industry, of the home,

12y,7.Bavden, "Associations®, Man Trainin zin
Vol.1l, No.5, June, 1909, p.443. (See Appendix No.l, p 173).
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TABLE 1I.- The Credit 3tatus of Art in 319 Ggllogas
of Agrioculture, Engineering and Liberal Arts in 1013,10

e e e e el

Granting Credit Number of Institutions
No Credit 74
Possible Credit 13
Some Credit % Unit 6
1 Unit 128
2 Units 37
3 Units 13
4 Units 38

134at10nal Edusation Association, "Report of
Committee on College Entrance Requiramenés”, Journal o
pedings of the Kational Fduoation Associstionm, 1013,
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and of ocivic life by the development of skill and tastes.
It sought primarily appreclation of beauty in the useful
arts and the cultivation of trste and akill most needed

in industry and the home -~- the training of the industrial
worker and the home maker; in other words, an appraociation
of art in its application to production, te home making,
and to personal living.

Thess general considerations accounted for the
assignment of two-thirds of the time recommended in the
course of study to decormtive composition, constructive
anéd decorative design, and conatruotive and applied design,
as against one-third of the atudy te representative work,
It was for the development of mppresiastion that the history
of art was listed for study, and for the application of
art to production that the history of induetry was included.
For thege reasons the outline gave prominence to work
related to fundamental orafts and industries -~ in wood,
metal, textiles and pottery, rsthsr than to the less
substantial types of work. For these reasons also the
productive and creative cutput was made the test of know-
ledge and skill., Conslderins that design is one ares in
art eduosation vhich develops individuslity and encourages
originality, the emphasis of this outline upon design is
significant and 1s an influence on the trend of art education

toward a more creative and individual means of instruction.
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Anothar influence on art in educstion and on the
attitude of the community toward art education wae the
Museum, There were about 600 museums in the United 3tates,
Of these, thirty-five per cent looked to socleties and
essoclatione for financial support. A large preportien
of these museums were devoled to history and were owned
by emall historical soeietlos.l4 It wag believed that the
benefits of this study to the puplle of the high sechools
were to ald 1n the eultivation of imagination, to provide
assistance in the study of blography, snd to provide a
powerful aid to morallty.ls The museums were an indication
of the growing interest in the historical development of
things and events and in the theories and prineciples of the
subjects of art study,

In all educnational activities of the museums, the
fundamental idea was visual instruction. Prints, replicas,
and glides were made svallable to many schools, thus aiding
education in gensral and art education in particular.

Changes in general edugation brought changes in art

sducation., One major ehange marking a signifiocant trend in

14Natlonu1 Educatlion Assocliation, "The Relatlonship
Between Museums and Schools", Journal of Frogeedings of the

National “ducation Association, 1216, p.500.

154, 5. MacMurphy, "The Value of History of Art as a
Study in Secondary Schools®, Journal of Proceedl of

Nationnl Education Assopistion, 1914, p.460.
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art education was the widespread organization of the Junier
High Schools, which resulted in a cleser artioulation of
the slementary and secondary schools.l6

The organization of the Junlor High S8chools crsated
a large demand for art teachers. Previously there had been
only elementary and high schools; now there was a third
division of the public schools., This third division not
only required art teachers, but made even greater and more
important demands of art education. These demands came
about in the following manner,

The junior high school was composed of students in
the age of adolegscence, the ®problem® group. In fact, the
Junior high school was organized primarily bescause of this
fact, for educstors were beecoming aware of the paychologloal
factors peculiar to thig group which created administrative
prablems.17 It was in the hope of solving this problem
that the Jjunior high school was begun, and one of the chief
differences in the attitude of this age group and the
elementary age group was a need, on the part of the Junior

high school student, for gome practical or intellectual

16y.5.0r¢10e of Educntion, “Some Aspects of Educatien
in the United States", Bulletin, Part I, Washington, Superin-
tendent of Documents, 1919, p.79., and

James T. Preston §!~£;*' *Junior High uc¢hool of

Berkeley, California®, U.3.Bulletin No.4, Washington, Super-
intendent of Documents, 1923, p,.l-48,

17Frenk F. Bunker, "Reorganization of the Public School
System", Q;Q;!gllg&;g_!g;g,, Washington, Superintendent of
Documents, 1916, p.102-105,
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Justification for the work presentod.le

Zducators became
aware that if students were to engage with wholehearted
endeavor in the study of any course, the significance of
that course to the students should be understood by them.
For this reason, the junior high school demsnded a certain
amount of practical work in art education,

Zducators slso felt that courses of & cultural
nature were extremely impertant to the junior high school
student, for it was believed that these cultural courses
might have an sthical snd moral influence upon this group
of "problem" students. As s result of this thinklng, art
and other cultural eubjlects vere given a prominent place
in the junior high schoel currieculum,

The junior high scheool art program, aiming st a
correlation between process and purpose influenced art
sducation through creating a demand both for teschers of
art and for art ingtruction, Purthermore, the junior high
school dictated, to a certaln extent, the form this ingtruc-
tion should take, namely a practical, efficisnt form.

The rapid progress of vocational education was still
another influence affecting changes in art sducation. This
movement led toward a direct and conarete application of art,
The primary purpose of this vocational art was %o relate it
to the 1life of the atudent, both st home and in his future

oocupation.lg This vooational type of eduscation was an effort

18 U,5.0rf10e of Education, "City Schools®,U,S5,Bullatin
Part I, VYashipgton, Supt. of Documents, 1820, p.25-33.

19 Walter Jargent, "Art Courses in High Schools¥,
8chool Review, Vol.24, ¥o.2, February, 1916, p.107-118.
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to adapt instruction to the requirements of local industries,Z0
and tended more toward industrial work., Voosatlonal art
courges -- art related to printing and courses in home
sesthetics -~ resulted in suoch work as art in window
dressing and in personel dress being offered in the publie
high scheools.

It has slready been pointed out that the lntersst
in the theories and principles of the subjects of art study,
and in the historical development of things and of eventq?I
exerted some influence on art aducation through the support
of the museums in the educatlional program,

There was an inereasing recognition of what was
called "the eultural values of art study”.gz By 1920, art
instruction was recognized as "practical aesthetics", and
it became a subject of keen interest on the part of the
public and the manufacturers, particularly those manufscturers
of wearing apparel and other materials considered for per-
sonal appeurance.23 Both the "publio" and the "trade" under-
stood more clearly the need for art training -- the public,

that 1ife itself would be made mors pleasant through the

20 "Industrial Arts ags a Matter of Business",
Sghool Arts Magazine, May, 1920, p.564-565.

2ly, 0.wnitford, "The Problem of Differentiation and
Standardiszation of Art Work 1n Kodern High Schools®, gggggl
Review, Nos. 5 and 6, May-June, 1924, (no page numbers).

2ZBertha Y. Hebb, "Apprecistion of Plotures", U.3.
Bulletin, Washington, Superintendent of Documents, 1923, p.l-15,

23y.5,0fr10e of Education, "Some Aspeots of Sducation®,
op.cit., p.27.
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application of artistic taste; the trade, that its standards
would be raised in every aspeot with the application of
artistic prinoiples to produotion. Thus, both the public
and industry became a force to affect the growth of art
ideas in the publioc schools.

¥world War I was yet another influence responsible
for soma of the changes in art education. As well as pro-

ducing new subjects for dcslgn?‘tha war created a demand

for many posters which were produced all over the cauntry.25
The 1dea behind these postersg, the composition of the
elements selesoted to interpret them, the vigorous spoiting
of light and dark, the excellence of the lettsring and its
planning, and the fine quality of the technique involved,
coubined all in all to produce an enormous amount of credit-
able work whish served = culturasl as well as a patriotic
purpose.

Another effect on art sducatlion resulting from World
War I was the emergensy condition of shortages in personnel
and time.2® Art teschers were fewer in number, and methods
of instruetion were adapted to fit thie situation, In urder
to provide for the development of originality, initiative,

and real thinking power, and also to prevent a rule of thumb

244, M.Kurtzworth, "Design in the Evolution of Ideas®,
"Design Effectively Applies Netionel Energy", and “The Steps
to Industrial Success through Design", U,5.Bulletin Ne,3,
Waghington, Superintendent of Documents, 1919, p.l, 8, and 16,

26 "The War Posters", School Arts Msgszine
January, 1919, p.282, ' B ’

26y, .,0ff1ce of ZAucation, "Orgsnization of High Sehool
Courses in Wer Time®, U.5.Bulletin No 2, Washington, Supt. of
Doouments, 1918, p.l1-8.
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method, ths art teaching was almost entirely done through
Jobs, questione, problems, and gulded discussions about the
work.27 In draving connected with constructive work ln
classes for military enlisted personnel, it was found possible
to give a working knowledge of the subject in a muech shorter
time than had previocuely been consldered., Thus the war
methods of instruction served as an example and influsnced,

to a certain extent, the thinking of educators soncerned

with teaching methods.

Widespread dlscusslons of art values were occasloned
by the destruction of asc much of the fine art of Europe which
could never be replaced. The pupils of our public schools
were taught from prints and engravingazs of those master-
pleces which were destroyed by the war. From thess works
of art, the student learned not only form, beauty, and
value, but alsc the value whieh people from all parts of the
world had placed upon these works whieh had now been destroyed.

This appreclation of the Luropesn masterpleces,
along with the fact that war had opened the eyes of the

public in this country to show ua that, as a nation, we were

275.3,0¢f1ce of Education, "Industrial Arts in Secondary
Sghools in the War Emergency" v.a,ngélgggg No.4, ¥Washington,
Superintendent of Documentg, ig 8, pr.1-29,

2anoyal B, Farnum, "Art Zducation in the United States",

g 3.B » Washington, Supsrintendent of Documents,
» P .
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not only the wealthiest, but were slso the moral leaders
of the world, resulted in a stimulus to great cultural
and gpiritual growth, and to intellectusl and aesthetic
reactions.

There wasg yet another way in which VWorld Ver I
influenced art education. As a result of the war, the
need for economizing was accented. Prices of art supplies
were high, and there was a shortage of various materials,
Consequently, efforts vere made to use everything avail-
able, particularly materials considered to be waste. Pro-
Jects in constructing things from these materials, tin
cang, bottles, colored glass, wood bloeks, wire and paper
and cloth scraps were introdueed inte the publie schools
through the arts and orafts departments.®0 These projects
stimulated a growth in emphssis upon initiative and
originality.

Mever before had a large body of Americans gons to
Europe as they d4id during World War I. For the majority
of these Americans, 1V was the first time that they had

seen the culture of other countries, and they were

29%1111am T. Bawden, "Relation of EZducation %o
Material Vealth nnd National Defenge” U.2.Bulletin N
Washington, Superintendent of Dooumon&s, 1920, p.57-74.

3OAngll Badger, "Congervation Conatruotion*,

Schoel Arts Magazine, Rovember, 1918, p,l44.145,
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impressed. They came back safter the war, and carrled with
them into various professions and occupations, new ideas
and standards based on what they had seen in Lurope,

These people, influenced by European culture,
impressed by the art treasures they had seen, -ent into
every walk of life and did much to broaden the interests,
ideas and appreciation of art in thias country. Those who
returned from ¥World War I snd entered thes teasching pro-

fession particularly influenced art educatlon,
ITI. The Place of Art in the Publiec School Curriculum

Public opinion had begun to take kindly to the
study of art in education. The teaching profession held a
favorable attitude toward it, sand more and more courses in
art vere belng added to the curriculum without displacing
other subjects. The relation of art to soclety, to
economics, and to manufacturing was recognlzsd and con-
sldered important,

Although, for the most part, by 1908, drawing was
atill tsught in an authoritarian manner, stress began to be
placed on deslign,and the educational possibilitiee, through
the individual freedom exercised by the pupll in designing,
was being recognized, Art aducsation in the high schools
wvas planned on the basle idea that the teaching of art was
more important than the teaching of drawing. Manual

training was recognirzed ss being of immediate value to the
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1ife needs of the student. The place of art as a construc-
tive influence in the development of civilization, its
value to the general education of the people, the important
relation which it wag to hold as a broadening fsctor in
Ameriesn lives were being recognized by 1208,

By comparing American art as it appreared at the
Louisisna Purchase Exposition with art as shown at previous
expositions, 1t is aseen that a striking development had
taken place in the broadening of artistic aim, By 1920,
artistic aondeavor was even more greatly broadened, and
many high schools had added professional or vocational
courses in art te the curriculum. Jewellsry, costume
design, millinery design, commerclal design, and a wlde
range of courses in mechanical drawing were offered, in
addition to the courses in palnting, asculpture, architec-
ture and other crafts. By 1920, art appreciation had taken
an important plaece in art education, although in many schools,
eraft activities, such as work in clay, leather, metal, and
bookbinding were still agaigned & "prsctical® title and were
taught for "functional® and "useful® skills, in harmony with
the sattitudes current in the community.

However, Auring the years betwesn 1208 and 1220,
thoughtful educators like Parker and Dewey became aware that
the people were losing theilr sbstract construetive ability.
Students in the public schools showed an alarming lack of
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power in applying what they had learned. A change in alms
wvas necessary, and in the sshool art programs, as well,

By the beginning of 1810, two broad alms had come
to be recogniszed in high school drawing courses: the pro-
fessional or industrial, and the cultural, Tducators
attempted to direct the snergiea of inatruction so that
the results would have as many practicsl, edueational, and
cultural effects as possible, By 1914, manual trsining was
beling taught in high sshools with a variety of aime: Ol
(1) for developing an appreciation of form, proportion, and
naturs of materials; (2) for giving insight into industrial
processes and activities; (3) as & sense of motor training,
and for the developing of executive faculties; and (4) to
give an increased feeling of reslity to the entire curricu-
lun,

There are two broad clesges into whieh the popula-
tion of modern civilization may be roughly divided. The
exlstence of those two claases waa recognized before 1920
by art educators, These classes sre the consumers and the
producers. All psople may be classed under the first, but
comparatively few come under the second; and so far ss art

i1s concerned, those few require natural endowments not

Sly,c. Pottar, "Manual Training Appears in Current
Courser of Study in Elementary Scheols, Intermediate Schools,
and Hi.h Schools® " ournal of Proceedings of the Natlona

Edugation Asgocls, ;QQ 1214, p.622,
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allotted to the average. It was recognlized as folly to
educate all puplls in drawing or art study purely from the
standpoint of the profeaslon, the tralning of producers,
Warner indicated this thought in the following manner:

National equipment in art cannot come to
the United States through art schools. There are
109 schools of academic art in the United States,
with a total enrcllment of 6,252 students of whom
about one per cent become preofessional artists ....
Art cannot become 8 feature in the life of the
nation through the higher schoola of learning.

Less than two per cent of those who enter high
school go on to oollege. 8o witg any of the
technical and secondary schools,®2

Art with a cultural aim was mogt sulted for the
average high scheol student, and the alert educators recog-
nized that drawing for induatrles and fine technlcal
execution was not primarily to be sought,

The obJect became one of developing the senses,

33

mind, and hand to work together, rather than getting per-

fect results on paper only. Chamberlain puts it this way:

We are then not primarily to produce artists
through art-teaching in schocl, We are not to single
out a few delicate, high-strung, sentimental youthsa
and maldens, and make them the benefiuéiriss in a
cut-and-dried plan of art instruction,

S2A,J.¥Warner, *Art a Vitalizing Porce in Zducation",

Journal of Proeeedings of the National Fducation Association,
1916, p.488.

33T, MewWhorter, "Art Cducation me a Part of Cenera
Culture®, Journal Procesdings N na 3 ‘

Assgelation, 1914, p.60L.

34p.H.Chamberlain, "Art Teaching is Practiosl Life",

Journal of Proceedings of the National Zducatlon Associstion,
1916, p.49S.
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The early aims of art in education needed to Dbe
evaluated and re-stated to fit the changing thought in educa-
tion and the changing cultural attitudes of the natlon,

Art educators, oonsidering Dewey's point of view,
that education is 1life itself, were rapldly learning to
think of drawing, constructlion, and design, not as special
subjects, but as an integral part of a well-organized course
of study without which there is an incompleteness. Their
1deals in teaching were to saek progression in e pupil's
trsining from year %o year and from month to month, to teach
the student to think for himself and to expreses hls ideas
clearly to others, to influence industrial work through
teaching the principles of design and the use of materials,
to galn an appreciation and expression of good taste in
surroundings, dress and the home, and to help the student
find himgelf, thus enabling him to fit into the right
place.

Drawing and the manual arts were no longer special
or unusual in a school curriculum as they were prior to 1208.
The subjeet "ert" had completely changed from its original
aspect as interpreted ao largely by the first art advocates.
Manual arts, with thelr broader cultural aim, had permeated
other subjects until they had come to stand for more than
instruction in the delineation of form. Drawing became but
one chapter in the great volume which wes belng compiled in

the high sehool courses of atudy. This volume was “art
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education”, and those chapters, other than drawling, were
painting, design, manual training, shopwork, the craftis,
domestic art, and industrial education. That the term “art
eduoation® was new ie brought out by Bawden, commenting on
the annual meating of the Western Drawing and Manual
Training Association of 1908:
The speaker reviewsd the history of the
development of drawing in our public scheols and
the introduction of manual treining., The change
of motive indicated by the use of the term "art
education® and the contributions made Dy studsnts
of psychology and the risg of the Arts and Crafts
movement were considered,o®
Thus 1t 18 seen that after 1908, drawing came to
include several areas of training and the sublect was rightly
renamed "Art Education®, a term whieh was in gencral use by
1920, but almost unheard of before 1908. The idea of general
education, rather than special education, prevalled,
According to Sargent, as early ss 1910 school author-
ities were giving inocressing attention to art in the
seeondary schools., This was evident in the space and equip-
ment provided in almest all new high school buildings, in
the aearch for good teachers, and in the contlinuing inquirles
regarding courses and reasonable standarde of attainment,

Sargent goes on to add thaet:

5°W.T.Bawden, "Western Drawing and Manual Training

Asscciation', The Manuml Artg Magszine, Vol.9, No.6, June,
1908, p.441.
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This inorease of attentlion i1s all the
more significant because the greater number of
inquiries by educational authorities indicate
that the growing recognition of the subject
1s based not so much upon results alreasdy pro-~
duced or clearer views of the 2nds to be
attained, as upon a general feeling that the
subject contains more valuable educationasl
material than has get been put into usable
form for schools.S

The broad and general cultural aims of art educa-
tion nmay be roughly subdivided inteo three distinct aims
which were mainly followed during the period of art instruo-
tion from 1908 to about 1820. According to Snow, Church,
and Hall, such art education trained students in expresslon,
observation, and appreciation, 3now stated that:

The alm of art education should be to enable the
student to meet any set gr conditions in the
finest possible manner, S

Church said that:

Keen and acourate observation is fundamental
to art and is an asset in the broadest sense, It

cslls for close analyals and stimulates the initia-
tive of the discoverer.“8

36y, Bargent, "Editorial Note®, "Drawing in

Secondary Schools®, The Zghool Review, Vol.18, No,.9, November,
1910, p.640,

37Quoted in R,B,Farnum's "Present Status of Draving
and Art in the Elementary and Secondary Schools of the
United States", Bureau of Zducsation Bulletin No,13,
Washington, Superintendent of Doouments, 1914, p.32.

®81p14,, p.33.
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Hall indicated that:

Appreciation as applied to magter creations of
the artiats in architecture, sculpture, palntin
to the forms of minor art sesn in the works of %ﬁo
craftgman, to nature, to the very environment of
the porsonssimself, 1s the third aim in art
education,

The.- three aims meant that art is not representa-
tion; art iz the best way of doing one's work; that the
chief alm throughout the art work 1s to develop in the students
the power to reapond to beauty of line, form and color as a
basls for an intelllgent 1nterest 1n art; and that beauty,
like morals and rationality, must be made the dally and
ubiquitous habit of school 1life. Appreciation develops
gradually through the making of cholces with reference to
some ldesal, 1t was bellieved,

The alm of art education in general needed modifica-
catlion. Previous to 1908, teachera trained future mechanlcs,
farmers and merchants as though they were all destined to
belong to an artistic profession. The interest of students
was often killed with prolonged practice in a teschnique not
needed in the constructions and expressions of thelr own
lives. In many cases, the dasire and the opportunity to
develeop artistic appreciation had passed before the process
of mastering technique was complete. Lxtrems reaction

againgt this method of teaching resulted, and many educators
then urged that art education should aim exclusively at art

®1pia,, p.34.
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appreciation, artistic power being coapletely subordinate
as a purpose, Edusators desired to make possible every
opportunity for thoae condltions and activitles through
which appreciation and skill might mature, and it was
believed that skill develops slowly through doing things
with reference to some standard of excellence.

As early as 1910, educators interested in art in
education realized that the program of art sduc¢ation in the
high schools had been often narrow and fragmentary, consisting
frequently of only a small smount of drawing and color work.
Most of the activitiees had been, to a large sxtent, unrelated
to the common 1ife of the student. Although students had
been engaged in art eduocation through the schools for some
time, though primarily in a restrigcted way, the rssults had
not been satisfactory. The entire program needed careful
criticism and thorough reconstruction,

As a result, aims were broadened and the nature of
art vork to be offered in the public schools changed and
expanded. The aims of art work in the high school were
generally the same ag those for the grammar grades. The
work was simplified, however, into the single purpose of
enabling the pupll to perfect his appreclative facultles
through high aschool art coursass, whlle the technique of the
vork was learned in the grades. The refinement of applica-
tion and tha refining of Judgment and taste lay with these

advanced years, Finer technique was naturally expected,
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but with it also a keener eense of what was best in
expression through art., This involved a much broader area
of work than could be acocomplisghed by the younger students,
Personal appearance and home decoration were studled in

the high schools in a practical manner. The history of

the arts and their relation to eivilization was discussed.
Painting, sculpture, srchltecturs, and the crafts were
studied. Civio improvemsnt was made the bagle of practical
thought. These studies were developed through the needs of
the individual and his social activities. Posterg, costumes,
1llustrations for the school paper entered into the work.

This reveals that not only had the character of work
changed from merely drawing into a volume called "art
education”, but the alms and purposes had broadened and were
based on the growth and development of the student, rather
than on an industrial need salone, By 1820, the emphasis in
education had shifted from gkill in the perfect technlque
and in striot representation to efficiency and initiative in
doing one's work,

The changes in educstional and public thought toward
art education after 1908 brought about many changee in the
curriculum, Thoughtful educatore were aware of their
necessity, and Harding elaborated on the problem in the

following manner:
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And lastly, one word on making a curriculum.
We should regard it as a work of art, or better
perhaps, an intricate pleae of 1ntalleotna1
machinery, the proper use of which should pro-
duce the Adevslopment alggd at in the pupll --
s preparstion for life,

The high school curriculum now almed to prepare
students for life, whether or not they planned to attend
college, to teach them to regard 1ife esrnestly. Thls type
of program had a place for art. HMathematliocs, sclence and
drawing, for example, were made ancillary to subjeocts
which possessed 1life motives: geometry to mechanical
drawing; mechanical drawing to shop work; free-hand drawing
to costume design, home furnishing and 1llustrating; snd
blology, physiocs and chemistry to home economlcs, aanltation,
agriculture and hortioulture.41

Individual diffarences among boys and girls, such as
home baockground and sex, crlled for a flexible and appropri-
ate school program.42 Ag a rule, the four-year curriculum
group of one-period-dally prepared recitations, such zs the
crafts and fine ert, was the largest proper unit in the

public high school currlculum.45 Thia group, once called

40B,F.Harding, "A Secondery School Curriculum',
Education, Vol.31, No.8, April, 1911, p.510,

41g,C.Broome, "Vitalizing the High School Course of
Study®, Education, Vol 35, Ne.l, deptember, 1914, p.l1l2-15,

425,L.W1ll1ston, "There are Many Different Kinds of
Boys and Girls for Whom are Needed Many Different Types or
Schoolsg", Journs iings ¢ sl Educatlg
Asgogintion, 1'12 p.567-871.

43K, C, Potter, “ﬁigb School “oursges®, Journal of Pro-
geedings of the Hational “dugstion gggcigtlog, 1913, p.488,
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a department or a course, became the basis of the organiza-
tion and arrangement of high school studies. Every student
participated in something in enoh of several groups, and in
evarything in one or two of them, and pressnted thirty-two
semegter credits based on one-perici-dally recitations or
their equivalent when he appesred ss a candidate for gradua-
tien,

The educated man did not sssume %o have a gomplete
education in all professional pursults; but he was expeoted
to be competent in hig fleld, to do his work skilfully, and
to possess enthusissm and knowledge slong several aress
outside his own vocation. To produce such men, identical
courses of study for the masses of studente were useless,
Universal presoriptions vere a dlsadvantage. Yet this point
of view was Jjust opposite of that maintained from 1893, by
the Committee of Ten, that ®"Every subject which 1s taught at
all in a sescondary school should be taught in the same way
and to the same extent to every pupll so long as he pursues
1t, no matter what the probable destination of the pupil
nay be“.44

This new individualism, which was moving into the
curriculum snd was felt atrongly after about 1912, was quite
as 0ld asg the elective gystem in the colleges. As a matter

of fact, this new movement embodied the best of the college

44National Education Association, "Report of the Committee
of Ten on Secondary School 3tudies", Journal of Procesdings o

the Nstional Eduostion Asgsogiamtion, 1893, p.l7.
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elective gystem in the high echool curriculum in which many
types of secondary students participated and in which the
individual course of study wass developed,

The American public was realizing the need for the
orinciples of art in industry. "“We are beginning to under-
stend?, sald Flagg, "that the beauty of 1life and living 1is

w45 wpon many years",

primarily a preblem of efficlency.
added Cabot, "I have watched with keen interest the gradual
change of attitude of Americans toward things aesthetle”.
His following statements confirm that awakening of the
American public of which Flagg spoke!
On the esarlier of my visits to various parts
of “urope and of my own country, I ssldom met a
fellow countryman who 414 not appear to believe that
the enjoyment znd sppreciation of art and beauty
were matters of real moment only to the professional
artist. To have suggested otherwise would merely
have orovoked a smile. Now, on the other hand, it
1s not uncommon to find busineass men who speak of
ert and beauty as seriously as of stocks and bonde. 46
This was a time when emphasis was placed upon effi-
clency, 2nd efficiency meant organized skill and systematized
kriowledge. It meant doing one's work Just as well =s iU
could be done. Through this work, whatever 1t was, the

individual experlenced the greatest amount of happliness

4%y,1.Flagg, "The Need in America for Schools of
Applied Art and the Necegsity in American Industries for Art
Leaders and Designers of the Highest Grade", Journsl of Tro-
peeding the HNe ) Ghdupation Assoclation, 1914, p.b589-597.

i
Lo

46y, M.Cabot, "The Place of Besuty in Am-rican Life",
The Forum, Vol.46, No.5, November, 1811, p.8514,
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possible and attempted to put beauty inte his work, 7This
made art an economic resource for the perticipant, for he
not only gained efficiency and skill in the work he per-
formed, but gained knowledge in detecting beauty and
artistic value in the things he purchased. It was ballasved
that the ideal soolety, or the "democratisc” socilety,
demanded a school sulted to the naeeds of every varlety of
citizen, a school varied in its subjeet matter, flexible

in 1ts methods, and efficlent as an instrument of educatlon
and culture. It was alsc believed that such a school must
appeal to a variety of minde and to many-slided intsrests, and
not to one type of mind and one kind of interest onrly. A
high school intended for the entire community must seek and
develop the special attitudes of its students, and must give
attention to individual ablility or inclination, soccnomio
status or outlook. A high sshool which attempted to f1ll
these requirements bBetween 1909 and 1920 offered freehand
drawing and applied arts ms an elective atudy snd gave
reasonable credit-allowance for the work done,

Actually, the high sohool had been gradually approach-
ing this pattern since 1888, for 1t was in this year that the
Committee on College Entrance recommended a total of ten
units for oollege admlssion -- four in forelgn language, two
in English, two in m~thematics, one each in history and
sclence, In additi-n, a number of recommendations had been

made. Of these, two are of partiscular importance here. Ons
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was the recommendation that the elective principle should
receive =t least partial recognition in the secondary
school curriculum, By recognizing this need, the Committee
prevented the college-entrance reguirements from operating
like a Procrustean bed. The other recommendation ygrew out
of seed sown by the Committee of Ten. The equivalsnce of
studiss suggested by that Committee was virtually reduced
to a formula by the Committee on College Entrance Require-
ments. It recommended that "any plece of work comprehended
within the studies included in this report that has covered
at least one ysar of four periods a week in a well-equipped
secondary school, under competent instruction, should be
considered worthy to count toward admission to college®,
The same Committee in 1911 increased the total
number of units (college entrance requirements) to fifteen,
distributed into three for Englisgh and one each for soclal
and natural sclences, together with two majors of three
units each and one minor unit of two units sach. Of the
rifteen, not less than sleven were to come from English,
forelign languages, mathematics, and the solences.4? Thie
was the initial declsion undsr which art came to exist as
an elective course, receliving at least one credit, in the
high school, and whleh paved the way for wider recognition

in colleges.

475ohn 3. Brubacher, A History of the Problems of
Education, New York, MoGraw-Hill, 1lst edition, p.440-441,
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Courses which dealt with art in some way or other
were now to be found in many of the high echools of
recognized atanding,‘a Many cchool boards realized that
unless a study of art was included in ths curriculum, most
of the puplls would probably develop no systematic acquaint-
ance with the art herlitage of the past,

In spite of the progress balng made, 4iffioultiss
presented themselves in almost every instance, and somewiaat
marred the entire pleture of art education., There were
seldom any acceptsd standards of attainment in drawing or
deslgn in elementary schools which could serve as a depend-
able basie for high school work in art. High school
instruotors very frequently found it necessary to proceed
on the assumption that the entering classes knew 1little or
nothing about the subject. Then too, the majority of high
school 1nstructors had been tralned in art-school customs
of teaching, and these studio customs, even in the cases
in which one was Justlfied in designating them as methods,
were generally acapted only to those who possesged gpecial
aptitude for drawing. These methods ministered to interest
where it azlready existed, but were seldom planned to develop
interest vhere it was lacking. The instructors gathered
their knowledge of education only incldentally and wers
therefore more likely to have been interested in art for

ert's gake than in the place of art in general education.

48yg1 tor Sargent, "Art Courses in High Schools", The
3chool Review, Vol.24, No.2, February, 1916, p.l07-115,
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Another Aiffioculty lay in the still prevalent tradi-
tion that art was a special subject and had muoh vslue for
persons of parsons of rare and innate gifts, but little
value for the average student, There was, therefore, a
tendency for only the talented few to elect art ae a subject
of study in high schools. As a nalural gonsequence, courses
were likely to be adapted to these few. Fortunately,
educational and industrial progress was beginning to make
clear the fact that art has very mugh the ssme rselation to
rare talents and aptitudes on the one hand and genaral
abllitles on the other as have literature or msthemstics.

"The individual course of study", ultimately dis-
tinguished the work of smaller high schools, for each
rural or special city high school offered but a part of the
work gensrally found in a great composite high sochool.

Three factors largely determinad the character of
work outlined in the high school courses. These ere the
training and qualifications of the teacher, the school
equipment, and currloculum facilities, and the locale of the
school. Lack of knowledge or of art training sometimes
induced a teacher to confine the work to one narrow fleld;
poor and inadequate anvironment often compelled adherence
to a particular phase of the subject; or an industrial,
residential, or other neighborhood often suggested one or
more posaibilities of direct application within limited
fields.
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The wiee teacher, taking all things into considera-
tion, noted these factors in outlining courses and planned
the work to be presanted accordingly. The fact that the
vork could be elective was a considerstion,

The teacher having drawing only to congider seldom
planned more than a general outline. The courses of the
more advanced attitude toward secondary school work ares
much briefer than fhe detalled activity programs of the

grades.49

One example of the 1ndividual course of study found
in one of these smaller high schools is offered as a datalled
study.

In Port Deposit, Naryland,50 the work was compulsory
in the first and second yearsg, and ele¢tive theresafter. Cach
student had forty minutes twice » week, but advanced students
often devoted much more time to art study.

The first year took up the perspective of the circle
in 3epteamber, studying theory and practioce from flat dleks,
end producing still 1life studies, where the circle in varlous
pogitions and relationg was part of the composltional problem,
These two still 1life gtudies included perspective, value and
composition.

December was devoted to Christmag work, when the

student 414 what he wished to de, but in Jenuary, he took up

49R.B.Farnum, "A Present 3tatus of Drawing and Art in
the Elementary and Secondary Schools of the United States”,

U.8.Burpau of Education Bulletin, No,13, Wsshington, Super-

intendent of Documents, 1914, p,176-178, (3ee Appendix 2, p17s ).
501p14., p.186.
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the study of the figure of the box, working very simply
from astion, proportion and character of lines.

In the Spring, he devoted himaelf to the study of
trees and simple landscape dealing with persepective, both
linear and areal, redused to their simplest forms. The
second year began with the perspective rectangle, blocks,
books (shut and open), boxes and open door and appearance
and construction of houses. The student also took up life
work in Janusry, carrylng it on to more difficult phases,
but keeping the handling more strong znd simple, FHsrly in
May, work wag conducted out of doors and he drew directly
from bulldings and trees. Permigsion to work out of doors
was conditional on the steadiness, application, and over-
all gatiafaction of the results. Considerable attention
was given to lettering in both years. The work in design
in this achool waaz done 1in connection with the department
of manual training.

In the third year, work became elective, and every
effort was made to find out whioh line of study cach
student could develop most effectively.

Some good work was 4done at this school in life,
landscape, and in oolor studles, during this year, while
drawings of interlors were not developed until another year,

The plan of work attempted to keep in mind that the
training offered would be ussful to the career of an

engineer, to the detsiled work required by doctors and
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sclentists in 1llustrating theories snd written matter, to
the needs of students wishing to enter an art school, and
to newspaper or ccamerclal work, The study of composition
in one form or another wss never lost from sight, =2nd an
effort was made to arrange the problems in such 2 way that
each student should be taxed to the extent of his abillty,
but no one should be subjscted to discouragement by s demand
beyond his bhegt powers,

The High Sohool course of study in 5t.Louls, Ilissourl,
offered a detailed program of art.ﬁl

Other high schools which lncluded domestic art in
thelr program and offered a varlety of activities were those
of Los Angeles, Californisa, 52

It can be seen from thes2 examples of art progranms,
that degsign held a prominent nlace in the art curriculunm.
The trend toward greater individuality in art education 1is
thus reflected, for design 1s one area of art study which
promotes and encourages individual originality. The art
history courses outlined as part of the art program reflect
the trend toward appreciation 4in art education, and the
domegtie art program outlined above, are good 1llustrations

of how art education wns affecting home surroundings and

personal avppearance through the applicetion of art principles.

5;;2;Q*, p.186-189. (See Appendix No.3, p 180).
521p34., p.189-191. (See Avpendix No.4, p 185).
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In addition to art training for the average student,
many high schools offered speclal oourses having a pro-
fessional or voocational aim., Classes were offered in the
fine art of painting, the industrial arte of jewellery,
pottery, costume Aesign, millinery design, commercial dssign,
and mechanical drawing courses inscluding projects, working
drawings, matching drawings, cam and gear drawings, topo-
graphical 4drawings and architectural drawings.

Such specialized training was being pursued and
carefully vorked out in a number of high schools of New York
State and in N~w York City in particular. The Washington
Irving High Scheol for Girls had, during the year 1912,
developed work of unusual interest and merit in connection
with its vocational courses in art. In addition to the
minimum requiremsnt in Arawing for academic grades, this
school offered a course in the study of commercial art,
organized on a basis of ninetsen periods per week, This
continued through the second and third yesrs of the three-
year high school course., Previous to this year, courses
vere offered only in millinery and ocostume design comprising
two years of nineteen perilods a week,

In the High School of Commerce and the Commerciesl
High School of Brooklyn, short courses in art related to the
needs of the commerclal student were offered., The work was

pursued by all pupils for that year and one-hslf in courses
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which met for two periods a week, It wae designed to show
the pupils the application of art to commercial design and
to give them the aklll nsecessary to plan an advertisement,
to letter it, and to devise harmonious color schemes,

In 1918, the Committee on HResearch, Standardization,
and Correlation of the National Education Assooiatlon55
reported its data on two vocation subjeots, accounting and
stenography. The committee made up a course based on its
findings from all over the United States. Under the 1llst of
suggested elective courses were glven Domestic Sclence and
Art for four oredlts and Drawing for one oredit. The
National Association®® then voted on » commercial course
emphasizing ascounting, and suggiested as electives, five
eredits of Domestic Science and Apt for each semester of
its two-year course. Thase two examples 1llustrate the place
of art in vocational training.

In a sense, the purpose of high school education was
to enable the studant to asquire certain habits without which
he would expserience diffioulty in holding a job, or in

ssguring & position in the industriasl world.55

83w,3.McKinney, "Report of the Committee on Research,
Standardization, and Correlstion®, Journal of Procesdings of

the Nsational 7“duestion Assogiation, 1915, p.S830.
541p1a., p.932,

55N.0.Hhaeffor, *The Purpose of Elementary and High
School Zducation®, Jour Progae f the Nations
Educntion Assoclation, 1914, p.l00.
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In the high school the pupil should he taught to
think deeply, to penetrate beneath the surface of sclenti-
fic relations. In thls type of education, the aim 18 to
cause the pupill's mind to move from cause to effect, from
reason to consequence, and from law to its application.

This follows Herbert's snd Morrison's approach to loglcal
learning.

S3ince most high sohool art courses were elective,
sometimes the courses to be offered wers determined by
the wishes of the grsater nusber of students. This often
resulted in courses which were mugh more speoialized than
were the courses in the grade achools,

Although art courses in the high schools throughout
the nation were not strletly defined as to content by 1820,
the following exsmples of curricula may serve to 1liustrate the
broad classlfication of art ocourses which were offered, such
as the courses in drawlng and design whish were originally
related to industrial and constructive work, including
nousehold art.56 The problems of thess drawing and design

classes were largely the actual current problems of the

86y.5.0ff1¢e of Education *Organization of High

3chool Courses in War Time", ., P.1-6,, and

U.,3.Cff1ce of Eduoation, "Home Loonomlcs Educa-
tion", U,8,Bulletin, Washington, Superintendent of Documents,
1920, p.55-56., and

1.3,0ffice of Education, “Commercial ifducation --
“chool Opportunltles and Business Needs®, U.5.Bulletin No,7,
Washingtou, 3uperintsmdent of Doocuments, 1923, p,.J3-4.
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industrial and vecational olnasea.57 In many cases, the
pupil worked alternate problems in the ehop and in the art
clasaroom,58 dealing with the same problems in both
classes.’® There were also general art coursesSC whieh
were offered to train =bility in representation along two
lines -- desoriptive drawing, and to meet the needs of
students with special interests. There were other courses
in art histery and appreclation of art which became espeolally
popular in the junior high school. In them, the pupil
beosme acquainted with the grestest masterpisces of art and
with the salient charscteristios of styles in furniture.
Thege courses 414 not only include information of a histor-
ical nature, but also opened new svenues for appreclation of
things which were, many times, found in the homes, snd had
been unrecognized before,

Sometimes courses in freehand Arawing and design
ware offered in connection with shop work, 1In courses of

thls type, the shop work®l and the drawing were planned

57Mapis M. Profritt, "Industrial Zducation®, U.3.Bulletin
No,37, Washington, Supt. of Documents, 1923, p.3-4,
Leon L, Winslow, "Art and Industrial Arts in the

Junior High 3chool”, Edueationasl Administration and Supervigion,
Vol.®, January, 1923, p.9-16,

58 Alternating Schools (Modified Gary Plan),
Rewark, Board of Zducation, 1918, p.9.

591vi4,, p.136-139.

60w.B.¥hitford, "Outline for General Arts Courses®,
Bghool Review, Nos. 5 & 6, May and June, 1924, (no page numbers).

€lr,L.Lymen, "The Washington Junior High School, Roches-
ter, New York", School Revisw, Vol.28, No.3, March, 1920, p.180.
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each with definite relation to the possibilities and needs
of the other, The two together constitd%od a ladoratory
course of two periods delly, alternate days being spent in
shep vork and in draving.62 The freehand work was also
intended as a preparation for courses in machanical draving,53
altheugh 1t was not usually demanded as a pre-requisite.

In courses of this nature, 4rawing wes oonsldered as
a means of deacribing oonstruction and the aim was to develop,
in the student, the adbility to sketch in outline any simple
constructed form, from the object, from memory, from imagina-
tion, or from the werking drtvlnf% It was also the aim of
such coordinated courses to develop the ability to draw and
to understand readily moras elaberate objects such as buildings,
interiors, and machinery in the school shops.ea Thig involved
2 knowledge of congtructive forms, an ability to represent
three dimensions in terme of two, and a working knowledge of

simple pergpective nrinciplea.es

62L.L.Winslow, “Art and Industrial Arts in the Junior
Hl h 2chool®, Edugational Administ on_and Bupervision
.9, Jannary, 1923, p.

83petroit Public 3chools, Mechanicsl Drawing, Legson
Sheets 2 and 3, Detroit, Board of Education, 1923.

643,45, Vaughn “Art and Mechanioal Drawing in Relation
to Shop Work", Arts Msgazine, Vol.9, No.6, June,
1920. p. 217-221-

66J .H.Cook, "Primciplea Underlylng the Organization of

Public High School Curricula®, The High 3choel Journal, Vol.2,
Ko.68, October, 1918, p.167-171.

66w.v.Winslow, "Blackboard Perspective Drawing®, Indus-
trial Arts Magazine, Vol.1l0, No.l, January, 1921, p.?6-27
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These coursges further aimed at the development of
good taste by providing knowledge of the fundamental laws
of all good structural design and considering vhether sach
design was fitted to serve the udges of the object, whether
it was sultable to the material of which the object was to
be made, and whether it was adapted to the tools which ware
10 be used and to the necessities of good eonstruetion.67
These courses attempted to develop a continually increasing
sensitiveness to fine proportions, graceful lines, and
pleasing contours®® ana an appreciation of the masterpleces
of fine craftemanship in various lines. %9

Each design was atudied in reference to the genheral
principles of good structural design.7° The intended ﬁse of
the object was considered in determining the size, form and
method of construction. Since everyone in these classes was

to have some experisnce with a tool, and with a naterial,

67 “Junior High School Curricula", Educational

Admialg;ggticn and Supervigion, Vol,10, No.®, December, 24,
p. 4‘ O

€8p R.Mort, "An Acoounting of General Vslurs in the

Small High School Gurricula®, The High 3chool Review, Vol.29,
No.2, February, 1921, p.1l19-133,

€94, A.Bheehan, "The Orgsnization of Waghington Junlor
High School¥, Zgg_%;gé_igggg;_ggg;gglﬁ\Vol.a, No.7, November,
1920, p.202-204. (BSee Appendix No.5, p1so ).

7°w.B.0urrler, "Practiosl Art Lducation®, Industriasl
Arts Magarine, Vol.5, November, 1816, p,460-472,
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in order to design intelligently for that partlicular tool
and that partiocular materlal, the cless galned skill 1ln the
preparatory exercises of the ghop before attempting original
deslgns.71 In the meantime, by drawing from objects of good
proportions and whenever practical, from natural forms
distinctly suggestive of possibllities for the design,72
the students were preparing to attack the problem of making
designs for the objects with which they planned to work in
the shops.75

Pupils followlng coursesg of this type wers expected
to develop the hablt of thinking of design in relation to
the specific conditions nacessary for the most complete
satisfaction of the function of the abjaet.74 They were %o
develop a standard of excellence in proportions, enrichments

and workmansh1p75 whioh would result in diserimination in the
seleation of manufactured commodities throughout thelr lives.

1 "Art Tducation: Resolutions of the Western

Drawing and Manual Training Azscciation", 3ghcol and Soglety,
Vol.10, August, 1919, p.1l36-137.

72 'Two Important Rasolutions of the Wostern
Arts Assoclation", istrial A pgazine, Vol.B, August,
1219, p.329.

T34.%, Stratton, "Shbp Vork in Continustion School

Practical Art Classes”, Industrinl Arts Magagzine, Vol.lO,
May, 1921, p.l170-172,

745, woedward *Eaaantials in Making Art Practical",
al Edu , 2615 n Journal, 1916, p.508-512.

75W.3.anf1n, *Art Education for House Furnlshings",
) tion A ation Rassarch Bullae , 1918,
P.489-493.
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The general art course was a laboratory course of one
peried datly. Usually, two yeare of work were offered, esach
receiving one-half credit toward graduation.75 The firsat
year work was pre-requisite to the advanced course, except
that, to keep within the prescribed number of courses for
vhieh colleges allowed greater oredit for execallent work,
pupils of ablility were permitted to carry both courses in
the same year. This general art course included Arawing
from objects -~ still life, room interiors, plants, animals,
the human figure, and landscape; drawving from memory;
decorative composition such as poater and book design,
designs for pottery, rugs and the 11kc.77

The work was planned to glve a continued inecrease
in sxill snéd ability to use 4ifferent media, with an appre-
clation of the artistie possibilities of each’® and an
underatanding of the eseathetic significance of lines,
proportions, shapes, tones and colors. It also almed to
develop an inereasging aesthetiec interest in the appearance
of nature and an abllity to select the most beautiful
aspects of what was seenn, The students were expected to

exercise increasing discrimination in critioizing thelr

767.A.Cloment, "Attitudes toward Curriculum Making
and Seaondary Echool 6bjeetives“, Edycationsl Adminigtr
and Supervision, Vel.8, No.9, December, 1622 p, 504,

77L.L.Winslow, "Congtructive Plan for the Organiza-
tion and Adminlistration of Junior High Bchool Coursges in

Industrial Arts for Boys®, Industrial Arts Magazine, Vol,10
No.7, July, 1921, p.246-247,
78vw.G.Whitford, "Erief History of Art Educstion in

the United States", The Zlementary School Journal, Vol, 24,
No.2, October. 1923. n-115,
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own work, becsuse of their growing acquaintance with
excellent examples of art and with the principles of good
dollgn.7°

Although this genersl art course was elective to
any student in any year of high school, there was little
opportunity to relate it definitely to any one of the
other ceursos.eo Each year, however, some time wae devotled
to study snd representation of the actusl structure of
natural forms -- work which was useful to the sclentlist as
wsll as to the designer. A part of each year's work con-
sisted of pilotorial interpretations of selections from
lltoraturo,al the aim being to develep in the student the
powsr to visualize from verbal description, ixercises in
drawing directly from objects and training in visualization
and memory Adrawing facilitated illustrations in connection
with other couraes.82

The work of the second year was planned on the basis

of the knowledge and experience gained in the first, More

79L.L.Winslow, "The Significsnce of Art s a Junlor
High School Bubjeoct®, Educstional Adminigtration and Super-
vigion, Vol,10, No.8, November, 1924, p.495-503,

80Rjchara F. Baoh, YArt Teaching and the Art Industries",
Industrial Arts Magaezine, Vol.1l0, No.B, May, 1921, p.192,

Blg, Stratton, “An Experiment in the Visualizastion

of Msobeth", The High Sehool Journal, Vol.4, No.5, May, 1921,
p. 99’103 .

82¢.P.Carman, "Resulte of anm Inquiry Concerning Certain
Phases of Junior Hlgh School Industrial Arts®, Industrial Artas
Magazine, Vol.1ll, Ne,7, July, 1922, p.281-256.
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4Aifficult probleas were attempted. The principles emphasgizsd
in the first year were reviewed in connection with new
problems in the second year. The pupils vere expeoted to

be more skilful and disoriminating in their technical
methods.e5 There was more critical snalysis of the attempted
means of expression than could profitably be undertzken
during the first year. Group problems in which each pupll
had a part, served to emphasize the subordination of each
pupil to the general vwork, and to make possible larger pro-
Jects.

Art hlstory became more and more a part of art educa-
tion, an indication of the growing awareness of the laportance
of art appreciation. One such course was called the 3urvey
of Art, and dealt with the general history and appreciation
of art.85 It included a study of the development of archi-
tecture, sculpture, painting,se and the allled arts from
prehistoric time to the present.87 Although it waa 1lmpossible

835.H.Edgerton, "Industrial Arts and Prevocational
Education in our Intermediate snd Junior High Sehools®,

Industrial Artg Magazine, Vol.1ll, No,l, January, 1922, p.24.

84Pennay1vanla, Department of Public Instruction,
3 . gat Yoars I.XII,  Commonwealth
'arrisburg, 1925 p.31, (dee Appendix No,8,

Courag
of Pennsy vania,
p. 191 ).

85,3, Farnum, *Art Education: The Fresent Situation®,
U,8.Bulletin, Vol.l, Ng,lg, Washington, Supt.of Doouments,
1924, p.4054.

ssPennayIVanln, Dept. of Public Instruction, gp.git.p.32-33
87R,L.Lyman, "The Ben Blawett Junior High 3chool of

&t.Louig -- Part IIa, Sghool Review, Vol.28, Ne.2, February,
1920, p.101-104.
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in such a general survey to make an exhaugtive gtudy of all
phages of art, the gensral features of art of different

times and peoples were studied. The gtudents became asquain-
ted with many of the greatest maaterpieconae in a way which
gave a newv significance to history, litersture, and current
svents. Modern art gained a new perspestive in the light of
the knowledge of past art.

The "Survey of Art' course was an academic course,
recited one period daily. It was an elective course, and the
majority of the members of the class were generally Juniors
and seniors. TIhe work was assigned by means of historlesl
and critical ocutlines, and through literary references.

8¢
Some of the most frequently used books were: Relnach's

Appollo; DeForest and C,.H.Caffin, Short History of Art;
C.H.Carfin, How_to Study Pletures; Tarbell; A _History of
Gresk Art:; Batchelder, Principles of Design; Owen Jones?o
Grammar of Orpsment; W.3.kmery, How To Enjoy Pietures;
and H.T.Beiley, Ivelve CGreat Palintings.

88104 Angeleg Board of Lducation, "Visual Arts,
Courge of Study Monographg, lLos Angeles Clty High Schoolg,
Los Angeleg Board of Education, 1923, p.45-52,

8P1pi1a,, p.4b-52.

80penneylvania, Department of Public Instruction,
Cogg:gvot Study in Art Educetion, Years I-XII, op.clt.,
P. .
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Each student Xept a notebook in which he mounted
reproductions of works of art, and tracings of character-
isties and decorative motifs which 1llustreted the prin-
eiples of art.gl In these notebooks were glso kept historical
outlines, decoratione, reproductions of the masterplscas,
records of visits to museums, snd other rertinent data.922

The aim was to study constantly the work of art,
rather than merely what was sald about the work, and to study
the work of an ertist rether than to study his blography.
Desarivtions giving the vision of another artist, and criti-
clems pressnting the judgment of another were uzed as a
basis of comparison and to stimulate a pupil's own vision
and judgment.

For the sske of greater coherence in the course,
the works of art were grouped for study aecording to country,
type, or period, but the purils were led to realize the
individual qualities of maesterpleces and, as far as could be
possible, were trained to avold msking general jJjudgments
on insufficient experiesnce,

Qutlines were given to the students to use as guides
in the critical study of masterpioccs.95

In the senior high schools of the larger citlas, it
was believed that more definite steps should be taken toward

P11bid., ».33.
9Z4v1sual Art*, op,cit., p.44.

931b14., p.412-414, (See Appendix No.?7, p.194 )
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speeialxzntion.g‘ Up until 1920, it was the aim of art in
education to bring to the attention of the student various
aesthetio experiences with definite and exact reasons for
selsotions, cholces, or arrangements. Whatever tastes had
been developed probably devpended on one of two things, (or
perhaps on beth), firast, oconvioctions resulting from
experience, and second, stataments of faot presented by the
teacher and accepted by the pupil as the word of authority.ga
But shortly after 1820, this method of teaching evaluatlon

or appreciation began to decline, for the art teaoher began
to believe that efforts should be directed toward somewhat
orolonged and speclalized types of artistic preductlon.96
However, gsome of the larger clties A4id offer more specialized

gourses,
ITI., Changes in Teacher-Training

We have sesn that prior to 1808, there wss little or
no training availadble for teachers wishing to teach art in

the elementary or secondary schools. The International

94y, Sargent, “Art Courses in High Schools*, op.ecit,
p.107-115. (Sase Appendix No.8, ».198 ). ’ ’

95L.L.w1nslow, Arg and Industrisl Artsg Vducation,
Bulletin No,470, Albany, State Department of Lducation,
August 15, 1921. (no page number).

86¢,w.E110%, "Changes Needed in American Secondary
Zducation", Qgggg;g%gl_zggggg, New York, General Education
Board, 1922, No.2, (no page number),
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Congrees of Art met in lLondon in 1908.97 and at this meeting
considerable oonsideration was given to this problem. The
representatives of different countirises agreed that the
methods of study in the past had placed too much emphasis

on the development of personal skill and on examinations.
These representatives agreed that greater attention should
be devoted to psyshology and pedagogy, that the training of
art teachers should not be much different from the training
of teachers in other subjects and departments, and that art
teashers should maintein, in every respect, standards compar-
able to those of teachers of other subjects. The Lendon
Congress gave great impetus to the importance of art in
education, both in its application to industry, and in the
development of art as an impertant feature to life. It was
the initial step in the training of art teachers as we know
it now,

An exsmination of the catalegs of seventy-five
repregentative institutions in the year of 19129a ghows
slgnificant results in relation to the fine arts. This
gsurvey covered all seotions of the country, and was representa-
tive of the time. In fifteen ingtitutions, the study of art
was not 4ignifled by a special depsrtment., Three of the

9% .u, Carter, "The International Congress of Art in

London*, Journal of Proceedings of the National Edugcation
Association, 1909, p.659.

98y%.M.Leonard, "The Place of Art in the American
College", Education, Vol, 32, No.10, June, 1912, p.598,
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colleges mentioned Schools of Architecture. Four others,
which offered no general course in art, listed Architecture
Departments. About one-seventh of the number asurveyed,
which inoluded forty-six colleges and universities, twenty-
four state universities and five women's colleges, attempted
to give adequate instruction in the history, theory and
practice of the fine arts, Three of them even requlred a
course in the history of art in the junior and senlor year,
Although the place of art in the colleges and insgtitutions
devoted to teacher training had improved, condltions were
far from ideal. Of the large majority of colleges remalning,
only sixteen offered courses in the history of art taught

by instructors whose titles indlicated special preparation

in this subject. This number would have been smaller if
such eombinations as "Professor of Hiastory of Art and
Civilizstion", or “Assistant Professor of Modern Art and
Instruction in English"*, had been excluded.

Within this group, some of the art history courses
were still offered in the Department of Classical Archaeology,
an arrangement comparable to grouping the courses in litera-
Sure under the Department of Philosophy. Of the remaining
institutlions, seventeen recognized the weakness in thelr
eourases by drafting instructors from other dapartments.

Most of the instruction was in Greek or Roman art, and was
given by Professors of Greek and Latin. One institution

offered art history courses through a local art museum and
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11brary, Twenty-two institutions ignored the subject com-
pletely, conferring the degrees of Bach:lor of Arts and
Master of Arts with part of the arts omltted,

On the technical side, the situation was about the
same, Eilght inatitutions offered courses in drawing and
painting, some with speolal fees attached, Thilrteen
offered instruotion in only drawing. Three were affiliated
with local art schools where their students recelved com~
plete instruction and proper credit for their regular
college work. Twenty-three, lesss than one-third of the
number surveyed, sllowed drawing to be presented as an
entrance credit. The fact that this nuamber was made up
primarily of the leading institutions, and that one, Johns
Hopkins, even required drawing for entrance, was a signifi-
cant commentsry on the attitude of the authorities or
leaders of the large majority. Three institutions required
dreawing in the Bachelor of Science courses. Thirty-two
offered no instruction in drawing whatsoever. These figures
show that the scademic attitude had been changing to a
favorable position toward art gtudy, but that art educ-tion
d14 not, by 1912, occupy a place in the average curriculum
of the college student to parallel the part art :tudy was
already playing in the lives of high school students.

The professlonal training of high aschool teachers
attempted to follow a course of gensral training which aimed

at gcholarship and breadth of view such as could be best
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aoquired in a good oollege oourso.99 This is not to say,
however, that such an aim was achleved in any genersl
measgure. The distinctive professional faotors in a teacher's
training vere: spsolalized knowledge of the subject to be
taught, including relations to other subjects of the curril-
oculum and their applications %to everyday life; technical
ski1lls in teaching, and the ethical aim of education. It
was recognired that the perfection of the teacher's equip-
ment along these lines waa, of course, s life work. In
ehort, the three essential elements in the teascher-msking
process wers scholarship, theory and prautioe.loo
Courses for training art teachers bstween 1808 and

1920, acoording to Farnun.lol

included: Arawing and psinting,
design, craft work, modelling, methods, history of sart,
history of education, methods, psychology, snatomy, perspec-
tive, eolor theory, ocomposition and practice teachlng.

In the Normal Schools, especially, there was a more
reneral awareness that knowledge of the art of drawing and

the use of colors gave young pecople another avenue of self-

997 &, Ruegell, "Professional Factors in the Training

ofzggo High School Taaohar" Edyoational Review, March, 1913,
P.

1004, ¢, Thompson “Notable Shortcominga of state Normal
Schools", I'OC igs of ml etlion

101R, B, Farnum, *Present Status of Drawing and Art in
the Elementary and Secondary Schools of the United States",

U,8.Bureau of Eduestion Bulletin, No,13, Washington,
uperintendent of Documents, 1914, p.230.
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expression, almost another language in whilch to convey to
others their thoughts and conceptions. It gave them also
many times a knowledge and a2 skill having a commercial value;
enabled them to select the garments most becoming to then,
and sultable furnishings, furniture and decorations for
their homes. It not only enabled them to see more clearly
the beautiful things in nature but alsc to appreciate the
beautiful in art.102

It came to be recognized that the high school art
teacher should have definite quallfications as to general,
as well ag epecific, eoholarshlp.loa General scholarship
meant an slementary knowledge of oollege English, mathematliocs,
physics, chemiatry, earth sclence, biclogleal sclence,
history, political sclence and drawing. Speclal scholarship
denoted an advanced kmowledge to a surerior degree of some
one kind of acholarship, for example, drawing. According to
Englenan,1°4 this educstion was possible in State Hormal
Colleges. The study was based on data gathered, for the
most part, from the cataloge of 1913, sent out by 118 State

102¢, G, Pearse, "The Twentieth-Century Normsl 3chool --
New Brsnches eof Study, New Probleme, and New Ideals”, Journal

of Prooceedings of thg,Nationﬂl Educstion Agaoglat;on, 1914,
p. 527,

103y, 1, Beerley, "The State Normal Schools and the
Training of High school Teachers , 99 £ Proce g of
Edu i 12tion, 1915, p.812,

104J 0.Engleman, "A lurvey of Zntrance Requirements
and Regcent Tendencies in the Courses of Study of the Normal

8chools of the United S¢atea®, Pedagogical Jeminary, Vol.21,
No.4, Desember, 1914, p.632-568
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Nermal Scheels representing forty-four different etates.

Of these, 104 sehools offered Adrawing. It seams reasonable
to presume that the definition of what characteriatics a
high school teacher should possess bafore 1920 depended
almost entirely on the type of high sehool in which he
should toach.1°5 On the average, the teacher who could.draw
undoubtedly possessad an enviable advantage in teaahing.loe
However, art in education meant far more than teaching
gtudents how to dravw, as Balley expressod.lov Therefore,
the teacher who possesaed a falr degree of taste, who exem-
plified in himself the art of applylng knowledge of form and
color harmonies in dress and personal appearance, who was
not content until every feature of his sshool room was of
such a gharacter that it could ocontribute to the educational
process, who insisted that his pupile, in all that they 4id,
lived up to all the abilities they pessessed, and worked at
their highest possible lsvel of efficlency, as he himself
d414; and above all had a perpstual enthusiasm for the fine
things, was sure o ashleve sucoess in giving hie students
an appreeciation for the beautiful and the power to produce
beautiful things. Teachers whe qualified under these condi-
tions wvere not yet found in schools, but the training had

108y 1§, Seerlo‘, ‘The PrOparation of Teaehera for High
3chools", Journal of } 1 lons atlg

1064, 7,Balle
Yy, Art Education, Boston, Houghton-Mifflin
1914, p,96. ' s flough '

10711h14., p.94-96,
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already begun in the colleges and universities with this
objective in view,

As early =s 1920, and by 1925 st the latest, intorest
in art in educ-$ion had reached the point where most
educators were ready and willing to develop 1n thalr
students an aesthetio judgment in reference to life and
sndustrial commedities. In fmot, some educators considersd
this an obligsation, and with this obligation before the
school, the need for teachers who oould carry on effective
instruction in art was recognized., In the past, the art
instruction of the schools had been in the hands of a few
teachers who had natural abilitles in the arts but who had
11ttle ability to teach; or 1t had been in the hands of
teachers who had little consception of art in relation to
1life.

One great aifficulty existed in the tralining of art
teachers. The subject was dlstinoctly d4ifferent from other
school subjects. I$ was recognized that art could never be
taught by the acadenio toxtbook,loa for the creative instinet
should be exercised and developed and applled to definite
projects which 1ncluded m wide range of interests. It was
regognized that the teacher should not only have natural
abllity in one area of work, but should have a wide experlence

in many areas and that these teschers should arnd could de

108 "Tratning Art Teachers®, (Zditorial),
Industrial Arts Magazine, Vol.1l3, Ko.7?7, July, 1924, p.270.
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tralned. In response to thess noeds of arti instruction,
many colleges and universities offered art coursss for

teachers.

As an example, Boston University offered a course
in mechanical drawing in the summer of 1916,109
It should be noted that msny colleges and unlversl-
ties had no organized art department; therafore, some of
the art training courses appeared under different headings,
but were related to the needs of the time. On the other
hand, certain schools in populated areas were already
aheed in the fleld, and were able to offer better courses
for teachears. In 1918, the University of Californla
offered a course entitled "Community Art® in the Department
of Graphic Arts. It was desoribed in the following manner:
Discussion of the aesthetlc problems of
community life. The promotion of artistic anpre-
ciation through the fine snd applied arts.
Intended to be especially helpful to prospective
teachers and also to others who are interested in
the many prastical sndé aesthetig groblema in and
outside of the school and home,il
Other instltutions offered courses in art instruction

for teachera, The following are samples:

10%n45ton University, Bulletin, 1916-1917, Vol.5,
Part 2, Boston, Boston Univerglity, September, 1016, p.217-218,
(8ee Appendix ﬁo.g, p. 201 ).

110yniversity of Cslifornia, Bul 1
3rd Zerles, Vol.1l0, No.5, Berkeley
p.83. (8ee Appendix No.l0, p. 202 5.

-101
University of California,
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The University of North Dakota, 1916-1917
Theory and Practice of Teaching Art in Seoondsary
Sghools:

The theory of teaching art in elementary
and secondary schools: practice teaching; the
making of lesson plang; consideratlon of courses
of study: discussion of msthods of teaching and
practlcai problems in the complementary courses.

Art for Teachers:

The alm of the course is to present grade
and high school problems in drawing, painting,
construction and design, {iﬁether with p gtudy
of underlying princilples.

The University of Nebragka, 1921.1022
Public ichool Drawing;

A courge intended for public school
teachers with specisl reference to work required
in the city schools. It is designed to give
inoreased proficliency in drawing and ti gstabliah
a foundation for olass-room criticism,il

The University of Utah, 1923.1024
Methods and Practice Tesshing:

The philosophy of art in its relstion to
child-1life; methods of teaching and of super-

vising art teaching. Open to_candidates for
the Special Art Certificate.ll4

111

The State College of Washington, 1822.1923
Industrial Arts in Education:

For teachers of industrial arts, principals
and supervisors, Development and present status of
indugtrial education and an introduction to 1its
1iterature, P}ige of industrial arts in the
curriculunm,...

lllﬂnivorsity of North Dakota, Bulletin, 1915-1916,
Vol.8, New Serieaigﬁo.l, Grand Forks, University of North

Dakota, January, 1916, p.123., (See Appendix No.1l, p.203 ).
1121p34., p.130. (3ee Appendix No.12, p. 205 ).

113Un1versity of Nebraska, Bulletin, 1921-1922, Zeriles
26, No.17, lincoln, University of Nebraska, p.353.

1l4yniversity of Utsh, Bull 023.1924, Vol.12
No.1, Salt Lake City, University of Usoh July, 1023,
115Vsshington Btate Colle
] e, Bulletin,Vol.5, No.l
Pullman Press, June, 1922, p.ﬁﬁc.g ' ! ’ ’
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The Unive ty of California, 1822-1923
Methodg of Instruction in High School Art;

A presentation of the psycholegy of drawing and
art. Discussion in theory and practice of the methods
of presenting to adolescents the different phases of
draving and art from a Yrofeasional rather than an
academic point of view, 116

The University of Alsbama, 1920-1921

Desgign: Study of harmony in line, value, snd color,
with specisl application to decorative work i&
some medium which will be determined later,l

The content of the courses just listed on art
inatruction for teachers definitely confirms the fact that
there was training avallable for teachers, that teachers
could be trained. Although the artist could be trained
only on the baslis of naturel aptitude, both training and
aptitude were necsssary to the teacher of art.lla

Although the ingtruction in art for teachers was not
perfect, nor sufficient to cope with the demands of the
publiec and of industry, those art method courses which
vere offered presented the general aims and gulding
principles of art instruction in the high school, for the
high schools 4iffered from thelr elomentary grades in

needs and in possibilities.

118ypiversity of California, Bulletin, 192£-1923,
3rg48arlce, Vol,17, Ho.6, Berkeley, University of California,
p. 94,

117University of Alsbama, Bulletin, 1920-1921, New
Segien, Ho,84, Tuscaloosa, University of Alabama, May, 1921,
po '

118 "Training Art Teachers®, (Editorisal),
Ipdugtriasl Arts Magazine, Vol.l3, No.?, July, 1924, p.270,
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Beocause high school students had more skill and a
vider range of interests than the elsmentary students, art
sourses or art study provided a meore adequate means of
oxpreasionf Algo certain points of view which were of
secondary importance in the slementary grades now took on
much greater significance because of the increased maturity
of the high school student., It becams possible, with high
school students, to make use of theorles that were not
profitable in the elementary grades -- such as those theories
which apply to perspective drawing end to color and design.
To the story-telling motive in illustrative drawing was
added a greater interest in those details of arpearance
which had a gpeclal artistio significance, such as the tax-
tures and colors of surfaces, and the play of light and
shade. In landgoape drawing, a satisfaction in reproducing
actual appearances, or in composing ideal landscapes for
the sake of the story was not gufficlent. Ihese and other
differences in intereats on the part of the high school
student as compared with elementary school students, although
not elways sharply defined, were sufficiently evident to
allow not only a study of different subject matter, but new
ways of dealing with subject mattsr already familiar to
then,

It s evident that art was belng generally acocepted
by educators, by 1925, The art program was envisioned not

merely as training in the technical smpects of Adrawing, but
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that its greatest value lay in appreciation. The place
that art was galning in the curriculum wes on a level with
other subjects, The area of teacher training was being
affected noticeably, in that many colleges and universities

wvere being called on to train teachers in this fleld.



GHAPTER IIX

IN THE 3ECOND QUARTER OF THE CENTURY

From 1925 to 1980, education refleeted the chaos
of a ehanging society, and art, like other subjeots, felt
the effect of these political, soclal and economie
pressurea. The period 1a divided into three areas.
I. Between the Two ¥aras
1I. During the War of 1939-1945
IIX. Since the Second World Var
The year 1926 marks the end of the first guarter of
the twentleth century and the approaching date of the
depression, whigh was immedlately followed by ¥World War II
and the reconstruction, All three of thesze national and
international events exerted lasting influences on America's

soclal 1life of which edusation is a vital part.
I, Between the Two Wars

By 1925 the two chief obJectives in art education
wars appreciation and besuty in expression. Appreciastion
meant interest, awakened emotion, and sensitiveness to
aegthetic experience wvhich could result from the study of
line, form, color and arrangement. Beauty in expression
meant the intelligent application of theae prineiples. The
city of Detroit interpreted these objectives in the

following way:
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To provide experience to the chlldren
which ghall lead them to the appreciation of
beauty in nature and art, thus enrlehl&g their
lives and making them better citizens,

Art in education in the United States was estab-
l1ished on a firmer basse after 1924 than 1t had been at any
previous time. Yet it was a time of a changing soclety
and & new point of view. Action, bringing qulek results,
had become the order of the day. In manufacturing, in
agriculture, in transportation, in methods of communication,
and in mgny other ways, new changes were brought about.2
All this had ites elow influence on other fislds of social
activities,3 and a nevw spprozch to education began to evolve.4
An era of educstional daring set in and traditional practices
were minimiged., Experimental asctivity began to develop.5
The statement that "the war served to speed up solen-

«®

tifie pregress by many years, was undoubtedly true also of

IR.B.Farnum, "Art Education: The Present Situation®,

U,8.5ulletin Mo 13, VWashington, Superintendent of Documents,
1923, p.12-18.

24.R,Kitchen, "Art Culture a Vital Factor in Publio
Education®, Lducation, Vol.4l, February, 1921, p.367-370,

SA.D.Shinn, "Art for Democracy's Sake®, Touchsatone,
Vol.8, February, 1921, p.360-3885,

406,J.Cox, "Modern Trends in Art %ducation", Teachers
College Regord, Vol.3l, Mareh, 1930, p.611-521,

5E.F.Kosk1na, "Correlating Literature with Music and

Art", 2:sheﬂz;iguznal_sz.ﬁggaaﬁxgﬂ, Vol,7, November, 1829,
p.136-139.
80regon, Department of Education, Course of Study for

h 0 Jalem, State Frintl Da tment
1922-1924, p.20-31, ’ ’ ug mepar !
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art. The art of that period of unrest called for new adven-
ture and daring. Sclence and inventlon gave impetus to
new directions and in art, too, new modes of expression
followed new trends of thought.v In education, art began
to be considered differontly,e and by 1924 the fetters of
tradition were less binding, and the term art, as formerly
confined te "fine arts" was now enlarged to cover a far
greater range of human activlty.g

Following the war which ended in 1918, questions
were raised conoerning alm,la obJeotivos,ll worth, compara-
tive valuc,l2 snd method,l5 not only in fields concerning
the three R'g, but in all subjects whose services previously
had been but 1lightly considered,l*

7ﬂinnesata, Tepartment of Education, The High School
Curriculum and Syllsbi of High 3chool Subjegts - Art, Bulletin
No.6, State of Minnegots, 3%t.Paul, August, 1923, p.?-“?
8a.J.00x, op.oit., p.511-521,

PR.B.Farnum, *Art Zducation in the United States®,
U.5.Bulletin No,38, Washington, Superintendent of Documenta,
1925, p.3., and

J.¥Wigeltier, "It is Different Now: the School Curri-
culum Inocludes Art Eduscatlon for Lvery Boy and Girl%, High
School Teacher, Vol.5, March, 1929, pp.l1l0-11.

100,L,Ash, “Modern Aims for Art Teaching in Junior ang
Senior High Schools", High School, Vol.7, February, 1830,p.70-74.

lcarter V. Good, "The Objeetives and status of Art

Fducstion in Seocondary Bohools Journsl of Hducational Msthod,
Vol.7, February, 1628, p.aOQ-OIE.

12g.73. Bookar, “Genaral Value of Art Courses in High Sghool®,

gore Bulletin ¢ atlon, Vol.8, March,1930, p.127-128,
13g, &.Lowry “Technique of Teaching Appreciation®,

__ggg;____g_gggggggg, Vol.22, Octobsr, 1929, p.l03~-104,

14y, Hekford, "Art ss Another Lan uage in the Secondary
School¥, rggrggg;ve sducetion, Vol.8, April, 1931, p.339-341.
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Now education was applied to the spscial fleldas, with
the result that soon art, music and dramatics took on a new
meaning and were adopted into the enlarging fold of gensral
currioular sctivities. This movement, which the leaders in
art had been striving for yesrs to attain, was novw bearing
results, but with it came a new conception of the Jjob of
teaching art, The o0ld drawing lesson in the segregated
series of three thirty-minute or forty-minute perioda a week
gave plage to 2 correlatsd projlect related to many other
subjects, Formal Arawing nov began to recelve less tinme,
and art received more time and more importance ss it began
to function more successfully.

Even graater limportance was given to the appreclation
of art after 1924, and there developed a new and major trend
in education -~ that of ths child-centred achool and the
"creative youth" activities, products of the progressive
sducation movement which swept over the country. The pro-
gresslve educatlion movement developed the theory of growth
activity and pupll initiative, opposing the dootrine of formal
discipline and dlotated education., The new methodology
advocated by the progressive sducator focussed attention on
the principle of continuous growth of the child, on freedon,
initiative, spontaneity, and self-expression., The surriculum
vas adapted to these principles and organized to develop
the soelal instinet of ohildren, the constructive impulses

Or 1instinets of making snd orsating, the expressivs instinet
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and the impulae toward inauiry, sometimes called voluntary
researsch or dlsoovory.la The sim was to draw out the possi-
bilities from within the :student and to aid him in making
the effeative adjustment toward the world in which he lived.
whi tforal® clasgified these impulges into three categorios:
functionalism, appreciation, and ocreation.

Although »rior to 1932, many public schools ware
experimenting successfully with progressive 1dess of child
aducation, extensive adaptions of these 1dess had not been
made in the amall schools, nor in all of th~ larger schools.
3peclial or private schools, such »3 the Horace-Mann-Lincoln
Sehool in Naw York and the Chieago University High Schoel
found 1t relatively easy to sdept th~ new progressive ideas,
for these schools were, for the moat part, amply endowed
vith resourees; they had the very finest teachers, They
had ceomplete and expensive equipment of the latest and most
effective tynes, This new type of education, or “new
school® provided for individual 4ifferences, and requirsd
a great variety of materials and equipment from which pupils
wares froe to choose.17 For inatance, there wers tables,

sewing machines, laundry tubs, dyeing vaessels, carpenter's

18R.3.Hilpert, "Art*, U.5.Bulletin, Part II, Vol.1l7,
No,.26, Washington, Superintendent of Documents, 1832, p.S5l.

18y.c.wnitford, “Art Bducatlon as Zuthenics®, Schoel
Review, Vol.46, December, 1938, p,.6846-753,

174,52, Mathins, "Materisls and Art Expresslon®, School
Arts Magazine, Vol.40: February, 1941, p.187f ’
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benehes, textiles, leather, wood-working tools »nd woods of
all kinds, modeling olay, naints, brushes, toels and mat 'rials
for problems in pottery, batik, astal, smbroidary, ate,
The use of these msterials provided a wide ronge of possl-
bilitlies to the astudent, but were avallable only in the
most progresalve high schools -- usually in large cities.

This "new school® 1lad the way toward better equip-
ment and materiels for art and for other similar sublects,
and toward a more effeotive way of utilizing the creative

18 However,

capabllities of children in the sehool activitles,
it was apparent that the child-centred program very often
was modifled and adjusted to the pattern of the traditional
public school whenever nacesgsary.

The leaders of the new-school movement scknowledged
that freedom without control, initiative without dlecipline,
vision without knowledge and without mastery of materials,
would not result in a produst which would be satlsfactory
to ths pupil himgelf -- and this pupil was the person most
deeply concerned. The leaders who zcemed to have sensed
most thoroughly the new neads of the school combined free-
dom with control, self expression with direction, and

impressed suzgestion and guldance at all necesssry times.

13J.Wis@1tier, "Program of Art Tducstlion®, National
Edugation Association’'Journal, Vel.22, February, 1933, p.63-55.
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Ytudents in the nav achool did hoth good =nd bad
wvork. It was necessary that teachers make suggestions in
order that the students could develop tast~ and discrimina-
ting Judgment. The toachsr was exrectsd to creats in the
student the dessira to learn how his work c-Huld be lmproved,
and thi: necessity intreduced tha principle of guidance.

This prineiple of guldance r<ally dat~s baok to
the kind of good 1nstruction cerried on by lsading art
teachers since the beginning of =rt education in our schools,
28 advocated by Whitford, Tannshill, Windlow, Sargent,
Bailey, Kirby, Dow and many othors,

The 2djustment of the art program to the new ldeas
of education requir-d the development of a well-balanced
method of teaching in which freedom and carefully controlled
guldance vers to be combined. Th~ real key to the problem
of guldance in art a-peared in the sapecific or lmmedjate
objectives 11sted by the North Central Assosiation in 1925,1°
as a basis for the reorganizotion of the curriculum,

Many of the art educators, who were familiar with
the research work and the experimentation which had been

golng on prior to 193220 in the teaching fislds of all subjects,

198orth Carolina Fducational Associstion, "Report of
the Committee on Btandards for Use in the Raz-organization of
Secondary Sohool Curricula", North Central Aesogirt rterly,
Vol.1l, March, 1927, p.434. (8ee Anpendix ¥No.10, p .

20R,5.Hilpert, "Art", op.cit., p.46.
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agreed that the unit concept of organizing th> -rogram of

21 would furnish the answer to

atudy advocated by Morrison
the problem of specific and immedlate oblectlves through

art instruction, oreating a vell-balanced teaching pro-

cedure which included the devalopment of frultful know-

ledge and the development of attitudes, interscts, appre-
clatlon, mental techniques, and right hablts and skllls,

The art teacher rscognized that, although art was
different in nature from other subjects, ther- were definlte
understandings and learning factors to be communicated to
the setudent. The art tsacher attempted to stimulate the
development of knowledge, attitudes, intersstz, aporecis-
tions, mental techniquas and like activities., The educator
aimed at cultivating good taste and Adlscriminating judgment
on the part of the pupll so thet he could shoose with con-
fidence between the good and the bad in matters of art.
Instruction of this nature was sulted to the needs of the
average student, es it was related to his growth and personal
requirements, to his homs, his community and his enjoyment
in the use of art products in the world about him. A problem-
solving and l2nrning technique under careful guldance thus
bacame a part of the %teaching procedure,

By 1822, greater emphasia had been placed upon art

appreciation. VWork offered in art appreclation aimed at

2lHenry C. Morrison, The Prnctlige of Teaching in the
Secondary Sahool, Chicago, Univarsity of Chlcago Prezg, 1931,
no page number).
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giving the student some understanding of art and some abllity
to contribute to the world in which he 1ived.Z% In this
gsense, art wvas related to the soclal objectives in a vital
and significant manner. Art appreciation came to mean
something vastly different from mere "plcture study”, and wae
referred to by a new name, "art in dalily life". This new
name for art appreclation was an attempt to overcome the
popular ides that the purpose of art apprecisation was to
study only painting and aoulpture.23

While the term "art appreciation® gave way to “art
in everyday life", so did the term "correlation" give way
to “integration®., The new term, integration, vas used to
describe ths fusion of sublect mett-r in the curriculum,
It did not mean only that art was being related to othsr sub-
Jeets, dDut that, in some places, art was actually taken
into other teaching areas and taught along with other sub-

Jecte.24

One of the most important alms of this integra-
tion of art wss U0 aoguaint children with the experiments

of community planning,25 with past and present, and to

22p1fred Howell, "Art in a Changing Soolety", Western
Arts Association Bullatin, Vol.l8, 1935, p,31-38.

20R,5.H11lpert, "Art", op.cit., p.46.

24K, Tyler, *Modern Methods in Temching Art, Psycholo-
gical Aesthetics Stimuli®, Design, Vol.39, October, 1937, p.7-8.

255.E.w1dar, ¥Art EZducstion for the Community, the

Hation, the Universe®,8chool Arts Magazine, Vol.37, 54pril,
1838, p.248-252,
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encourage experiences in art which would lead to tne planning
of cities and communlities which would be more besutiful and
functional than those with which they were famlliar.

“fficiency vas a matter of importance, and it =as
recognized that the valu~e of educntion should be measured
by the contributions they made to effective livinz., The
educstional vslues most often aseribed to art in the public
gochools were those concsrned with individual growth in th-
control of tho materisls of an ever-changing world, of
interests and of understandings and feelings.26 Therefore,
senaltiveness to and ajpprecistion ¢f art in all its forms
was considered important.

The Federal Council on Art “ducation in its report
of 1934-1935, interpreted the value and lmpertance of &rt
appreciation as follows:

A knowledge of appreclation of art is
essential (1) to our social 1life, because most
well-informed people are today discussing art
matters: (2) to our industrial life, bascause
quality in most manufactured -roducts 1s deter-
mined largaly by theedlement of art that enters
into their design; (3) to our business life,
because the art cunlity in advertising and in the
arrangemznt of goods for dilaplay is an important
factor in nromoting sales; (4) to our spiritual

1life, because plotures, bulldings, statues and
the common thinss of 4ally use tske on a new

26y MacGregor, "Art, an Integrating Force in ‘duca-
tion", Degign, Vol.38, Zeptember, 1836, p.36.
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significance when thelir artisgtic meaning is under-
stood; (5) to our mental life, because the study

of art is nov considered one of the fundamentals of

a liberal eduoation: (6€) to our understanding of
current events, because nswspapers and other periodi-
¢als contain nunerous references to works of art, and
(7) to the all-round development of boys and girls
because they narse evon now facing art problems in
thelr daily life as children and becnuse they, in
their time, will fnoe %;1tica1 assthetic lssues of
the utmost importance,

In the publio schools, art lnstruction was oarried
on in such a way as to meet both the general needs of the
many for art appreciation and the special needs of the few
for sensitive art training laading to employment in an art
occupation or profession.za

The art orogram was one of extremes in which the
fancy and imagination of creative students was devasloped no
less than ths power of r-allcstic observation anéd representa-
tion. It was a program in wvhich tradition and reason came
in for squal shares of emphagls, and in which there was
equiteble relationship betwsen work and play, information
and activity, production and appreclation, Art within the
school Aemanded that art axpsrisnces should promote balance
in 1iving, the integration of experience.

*Cors courses™ warse springing up on every hand by
1839, and offered a promising step to the solution of the

gravest problem confronting art education -- the absenee of any

27pederated Counell on Art Eduoation, Report of the

Committee on Art tdusmtion in ths figh Bchools of ths U.d,,
Providence, Bear Press, 1934-1935, Part I, p.20-71.

28L,M,Grubert, “Chrnging Phllosophy of Art :ducstion',
Degign, Vol.39, June, 1837, p.3-4.
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art program for the avarage pupil in many of the natlon's
senior high achools. Thsse core courses, which vere new

to the curriculum, profesced to start with the needs and

interest of children, rathar than with any accepted body

of subleet matter; among these needs and intarests of the
students were the arts,

Many of tha art needs and intarests were so
obviously lmportant in daily living that thay were incorpor-
ated into ths new prograrc as unltes of asctivity and were
directed by the art tsacher, whlle the social study and
home-eoonomics teachers?9 get on the side lines, contri-
buting what they could to an understsnding of thelr subjlsects
which found expression in art.so In other units of the core-
course program, in whieh art was not the cantral considira-
tion and was directed by other tsachers, lamportant art
aspects were taken 1nto aceount. Thoie aspecis were
suggeated by the art tescher in the initial planning of the
unit, and were treated ln accordance with these suggestlions
by the teacher who directed the unit, Typical units or
activities in this type of vrogram vwhich art tesachers

direoted are 2a followa:

29D.w.Eruuy, "Place of Related Art in Home “conomieca",

Journal of Home Eeonomicg, Vol.30, June, 1838, p.J384-385.

3°H.H.611ea, *Iravels of & Curriculum Assooliste

Asong the Secondary Schoola®, Lducationsl Resesrch Bulletin,
Vol.1l?, No.B, November 16, 1938, p.237-247,
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Nodernism in Art

Art Propaganda

Problems of the Artist

The Museum

Other P-riods and Movements in Art

Art in Industrisl Design

Art and Civilizetion

In dealing with such toplcs as these, srt teachers
were gulded, in this program, by certain princlples, which
those who wers rasponsible for the organization of the
program could usually be prevailed upon to aceept.

A complete statement of these principles was not
avallable, but it included such items ag:

1. All pupils should develop sensitivity to art
values in dally living -- not merely in art
progects,

2. All puplls, with very few exceptions, should
bs able to ming, and should enjoy singing.

3. All pupils, ameong thelr other lelsure-time
activities, should be sble to do something with
their hands which they snjoy.

The development of these core courses occurred just
prior to 1940, and is of importance here, for 1t was ono of
the most significant movements for art which had occurred
in America. Primarily only large and progressive secondary
schools participated in this type of program, although the
number of schools adopting core courses graduslly incroased

in number,
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Changes in society and in educsation by 1925 made
apparent the noed for a re-statement of the ainms of art
education, of a clear direotion, and of new objJsctives to
fit the current needs. The importance of adsquate
objectives in art education was well stated by Frofeusor

Tannahill:

A olesar statement of objectivea in the courss
of study is very important and is a matter of much
discussion and thought. Frequently atated oblectives
are vaguse and terms are not understandsble, or they
are too general. Too long a 1list of objectives makes
for oonfusion also....

So important 1s the statement of alims in the
minds of some teschers that due oonsideration of
objectives constitutes to them the most vital part
of tho course. Are dhjectives the primsry considera-
tion? It is true that if teachers have a clear,
definite slm they can, 1if at all resourgseful, find
gubjJect matter and method to carry out thess purposes.
Is much of the confuslon in seleoting and organizing
subject metter due %o the fgit that objectives are
not alear or are forgotten?

The Missourl State course of study in artgz inocluded
& clear statement of general op Jectives for m=ll puplls and
addlitional obJectivia for talented puplls. The first vroup
lay within the scops of the general art course, and the

second within the area of the speclal art course.

3lgal11e B. Tannahill, "Problems in Aprt Education",
Teachers College Record, Vol.28, Mareh, 1827, p,696-700.

53M1330ur1, Department of Hducstion, Courees of Study
in i 4 _Senlor High ¥gho Bulletin No.1l, Jofferson

1ty, Mo., Gtate Department of Zducation, 1975 -
(3se Appendix No.11, p. 203). ’ » P.112-113,
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Since 1920, Professor Whitford3® had been advocating
general snd special art courses. In his article "Detormining
Aimg of Art Instruetion for the Secondary School", he also
listed objectives separately. The purposesof ths general
art ccurses were stated as:

To devaslop control of muscles (hand and eys).

More extensive 4rill and presctice for technical
proficliency.

Obzervation: beauties of nature, the fine things
about us.

Training in originality, invention, and imagination,

To teach the fundamental princlples of art.

Knovledge of color harmony.

Training in use of harder and lass pliable
materials,

Stimulate self-expressgion,

Introduction to parsgpective, foreshortening, and
convergence.

The purposes of spsclal art courses as stated by
Frofessor Whitford were as follows:

To bulld 2 good practical art foundation with
emphasis directed toward elther the fine arts,
industriael, commerclal, or domestic art,

To provide fer:

1. Ability to understand and appreciate art
quality. To sce and know Tine things in
nature and excellent works of man., Increased
satisfaction, contentmant and true enjoyasnt
resulting from a familliarity and knowledge
of %gggﬁ[.

2. Ability to produce art cuslity 4in various
forms,

3. Treining of puplls who may hecome lasders in
the movement Lo ralse assthetic standards,
styles, and taste of the American publle,

4. Interesting, oncouraging and preparing
talonted puplls to enter the profession of
art teacning.

5. Better citizenship, a richer, broader and more
cultivated 1lifa and the influsnce of wgood that
will come from this,

[

aBW.G.whitford, "Determining Aims of Art Instruction
for the 3scondary Cchool”, Scghool Ravisw, Vol,?8, Decembar,
1920, p.766-767.
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Other helpful findings Gealing with obj)ectives
snd purposes of art educrtlon vare contributed by Profesaor
Good,54 who made an analysis of oth.r state and cltly courses
of study in order to determine the avallable objoctives
emphasized., Some overlapping occurs but varying terminology
has been used in stating similar objJectives,

According to these findings, to dlscover aptitudes
sppeared three times, to daevelop creative power, the culti-
vation of a sense of beauty in form, shade and color, to
develop good taste and amesthetic Judgment, and %o awaken
an sppreciation of the beat in the 1life of an individual,
each appeared twice. Each of the following purposes was
stated once:

Davelop power of exprassion

Develop artistic taste and skill

Clearing and fixing of visual impressions
through drawing

Individual sequisition of drawing as means
of interpretation and expression

Develop fundamental intellectual processes

Citizenship

Worthy home membershlip

Proper use of lsisure time

Davelop art appreciation

Discrimination in matters 1nvolv1ng taste

Enjoyment of lelsure

It 1s apparent that not only had there davelopad a
marked trend in art 1ln educatlon along lines of genersl art
appreciation for svery child, but thers was impetus in the

direotion of more effective considerstion for the talanted

S4oerter V. Good, "The Objectives and Status of Art
Education in Secondary Schools®, Jdournal of FdAuestional
Method, Vol.7?, February, 1928, p.209-212,
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atudent. This is confirmed by the report of a Cubcommittee
on Art in 1928,35 supported by the North Cantral Assocla-
tion of Colleges and Secondary Schools. Headed by
FProfessor Whitford, this conmittea made a caraful survey
of the literature dealing with art oducation and of the
most important city and state courses of study in art. The
objectives determined by the survey which, in the oplnlon
of the committee, most nearly satisfled the modern educa-
tional standards were of three major iypes, the soclal
objeatives, the vooational objectives and the lelsure-tine
objectives.

The coamittese interpreted the scoial objectives as
those leading toward the developmant of batter citizens and
eariching life in moedern soglety; the vocational objJectives
vwere thogse leading toward a profession in the arts or
industrial arts; and the leisure-~time objesctives were those
dealing with speciflic pastimes, rsereational or avogational
hobbies, and the organized interests of leisure. The
broader and more general alm was for efficliency, well
stated by Professor Whitford:

Efficiency 1s the slogan of our age ....
The present day program in educrtion sceems to be
for e maximum of learning in a minimum of time..,.°8

The main emphasis wes on how the student ocould gain

more practical knowledge in the short period he was 1in

38North Carolina “ducation Assoclation, "Heport of
the Bub-Committee on Art “ducation', North Central Aszogla-

lion Quarterly, Vol.2, No.4, March, 1928, p.479-8503.

3°U.G.Wh1tford, "R-search on Art “ducation®, Sghool
Arts Magazine, Vol.25, January, 1926, p.269,
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gchool. An example of one exp=riment carried on to achleve
“efficiency" in the sducational progrem was the Dalton Plan
of Art in Rducation introduced into the high school 1in
Reading, Ponnsylvania, by Profassor L., V. Franoescgvln
1927. This vwas a labor-tory type class, invelving the same
methods as those used by Dalton, Massachusetts, in 1919,
This plan was 8 "contract® made between the pupll and the
teagher involving subjects of the regular currloulum, The
two, teacher and pupil, entered into an agreemsnt whereby
the pupil would undertake to 4o a given bloek of work in
hie subjset during a specified longth of time, varying from
geveral weeks to a month or more. During this time he was
free to work on whatever sctivitlies he »ished, when he
wvished, and for as long es he wighed, excapt for the one
condition that all the work in a blook must be Tinlshed
before anothsr contract could be undertaken,

A valuable point in this plen of teaching was that
puplls of superior ability were given opportunity to work
at thelr own rate of speed. Th-reo was nothing to cause
them to loses intereat in the work, nothing toc hinder or
control their progress. The average atudent was stimuleted
to cateh up with his fellow-student, to galn time, to get
another contract, and to do something new, The zlower puplls,

while not Rindering the others, worked very hard to fill

S7L.V.Prancesco, “Art “ducation undar the Dalton
Plan®, Zchool Arts Magazine, Vol.27, December, 1927, p.235.
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thelr contracts on time. Even though this plan promised
valusble results, it never was as successful nor did it have
the wide vogue in this country that 1t had abroad, o8

By about 1940, the National <ducation Assoclatlon,
the North Central Assoclation of Colleges and uecondary
3ochooels, the Progressive Education Assoclation, and othsr
school organizations agreed on criterla for curriculum
which embraced pupll adjustment pattorns showlng consider-
able gimilarity in major aims. GElmer A. unephen,59 in
discussing the objectives of music snd art in education
listed the five major obJlectives as appreciation, healtn,
eitizenship, economy, and leisure. Whitford, in hls
article “Changing Methods in Art Eduaation"fa stressed as
important sims the acquiring of frultful knowledge, dsvelop-
ment of attitudes, interests and spprecliations, development
of mental techniques, and the acquisition of general hablte
and skills. Lster on, ¥hitford condensed these alms 1in
three broad terms, functionalism, appreclation and creation,4l
Differences eccurred primarily in respect to c¢lassroom pro=-

cedureos and in methods of organizing and presenting subject

38Jonn 8. Brubacher, A History of the Problems of
Edusetion, Hew York, McGraw-Hill, 1947, p,.400,

Pgimer A. Btephen, “Musie and Art Fducation', Eduga-
tion Magagine, Veol.60, November, 1239, p,l141-144,

40w, G.Whitford, "Changing Mesthods in Art &ducation®,
School Review, Vol.4l, May, 1933, p.J362-367.

4ly,q.whitford, "Art Zduestion as Futhsnlos®, School
Review, Vol,46, December, 1938, p.745-753.
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matter, rather than in broad oblectlves or aims, In general,
modern sshools were promoting edusational programs which
included training for health, worthy home membership, civic
education, ethical character, wise use of lelsure-time,
exploratory vocational activities, and coqmand of fundamantal
procesges. These were the cardinal principles advocated by

the National Sducation Agsoclation,*2

and the art program
followed th- same oblectives.

The Federated Council on Art Edugation, in 1tz report
of 1934-1935,%0 gtated that art appreciation was sssential to
our social life, to our industrial 1ife, to our businese llfe,
to our spiritual 1life, to our mental 1life, to our understanding
of current events, and to the all-round development of
students. ttatements of objeatives of art groups and parti-
cipantes in the core program from other arees -- notably
social studies, home-economica, and administration -- varled
somewhat in emphasis, but were surprisingly similar in funda-
mental concepts of what was most valid and important in art

experienoe.44

42 “The Seven ObJectives of Education'

(Egétorial), National Fdugation Journal, Vol.23, March, 1934,
pl *

45‘ﬁeport of the lub-Commlttee on Art Educstion®,
op.sit., p.479-503.

High S h*‘;aap?r:hofut?z gommltteﬁ on Art Tducation in the
gh Sehools o e United States", op,cit., p.20-21. (See
Appendix No.l12, p. 205 ), ' ' P
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II. During the Wer of 1939-1945

During the war period, 1939-19456, art educntion
was critically restricted dus to two major sonsequences of
war conditions:

(2) The curtallment of personnel for rssearch and
teaching. MHany cf those previously active in
education were now in the armed services or
#llied war vork; and

(b) The lack of necessary funds to support soclal
inquiries and educational projects formerly
avalilable from foundations and similar sources.

Art teachers who remained at thelr posts in the schools
were eo overtaxed with added teaching and commitiee work
that any task which d4id not have direct bearing on sither
schedulad academic or wartime dutles was, of necessity,
pushed aside,

Yet the war period brought into bas-relisf the signal
progress made by art in education in the American schools in
the previous four decades. Thls education, thus far, proved
to be 2 flexible tool readlly adaptable to the acononmic needs
of the nation undar the advorse conditions of an industrial
and military orisis,

Three areas 1n thes art edugation field showed
increased activity. One,directly affected by the war, was
the question of what the artist and the art teacher could do

of immediate and practical value to the war effort. The
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second had to do with the place of art in inter-cultural
co-oparation, spearheaded and stimulated by war-time concern
with Latin Asmerican and Asiatie cultures, The third, which
at the time apprared to have no obvious connaction with the
war situation, were the studies in the rield of aesthetioes.
These studies examining ané eveluating art activities from
the scientific, philesophic, and psychological points of
view veres in a few instances begun in the reriod prior to
the war mnd completed in the war period., However, the
graater nuaber vwere written, or initlated and developed in
the chronological confines of the war period.

In the first area of wver-time art sctivity, the
teachers of art demonstrated thelr eagerness to employ thelr
skills in ways with the grestest potential military value,
to direct thelr ingenulty and initiative toward devising
new avenues for art which would assist in furthering the war
effort, and to leave no doubt about their willingness to
forego, or aven violate, any conventlonal artistic standards
vhich lizited the authentic fleld of art to the studio and
classroom. Tha leading art educntors in America crystallized
the thinking and action in art education in the schools and
in the extra-curricula activities of instructors and students
to assure that art would nmake a practical, vital contribu-
tion to the notion's war effort.

Kirby, art supervisor in Pennsylvania, advocated that:
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Every art teacher and supervisor...."be on
his toes", dlscarding th- trivial for the functional
sconomical in the use of materials& imaginative 1n
tha substitution of new and "waste® materlals;
co-operative with all agencles in the realizatlon
of the fact that art, artisxg and Art “ducstion are
important in war and psace.

Camouflage, which st first thought seemed to offer
the artist a wide fleld for war-time service, actuaslly, in
World War II, afforded very limited Opportunities.43 Both
Fox47 and Kirby4® pointed out the multitudinoue answers %o
the artist's individually, and art educetion classes'
generally, ever-present query: " How may we help most?"®,
Specific war-time needs were llsted by these authorltles,
too similar in character to require separate lilstlngs.

The Fine Arts staff 2% Teachers College prepared
a coamprsghensive publleation49 dealing with Art Educatlion
and the War both from a2 general and speeifi¢ polint of view.

In this publication, FoxP0 d1scussed the function of art

450 .v.X1rby, “Art Rducation to Meet Present and Future
Needs®, Education, Vol,83, No.l, December, 1842, p,.229,

465 Howell, "Camouflage in the Recondary schools",
Beslgn, VQ%.g4é ﬁg.Qé Hﬁg, 1943, palz-la, and
.M, Gruber amouflsge®, Design, Vol.44, No.®
May, 1943, p.5 and 7. ' ’ ’ '

474.3.Pox, The Use of Art and Art;gt% in Times of War,
Claveland, Cleveland Museum of Art, 1942, p.1-23.,(9ne
Appendix Ro.1l3, p. 208 ).

48X1rby, op.cit., p.229-231, (See Arpondix No.13, p. 206 ).

49Columbia University, Art Tduec~tion and the YWep,
Hew York, Teachers' College, Columbia University, 1543, p.1-73.

%0K,5.Fox, *The Present Crisis and the Hugeunm",

Art Wducation and the ¥War, ibid., p.l-17.
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mussums in the time of orisis, and Bennett®l and the

members of a oommittse of art tosmchers presanted the practi-
oal possibilities in oreative painting, sculpture, and
architecture as related to military, civilian, and
industrial life,

MacGowan,®2 M1ller,5% ana others of the National
Education Association Department of Art %¥ducation are in
agreement witn the opinlon of Winslew who delinsates the
objectives for Art Educetion in wertime in a democraoy:

Art, like demoecracy, 1s dependent for 1ts
existenoce on fresdom of the indlvidual to express
himself. Self-realization is therefore an objective
gommon to both democracy and art,

Art is today not only helping to build
morale on the home front, but it is also furnishing
effective, informative, educative, ecnd inspirationsl
material for the armed forcees.

Art like demooracy ls ever dependent for its
way (of) existence on the fraeggm of the people to
express themselves oreatively.

All art educators were quick to recognize the
necessity of converting the energies of art %o practical uses
during the war-time era, without permitting its pesce-time

role as a bullder of healthy zoclal morale to be lozt sight

51R.M.Bennott, gt,g;g, “The Study of Art in War Time®,
College Ayt Journal, Vol.Z, Hovember, 1942, p.13-19.

520 . MacGowan, "Art Education in Amerioca at War: A
Ytatement of Objectives®, Bulletin, Vol.8, Washington, Dapart-
ment of Art Zducation, Natlonal Education Association, 1942,
p.8«9,

53M.E.M1ller, "Art Tdugation in Wartime" Bulletin,Vol.9,
Washington, Department of Art Fduecation, Natlonal TdGsetion
Assoclation, 1844, p.9-27.

541, L.vWinslow, "Art and the War £ffort", School and
Soclety, Vol.57, March 20, 1943, p.324,
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of during this time when its utilitarian functlons vere
enphasiged, Bradley55 was & leader in the movement of
developing visual alds specifically for the armed services.

According to Howe11P® the usefulness of art in time
of war is determined by three basie factors: flrst, the
valus of art and related activitiss as morale builders that
prevent tragic maladjustments which emanate from strain and
shock; second, the role of art in the actual prosecution of
a war: and, third, the importance of art in the dlssemina-
tion of propaganda.

The global scope of World War 11 fooused the interest
of American edusation, both in its practieal and aesthetlc
aspects, on wider knowledge and understanding of forelgn
cultures, In the light of this more detalled knowledge of
the cultures of other nations, lesders in art educatlon in
Amerilea saw latent hopes that in art would be found the key
to a better world understanding. Winslow, in hie Aiscusslion
of "Art Zdusation toward World Realization®,57 stated that,

in a senss, art could be regarded as a basic and universal

85C,0.Bradley, "A Dopartment of Fine Arts Integrates

with War Service", School Arts Meggazine, Vol.43, March, 1944
p.218-224. r FAESH !

565 H.Howell, "How Docs Art Contribute?®. De
oile o aign
Vol.44, No.6, February, 1943, p.18-19. ’ ’

57
L.L.V¥inslow, "Art Gducation Toward World Realization",

Educational Administr-tion and Supervision, Vol.30, No.2
ebruary, 1944, p.97-104, ! ! B
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language understona by tne peoples of all nations; that the
study of a nation's art opened the door to a better under-
standing of the populace of that nation, and that an appre-
clation of their art creates good-will,

The need for more inter-cultural study in the schools
was stressed by Melehiorb® in explaining the place of art
in the United States Government's Inter-Amerlcan Demonatra-
tion Center Project. Cherrington®® pointed out the values
of inter-sultural education from the atandpoint of the State
Department's cultural relations program, and TohouS0 gelineated
the teacher's role in developing world ocitizens., Glace and
others®l looked to art in education and oultural contribu-
tions of art as the most logical and permansnt road toward
national and international understanding.

The wartime studlies in the field of aesthetics,
written from s selentifie, philesophis, and psychologlecal

58y, T.Melchior, "The Inter-American Demonstration
Center Project; The Place of Art in the Program", Bulletin,
Veol.8, waahington, National Education Aasoclation, 1942,
p.124-12

59B.M.Cherrington, "Interoultural Zducation",
llet Vol.8, Washington, National Zducation Asaoclation,
1942, p. 1o7-111.

60M,T,Tchou, "The Teacher's Part in Developing World
Citizens", Bulletin, Vol.8, Washington, National Education
Aasoeiatlon, 1942, p.111-121

6ly,F.8.Clace (editor) 'Tomorraw Challonges Art
Eduoation*, Xesrbo £ _the gte Ax Ag
Brooklyn, Zastern Arts Aasocimtiou, 1944

$n0'page'number)
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point of view, mirror the artist's and art teecher's concern
over the pressure of war placing toe great emphasis on the
purely practical value of art and art education, and the
fear that the greater spiritual and inspirational values of
art would be sacrificied on the altar of utility, thereby
eventually losing their rightful place as the true soul of
art,

Mursell, in his dlscussion of the arts in general

62 pointed out that art was a means by which

education,
smotional values and meanings are mede sxpliclt, objectlive,
public and communicable. Munro®S devoted an entire study
to the three oblectives of art education, which he desig-~
nated broadly as:
1. 38electing and transmitting sn important part of
the world's cultural heritage;
2. Developing successful professional artists who
are qualified to mske a livelihood from the pure
suit of their art; and
3. Developing some students who, by virtue of penius
properly nurtured, ocould make original and permanent

contributions to art,

ezJ.L.Mumoll, “The Arts in American Zducation",
Educational Forum, Vol,.8, anuary, 1944, ».151-1567,

Bee algo Mursell's article in Teachers College
Resord, Vol,48, February, 1845, p,285-292,

83 Thomas Munro, "Three Objectives for Art fducation®,
Art in Zdueation, Jersey City, Art tducatlon Assoccliation,
242, (No page number),
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Road64 and Moholy~ﬂagy°b made a plea for a new type of art
in education for free men and for the closer alliance of
this edusation with the spiritual as well as the practical
problems of every-day living, Howe1166 propheslzed that
the post-war trends would reveal: development of the appre-
clation of beauty; tralning powers of observation and
visual Judgment: aeVelopmant of free ¢reative expression;
realization of the unity of all art; and evaluatlon of art
in terms of 1ife obJectives.

In sgpits of the faith in and reaffirmation of art
eduoators of art and sesthetic training having a vital role
to play in general education, the Forty-first Ysarbook of the
Nationsl Soclety for the Study of Zdusationd” devoted to

philosophy of edueation, made virtuslly no mention of art's

64y, Read, The fiducatlion of Free Man, London, Freedom,
1944, p.1-32.

65L,Moholy-Kagy, *The Task of This Generation:
Reintegration of Art into Daily lLife", Bulletin, Vol.®,
Washington, Nstional Fducation Association, 1944, p.71-.75,

66y, Howell, "Art Zducation in the Post-War World®,
T :? 210 1, (Secondary Edition), Vol, 33, September, 1044,
pu - .

S 7Mationa) Scolety for the Study of Education,

%gilggogglgg of Fducation, Forty-Firat Yearbook, Bloomington
ublic Bohools Publishing Co., Part I, 1942, ’ '
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place in general adueation, The Harvard Reportsa on the

objectives of general edusation, however, gave recognltion
to art and other humanities as A1d Baxter$® in his report
for a Commission of American Colleges on the aims of
1iberal education, In their appraisal of summer art work-
ghop programs as a par% of teacher-education in general,
Faulkner and Davis pointed out the trend toward emphasis on
creative self-expression:
During the last twenty years or so our

American culture has been displaying steadlly more

confident understanding of the urge toward creative

self-expression and its meaning in life, Nor is

this somewhat unwontsd interest confined to a

deepening appreoistion of cld-world masterpiesces in

various fielda, on the one hand, or to enthusiasm

for peasant crafts and folk art, on the other, though

beth have been on the inerease since the middia

nineteen twenties.?0
Realixzing that 1ittle progress had been made in the secondary
schools toward utilizing the values € art for growth of
personality, Fsulkner and Davis recommended that teachers in
service should have work-shops avallable for participation
in art,

As a landmark in the development of a functionsl art

program for a typleal American community, the Owatonna Art

Education ProJect has alresdy been dlscussed in the study

681arvard University, Committee on the Objectives of
a Oeneral Fdueation in a Free Soclety, Qggggg;_gggggg%gg_;g
e ty, Cambridge, Harvard Univ. Press, 1845, (no page
number),
69J,.P.Baxter III, "Commigslion on Liberal Zduc~-tion
Report", Rsspciation of American Colleges Bulletin, Vol.Z29,
Washington, May, 1943, p.260-299.

70R,N.Faulkner and H.I.Davis, Teachers ¥nloy th» Arts,
Washington, American Council on Education, 1943, p.l.
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by Ziegfield and ﬁmith.71 It is again listed here in order

that the snumeration of studies made or culminated in the
wartime period will be as comprehensive as possible. The
Owstonna publications voiced the marked trend toward
realistic art programs for the sscondary schools.

The war perlod was replete with studles on the
subject of training of the art tsacher, both from the aspect
of training pointed to wartime zervice, and the role the
tescher would assume in the post-war periocd. Curriculum
bullders took more cognizance of art's place and value in
both secondary school and college, yet the “eultural® or
"humanigtic® element was still strongly emphesized in
general education, and the need for instruction in the
visual arts for all cellege students was not generally
recognised. Although stress tended to shift to the value
of the appraciation and understanding of the role of art in
gocial culture, many educators still championed thas chrono-
logical spproach to the study of art -- minute historical
sgholarship, names, dates, and faete for their own sake --
as the moat satisfactory method to be followed.

Goldwater'2 prepared a comprehensive survey of art

teaching in American colleges in which he pointed out the

71g, mﬁg%am and B, &mlth r's Dail

ion , Minnaap@lla,
no paga numbers).

72R.J.Goldwater, "The Teaching of Art in the Colleges
of the United States", College Art Journal, Vol.2, Part 2,
Supplement, May, 1943 p. =31,

nivaraity‘of K:nnesota”Prass, 1944
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various types of introductory history and studio eourses
given; the early claseical emphasis and the usual lsck of
balance hetween theory and practice; painting and other
phasges.

Ogdon751nsisted that art teachers must be well-
grounded in theory and practice, general and special subject
matter. Roy, in hig study of propsr art teacher prepara-
tion in wartime, listed revisions in curriculum and alms of
art educatlon that should be made:

First, 1t is essentlal that there be finer
diserimination in the selection of candidates for
admlssion and graduatlion from the teacher prepars-
tion institutions. Second, changes should be made
in existing courseg of study in the training
ingtitutions, which will supply subject matter and
prosedures 1ln keepling with the times. Third, ths
student training to become an art tesacher should
develop a definlite appreclation and understanding
of the 1deals _and workings of Demoeracy and what
we fight for, 74

In deeling with the profesaional preparation of the
art teacher in time of corisls, Glage’? stressed the three-
fold nature of adequate teacher trailning: (1) the scquisition
of technical art skills; (2) an understanding of the problems

of education; and (3) the attainment of a cultural baskground,

753.H.ngen, "The Fine Arts as Humanistic Studies®,
Journal of Aesthetics, Vol.2, Spring, 1943, p.59-68.

74V.A.Roy, “Preparing the Art Teacher for Wartime
Service", Education, Vol.63, No.4, December, 1942, p.205-207,

7%4,G1lace, "Preparing the Art Tsacher®, iducation,
Vol,63, No.4, Dacember, 1942, p,241.244,
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He emphasized the neossslty of correlating teacher training
with war aims:

The prospective art teacher must understand
olearly that in the present crisie srt education
not only must continue to be a means for the
development of enrliched personalities and soclal
adequacy, for satlsfying innate desire for beauty,
for translating traditional culture in terms of
present living, for providing for vocational
outlets, but also it must lmplement the new inter-
pretation of these aims which the war hag
occasioned,

In hig treatment of the teaching of art to the
college student, Munrzestresaed the value of aeathetlecs in
undertaking to sslect the most important elements in the
world's cultural heritage, for transmission to youth. This
knowledge should be imparted to the student, Hunro stated,
from 2 theoretical, historical, and practiscal point of view,
and ghould bring the student into first-hand contact with
modern as well as anoient art,

In a discussion of the teaching of art in a

7 was in sccord with the views

liberal arts collage, Young
of Munro and outlined en integrated theoretical approach as

the appropriste method to be pursued in the teaching of art,

787, Munro, "Art Aesthetiss, and Liberal fducation®,

Journgl of Aggtggiigg, Vol.3, Spring, 1944, p.21-106.

775.D.Youn, , "Art a Core for Democratic "ducation®,
College Ars Jgggggi, Vol.2, January, 1243, p.51-54,
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I1I. 8ince the Seosnd World War

Although art in education on the secondary schocl
level wag very much aslive and sctive during the war years,
with the return of peace an upsurge of interest in the
field and a ghift of emphasia from the wartime role of
art to the pattern of peace-time needs occurred. The
studies and investigations of art sducators now streassed
in addition to the place of art gdueation in the total
educational program and to its role in furthering inter-
national understanding, art as it related to personality
development and the adjustment of the individual to
socliety.

Of special interest to art educators in the training
of art students was the study oonducted by Bettelheim,78
using as inventory 170 itesms and as subjects 246 college
students enroclled in the same art course. The analysis
of the students' response ravealed such contradictory and
divergent opinion in thelr aesthetic philogophy, it was
obvioug that all needed a bett=r understanding of the rcle
of art in goclety. HeGrath and otherg’® recommended, in

e study on general educstlion, that in th- int~rest of

785, Bettelheim, "What Students Think About Art*,
g 1 “ducation in the Humenit , "ashington, American
ouncil on Edueation, 1947, p.177-234.

79R.J.McGrath ot al., Toward General Rduestion, New
York, Maomillan, 1948, (no page number).
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emotional security and good cltizenghip, fine arts should
have & larger place in general eduoation,

It was also recommended by MoGrath and his co-
writers that one non-verbal art course be required of all
students; that this course bs tsught ss an "art and not
from an histerical or technical point of view®. Ziegfisld

80gna, in making them, urged

made similar recommendations,
that art offerings involve student participation experiences.
Rannells recognized that the good teacher of art must be
able to gulide and take part in this participation:
There can be no denyimg the special need

for competonce among teachers of art in the high

schoele becauge here the preblems are incrsasingly

technical oneg and, in consequence, much of the

teaohing has to be done by demonstration.

In the high schools a teacher must be pre-
pared and ready to tsach art, and to do it by
precept and exsmple.8l

In a discussion of art in the American college and
university, Poppcrsz pointed out that genarelly art as a
subject was accepted st the college level, yet there was
a declded difference of opinion as %o the character of the
art offering that should be made. He stated that courses

in preetice, in theory, and in criticism, ag well ns in

80r, Z1sgf1214, "The College Art Program in General

Edueation®, Journal of Gsnorsl Zducation, Vol.2, April, 1948,
P. 258-248.

81R,w,Rannells, “Teaching Arts in the High Schools®,
Dagign, Vol.47, No.5, January, 1946, p.3.

823,0.Pepper, "Art in the American Collega ~nd
University", Colloge Art Journal, Vol,5, March, 1946, p.194-200,
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history should bs made avallable to the college art
student. In Aiscussing functionallem in art, Mclaughlin
advocated:

If teachers are to participate in and
contribute to schools where 2 funectional youth-
needs currioulum is operating without ragard to
subjeot matter fields, they must have an oppor-
tunity to pursus "courses® of that typs while in
college. Consequently, a curriculum designed to
prepare modern teachers for modern schooleg must
get far removed from the traditional “air-tight"
gsubject matter aourses end provide more which cut
across departmental lines and 3re organized on a
functional, experience baais,B

According to Gmync84 thers are a limited number of
American colleges and univerasities offering the type of
ingtruction and oppertunities in art recommended by
MoLaughlin. Conspicuous among these has been the Univer-
sity of Minnesota where a decentralized pattern of art
education has been evolved. Emphasis is placed not on
art itgelf, but on the purpose for which art 1s usged,

In thies decentralized mothod, art subject matter
could be selected, organized, end taught by instructors
whose me jor art interests and experience ocoincided with
the vocational ambitions of thelr students, as related to
art. Broadly speaking, in this decentralized pattern,

the college or university art department has three functions.

83g,J.McLaughlin, "Preparing Teachers for Today's
90b§°1§“' Edugation, Vol.87, No.4, December, 1946, (no page
number),

8‘G.Gayno, "New Directions in Art Education®, Degign,
Vol.47, No.l, September, 1945, p.3-4.
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It mugt firet meet the vocational and nprofessional respon-
sibilities and standards of the institution of learning.
Second, it must offer courses particularly pointed to the
rrofessional training of art teachers at the college
level; and third, each department would include in lits
curriculum courses for general eduostion and recrestion.

The decentralized pattern offered unique advantsages
in the training of art teachers. The field of srt =duca-
tion had become too corprehensive to be served by the
puraly academie type of art department., Vocational explora-
tion now elected art education as a co-ordinating agency
for gulding its atudents into specialized flelds with job
opportunities for earning a livelihood after college; and,
in addition, the courses offered were planned to gilve the
student a well-rounded background in art knowledge and
appreciation whiseh would enable him t9o lead a happler and
nore constructive life whether or not he chose any avenue
in the field of art as a career,

Payantgsstated that the teacher and art sducator
realized the greater benefit art could bring into modern
living by means of this revised method of teaching in whioh
the education of the whole person replaced the old ideal of

memorizing facts or the dlotation of get teohniques,

88y payant, "A Talk to Teachers", Design, Vol.48,
No.l, Zeptember, 1544, p.3.
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More teachera today really agree
philesophy of education based on what is
meaningful sctivity -- or the aoctivity co
this pupils learn, feel and create in eve
capacity as they attack parcels of life o
that really internst them snd challenge e
vithin then,

Following this same trend of reasoning, Horro

characterietiocs of a good teacher as:

1. A Superior Individual
Personality Intellect ficholar
2, An Experienced Individual

with the
called
ncept. In

r incrsasing
r situstions
very effort

cks listed the

ship

Physlcal, soeclal and mental development with boys and

girls.
« A community leader.
. A citizen of the achool,
. An interested citizen.
. A Prepared Individuasl
--- in his teaching fleld,
--- in teaching teshnigues, and
--- in related areas %o his teaching ¢

(o Mo NN

Ascording to Winslow®? the curricula

191&.86

in the modern

art schools and teachera' colleges have been revised to meet

adequately the profeszsional needs of the seco
teachers., As the trend in education tended t

ndary art

o re-~-evaluste

art =28 a general subject, the importance of the art teacher

in the school program became the subject of s
and 4iscussion.
Hovellae discusgsed the evolution of ¢t

role in she total school program of modern ed

86;.E.Horrooks, “The Design of a Prof
culum for Taachers" dugations stratl
Vol,32, ¥o.4, (no pago nuﬁber).

87,1, ¥inslow, "Art Educnation for the
Design, Vol.48, No.l, Zeptember, 1944, p.4-5,

88y,C.Howell, "The Art Teacher in the
Program®, Art tion To 948-1950, New
College, Columbie University, 1950, p.41-45,

pecial intersst

he art teacher's

ucation in which

Poat-War Period*,

Total tichool
York, Teachers'
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the art teacher bscomes a gulde and resource counaellor
alding in the grewth and developmen? of the students. To
develop such teachers, Alfora®® urged tralning which offared
an historieal, philosophical, as well as technieal basckground.

Lowenreldso

recommended sctive creativity on the part of
the teacher to enable him to acquire first-hand philosophi-
cal insight into the creative experlence and, also, to
develop a clearer understanding of materials and how the
student would find his own expression in terms of thenm,
Jules®l polnted out the benefits to both artists and the
sohool when the teacher was qualified both theoretically
and technically to demonstrate the creative process.
Paramount in the plannings and programs of art
educators in the post-war perlod was the ugse of art as an
ingtrument for fostering and furthering intr~rnational under-
standing. It was with this purpose in mind that Pelikan
reviewed the report of the Curriculum Committee in Intercultural
Relations of Hilwaukee, and felt that gertain of the

Committee's recommendations relative to the fine arts were

especially worth rollowing:

BQB.H.Alrord, "The Secondary dchool Art Teacher®,

Gollege Art Journal, Vol.9, Spring, 1950, p.279-283.
90v,Lowenfeld, "Must a Teacher Produce Creatlvely",

Art iduoation Today, 1949-1950, op,eit., p.11l-13.

QIM.Julss, *The Creative Artist cs a Teacher®, ibid.,
p. 15-17.
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To make fuller use of the several fields
of art for the development of intercultural
understanding and behavior. This function can
be achieved bhy:

(1) Making greater effort to stress the contri-
butions of more persons of more culturss to
the aeveral fields of art.

(2) Using to a greater extent the art of groups
in tenslion areas.

(3) Creating more chances for every ochild within
his limitations to achieve the successful
experience of art, thereby eliminating frustra-
tiong that might sublimgge themselves in
intercultural tensions,

De Francesco felt thst in art education should be
demonstrated s desire for kinsghips with peoplee of other
landg, for a deeper knowledge of their artg, thelr aspirs-
tions and motives;

... 8duoation’s biggest taegk in the years immediataly
ahesd 1s the promotion of understandings and appre-
ciations that wlll advance the cause of world unity.
Art, itself being a universsl mode of expression,

13 in a unique position today. As never before, ite
material and methods can be mest effective in the
gttzinment of this educational objective baecause 03
art represents the unchallenged common denominator,

in art, D1x%4 found 2 unique svenus to intercultursl
education because art 1s a natural mode of exchange between
ecultural groups; s universal means of humsn conmunication
and understanding; and a moszt persusgive way of communicating

human and intercultural values.

92A.G.Palikan, Art, a Factor for International
Peace", Edueation, Vol, 66, ﬁo.ﬁ, February, 1946, p.356,

95L.L.D0Franocsco, "A New Laitmotif for Art Edue-tion?,
Edueation, Vol.86, No.8, February, 1946, p.350-302,

941, Dpix, "Art in Intercultursl Cducrtion", Edugation,
Vol,.86, No.8, February, 1946, p.343-340,
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Mather emphasized that we mugt:
Eduoate for world psace and security by
developling understanding of and apprecilation for
the cultural achlevements of the peoples of the
world, 96
Notable among the art oryanizations that gave signi-
ficant attention to the place of art in international under-
standing was the HEastern Arts Assoclstion which chose this
toplc as a subjoot for one yearbook (1946)%6 and in the
following yesar dealt with Art Tduc~tion in a Free &oeiety.97

In his study Youth Looks at Yoquga McKibbin outlines an

established program in which plctures, the work of American
students interpreting American life, are exchanged with the
work of studentas of other countries.

In the post-war perliod the art museum became firmly
established as an educatlonal instrument, and was so recog-

nized by both art educators snd museum directors. Low?®

20B,r.Mather, "Art Education Looks Ahead", Education
V0l.66, No.6, February, 1946, p.375. ’ ’

96gastern Arts Assocliation, Art Education for One

World, 1946 Ycarbook, Kutztown, Esstern Arts Assoclation, 1946,
no page number).

®7Ib1d4., Art Education in s Free Soclety, 1947 Year-
book, (no page number).

98K.A.M0K1bh1n, Youth Logoks at Youth, Related Arts
Bgiéggiu! Vol.6, No.4, New York, Related Arts Uervice, October,
> P.l-4,

997, L.Low, Edugationsl Fhilosophy snd Pragtice of
A t United 3tatse Contributions to Hducation

X0,942, Hew York, Teachers' College, Columbia Unlversity,
1048, tno page number).
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discussed the educational phllosophy and practice of the
art museums in the United States and arrived at the conclu-
sion that the paramount purpose and objective of the art
mugeum was educational. He also outlines a course for the
training of achool teachers in the use of museums, 100
Slatkin advocated s definite program of muaseum educatlon
formulated on a hagic philosophy of socisl-aasthetic orin-
ciples. First an svaluation of the type of audisnce --
whether of lecture type or in the gallery category -- vasg
to be made, Then the materials and methods which curator,
lecturer, or art educztor should employ to bmat serve the
type of audience visiting the museum could be more resiily
orgenized to satisfy the alms and objlectives of the group.
There 1s a need for a professional journal

of museum education asz a forum for the discussion

of these materials and methods, technigues and

objectives, tsachlng 2ids and measurements of appre-

cistion and understanding. Such a journal could

make availsble the results of practical demonstra-

tions, including scientifieally constructed tests

of gzallery tour efficiency. Display techniques,

school exhibitions and study aids are dligitly

related to teaching and lecture methods.

ChristisonlO2 outlined a six-year course, leeding to

a master's degree in museum educational practice for the

1°°T.L.Low“ "A Course for Tralning School Tsachers in
the Use of HMuseums", College Art Journsl, Veol,8, Winter,
1948-1949, p.124-128,

101¢,=,31atkin, *Aims and Methods 1n Museum “ducation®,
College Art Journal, Vol.7, Autumn, 1947, p.30 and 32,

1°2H.B.Christieon, "Mugsum “ducation: .lome Fractical
Considerations', College Art Journal, Vol.7, Autumn, 1947,
pp.314-.316, and 318,
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sdequate preparation of the mugseum worker, The recuired
work covered: a thorough study of art history, actual
studio experience, a course in design, psychology, history,
a general courase in educational theory, European litera-
ture, music appreciation, reading knowledge of French and
Germsn, philosophy including history of oriticiasm and
history of religion, classical mytholegy and the lives of
the saints., BSush subjects as public speaking, layout,
radio teshniquesg, and mugeum apprenticeships were recommended
as ospeclally appropriate for inclusion in the six-year
courge., Ghristison stated that although the museum served
special high school student groups with after-school-hours
lectureg at the museum itzelf, the more widely-spread
methed, so far, hed been for the mugeum to take 1ta services
into the high school through exhlbitiona, extension lectures
or radio programs avallable at the school. He stressed the
value of this procedure to the student.
The student of Latin can gain much from an

11lustrated lecture on olassle art or the influence

of Roman civilizstion. A sllide talk on 16th century

Znzland will do much to give the student of Shakesgeare

an understandingof such terms as "Native tradition

and "renalssance®. The exhibition is also a satis-

fastory technique for bringing museum material into

the high school. A simple dlsplay can 1llustrate the

importence of the work of art as an aegthetlc objlect,

ags a technioal achievement, and as a soclal or

historical document. Oppertunities to cooperate with high

school radio workshops also offer challenging oppor-
tunities to museum educational departments,
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NugentlOS gives an scoount of the experimental
project sponsored by the Los Angeles County Museum of
History, Science and Art in co-operation with the City
and County secondary schools of lLos Angeles, in whieh the
superior art students were given an opportunity to work
with other students of like age and ability. The project
also provided working contacts between the students and
well-establighed artists. This was primarily a seminar
devoted to Adiscussing srt problems as they became & part
of the experience of the students, The problems discussed
arose from: persgonal relationships within individual
environmente; choice of specislization in professional
fields; selection of the correct kind of professional
training; the establishmsnt of eriteria of self-criticisa
from technical and ethical aspects of art; and the esconomic
status of the artists. In solving these problems, the
students supplemented theilr library resesrch with frequent
visits to the museums for study of their galleries., They
also submitted their own work for class criticism,

The objective of museum education, as set forth by
the literature on the subject, 1s, by aiding the student to
understand a2nd enjoy the collections in the mugeum, to
widen his genersl store of art knowledge and better quslify

him to comprehend and svaluate its contribution to humesn

progress.

103p, Wugent, "Experiments in Superiority for Young

Artiste", Califor urnal of Cecondary hducation, Vol.23
May, §548,’%Té§g=§é61 2 !
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During the war period and the post war era, the »ims
and obJectives of the art educators were to help srt educa-
tion serve the military and economlec needs of the nation --
Ain war, to further the war effors, and after the war to aid
in sifting the soldier back into civilian channels and to
bring about permanent international harmony. Winslow inter-
preted these aima and obj)eotives with his recommendations on
how they could be schieved:

Develop with puplle the conception of art ss
a way of life; individual, zoecial, economic, civie,

Discuss the relstionships exlisting betwsen
demogracy and arsg,

Aequaint children with the American artiste
contributing to the establishment or ocarrying on of
democratic way of life.

Call attention te the importance of display,
and also of concealment, ams important objectives of
art in times of war and pesce,

The study of art leads to an understanding of
all people.

Point out the desirability of expressing one's
feelings toward cothers. Heke use of art as a vehlcle
for expression of personal convictions.

Emphasize the lmportance of srt knowledge for
the consumer of manufagtured products, since art
education helps one to be a good producer and user of
products during periods of war and peace,

Encourage children to conszerve natural and
artistic resources,

Art education helps one to improve ona's
efficiency as a worker that one may produse more
artistically, skillfully, expressively,104

In his discussion of postwar art education, Xirby
gives the objectives formulated by a group of art educators

in Pennsylvania:

1041, 1, Winalau, "Art Educaticn Toward World Reallze-
0 ., ons ALY iry APAERY na_csupervisie 1 le 30‘
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I. The art program should set as 1ts chief goal
the development of oreative personalitles.

II. The art courses should be implemented to foster
international understanding.

III. The art program should promote the development
of regional and communal art backgrounds.

IV. The art program should sesk and promota closger
relationship with industrial, economie and
commercial development,

V. The art program ghould be extended and unified
in rural communities.

VI, The art program should be pointed-up to devslop
individual and natlional taste through understanding
of the arte, past and present,

VII. The art program should funetion as Guidance in the
the 1life of young peopls as a requisite to living,

VIII. The art program should make inoressed provision
for pupils with unusual ability.

IX, The art program should be made of dirsct valus in
the rehabilitation of vetersns snd industrisl
workers,

X. The state program for art teacher sducation should
be re-orlesnted, wherever nesessary, in order that
the brosd eogggpta of the foregoing statements may
be realized.

RennellslOf gtated that Art Edusstion at the junior
high school level should chiefly concern itself with the
development of understandinge, appreciations, and abilities
pertaining to art itself; that 1t must take into account
the personal and soclal objectives of gensersl education
through the experience of art. After a detailed discusslon
of the goals for art educntion in the junlor high school,
he summarized 1ts objectivez, broadly, ss the understanding
end appreciation of art and gkills in art; and personal and

soclal development in art,

105G, v, Kirby ot al., "Postwar Art Fducation", Design
Vol.46, No.7, March, 1938, p.3.8. ' '
1063-W-ﬂann0115, "Objectives of Art Education in the

Junior High #chool®, The School Revi Yol.54, No,l, Jenuary
1946, p.32 and 35, 2, T02.5% ' '
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Two months after the close of the war, w1nslow,107

in re-stating his views on the ultimate alm of art education,
returned to the objectives formulated by the Ldueational
Policies Commission (1938) and applied them to art:
Lducation in art is directed toward the
realization of beauty in individual conduet which
will result in improved personality, through:an
appreciation of true art quality and will give the
student an acquaintance with the rich heritags of
the human race, and an acquaintance with some of
the best art of his own day.
In the volume Art in American life and iduestio

D'Amico emphasized as glgnificant aima:

al08

To keep individuality and creativeness
of expression as the most important values of the
art experience; to enrioh the personality of the
student and contribute to hig emotional, mental
and physical health,

Typical of the art objeatives for the gecondary
level of thig perilod are those pointed ocut in the Misgouri
Bulletin on Art and Allfed Arts:102 The preliminary genoral
statement of objlectives attempted to meet both the require-
ments of zeneral education and the specific requlrements of
art education, The first four objectives, related to the

brosder eims of general education, dealt with: aesthatic

107L,L.Winglow, "Peacetime Objectives for Art Educa-
tion", Education, Vol.66, No,6, February, 1046, p.388-389.

108v,7,D'Amico, "Art and Individual Development on
the Secondary Level®, Art in American Life and Zducation,
Fortieth Yearbook of the National Joslety for the Study of
Edgiition, Bloomington, Public School Publishing Co., 1941,
po 3

10943 ssours Board of Eduomtion, Flne Arts: Art znd
Allled Artg, Secondary sochool Series Bulletin, HNo,8R,
Jefferson City, Mo., Board of Lducation, 1941, p.13.
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attitude, knowledge of art, utilization of art resources,
and a social attitude developed through art: the last three,
related to the speclalized purposes of ~rt educatlon,

dealt with the development of taste, talent, and self-
realization. Relative to the objectives it sete forth

for art education, this Bulletin states dlrectly:

To help students develop acceptable standards
of taste in art for the cholces and decisions which
they must make as intelligent consumers in thelr
selection and arrangement of things intimately con-
nected with dally life.

To discover in the gtudent special sbllities
or aptitudes in art and to provide rich constructivs
exparience for their development,

To supply through art a means of self-
reslization snd individual expression, for signifi-
cant recreation, andé a basis for the continuation of
art educstion and of preparation for a voeatlon.

The secondary =chool art courses of this periloed
stressed art as 2 practical tool in war; art as z way of
life; art in inter-cultural understsnding; and art =2s an
instructional unit of the museum., Both the average student
and the talented student were provided with courses designed
to meet the demands of their individual ability. The
courses for the average student were planned to ensbls him
to sdjust himself to his visual environment; to function
in his 11fe and character as an integrating power, enriching
his living; and to help motivate hisg intereats and to elarify
and organize his thinking, For the talented studsnt, ~rt
courses cstressed the possibilitiss of art s an immadiats

means of earning a livelihood upon leaving high school,
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while permitting the pursuit of an additional cultural
subject; and, were pointed to the improvement of everyday
living atandards through learning about the art needs of
the home and the gommunity.

The following selections from courses of study in
practice at different schools serve as examples of the
character of work being done at the time in secondary Art
Zducation,

Girls' Polytechnic High 3chool (Portland, Oregon)

The influenes of China on the color and design of the Ameriocan

women's costume todayllo vag presented as a teaching unit
engouraging creative expression through art in designing
garments for the high school girl., The costume design class
in the 3irls' Polytechnic High School was composed of girle
who had been studying figure Arawing, color and design for
one term,

The saress of 1ife from which the courge was formulated
were: (1) s unit of experience in seeking to understand the
culiure and costumes of the Chinese; (2) a unit dealing with
experiences arising when one seeks to understand and appre-
ciate the arta, handorafts, and costumes of these peopla.

In the firet unit, the culture and customs of the Chiness ns

reflected in thelr costumes were emphasized; and in the

1100regon, Dept, of Fducation, The Contributions of
h Gl!‘ nd Le < 0 +\- ] mei 01 mea ”

1 , Portland, Doard of'mducatlon 1946, p.1-34.
Appendix No.l4, p.209 ).
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second, the colors and desligns, used in Chine<e carving,
cloisonne, embroideries, paintings, screens, silks,
costumes, tapestries, and the Influence of these colors and
deslgns in womsn's costumes worn today.

A unit on Palnting, developed by thes University of
Minnesota and the Owatonna Public Zchools in the prolect
known as the Owatonna Art Tducstion Projact,lll had as 1its
underlying purpose the elevation of the lives of the people
of the community.

According to Grove, growih and development within
the pupll were the factors of major concern in final evslua-
tion; therefore, art educatlon had besn ) roperly planned and
pursued only when the pupll showed growth and developument in

B, originality oo

¢. abllity to experiment

4. ccenstructive imagination

P, Self evalumiion I18 SXPression

Grove states that the ultimate test of the value of
the student's art education was the student's ability to
apply his art knowledge to life szituations.

Tyler daefended psycholegical testing in high schoel

as g means of finding latent talent among the studsnts:

~ 11lowatonna Art Education Project, Art Units for the
High School, Ro.9 - Graphie Agg?, Minneapollis, University of
£

Minnesota ”ress, 1944, p.1-29. (8ee Appendix No.1l5, p. 211).

112p,1.0rove, *Evaluation in Art Fducation”, Design,
VYol,.44, No.3, November, 1942, p,26-27.
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Art testing ie not a dehumanized laboratory
study of the behavior of the puplls under sensory
stimull in a tasteless smplitude, dbut 1nstang g
new opportunity for relish and appr-ciation.

Todd recognized the importance of evaluation for the
art program in genearzstl.]‘l‘1 Erdt found in evaluation the
practical and aesthetic messure of ths art education program's
true worth.n5 Lawrenz stressed 1tas service as a tool for
Job analysals and for counsellling when the student chose art

ag a vocation.ll6

Daring this second quarter of the century, the teaching
of art made 1ts greatest strides and gained its firmest
footing. The two chlef objeatives of art were avpreclation
and beauty of expression. Most educators of this perlod
realigzed that art had a contribution to make to the student
bteyond the acquisition ef technical skills,

Puring the war and the post-war decade, 1940 to 1950,
art aducation wss faced with the problemsz of functioning
with curtailed personnel for both research and tsaching,

and curtalilment of funds to support inquiries ané educational

113, Tyler, "Testing High School Art %ducation",
Design, Vol.44, No. 10, June, 19543, p.7.

114y, Todd, "We Need to “vnluate our Arts Trogram",
Edueation, Vol.86, No.6, February, 1946, p.383-.387.

116y, 1.Epdt, "Evaluation 1s the Goal®, Fdugation
Vol.66, No.6, p.J392-385,

115A.a.Lawranz, *Measurement in Art from the Vocational
Guidance Approach", Education, Vol,.86, No.7, March, 1946,
p.454-460,



IN THE SECOND QUART 'R OF THT CENTURY 146

projects., The art teachers who remsined at their poats

were overburdened with an additionel load of teasching and
committee work 2nd could not attempt creative or research
art agsignments unless directly related to the war effort,

In the war years, thé aress which showed incressed
activity were: art in wartime; art in inter-cultural
co-operation; sand scientific and philosophical studles in
aesthetics. In the post-war period, areas of greatest
activity were: art in general education; art in inter-
cultural understanding: and the art museum as an =sd4ucational
instrument,

The training of art teachers diverged widely from
the traditional “air-tight" subject matter courses once
the sole curriculum provinse of the would-be art teacher,
The modern art teacher was trained in the acquisition of
art skillas, in the understsnding of the problems of sducs-
tion, =nd in the attainment of an sducatlonal background
best sulted to interpret art on a functional basis to the

student,
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The basic prineiples, on which art education for
the high school student had been planned, were, that at
the end of his four years of study in art hs would have
developed 2 hetter knowledge of material things in the
vorld about him, and that his knowledge of art principles
would give him a dseper appreciation of the good work of
the ages and a worksble underatanding of art in its rela-
tion to his own life,

From 1900-1910, the manual training movement
gained new and broader aignificance in secondary education,
It was regarded not merely as a method of developing manusl
dext~rity in the student, but as & study which helped him
to think more clearly and to develop the habit of eeeing
things as thay actually were,

Henry Turner Balley's survey of instruction in the
fine and manual arts in the United States, published in
1909, gave a comprehensive picture of the place of art
education in the high schools at that time. Hs reported
on high schools of the traditional typs which prepared
the student for college into which art instruction had
been introduced. In the 620 schools coversd in the Baliley
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report, art was found to be elective in the majority of
the high schools of the United States.

Art sducation enlarged and diversified 1ts aress
of training =nd became an integrsl part of general
rather then speciel educsation, Drawing, originally
stressed as the chilef sctivity in art education, was now
but one smong many: painting, design, manual tralning,
the orafts, and art in industry.

The chief purpose of the instruction was to develop
in the atudent the power of appraciation of art as applied
to everyday living. The refinement of this appreciation,
the refinement of Judgment and tasts was to come in the
advanced yearz in high school after the proper foundation
had been 1sid Ain the esrlier yesrs of art educatlon.

The revialon of college-entrance credits by the
Committee on College Entrance Requirements in 1911,
which nermitted ten of the total fifteen required courses
to be rlactives, added impetus to the choloe of many of
the new courses now offered in the fileld of art toc the
high school student,

Many high schools by this date offered speclal art
coursesz with a professional or vocstional objective as
their poal., Clasges were conducted in the fine art of
painting, the industriasl arts of jJawellery, pottery,
costume designing, millinery designing, and commerclal and

mechanical 4rgwing and designing.
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Such orgsnizations as the newly formed Fedaration
of Arts, the Western Drawing and Manual Training Assocla-
tion, the North Central Aszociatlon of Collegos =znd
Jecondary Jchools, and numercus museums, gave moral support
and active encouragement to art in education,

Three major factors influenced and changed art
education: the widespread organization of Junior high
schools, the great strides made by vocational sducation,
and an increased interest in the theories and principles
of the study of art.

More clearly defined nnd differentiated aims were
avident in the plennirg of the art curriculum of ths
Junior and senior high schoolg., Art was a reguired sub-
Jeet in the junior high schools, and an elective subject
at the senior high school level, However, there was a
growing trend to urgs & course in art ampreciation as a
requirement for freshmen in gsnicr high schools.

By 1924, the high school student was offered
three general areas of study in the field of art: courses
in drawing and design related to industrial and constructive
work, including household arte; general art courses which
gave instruction in deseriptive drawing for all students
and speclal work for the ztudent with specilal interests;
and courses in hlstory and sppreciation of art which intro-
duced the students <to the great maasterpleces of art and
also pointed out to them galient charsmoteristics of styles

in furniture for home decoration,
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The junior high school perlod was recognlzed by
the teacher as essentially the "try-out" ovhsee of the
student's art education, It was, therefore, » period in
which the teacher endeavoured Lo conetantly evaluate
the capabilities and capacities of the student to achleve
the special aptitude and vocational objectives of the
program,

The effects of World War I on the high school
art of the period were to influsnce the subjeots chosen
for design; to emphaslze concentration on work directly
connected with the war; %o evoke widespread Adlscussion of
ert value; to make art education help to answer the demand
for leadershlp, spiritual growth, and intellectusl and
aesthetic maturity; to sxplaln the necessity for the care
and scientific application of color and for economizing
in ell areas of art in everydasy life,

The period beginning in 1924 was significant because
of the noteworthy contributions suthors and teachers made
to the great movement of art appreciation., The fundsmental
ovrinciples of art had not changed, but the interpretations
and applications of these principles evidenced numerous
cranges,

The Dalton Plan Introduced the lsboratory type of
teaching. The students who completed the year's work in
less than the presoribed time were given the opportunity

to apend the time gained on other subjects., £fficiency
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wss the slogan in this plan, with the objective of a
maximum of learning in a ainimum of time,

The trend toward the practieal application of art
education to other courses of study in the <tudsnt's
curriculum was avidenced by 1ts correlation with music,
drsma, geography, wmathsmatlcs, languages, mechaniocsal arts,
and@ nature study. Art continued ss s required course in
the Junlor high schools and as an electivs from the ninth
to the twelfth grades, The courses offired in art education
of the psriod fall into two brosd divislons: the gonaral
arts course wnlch stimulated the student's interest and
broadened his understaniing and appreciation: and the
special arts course which prepared the student for some
specific profession., The 2im of this latier course wzs
striectly vocsticnal,

The literature after 1920 reveal-d the increszsed
eaphasis that was being placed on the educatlional appreach
to the teaching of art rather than the "student centered®
concept sti1ll evident 2t the beginning of the year 1932,
Although creative =xpresaion in srt continued to recelive
attention, in the new art program stress was placed on the
slgnificance of the creativa effort in life-needs and
eocial obJectlves and on its educational value to thes?
ends, The curriculum offsred endzavored to incorporats
thle new trend in art ingtructicn in its relation with

socisl studles, home economics, and other rcotlivity progroms,
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The unit conception of organizing and administering the
art courses in the currioulum, elther as independent
subje2ots or in inter-relationship with other sctivitisg,
became the sceepted method of art aducation.

During the period of World War II, 1339-1945, art
education in America funotionsad under the adverse condl-
tions created by the advent of ths war. Curtsilment of
personnel for reaearch and tesching, curtailment of funds
to support inquiries asnd educational projects, and the fact
that srt teachers who remained on their Jjobs were often too
heavily burdened with added teaching and commlttee work to
acoept tagks without direct bearing on thelr regular or
wartime dutlies, were the major factors in ths “marking-time"
atmoaphere of American secondary school art sducatlon.

The three areas which shewed algnificant activity
during the war ysare were: art in wartime; art in inter-
ocultural co-operation; and scientific and philosophlcal
studies in asesthetiscs. In the post-war period, the arsas
receliving greatest emphasis were: art in gensral education;
art in internationsl understanding; and the »rt museum as
an sducational inatrument,

The courses of art study were formuleted around four
general topics: art as a presctical tool in war; art as a way
of 1ife; art in inter-cultural understanding; and art as an

instructional unit of the museum,
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The courses were planned to meet the needs of
both the average and the talented student. Art sducation
was offered to the average student to enables him to adjuat
effectively to his visusl environment; to function in hle
1ife and charescter as an integrating force that snriched
his 1iving: to help to motivate his interssts; and to
assist him in clarifying and organizing this thinking,

Yome teachers of the perlod employed evaluation
in art as the goal of their Anstruction, whereas others
ugad 1t chiafly as » couneelling device,

Mathod and professional skill in art became essen-
t121 qualifications for the efficlent art teacher of the
veriod. The temcher wes more than a mere hearer of lessens
or entertainer.

The art teacher had four predominant characteristics.
He was a man of learning. He was endowed with the yearning
for the education of man. He wes in sympathetic touch with
the world of man about him, and, he was a trained artist who
d1d his work with the skilful and intelligent hand of the
true artist.

The professional treining of the high school art
teacher, after 1910, stressed three essentlal elemonts:
seholarship, acquired from s sound background of culture
and general knovwledge offered in 2 good eollege curriculum;

theory, based on courses in pedagogy, rpsychology, anatomy,
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perspective, oolor theory, composltion snd practice teaching;
and practice, and partiocipation dsrived from courses in
drawing and painting, design, oraft work, modelling, and
home dscoration.

Collegas and universities offered courses for
teacher training in the theory and practice of teaching art
in the sesondary schools, community art methods, publiec
school drawing, industrial arts in edusation, methods of
inatruction in high school art and elements of fine arts.
In this training 1t was generally recognized that art could
nevear be taught by the a2cademic textbook msthod; that
sreative strength should be exerclsed, developed and
applied to definite and varied projects; that the teacher
should not only have natural ability in one ares of work
but a wide experience in many lines,

During the war and in the post-war period, art
continued aa a reguired subject for the junior high school
atudent and 23 an slectivs for the senlor high school.

An analysis of the teaching of art in this study
discloses that: art appreclation stands out as paramount
among the aims snd objectives; art remains an elective
study in the senlor high school; sound soholarshlp\was a
constant raquirement in the preparstion of th~ art teacher;
and ths extensive volume of subject-matter content, contin-

ually outlined in the art courses, remalned constant,
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APPLNDIX 1

OUTLINE OF WORK SUBMITTED IN 1909
BY

THE WESTERN DRAWING AND MANUAL TRAINING ASSOCIATIONl

Approximatsly one-third the time should be given

to representstive drewing and two-thirds to decorative
composition, constructive and decorative design, construc-
tlon and applied design.

a.

Plotorial. ~- Plant study (flowers, sprays of lsaves,

seed pods, atc.); object study (perspective); land-
scape, roof studles, buildings, ete., (pesrspective);
pose drawing; composition,

Decorative Compogition. -- Plant forms, object study,

landscape, pose.

B$oorgt1ve Degign. -~ Plant analysis (for the purpose

of design); conventlonalized plant forms; decorative
units, borders, surfaces, cornars, roeatﬁea, posters,
book-covers, ets; stencils -~ wood bloek printing;
historic ornament; arrangement of stralght lines, and
of stralght and curved lines; geometriec design; letter-
ing (printing), 1lluminating; schemes for interior
decoration,

Constructive Design, ~-- Deslgns for pottery, leather,
metal, book-binding, furniture, cardboard oconstruction,

textiles, etc.

Crafts. -- Fottery, leather, metal, book-binding,
furniture., (Cholece of one or more of the sbove crafts)

Applied Design. -- Design applied to ths ersfts and to
cardboard, textiles, etec,

lW.T.Bawdan, "Associations"”, Manual Treining

Magazine, Vol.l, ko.H, June, 1909,
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g. Illustration.

h. Talks on History of Industry and Art, on civiec
planning, domestic architecture and decoration.

1. Instrumental Bragigg to be given na needed to meet
the requirements of practical designing and
construction,

Note: Mediums used: Pencil, charcoal, watercolor,
erayons, brush and ink and a combination of
the pure mediums,
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EXAMPL:S OF TYPICAL COURSLS OFPLRED
IN THE PUBLIC HIGH
SCHOOLS1

Firat Year

Subjeats Studied: Simple lettering in the appll-
cation to cover, paga, postar, or card arrangemsnts

without decoration. Principles of decorative design in
two-dimensional and surface enrichment for patterns
related to speclal “center" to be developed,

Methoda of Study: Lettering: The ability to
letter with precision, clearness, and ease should be

acquired by every pupll., Plaln, wsll formed alphabet of
Gothic capitals should be learned. Fine card or page
arrangements would depend upen the happy proportion of
margins, page, and lettering area. The last area must
again be spread into well related parts of possibls

title, initials, dscoratlions, and text, Dagorative
Design: Design is first an arrangement of mags. These
masges may bs further subdivided, The formes and relation-
shipe of these masses and thelr parts and several kinds

of decorations of lines should bs studled and experimented
with, By such experiments abgtrazct units and other
decorative forms may be obtained. Masses, lines, or units
in balance or rhythmic relations produce borders, enclosed
decorations, or continuous surface pattern. Simple conven-
tional forms of buds, flower, leaf, or fruit should follow
the same use of abstrast units in more advanced problems
of a light nature,

Rgggigo% gheets: Elght carefully finished designs,
wall mounted an etiered with appropriaste Aistingulshing
titles, should be made during the year by every pupll.
These mounted gheats should measure, complete, about ten

by fourteen inches. These elght required shrets are left,
as to thely subject matter and general treatment, to the

1n,B.Farmum, "Present Status of Drawing and Art in
the Elementary and Cecondary Schools of the United 3tates®,
U.S.Bureau of Zducation Bulletin No.13, Washington, Super-
intendent of Documents, 1914,
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guidance of the teacher, They should 1llustrate adequately
the foregoing required inetrugtions, however, and be

ready for inspection when desired. Bush work is to be
selected from the regular class work of each student for
the year, and under no circumstances is it to be produced
under forced or spesoial conditions or worked up and
recopled from hasty sketches for exhibition purpozes.

An honest ostimate of each pupil's ability as shown in his
regular finished work i3 wvhat is desired.

Preservation of Drawing: “ach nupil ahould pre-
serve hig drawing individually in folder or portfolio. He
should be led to take pride in the completeness and excell-

ence of the set. Fach sel should be neatly lattered with
the student's name, grade, plate number znd date.

SECOND YZAR REQUIRED WORK

Represgntation
Objects to be Studied: Gylinaar£ cone, sphere, their
J

parts or combinations. Common objects of 2llied shapes
showing foreshortened circles, sush as Jars, vesssls,
vases, barrels, pails, dishes, ete., including such
important detalls as lips, spouts, handles, and feet.
Cube, prisme, pyramids, and parts and combinations.
Common objectives of allied shapes, showing fore-
gshortened streight edged forms, such As books, boxes,
tables, chairs, cabinets, ete,

Mgthods of Study: Drawings ars to be made from

aotual objscts in various proportions and at different
levels, both below and above the aye. Study of single
objests should precede group. Drawings should bes made
in properly accented outline. Profession of form,
correct perepective and construction sheuld be intelli-
gently studied and preserved. Memory drawings of the
foregoing objects in the wvarious proportions should be
constantly made and abllity developed te draw them

from descoriptions or direotions.

chuirgg Eggggeg Twelve well fashioned sheets,
measuring about ten by fourteen inches, are expected
from eagh pupll at the end of the school yenr for
supervision, together with the practice or other
ghoeets 58 may ba related %o the same. These sheets
are not to be espesolially prepared for this purpose,
nor redrawa or elaborated upon under forsed or
unusuel conditions from incomplete or unsatisfactory
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sketches or material. They are to be selected
from a large agsortment of regulsr year's work
of the student, to serve as a standard of falr
Judgment of his ability.

Materials: Pencils, crayon, or charcoal.

arva Drawings: As stated under Design,
firat year perilod.

THIRD AND FOURTH YEAR GENSZRAL RECOMMENDATION3

The student will, at the beginning of the third
year, elect either design or representation. The elected
will beo pursued throughout both years.

Decign;:

Objects Studied: The genersl fleld of design touched
upon in thes first ysar should be intensively developed
during the third and fourth ysars. The work should
inelude: 1. Design for objects of thrse dlmsensions
where they may be desirsble in connection with the
*center" to be developed. 2. Surface enriohment of

a more advanced type than vreviously studied, 3. Ad-
vanced lettering and arrsngements for books and allied
subjects.

Methods of 3tudy: Constructive Degign: The principles

of design asz related to constructlion are to be intslll.
gently studied and applied in the constantly enlarging
eircle of possibilities that open to the student. The
effect of mechanical methods, of strueture, and of
different materials on design as 1l as the necessity
for the usa or purpose of the oblect controlling its
form, nmust naver be lost sight of. Wxamples of the
best historic and modern design should bs shown in
printa or other reprodustions, and wherever possible
inactusl objects. Articles of distinet interest con-
nected with the astudent's 1ife should form the sublect
matter of the course, and the products should so0 far
as possible, have 2 values to the student ocutside the
mere study put upon it. Decorative Design: Design
for the flst or for surface enrichment ghould proceed
during this courze with the production of patterns

for use in leather, textiles, shset metal, wood, ete.,
in their simple forms. The best precedent in each of
thess crafts should be adhered to by the tescher and
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precision of workmanship, distingulshed by simpls
motifs executed with great care, should be encouraged
inatead of atltempts by marked originality of elabora-
tion., The Amportant and preventance of convention-
alized forms in design should be %aught and the sub-
Ject developed end practiced in simple forms in the
above problema. The "center" chosen may ba different
from that followad in tho first y -ar. Lettering: In
tha fi=ld of lettoring, the development of good
alphabeta should form s basis for s’vanced problems
for covers, pages, po-.lL~-rs, cards, announcements,
book plates, ete, Such work should also conmbine

with preceding docorsting ,roblems in a varlety of
ways.

Required Work: Ths finlshad work of these two ysars
should include eight sheets a3 a minimum requirenment.
Treatment of home interiors forms a variety of vroblems,
first, in sechemes of suacing and color for the =nclosing
curfaces of the room; second, for th: furnlture; third,
for the hangings and simllar ussful articles.

Representation:

ObJleats Studied: Advanced representation in the third
and fourth years should cover the subjacts of still

1ife; nature forms, including fruit, flovers, vegetsebles;
botanicel and blologlocal specimens; cases of historie
ornament or thr antique, The medlum employed may
include pencil, charcoal, crayon, wat-r color, or

ink.

Methods of “tudy: The study of advanced representation
should be nursusd with a greater anpreclation of and
more earnest effort to excal in careful draftsmanship,
truth of values, correct rendering of color, sand in
general, a more mature and sympathetic treatment of

the subject than was possible in the previous courses.
Examplees of masterly drawings by artists or studanta,
in original or reproduction should constantly be in
view as inecentives to high tachnioal afforts.

Niequired cheotg: The two yeare work in this subject
sust produce elght large, well executed sheets as a
minimuz requirement,
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Pregervation of Drawingg: Drawings in oither of the
coursse of the third or fourth year should be
preserved, mounted, and lettered generally as
specified under first year's work. The advanced
nature of th= letter work, however, ghould be
evidenced in the greater care and refinement of 1its
final presentation,
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GAINT LOUIS, MISSOURI, COURSE OF sTUDY!

Subjecte to be Taught: (General Courss for all High Zchools)

Objeot Work
All 3till Life Ctudis
Flant life ftudies

Lifa YWork

Juman Filgure
landscape

Qut of doors, including buildings, rough studles,
streaet scenes, landscapes, ste,

Design -- both decorative and construoctive, lncluding
actual making of things.

Collectiong -- the collections of art pottery, draperies,
books, casts, showing ornaments, art Journals, alphabets,
(ona gt for each teacher), initlal letters, examples

of designs, Japaness booka, printe, reproductlons,
reproductions of pencll and ink skstehes, and all
materials belonging to the school should be where the
student may have acecess to them and make use of them.

Design

Throughout the four years course, the aim should be
to give tha pupils an understanding of the underlying
principles of good design, and the abllity to enjoy and
appreciate good desizn when thay see 1t,

Mathods of Work

Pencils and Charcoal: More time should b given to
-encil work than to charcoal.

Landsgape: In addition to tha work in landscape using
water color alone, vary interesting eoffects can be obtained
by making studies using charcoal and flat tones of color
over 1it,

IR.B.Farnum, "Prezent Status of Drawing and Art in
the Elementary snd Secondary -“chools of the United Gtateg®,

U.J.Bureau of "ducation Bulletin No,.13, Washington, Superin-
tendent of Documents, 1914,
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Water Color: All water color, aexcept design, is
© be Aionas on wet paper. No ogaque colors should

be used in representation (still 1life, plant studles,
landscape, atc.) on wet paper,

Vorking upon the same atudy or exerclse along any
of the lines of work planned, should be continuad
only long enough for each pupll to have made a
sufficient effort to carry out the idea of the
exerclse.

Talented pupils and those that work very rapidly
should rill tha time by doing more of the same sort
of work. In sketaohing, studies may be done from
different points of view,

Fach pupil should write his name, c¢lamas and date on
all papers and pleces of work when completed,

Materials:

Helps in Lessons and Poslign: Japanese books, textiles,
1llustrations of surfage, borders, units (rosettes,
bilatarals, rediating designs, simple complete units,
~lements and combinations) should be solleeted and used in
leassons in deslign.

Plsnt Studies:; Plant studles should be kept fresh and
be arrangsd artistically. 0Olsassas of wet sand will
keep the plants fresh long onough to work from. The
arranging of plants should be part of the pupils’
tgalnlng as well as making sketches and studles from
them,

S8hadow B t All studiass requlring backgrounds and
involving %ﬁa study of light and shade, should be
arranged in shadow boxes,

Hodels: upan Figure: In the latter lessons, = great
denl of interest will be added by interezting costumes
in the study of the human figure,

53111 Life: Specisl attention should be given, in the
compogition of groups of still 1life., To color combina-
tions, both in regard to the objecta themselves and

rlao to the background against which they are arranged,
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The form, site, texture and arrangement must be consi-
dered in relation to one another.

Studies muet be placed both above the eye and

below the eys, much greater proportion of time should
be given to the studles placed below the eye,

First f of the rst
I%lfoulng five weeks for incideatal interruptions)

Yae
1. Design - Lesding Prineiples ..........
g. let stud’ - Pﬁncil ** ®r a0 RN 5
3. Object S8tudy - Peneil ....... Ceaeaeaes 4
4. Qut-of-door Btudy .........cc0cccvunns 1
6. Life - Human Figure ............... cee 2
6. Domestioc Art ............... ... ‘e 1l
%&WM

Allowing five weeks for incidental interruptions)
1- DGIIEB-BIOQK Print I N EEEEE NI I WY 4
2. Plant study - Charcoal (full values) . 3
3. Objeos Study - Charecoal (full values). 4
‘n out-@f—dOOP at“dy L R L B A S ) L) 1
6. Life - Human figure ..... Cevenas ceaene 2
6. Domestic Art ................. Cee e 1l

p f of ¢t econd

Allowing five weeks for incidental interruptions)
1. Clay Modelling ........... ereceen ‘oo 4
2., Plant 8tudy - Water Color ........... h
3. Object Study - Charcosl (full values). 4
‘. Wt-ﬂf—-dﬂor Btudﬂ' L 2L I B IR N A N TR B N S SRy 1
5. Life -~ Human figure ................. 2
6. Domestic Art ...... e car e l

Seoon f L 8 n

Allowing five wesks for inacidental interruptions)

1; cl” ”0d.111n8 LA L N A B RN I A A N BN I S 5
2. Plant Study - VWater Color (full values) 3

3. ObJeet Study - Water Color (full values) 3
4, Qut-of-door Study ........... besinrane 1l
5. Life - Human figure .................. 2
8. D@ﬂﬁﬂtic Mt L I R R A A I . P Y 1
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g £ h
lowing five weeks for incidental 1nterrupt%ons)

Art History - one single period a week ...... 15
All other subjeocts counted in weeks of four
periods eash.

l, Design - Leather ...........c000un.. 6

2. Plant Study - Water Color (full values) . 3

S. Object Study - Water Color (full values). 4

4, OQOut-of-doer study ............ . . 1

5. life - Human figure ......... Chaes e . 2
ond 0 third

Allowing five weeks for inel antal interruptions)

Art History - one single periocd a week ..... 16
All other subjects counted in weeks of tour
periods each.

1. Design - Leather boek .............. 8
2. Plant Study - Water Coler (full valuas) 2
3. Object Study ~ ¥Water Coler (full valuel) 4
4, Out-of-door Study .......... cseaceans s . 1
5. Life - Human tiguro ...... Ceeaen Ceteven 2

Firgt half of ¢ fourth
(Allowing five weeke %ar inoidental interruptions)

Art History - one single period a week ..... 15
All other subjests counted in weeks of four
periods each.

1. Metal work - Bowl ............ - i)
2. Plant Atudy - Water Color (full values) 3
3. Object Study - Water Color (full values). 3
4, Out-of-door Itudy - Charcoal with

water-color ....... 2
8, Life ~ Human figure .............o.vnuus . 2
WMML
Allowing six weeks for inclidental interruptions)
Art History - one single period a week ...... 14
All other subjects counted in weeks of four

periods sach,

1. Metal work ........c.iiiiienrinennnnnn ‘e ]
2., Deasign - stenedl .............. 0.l 4
3. Plant Study - Water Color (full values) . 3
4, Life - Human figure ................0... . 2
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Art History
Third Year
I. A t Mid
Noeks
1. Asayrian and fgyptian srchitecturs,
sculpture and painting ............. cenee 4
2. Greek archltecture, sculpturo and
palnting ..., ... i e 10
3. Roman architecture, seulplure and
pRINtINng ...l Ciaee 8
Pagan and enrly Ohristian art
4, Saracenic architecture and dscorztion ..... 1
5. Byzantine, and Romanesque architecture,
sculpture and painting .............. 3
8. Gothic arschitecture, sculptura and painting 6
Fourth Year
II. Rensal M ;1
1. Art in the thirtesnth and fourteenth
centuries ...... .o st escrianene e 2
Seulpture precursoru ‘of Ranaissance
Beginnings of paintings
2, Art of the fifteenth century ............. .o 3
3. Art of the sixteenth and seventeenth
centuries ...... P . 7
4, Renalssance in Germany .,...........ceee.unn 2
6. Renalssance in Svatmn  ............... ..., 2
6. Art in the Netherlands, 1nelud1ng engraving S
7. Modern art, Freneh, German, Bwedish, Duteh,

Ameriean cs s eme e ranenean e wrereae

10
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LOS ANGELES CALIFORNIA, HIGH SCHOOL
&oursE oF sTODY1

General Notes:

The outline is not arranged according to the order

in which each teopic is to be presented, but according to

the

amount of time to be glven,

Work from prints and out of door study must be

arranged sccording to weather, material that can be
obtained, etc., and should de done whenever all conditions

are

favorable. Throughout the course, growth and develop-

ment -- in finished work -- should be the aim,

The time allotted included all preliminsry work --

that 1s, all practice work done by the pupil in the
development of the lesson by the teacher.

the

The amcunt of work done in the allotted time by
average pupil should be the measure of the amount of

work to be accomplished.

Art

: 7The purpose of a course in art 1s to
attain the artistic habit of mind; to cultivate appre-
ciation and enjoyment of the beauiirul b{ observation,
by reprodueing what 1s seen, by cultivating the imagina-
tion through evolving new creations, by helping students
to acquire a sense of power through skill in technique
and a knowledge of the prineiples of harmony of color;
to utilize in the practical affalrs of life their tech-
nical attainments; to give labor aesthetiec expression;
and to assiat in ralsing the standard of ¢ivie art in
the oommunity,

the

U,8.

IR.B.Pnrnun, “Pregent Status of Drawing 2nd Art in
Zlementary and Seeondary Schools of the United Stntes",
Bureau of Education Bulletin No.l1l3, Vashington, Super-

intendent of Documents, 1914,
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g%ggg: The scope of the work in art in the high
schools includes practice in handling the different
nedia of artistic expression; plctoriasl representa-
tion of objects within and without the classroom;
studles from life; deslgning; 1lluetrotion; domcstie
deeoration; olay modelling; appllied art work in wood,
metal, and other materials; art hietory =»nd art appre-
clation, either by laectures or by the study of text,

Mathod: In teaching pupils to see with understanéing,
to do without loss of individuality, to repeat again
and again without Aiscouragemsnt 1in order to acquire
ek1ll, it 1s necessary that the teacher ba master of
many methods. Variety of methods as well as of work
is necessary to bring out the different powers of the
individual. To bsoome adept in developing & love
for proportlon, rhythm and harmony in different puplls,
a teacher must approsch them at different angles and
with different methods, with the ides of thought in
the conception, delight in the work, snd adaptation
to purpose and environment,

Object Drawing: Slmple groups in outline, color
schemes 1n flat tones; perspective
o:tltne gtudies from booka, boxes,
ote,

Plant Btudy: Flower, seed pods, etec; composition,
decorative tresatment,

Landscape compogition,

Coleor: OGolor charts, ceclor schemes, making of color
book.

Dealgn: Vork from plant atudy of previous term;
bloek printing, stenclls; apply to simple
articles of uge,

Picture Study: Landzcape compositions applied to
book covers, etc,

Color: Color schemes, complementary and analogous;
study of color prints; spplication of color
schemes.
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Degign: Study of space relations, applied to
articles; abstrsot probléms developed from
plant study; atencils.

Object Prawing: Proportion; composition; versnectiva.

Plant 8

Lettering

Optional: Design in connection with speclel work;
applied art.

Plant Study
Degign: Space relation; space f1llling.
Lettering

Applied Ars
Optional: Design in connectlon with special work.

Freehand sketohing: Perspectlve, interiors and

exteriors, or design for special
vork.

Object Drawing
Compogition
Lettering

Historic ornament
Design: Invention and adaptation

Applied Art

Cast and pose drawing

Figure gomposition, decoration
Higtory of art
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All Historic ornament
Degign: Constructive and decorative

Applied Art

Bl2 Continue Bll

Al2 Histor Ars

Applied Design
lied Art

Pomegtiec Art Outline

BS Design: Spacing, tucks, ruffles; for outline,
darning, couching, ete., applied to simple
bag or border.

Coler: Complementary and anamlogous sochemes;
freeshand sketohes; proportion; composition.

A9 Design: For needlework, soallops, French embroldery,
applled to towels, walists, dollles, etec.

Coler:

Froehand sketcheg

Bl0 Design: For needlework; lomg and short, solild;
pillow top; costume design.

Color: Intariors:; home plans

Al0 Design: Lettering and monograms, applied to house-
hold linens.

Costume design

Color schemeg
Home plans.
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TYPICAL ART COURSE COMBINING
SHOP WORK AND DESIGN1

Desipgn

Designs for objlects to
be constructed in the
shop by turning

a) Betwesn centers

b; Face Plate

¢) Combinations

Designs for rectangular
obJects

S5tudles of proportion
Designs for stools, tables,
etc., combining turned
and rectangular forms

Dasigne for personal
use-- book plates,
envelopes, lettering, etoc,

Perspective Drawing

Cylinders - Foreshortened circles
Forms showing beautiful curves

Relation of working drawing to the
perspective of oylindrical and
conical forms., Level of the eye.
Relation of axes of gylindric or
conie forms to the long dizmeter
of the ellipses.

Turned forms, wheels, machinery.

Foreshortening of rectangular
surfaces
Convergence of receding parallels.
The vanighing point, level of the
sye. Simpla measurements of
relative sizes of objects in
drawings. Parallel perspsctive --
street rooms, objlects.

Angular perspective

foreshortening three dimensions,

two or more vanishing-points, drawing
from large objects, corners of the
room, buildings, ete. Relatlon of
perapsctive to working drawing.
8ketohes of objleats from the

vorking drawing. Simple light and
shade.

1M.A.Bhaehan, “The organization of Waahln%ton Junior
High 3chool®, The High Schoeol Journal, Vol.3, No.?,

November, 1920.
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Deaign Perspective Drawing
Dealgns for architeatural Perspective from plan and
detalls such as gates, elevation of architaectural
doorways, or simple detalla.

porches,

Plan and elevation.
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PENNSYLVANIA COURBE OF STUDYY

First Year

Principles Tmphasized

Harmony of shsapes, subordina-
tion
Unity

Lines of Growth
Foreshortening
Rhythm

a) Repetition

b) Size

c) Direction

4) Curvature

e) 3hapes (including

a,b,0,4)

Subordination
Balance
Perspective

Color

Variation

Typisal schemes

Methods of producing
harmony
Methods of producing
fine qualitles

Color rhythm

Composition
Unity
Subordination
Balanee, etc.

Tonlcs

Envelope design, page for
gorrelator, heading for
gorrelator, nature drawing

Borders

8urfage patterns
Designs in circles
Deslgns for pottery

Nature - Leaves

Flowers

Birds

Landscape composition
Deceorative composition

Belections from photographs
Window sketehing
8till-Nfe a)from the objects
b)oompositiona
Color aharts
Hues
Values

Intensities

Typical schemes

Qualities

Decorative compositions

Desgignea

Celor sohemeg in nature

Drawing for illustration of
literary selections

Out-of-door sketohing

1?annsylvan1a, Department of Education, Coursge of
Study in Art Education, Yemrs I-XII, Commonwealth of Penn-

sylvania, Harrisburg, 1923.
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Second Year

Principles Fmphagized

Compesition
Methods of emphansis
Unity
Lettering--Spacing
Form and style

Persgpective
Parallel
Angular
Agtion and structure of

the human figure
Coler harmony

Firgt Year

Technigue Zmphagized
lLettering

Pen end Aink

Pencll outline
Detall drawing
Direct brushwork
Hand modelling,clay

Painting with underglaze
color

Chareoal
Chalk and chareoal on
gray paper

Toplog

Out-of-door sketching
Decorative composition

Book plates
Pages of lettering
Page designs for annual

Roada, rivers and rooms

Boxes, furniture, rooms,
bulldings

Poge Arawing

Book 1llustrations
Room interiors
Posterg

Hature drawing

Refersnceg

Book covers
Page desligns
Posters

Anclent and modern lsttering

and 1lluminating
Sclentific drawings
Degligns;

a

) Greek fret, Greek colonnade,

Dorie frieze

b) Indian designs, Glotto's

tower

¢) and 4) Anthamion, Palmette,

Lotus
e) Parthenon frieze
Santa Barbara
Madonna of the Chair
Shaw Memorial, etc,
Greek vages

Picture by Millet, Corot, Inness

and others
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Tegh Emph

Pencil outline
Flat tones of main values

Use of water color
Flat washes of color

Charcoal
Water oolor

Second Year

Iechniques Emphapized

Pencll

Crayon

Pen and Ink

Work for reproduction
Zine etohing
Charooal

Penoil

Pencil

Chalk and Charcoal
Colored srayon
Water colors

193

References

Piotures and magazines illustra-
ting the use of perspective
principles in all drawings

Prints, pottery, costumes, eto.

Pictures

Textiles

Piotures

Rgfsrences

With pen and ink - Hall
Pen drawings - Magainnis
Books and magazine illustrations

Plotures

Photographs

Illustrations of modern
engineering

Conetruction of the human figure -
Vanderpeol

Plotures - drawings
Picturas
Textiles, ete.
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Function is Utilitarian
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APPENDIX 7

LOS ANGELES CITY HIGH YCHOOLS
COURSE OF BTUDXY

the Study of an Objlect whose Primary

Purpose or intended usne
The material
The toels used rnd the form of gonstruction

Fitness of the object to its purpose

Fitness of 1ts form to 1its material

Fitness of 1ts decoration to material and functioen

Influence of the tool and construction upon the
degoration

The refinement of the proportions
Beauty of lines and shapes

The enrichments of the object. Do they enhance:
a) Form

b) Function

¢) Materials

4) 8Btructure

The decorative motives

The Amagination ef the designer

Unity of the whole

a) Order in variety

b) Consistensy in treatment
¢) Harmony of colors

Quality of Workmanshlp

Your own responae: Do You derive vlemsure from this
object? In what way? WVhat do you imagine might be
the feelings of the one who uses suoh an objeect? Of

the

one who made it?

c

lLog Angeles Board of Education, "Visual Arts",
Study Monogr los Angeles City High Bchools,

oard of ¥duoation, 2
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An Outline for the Study of a Plasce o;;ggg;nggzg?

1. Subject

2. Charagter

A, Relilef
B. Kound
3. Purpose
A. Decoration of architecture - exterior or interilor -
landscape

Commemoration
Expression of Form
Expression of thought or feeling through form

B.
cu
D-
4. The soulpture's language:
A. Modelling
Clay
Yax

B. Material
Stone
Wood
Marble
Eronge
Ivory

C. Composition
Lines from different pointe of view
Suggestion of solidity
Light and Shade
Buggestion of textures
Treatment of details

5. Your own response: Vhat does this piece of sculpture
mean to you? What is your Judgement of the artistic
quality of the lines? the shapes? the play of light
end dark? the 1dea expressed?

An Oytline for the Study of a Bullding®
1. Location and climate

2. Purpose:
Temples: Individual worship; general meetings

2w,0,Whitford, "Brief History of Art Kdueation in the
United States", Zlementary School Journal, Vol.24, October, 1923,

3H.T.Balley, "Art Education in Clevelsnd®, Art and
Arghitecture, Vol.16, October, 1923, ’
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Theatres

Residsnces

Public Bulldings
Commeroial Bulldings

3., Material:

Why?

Manner of covering openings or apaces:
Lintel: plain; cerbelled
Arch; Round, pointed; horseshoe

4. Plans, elevations, and perspesctive views

5. What do you think of the proportione of the bullding?
of the decorations?

6. Doee this building srouse any emotlion in you? If so,
what?

An Outline for the Study of a Plcturg4

1. Look at the picture. Remember that no reproduction can
give the full effect of the original,

2. Subject -~ the dominant interest:
A, Peopls
a) Portraits
b) Inmaginary
¢c) Combinations

B. Animals

C. B8till-life

D. Landscape
a) country
b) city
¢) marine

3. Bsekground or setting: The subordinate intaerssts
A, How does it influence the picture?
B, W¥hy was this background chosen?
C. The time of day, of the ysaer; lighting; atmosphere,

4¥alter Sargent, "Art Courses 1n High Schools”,
3chool Review, Vol.22, No.2, February, 1916, p.107-118.
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The artist's purpose:

A,
B,
c.

The

Degoration
Instruction
Record
a) Facts
b) Aesthetic impresslons
(1) Illustrations (story?) reli-ious, histo-
rical, allegoricsl, mythologioal, literary,
incidental
(2) Portraits (personality shown how?)
(3) Appearance ?ahy, appealing?)
(a) actual
(b) imaginary
(c) any subjeot

artist's language: how has the artist acocompli-
shed his purpose?

Composition -- How is the lins-character balance
central theme supported?

Mass~arrangemsnt harmony

Color - quality and rhythm relatione

Technique -~ Drawing Note different require-
Golor ments of etching,
Textures painting, eto.
Brushwork

Your own response:

A.

Intellectual;
Yhat doss the pleture tell you?
Depending largely upon your supplementary
xnowledge, partly uron your convictions and
beliefs
.Aesthetic
What feelinge do you get from the plcture?
Depending partly upon your own sensitivanasg
to relations of lines, shapes, tonss, snd
pertly upon your own adility to yield to
the influence of the pioture.
Doas the plicture stimulate your feeling of rever-

ence, ave, Joy, calmness, enthusiasm, love, hzte?
Wnat 4o you think would ba the effect of seeing
this pioture frequently?
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SPICIALIZED COURSLS OFFERED BY
SOME OF THE LARG:R CITIZ8 IN THz U,8.%

Acadenic sourse: In all academic divisions of the
high schecls pupils were required to study drawlng for
two years, two periods a week. The first year was devoted
to the subjeot of applied design. Decorations in color
vere made for application t0 a variety of materials, and
in a lerge number of classas, perticularly in girl'e
schools, designs were worked out in the materlals them-
selves, In the second high-school year the required work
consisted of representative drawing done in outline from
familiar objects.

Commeroial course: In the three-year commerelal course
offered in varicus citles, dreawing was a required subject
only in the first year, two periods a week. Puplls were
required to study lettaring and later to meke a varlety
of slgns, ~dvertising cards, ete., as a practlcal applica-
tion of the alphabets learned.

Fourth-year Elective courses: fipecial forms of work

ware offered n3 & one-year course in the fourth high school
year on a basis of five periods a week, with five additional
periods of home work, Six Aifferent subjects could be pur-
sued in thia fashion by high schools whioch organized clasaes
for this purpese, The subjects were: Applied design, tech-
nical drawing, commercial design, interlor decoration,
history of art and mechanical drawing.

Three-Year flsctive Courge: The three-year elactive
course vwas offered by any high school which desired to
organize olassaes for this purpose, The work was presented
on a basie of five perlods a week, with five periods of
home astudy *hroughout the three years., This presented art
as so-galled "major" subjeet., In the first yesr representa-
tive drawing was studled from a large variety of nature
forms and in a different media: Pencil, pen and ink,
tempera, ste. In the 2econd year the atudy of color was
purgsued, and later, the principles of design. A number of
vary carefully axeouted plates were required. In the third
yoar the work wasg differentiated to meet the needs of the
high school and could be offared as applied design, interior
decoration, ate,

1ly, Sargent, *Art Courses in Hi

h 3 ]
Review, Vol.24, No.2, February, 1918, gh Hehools®, School
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Industrial-art courses This course was organized
only in the Washingten Irving High School of New York,
It offered to girl students sn intensive course of
training for professional work, The course was thres
years long. Uix periocds of drawing each week were
required in the firat high-school year, and twenty
periods in esch of the second and third years. The
firsgt-year work and the first half of the second-year
work was in representative drawing dones from a large
variety of models in different media., In the second
nalf of the second year, the prineciples of color and
design were studied; and in the third year, the puplls
could slect to study commercial design, costume 1llustre-~
tion, or textile design. The elected subject was pur-
sued under very careful supervision for the entire year,
and the student who desired to do so could further
elect six monthg' postgraduate work in the school. The
obJeet of thils course was to furnisgh practical designers
for the trade, and the placement buresu was successful
in securing positions for practlesally every graduate
who wighed employment. These professional courses
vere under oconstant scrutiny by representatives of the
trade, and every affort was made to prepsre the students
to meet the conditions required in the art industries.

One-year Course of Art Apprsciastion: The gzeneral

purpose of this course was to present Ain simple Torm the
principles in such manner that the learners should become
increasingly szensitive %o the asathetic elementas of their
surroundings. The punll was taught that art is a
practical and neceasary thing and that no one can escape
from displaying taste, or the lack of it, The pupils
learned that the principles of art are universally avplic-
sble in the dally round of exlstence, an’ that what is
called "art appreciastion" wes only a brief way of des-
cribing the sapplication of thess vrineiplss to all forms
of industrial and fine arts,

This course was given in tantsative form in ths
school year, from 3eptember to June, one period a week.
All pupils who could elect the work were invited to parti-
cipate, then an sxperimental olass was organized. Ihe
eventual purpose of the course wag to offer the work as
a requir:d subject in the third high-school year.

The work con:isted of weekly t=lks on "art appre-
ciation® with abundant 1llustrative msterisl offared in
the form of pictures, photographs, lantern slides, and
blackboard sketehes. The students elthar took notes from
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dictation or were given notes in hectograph or othar
form, which thay could copy into thelr notebooks and
1llustrated by coples of thse drawing mada on the black-
board by the teacher and by clippinrsz cut from the
newspapers and magazines, with graphic comments

written under them by the puplls,

The atudents were required to recites upon thelr
notes, elther in the form of a brief recitation weskly
or every second or third week.

The first term's work was confined to the explana-
tion of the prineliples of design, and color, and the
application of these principles to dress, interior
decoration, industrial and commercial ar$., The second
term's work dealt with the application of principles to
raintings, sculpture, and architecture., Mugeum vigits
were strongly urged, and pupils were required to make
not=s of the mussum work visited and to incorporate
these memoranda in their notebooks.
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ART COURXZ3 QFFuRwD BY
BOSTON UNIVERSITY IN 1916t

Mechanical ~nd Projection Drawing: This courss
is intended primarlly for teachers ln secondsry schools.
The recent inclusion of mechanical drawing among the
subjects in which examinations are given by College
Zntranee Examination Board makes 1t desirable for many
teachers of mathematlcs or selence to glve courses 1n
this subjJect to ocandidstes for these examinationa. Also,
in meeting the demands for industrial or voscational
education, the schocls find that drawing as a graphlc
language 1= fundamental to other studies.

The course will, therefors, be planned to give
not only the techniscal information and tralning needed
by teacharsg, but opportunity also for discussion of
methods and ralative values of topics. While previous
exparience in mechanicsl drawing is desirable, it is
not necesszary ......

lBoston University, Bulletin, 1916-1217, Vol.5,
Part 2, Boston, September, 1916,
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IMMEDIATE OR SPRCIFIC OBJECTIVES FOR
CONSIDERATION IN DEVELOPING CGURSES
IX ART SDUCATION ACCORDING TC WHITFORDL

1. Aecquiring gr%;tgg; knowledge: CGuldance in factual
raterial or learning produets. Xnowledge and under-
standing of the fundamentals of art and the use of
this knowledge in everyday life.

imulating keener observation enjoy-
ment by providing wide experience in art through
use of visual material, that is, appreciation of
beauty, Creating a dosire to pessess beautiful
things through contsct with good art,

3. Davelopment of tal tech : Judging, analyzing,
and evaluating as a consumer (problem-solving techniqus).
Developing an ability to meke dlscriminating Judgments
with regard $to art quality as used in one's environ-
ment, Developing originality, invention, imagination,
and the like,

4. Accuiring general habits and skllls: (a) Discovery of
aptitudes and talenta: providing opportunity for
activitles so that puplils may discover their special
abilities. (b) Expression: developing the ability
to express their ideas in oreative form. (o) Bkill:
providing experlence for developing a 1limited amount
of skill in the use of certalin art materials. This
experience might result in original creative ard
aotivities or in the successful use of materials
already oreated, as, for example, the correct assembly
of objJects and materials in homs furnishing, in dress,
and the like., This result may be interpreted as the
;cquiring of right habits and useful gkillg in

iving.

ly,G.vhitford, "Changing Methods in Art Sducation®
Hehool Heview, Vol.él: KHay, 193%. on
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COURSE OF STUDY 1IN
JUNIOR AND SENIOR HIGH SCHOOLS,
JEPFERGON CITY, MISSOURI

A. Objectiveg for all pupilsg:

1., To develop his capacity to enjoy hig surround-
ings by making him consclous of their beauly
as voll as of beauty in the productions of
great artists and craftasmen.

2. To increase his Judgment and taste in regard
to what constitutes beauty in his possessions
and surroundings, eand to arouse his desires
to make these ag beautiful as possible.

3. To have such experience in creative work, and
in selecting, arranging and Judging finlshed
products that he may:

a, Have the pleasure which comes from
even the simplest experisnces of
thls type.

b. See the possibllities of art as a
factor in many vocations or as a
vocation in itself,

¢. Develop an interest in art processes
end in the llves of art workers as
well as in finished products of art.

B. Cbjeotives for talented pupils (in addition to the

above objectivesg):

1. To develop a thorough knowledge, Judgment and
appreciation of workmanship and of finished
products in various filelds of art.

2. To aocquire a knowledge of vocational opportuni-
tles and rewards in art and related fields.

lMissourl Department of Sducation, Courses of Study
n Ju 4 Sen High Seh , Bulletin No.l, Jefferson
ity, ¥o., State Department of Education, 1925,
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To have sufficisntly broad technical experlences
as to lay a good foundation for a future
specialization as well =g to afford a basis for
intelligent choloe of a field in which to
specialixe.

To have, when he has ahosen his apecial field,
a somewhat more intensive study of that fleld,
in order to confirm his cholce and develop his
1desls of hig future work.
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STATEMENT OF OBJECTIVES FOR ART
ACCORDING TO THE
FEDSRATED COUNCIL ON ART EDUCATION
1934 - 19351

I. The two chief objectives of education --
to ald the dsevelopment of each individusl and each group
to the maximum use of thelir capacities, and to foster
the development of democracy by the practics of it in
schools -~ are served by the artas. The arts, well taught,
involve freedom of ldeaa, of choice, of discussion, of
action, limited By the requlrements of the situation
rather than by externally imposed values and methods.

II. The arts give a wide range of opportunities
for learning by doing.

ITI. The arts offer natural opportunities for student
and teacher to think together on individual problems,
Success or fallure is immediate. It 1s not a matter of
credit-points, It is obvious and concrete in the work and
in the feeling of the worker.

IV, The arts offer such a large number of media
that all people can find understanding, expression, satig-
faction, and guccess through the use of them ...,

V. VWork in the arts involves the whole person,
through the use of them ....

1H.H.Gilas, "Travele of a Curriculum Assoclate

Among the Secondary Schools", Educational Reaearch Bulletin,
Vol.17, Ro.8, November 16, 1938,
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WAR-TIME NEEDS A3 LISTED BY FOX! AND XIRBYZ

THE POSTER AND CARTOON

DESIGN

Physiecal fitneas -- health advice, dlet,
exercise.

Bafety VWarning -~ information.

Conservation and best use of food-stuffas and
materials.

Precautionsry advice -- “what to do" information.
Instruction on behavior in emergencles.
Dramatizing the *Four Freedoms'.

Encourasging purchase of War Savings Bonds and
Stamps.

Promoting the salvaging of rubber and metal
scrapg, cardboard, paper, and other materialsg
needed by war industry.

Morale and stimulation.

Waranings aboutl esplonage, sabotage, enemy infil-
tration, loose talk,

Thought, plan, imagination in the design of war
industry, camps, hospitals, homes, raid shelters,
and factories.

1l.$.rbx, Ihe Uze of Art and Articles in Timeg of

War, Cleveland, Cleveland Huseum of Art, 1942,

2C.V.Xirdby, “Art Education to Meet Present and

Future Needs", Eduoation, Vol,83, No.l, December, 1942.
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SRAPHIC
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Design to improve the appearance of all working
and living quarters.

Design for military uniforms, economic civillan

garb, and insignia, such as armbands, bannsrs,
nedals, and others.

Devalopment of fundamental skills; introduction
to ocaupstion,

Ablility to make home repaire and the renovation
and pregervation of home equipment,

ARTS

Maps, charts, graphs, dliagrams, and other drawings
for instructional purposes.

Descriptive drawings of war equipment and
materials, camps, homes, shelters and other
projects.

Camouflage concealment.

MzDICAL ARTS

ART AND

Drawing -- operations, wounds.

Plagtic surgery and sculpture in restorative trest-
ment of injuries.

Occupational therapy for re-adjustment of mind and
body, and general rehabilitation.

CAMPG
The value of improved sesthetic conditions.

Recognition of men in camp with artistic interests
and abllitles.

Provide instruction in arts and orafts.

Zxhibitg of art from within and without,
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Mural paintings for social centers.

Art lectures, ohmlk talks, and other art
demonstrations.

Portralte of camp personnel.
Painting of soenery and designing of costumes
for stage productlons.

ART MUSEUM AND GALLERIES

Guidance of these sources of enrichment and
entertainment free to the people. A release
from worry and uplift for a dejected apiris,
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OBJECTIVIS OF ART COURBES OF CIRLS' 1
POLYTECHNIC HIGH SCHOQL, FORTLAND, OREGON

I. Understandings

A. Principles of design are flexible guldes to be
used in producing a desired result.

B. The oustoms of raclal groups are regarded with
underatanding =nd without prejudioce.

C. Choosing wearing apparel with discriminate Judge-
ment often results in permanent pleasure.

D. The active employment in art is a form of parti-
cipation in 1t,

E, All good deslgn grows out of the functlon or
purpose and sll ornament 1g inhersnt in the
design and not applied to it,

II. Aptitudes ond Avprecistions

A. An interest is aroused in costume deslign as a
vocatlion,

B, By willingly cooperating with fellow students an
sttitude of democratic living 1s experlenced.

C. A respect and admiration for Chinese art is
awakened,

D. £ desire to develop an intelligent spprscistion
for the things we wear, use and see about us,

E. A respect for technical skill and contributions
offered by deslgners =nd artists in their own
fields.

F. Happinegs and Joy in a lelsure-time activity is
pppreciation,

10rogon, Department of Education, The Contribution
of China to the Color and Deslgn of the American Women's
Costumes Today, Portland, Board of Zducation, 1945,
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IT1. 3pecial Abiljties and Skille

A,

B.

The abllity to oreate designs for her own
clothes.

The ability to use the proper tools and shop
tcehgiques required to bring about the desired
results.

The ability to use color and to know how to
atudy it so the results are beautiful and
succegsful,

The student crostes original designa.
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A UNIT ON PAINTING CEVELCOPED BY THE
UNIVERSITY OF MINRTSOTA AND THE
OWATONRA PUBLIC SCHOOLS

Painting
I. Introdumction of Unit

I1. Objeotives and background

A, Oblectives

1. To understand and appreciate the importance
of painting in modern life and in cultural
history of msnkind,

2. To understand the cultural, scelal, economie,
esthetic, and personal factors influencing
the devoiopment of painting.

3. To develop some ability in painting, both
for personal enjoyment and as a means of
learning to appreciate this fleld of art,

4, To be able to select good painting, either
originals or reproductions, for use in one's
own home,

B, Background
l. Importance of the Fleld

2. Why people paint plctures
a., Communication
b. Discovery
6. Expression
d. Persusasion and instruction
e. Dooumentation
f. ¥all deeoration

AiOwatonna Art Zducatlion FrojJect, Art Units for the

High 3chool, No.9 - Graphic Artg, Minneapolis, University
of Hinnesota Press, 1944,



APPENDIX 15

Subject matter in palnting
a. General tastes and interesgt
b. A-propristeness 2nd function

Great Art

Kinds of Palnting

a. Dssoriptive painting
b. Romantie painting

c. Architectural psinting

Facts and Principles
a. Organlzation in Palntlng
b. The Prinsiples of Design
(1) Balance
(2) Rhythm
(3) Emphasis
¢. The Painter's Voeadbulary
(1) Line and Form
(2) Goler
23) Space
4) Texture
d. The Painter's Materials
Trangparent water colors
Opaque water colors
Fresco paints
011 paints

A
Lo Rl o
R st o e
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ABSTRACT OF

The Teaching of Art in the U Sts
from 1900 to ;gég

The purpose of thia study 1z to bring together

facta and date concerning the teaching of art in the
United States from 1900 to 1980,

Publice sehool art instruction in the United States
did not get under way until 1900, and was given impetusg by
the manual tralning movement. The iine 4ividing the fine
arts from the industrial arts began to disappear after the
Louiaiana Purchase Zxpositien in 1904,

The Ameriocsn Fefierntion of Arts, formed as & result
of a ehanging attitude toward art education »fler 1608, d4id
much to further public scceptance of art apprecistion., The
organization of the Junicr High 2choole orested ¢ demand
for more art teacheres snd more art courses,

Effielenoy snd initiative replaced the emphasis on
teohnique and representation which had previously character-
ized the teamoching of art, Art history, apprecilation, and
deslgn courses vere offered in many schools, along with an
increase in the time allotted and the academic credit given,

Univergities and ocollsges began to offer speclal

courses for teachers planning to tesoh art, and qualificstiona

for art teachers wers evaluated,
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During the first quarter of the twsntieth century,
art was more gen=rally asccepted by educators, The greatest
valus of the program lay in appraclation. Art galned &
placs in the curriculum on & level with other subjlects,
Teacher training was noticeably affected.

From 1940 to 1950, art sducation met the problsms
of functioning with curtalled peraonnel and funds for both
resgearch and teaching. Art teachers could not attempt
orestive or research art assignments unless directly r:lated
to the war effort,

In the wer years, the areass of art in wartims, art
in inter-cultural cooperation, and scientific and philoso-
phical :studlies in aesthetiecs showed increased activity. 1In
the pogt-war pseriod, the greatest activity was found in
art in general educatlon, art in inter-cultural undarstanding,
and the art museum as an educational instrument.

The modern teacher of art was trained in the acquisi-
tion of art skills, in the understaniing of educational
problems, and in tha attainment of a reneral educstional
baekground,

An snalysis of the teaching of art in America in
this half-century reveals that: art a preciation is para-
mount among the aimg and objlectives; art remains an oleotive

study in the senlor high echool; sound scholarship is &
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continuing requirement in the preparation of the art
tsacher; and the sxtensive volume of sublact-mati=r content,
continually outlined in the art courses, remained

constant,



