
AB3TRAGT 

THE TEACHING OF ART IN TH ; UNITED STATES 
FROM 1900 TO 1950 

The purpose of this study Is to bring together 

facts and data concerning the teaching of art In the 

United States from 1900 to 1950. 

Public school art Instruction In the United States 

did not get under way until 1900, and was given Impetus by 

the manual training movement. The line dividing the fine 

arts from the industrial arts began to disappear after the 

Louisiana Purchase Exposition In 190-4. 

The American Federation of Arts, formed as a result 

of a changing attitude toward art education after 1908, did 

much to further public acceptance of art appreciation. The 

organization of the Junior High Schools created a demand for 

more art teachers and more art courses. 

Efficiency and initiative replaced the emphasis on 

technique and representation which had previously character­

ized the teaching of art. Art history, appreciation, and 

design courses vare offered in many schools, along with an 

Increase in the time allotted and the academic credit given. 

Universities and colleges began to offer special 

courses for teachers planning to teaen art, and qualifications 

for art teachers were evaluated. 
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During the first quarter of the twentieth century, 

art was raore generally accepted by educators. The great­

est value of the program lay in appreciation. Art gained 

a place In the curriculum on a level with oth?r subjects. 

Teacher training was noticeably effected. 

From 1940 to 1950, art education met the problems 

of functioning with curtailed personnel and funds for both 

research and teaching. Art teachers could not atteopt 

creative or reaearoh art assignments unless directly 

related to the war effort. 

In the war years, the areas of art in wartime, art 

in Inter-cultural cooperation, and scientific .nd philoso­

phical studies In aesthetics, showed increased activity. In 

the post-war period, the greatest activity was found in art 

In general education, art in inter-cultural understanding, 

and the art auseu® as an educational instrument. 

The modern teacher of art was trained in the acquisi­

tion of art skills, in the understanding r>f educational 

problems, and in the attainment of a general educational 

background. 

An analysis of the teaching of art in America in 

this half-century reveals that; art appreciation Is paramount 

among the alras and objectives; art remains an elective study 

In the senior high school; sound scholarship is a oontlnulng 
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requirement in the preparation of the art teacher; and 

the extensive volume of subject-matter content, continually 

outlined in the art courses, remained constant. 
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INTRODUCTION 

It Is the primary purpose of this study to bring 

together for the firat time facts and data to present a 

meaningful picture of the teaching of art in the public 

schools of the United States during the period from 

1900 to 1950. More specifically, It is an attempt to 

determine in what direction or directions the teaching 

of art in the United States has evolved In this half-

century. 

The date 1900 was chosen because that was the 

approximate year of the birth of art education in America. 

Previous to that tine, art education in the public schools 

of the United States did not exist. This chronological 

period from 1900 to 1950 represents half a century, a 

sufficiently long period, it is believed, to observe the 

developments of certain definite practices of the teaching 

in this field. 

It is hoped that the study will aid in presenting 

a comprehensive picture of the broad, slew-moving theories 

and practices in the teaching of art In America in order 

to facilitate future research for those who wish to study 

related problems in this field. It is also hoped that 

this study will aid In answering some significant questions, 

of which the following are a few: 
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1. What were the early aims in the teaching 
of art? 

2. Why were the first major movements in the 
teaching of art toward efficiency and 
Initiative? 

3. What have been the major changes In the 
teaching of art? 

According to the American Art Directory1 the only 

single professional organisation of art teachers on the 

national level Is the art division of the National Sduca-

tlon Association. The minutes from the proceedings of 

the National Education Association, therefore, comprise 

the only single source where this Information can be 

found. Inasmuch as these proceedings are published 

blannually, an account of this phase of education is con­

tained in at least a hundred volumes. The significance 

of this study lies In the fact that for the first time 

there Is being brought together Into a single body of 

work information which will present a comprehensive picture 

of the teaching of art in the public schools of the United 

States for the first half of the twentieth century. 

Preliminary investigation relating to the teaching 

of art was begun in August, 1953, for the purpose of deter­

mining availability of evidence. This investigation was 

not resumed again until the summer of 1954, and again in 

the summer of 1955. The result of the research la that 

it was established that need exists for such a study and 

that material Is available to conduct it. 

^Dorothy B. Gilbert, Editor, American Art Directoryr 
New York, Bowker, 1952, p.26-31. 
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Since this study is concerned with the teaohing 

of art, a special attempt was made to avoid limitations 

upon research procedures which might result in too narrow 

a picture of the developments of art in education. More­

over, since the primary purpose of the paper is to compile 

informstion and data, an effort was made to avoid as much 

as possible subjective criticism of the work done in this 

field by educators. 

Throughout this study, terms will be used which are 

so broadly understood that a definition of them in relation 

to this paper Is necessary for mutual understanding. The 

1953 edition of Webster's Dictionary has been consulted and 

definitions selected which best suit the purpose for use 

here. 

When the term "America" Is used, reference Is made 

to the continental limits of the United States. 

The term "public schools0 will refer to education 

on the primary or secondary levels of institutions that 

are either municipally or state supported. 

The term "teaching art" will be used where reference 

is made to the imparting of knowledge of that discipline 

composed of drawing, painting, sculpture, general crafts, 

history of art and art appreciation. 

Excluding the introduction and summary, this 

manuscript contains three main divisions: 
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I. At the Turn of the Century 
II. In the First Quarter of the Century 

III. In the Second Quarter of the Century 

This first division was decided upon because It 

was at this time (1900) at the spring meeting of the 

National Education Issoclatlon that the teachers of art 

in America formed an art division within the National 

Education Association and started to hold meetings of 

their own. Their purpose vac to formulate alms and 

objectives for the teaching of art and to further the 

acceptance of art In the curriculum of the public schools. 

This Is significant, AS It Is generally accepted that it 

wag nt this time that art education In America was born. 

The second division was chosen due to the fact 

that, concurrently with the beginning of the teaching of 

art In this country, industry was making Its mark on 

American thought and culture. It was through industry 

that art Justified its existence and position In the 

public schools. Fever high school graduates were pursuing 

college courses during this period and many of them were 

absorbed into industrial processes immediately following 

graduation. Thus, the teaching of art in the high schools 

became a process by which Industry was kept supplied with 

personnel, and, as a result, the teaching of art at this 

time felt the pressure of industrial demands. 

Following the end of World War I, education 

generally became less rigid and recognized the Individual 
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not as a part of an educational mass, but as a person 

differing from others around him and with needs peculiar 

to himself. Vith this as a basis for educational thought, 

art became a means by which the student could grow and 

develop according to his natural tendencies. As a result 

of this thinking, the teaching of art no longer existed 

for tho purpose of supplying workers in Industry. Beginning 

with this period - from 1918 - the teaching of art made 

its greatest strides and underwent its greatest changes. 

Fifteen appendices are included. Consisting, as 

they do, of extracts from school calendars, catalogs, and 

detailed courses of study, they present the requirements 

of art courses In various schools and universities. The 

information they give provides an illuminating chronology 

of the development of art teaching in general throughout 

the first half of the twentieth century. Titles of these 

appendices, as listed in the Table of Contents, are 

self-explanatory. 
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AT THE TURN OF THJ CDNTURY 

Before the beginning of the twentieth century, art did 

not exist as part of the curriculum. In fact, it was not 

until around 1908 that art courses which were designed to do 

little more than train the high school graduate for a place 

in Industry appeared in some of the larger eastern cities. 

In order to understand this situation better, a look 

into the period immediately preceding and following the turn 

of the century should be helpful. The attitudes and the alms 

of art education in America prevailing at that time will help 

us appreciate the early development of the teaching of art and 

the kind of teacher preparation available for It. 

I. Sarly Attitudes Towards the Teaching of Art 

Previous to 1900, art In education had been a special­

ized Industrial art, unrelated to and set apart from other 

subjects in the curriculum. This was due, primarily, to the 

conditions of the time, for art Is always a reflection of the 

age from which it comes; and this age was mechanical, one in 

which industry flourished. 

The creative faculties of the human mind BH axpr-eased 

In graphic and plastic art caught the attention of Industry by 

1870, as a means to fill the very real needs of Industrial 
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progress. The builder required his architectural drawings, 

the machinist his plans, the household decorator his 

designs. These could not be produced without training. 

Instruction in art given through the public schools 

was characterised by the technical aspects of drawing, 

taught in the traditional method by copying Greek marble, 

shading, and so on. Great emphasis was placed upon tech­

nical skill which was developed by accuracy and strict 

representation In copying. At the same time, instances of 

industrial arts training, developed in Russia and Sweden, 

had come tc America. Before 1900 many of the larger high 

schools had well established programs in dressmaking and 

design. However, industry had not yet realised that the 

fine arts had a contribution to make. 

Our educators did not include the study of fine arts 

in the educational curriculttm. Students who wished to express 

themselves artistically, the portrait and landscape painters, 

were obliged to seek their training abroad. Moreover, the 

training of fine arte instructors was mostly European. 

They were trained in academies in the traditional method 

ef the European style in art schools throughout Italy, 

France, and England where the classes were taught much In 

the same manner, In the same procedure. These fine arts 

instructors lacked an educational background in psychology, 

methoda, and philosophy. They were strictly art teachers, 

trained as professional artists. They studied in Europe 
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under outstanding teachers in their studios, returning as 

finished painters knowing only art. 

Therefore the art education program in our public 

schools was not planned to consider individual needs or 

those of psychology and educational theory. Emphasis was 

placed entirely on skill, not on the student as an indivi­

dual. Day after day, hour after hour, the pupil sat in 

the classroom and drew from plastic casts, coming out of 

those classes very proficient in drawing and proceeding, 

after a few years of this procedure, to advanced media. 

It was a rigid program with no consideration of the interest 

or ability of the Individual. 

The art teacher was, and still is, referred to as 

a specialist in the same sense as a home economics teacher, 

ausio teacher, librarian, or football coach. However, as 

far as educational theory is concerned, he is no longer 

special. He attends a university. He must exhibit proficiency 

in all areas; and he must write dissertations, Just as 

people in other fields do. Art education, as we know it 

today, did not exist until the first quarter of this twentieth 

century. There was no program of art education for the art 

teacher to pursue. 

Previous to 1900, art was for a selected group. A 

child who did not attend a special academy would go to a 

public school for seven or eight hours a day. If his parents 
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wanted him to have art, music, ballet, or dramatics, he 

would have private lessons after school. The feeling that 

art is as much a responsibility of the public school as is 

reading, writing, and arithmetic did not exist. 

When the attitude began to develop about 1900 that 

art should be taught in the public schools, administrators 

had to secure from the academies, painters, sculptors and 

designers, and bring them Into the schools. Eventually, 

these people were called rotating teaohera. A system would 

have one or two teachers and a supervisor, and he would go 

from school to school. Once a week each school would have 

an art lesson for thirty minutes. The lesson would be a 

lecture or demonstration, still life drawing or working 

from a plaster oast. The emphasis was upon skill. The 

pupil was graded in terms of how closely his work represented, 

in a photographic sense, the object which was being drawn. 

Educational thinking was strongly Influenced by the 

European theories of art and education, for there were few, 

if any, developed in America. 

Herbert Spencer, in the early nineteenth century, 

became the first great figure to put forth the Idea that 

the mind was an Integral part of the total animal organism 

and, therefore, reacts with it to environmental influences. 

This attitude, the biological view of psychology, was the 

foundation of behaviorism. 
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Johann Helnrich Pestalowi (1746-1887), a Swiss 

educational reformer, had left behind his educational 

theory, corresponding to natural order of individual develop­

ment of eonoretc experiences — the foundation for modern 

elementary education. 

His theory and methods were popular. The way In 

which they capitalised on children's activities rather than 

repressing them appealed to teachers as the basis of both 

good instruction and good discipline. His theory was that 

a pupil must make observation and the impression formed by 

this observation should then pass to consciousness and from 

consciousness to speech or expression. His method placed 

emphasis upon the student as an Individual. 

Pestaloszl's Influence spread throughout Europe, 

his ideas branching and changing, being reformed and re­

stated. In England, the branch of the Pestalessl method 

became a tendency to magnify the importance of a perfect 

rendering of a project. In art, students were taught to 

apply the paint perfectly, to master techniques, the criteria 

for Judging being, "How well was it done?*. 

This English movement which magnified the technically 

perfcot appearance of objects inspired Edward A. Sheldon 

(1832-1692) to Introduce his Ideas at Oswego Normal School 

in New York coincidental with the outbreak of the Civil War. 

Sheldon, having been Impressed by a large collection of 

polished objects In an educational museum In Canada, was 
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the innovator of this new movement In the United states, 

and the movement became known us the "Oswego movement*. 

These pedagogics, based upon the mechanics of 

Pestalosfti's object instruction, were formal. Students 

learned the techniques through the making of objects much 

more quickly than they gained understanding of the theory 

and spirit behind them. 

Johann Friedrleh Herbart (1776-1841), a German 

philosopher, gave the study of the individual child a para­

mount place in educational theory. He prepared the way for 

the modern development of the so-called progressive education 

with his investigations into the nature of Interest, and his 

psychological analysis of the teaching method. He rejected 

all concepts of separate mental faculties, substituting the 

Idea that all mental phenomena result from interaction of 

elementary ideas. He believed that educational methods and 

systems should be based on psychology and ethics — psycho­

logy to furnish the necessary knowledge of the mind, and 

ethics to be used as a basis for determining the social ends 

of education. 

The German educator, Friedrleh Froebel (1782-1852), 

(a student of Pestalozzl), stressed the natural and spontaneous 

*N.J.Dearborn, The Oswego Movement In America. New 
York, Teacher® College, Columbia University, 1925, p.1-25. 
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growth of the ahild through action or play. These ideas 

were brought to the United States by German immigrants, but 

were firet practiced only in private kindergartens. After 

the Civil War, these ideas of self-activity gained access 

to the public schools through the leadership of William 

T. Harris2 (1836-1909), U.S. Commissioner of Education from 

1889 to 1906. 

For a long time, this method of self-activity was 

limited to pro-primary education. Ultimately, however, it 

escaped this narrow confine In several directions. One of 

these was the manual-training movement, the handicrafts, 

which was an excellent embodiment and extension of Froebel's 

theories. 

John Dewey, (1859-1952), rebelled against the moral 

and religious aim and strict discipline which had characterized 

eduoatien from the seventeenth to the nineteenth century. It 

was his belief that the school was primarily a social Insti­

tution with a duty to give the child, rapidly and affectively, 

a share in the accumulated skills and knowledge of humanity. 

He believed that the teacher must investigate the 

Interests of the individual ohild and then direct his activities 

into social channels, not by enforced and arbitrary discipline, 

but by choosing the specific Influence that will affect him. 

2j. s. Roberts, William T. Harrla. Washington, National 
Educational Association, 1924, p.97-205. 
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He believed that a child learns by experience and hence 

should be given the ohanoe to test ideas and prove their 

validity before he applies them as facts. This theory 

was called "learning by doing". 

wnlle Dewey was director of the School of Educa­

tion at Chicago, (1894-1902), he put his educational prin­

ciples to the test in a series of pedagogical experiments 

at the University High School. His theories emphasized 

learning through experimentation and opposed authoritarian 

methods as the offshoot of an outmoded aristocratic society 

which offered the contemporary man little realistic prepara­

tion for life in a democratic society. 

His principles had a profound influence on educational 

practice in America. At that time, the program of art 

education for teachers at the University of Chicago was one 

of the outstanding programs in the United States. Teachers 

and educetors looked to the University of Chicago as the 

Institution which set the pace, for it was then, and is 

still, a progressive and experimental school. It was a 

focal point of education and one of the earliest sohools in 

the country to have an art *»duc*tion program for teachers 

and for teacher training. 

Dewey realized that any reform, educational or other­

wise, was to be encompassed by many difficulties. As early 

as 1901 he stated: 
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The reformer may attack the problem, not 
at large and all over the entire field, but at the 
most promising point, whether it be art or manual 
training or nature study, and concentrate all his 
efforts upon educating alike the community, the 
teacher, the child, Into the knowledge of fundamental 
methods of individual mind and of community life 
embodied in that study.3 

Dewey realized that it was necessary to bring the 

student to the appreciation of the beautiful in works of 

art, nature, and his surroundings. In short, it was necessary 

to develop all of the educational possibilities of art 

instruction and to so correlate it with the other subjects 

as to prove its value In placing the student in a proper 

relation with his environment, in developing his mental 

powers, and In forming s solid basis for special work in 
4 

the extensive fields of fine and applied arts. 

It was •sore generally understood by educators that 

the Ideal art instruction in the schools served to develop 

the latent talent for drawing, designing, constructing, 

illustrating, painting, and also, what was more Important et 

that time, to develop mental power, accuracy In observation 

and power of comparison, the ability to plan new combinations 

of objects and of thoughts, and the attainment of indivi­

duality In thought and expression. 

3John Dewey, "The situation as Regards the Course of 
Study", Educational Review. Vol.22, 1901, p.48. 

*A. V. Hankel, "Art Education for the American People 
as Shown at the Louisiana Purchase exposition in the Normal 
School Art Schools and Art Handicraft", Journal of Proceedings 
of the National Education Association. 1904, p.670. 
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It was the contention of leading art people that 

the need for drawing as a foundation stone in education 

should be apparent to every thinking individual. Others 

thought that there was no other study in the currloulum 

with a more important bearing on a pupil's future career, 

for at that time, there was not an important industry In 

the nation which did not depend largely upon human creative 

faculties. 

The evolution of the art feeling in the United 

states has been nourished and advanced, at different times, 

by the rise and development of industrial activities.5 The 

Industrial Revolution and the development of technology 

resulted In the revision of curricula to include scientific 

and technical subjects, and the change In social theories, 

amounting almost to social revolution, affected education 

by the general demand for broader and more human education 

that would reduce class distinctions, Include the study of 

man as a social being, and give equal opportunity for 

education. 

II. Development of the Teaching of Art in this Period 

Many influences are responsible for the development 

of art in education. The two fundamental factors which have 

determined the nature of modern education generally are 

political and sociological, and Individual theory and philosophy. 

*Ieaac E. Clarke, "Art and Industrial Education*, 
Monographs on Education In the United States. Vol.14, 1904 
p.2-63. ' 



IT THE TURN OF THE CENTURY 11 

The foundries and machine shops all over the land 

depended for their prosperity upon the creative powers of 

the men at the draughting boards. Without design, metals 

had no form, no usefulness, no beauty. 

In the manufacture of textile fabrics, the same 

rule applied to a wider degree, for without design there 

oould be no beauty. The importance of the men who could 

draw and create new and workable designs through their 

imagination increased as time passed and the industries of 

the country became more and more complex In their scope.^ 

Commercial interests, especially cotton, textile 

fabric, and mechanical engineering Industries were 

increasing with rapid strides, partially because of the 

growing supply of designers trained in the drawing and 

manual training courses in the schools. By the beginning 

of the present century, it was apparent that art was of 

great practical value, but art In education was not widely 

accepted. 

Industry waa making known the need for art training, 

and the educational philosophers were influencing teacher 

training and the thinking of educators, forming the methods 

by which art training would ultimately be given in the 

public schools. 

*Charlea Zeublin, "The Bearing of Art on Industry", 
Journal of Proceedinflfs of the National Education Association. 
1908, p.808-809. 
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The first country to organize such work as part of 

Its school Instruction was Finland, where, as early as 1858, 

Uno Cygnaeus (1810-1888), influenced by Pestalozzi, outlined 

a course for manual training involving bench and metal work, 

wood-carving und basket weaving.7 

In 1866, Finland made some form of manual work 

compulsory for boys in all its rural schools, and In its 

training colleges for male teachers.® In 1872, the govern­

ment of Sweden decided to introduce slovd work9 into its 

schools, partly to counteract the undesirable physical and 

moral effects of city congestion, and partly to revive the 

declining home industries of the people. A Slpyd, School 

was established at Naas, in 1872, to train teachers, and in 

1875, a second school, known as a "Sloyd Seminarium", was 

begun. The summer courses of these two schools were soon 

training teachers from many nations. 

The first Introduction to the United States of this 

new form of instruction came through the exhibit made by the 

Russian Government at the Centennial Exhibit of 1876, where 

the work in wood and Iron done by the pupils at the Imperial 

?F. P. Cubberly, The History of Sducatlon, Boston, 
Houghton Mifflin, 1948, p.768. 

Bjohn 3. Brubacher, A Hi-story of the Problems of 
Education. New York, McGraw-Hill, 1947, p.282 and 287. 

9Y^« fefoyo' System originated In Finland and was the 
forerunner of the modern manual training system and craft 
movement. At Its inception, the alov$ schools used wood-
carving as a means of training in the use of tools. 
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Technical Institute at Moscow, was shown. This, however, 

was not the Swedish Slovd. but a type of work especially 

adapted to seoondary school instruction. In consequence, 

the movement for instruction in the manual activities In 

the United States, unlike that In other nations, began as 

a highly organised technical type of high school instruction, 

while the elementary school was on the slovd system with the 

household arts for girls coming later. 

The St.Louis Manual Training High School, founded in 

1880 in connection with Washington University, first gave 

expression to this new form of education. And it was in 

St.Louie again, in 1904, that the co-ordination of manual 

training and art became apparent. ° 

The art works at the Louisiana Purchase Exposition 

11 
were classified according to the following: 

Paintings and Drawings 
Engravings and Lithographs 
Sculpture 
Architecture 
Loan Collection 
Original Objects of Art Workmanship 

The chief concern was with classification, i.e., with 

what types of products should be considered "art*. Earlier, 

-'•"H.B.Froehlioh, "Design and Crafts In the United 
States*, The School Review. Vol. 13, No.7, September, 1905, 
no page number. 

HH.C.Ives, "Art Kducatlon an Important Factor in 
Industrial Development", Report of the Commissioner of 
£ducatlonr Report for 1905. Vol.1. 1907. t>.178. 
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at the Columbian Exposition In 1893 at Chicago, art educators 

were convinced that the classification of art courses ought 

to be arranged on so broad and liberal a plan, and so 

expressed, as to make it possible to bring together the 

finished products of every branch of artistic activity. 

To execute this principle, those responsible for the 

exhibit in St. Louis thought it wise to include what had been 

called the "Industrial arts" and to obliterate the line which, 

up to that time, had separated the so-called "fine arts" 

from other original expressions of art workmanship. This was 

to be accomplished by adding to the usual classification, 

painting, drawing, and architecture, a group of exhibits 

under the title "applied art*. Within this broadened classi­

fication, all art works, whether on canvas, or marble, plaster, 

wood, metal, glass, porcelain, textile, or other material 

were recognized as points of inspiration and technique. 

This was referred to as the Arts and Crafts Movement: The 

Union of Art and Manual Training.*2 But there were other 

Influences wftlch also affected art education. One of these 

was the International Drawing Teacher's Congress which met 

in 1900 at Paris. This was a group of art teachers represent­

ing a number of countries which met with the purpose of 

developing art teaching. It was from this Congress, as a 

12Wlllia» G. Whitford, An Introduction to Art 
Sducatlon. New York, Appleton, 1920. 
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result of a email international exhibition held at Berne 

by the Association in 1904, clear and definite conclusions 

were drawn from the theories of art In education at that 

time.13 Later these conclusions were Important In forming 

the aims of art education in this country. 

(1) That the Instruction should follow the law 
of natural development In the child; that drawing 
should be a means of expression of thought and 
Impression; the child should express himself. 

(2) That the teaching of drawing be Included In 
every course of study, as obligatory, In the same 
way as other erenwal subjects of study. 

(3) That In all schools, drawing be taught not 
only for Its own sake, but that It be taken in 
connection with all other subjects of the eurri-
culum where it could be of aid. 

(4) That In all technical or professional schools, 
drawing be one of the entrance examination 
subjects. 

(6) That the schoolrooms be tastefully decorated so 
as to influence the pupils aesthetically. 

(6) That a widespread propaganda of art teaching 
be undertaken in all nations with a view of aiding 
reform by extending study of drawing in all classes 
of society. 

It was the opinion of the Congress that teaching 

art in the secondary schools should be an outgrowth of that 

of the prinary and grammar schools. It further agreed that 

drawing in the secondary schools should be conducted in the 

same way as in prinary schools, and should aim at cultivating 

barter Good, Sdltor, Dictionary of Education. 
New York, McGraw-Hill, 1945, p.597. 
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taste. The Congress proposed that each nation study the 

correlation whloh could be established between the teaching 

of drawing, modelling, and manual work in all stages of 

instruction. The influence of this organization in the 

field of art education is quite evident, for in the following 

years, one of the major alms In art education was that of 

cultivating taste, and the correlation of art with other 

subjects assumed an important role. Manual arts became as 

fundamental as drawing in the curriculum. 

III. Barly Aims of Art Education 

Due chiefly to the influence of Dewey's theory of 

reform in education, the alms and objectives in the secondary 

school art program In 1903 were, according to H. H. Brown, 

the cultivation of a sense of beauty, the clearing and fixing 

of visual impressions through drawing, the elevation of 

commerce and manufacturers through the Increasing use and 

appreciation of the arts of design, and the individual 

acquisition of drawing as a form of practical language. 

In the same direction, "I plead that the aim of 

our instruction be," said Frank H. Collins of the National 

Education Association, "to foster the pupil's inherent love 

of and appreciation of the beautiful In form and color, 

X*H. H. Brown, "The High School Drawing Course8, Year-
Book; Council of Supervisors of the Manual Arts. 1903, p.71. 
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believing that such instruction will aid materially in 

developing the most effective and desirable human qualities"16 

But Henry T. Bailey summed it up In this way: 

The first ultimate aim is to open the mind 
of the pupil to Rn appreciation of the beauty and 
significance of nature and the great space arts, 
that he may be enriched in his spiritual heritage, 
and Inspired to a larger life. That he should be 
so inspired becomes increasingly important in 
America every year. 

The second ultimate aim Is skill. Skill 
implies two elements — an Invisible something *lth 
Ideals and powers of command, and a visible 
something trained to obey. No body of thought 
furnishes more inviting and inspiring Ideals than 
that of the space arts, and none furnishes more 
happy opportunities for securing muscular efficiency 
of the finer sort. 

The third ultimate aim Is oreatlveness. We 
do not want one generation merely to imitate and 
reproduce the excellence of the previous one; we 
want each to add excellence of Its own — to push 
the bounds of knowledge farther, to raise the Ideals 
higher, to embody more perfectly human hopes and 
feelings.16 

In Bailey's interpretations, the first aim of drawing 

In high school was its influence upon the inmedlnte life of 

the student. 

Changes and progress in Industry and in the need 

for art-trained people led Colby17 to state that the aims 

and objectives of art teaching in high schools were to lead 

ioVrank H. Collins, "The Alms of Drawing as a Subject 
of High School Instruction", Journal of Proceedings of the 
National Education Association, 1906, no page number. 

16Henry T. Bailey, ibid., p.611-612. 

17E.C.Colby, "The Alms of Art Sducstlon In the Public 
Schools", Journal of Proceedings of the National Edaoatlon 
Association. 1907. p.822-825. ~~ "*"" — 
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the pupils to observe, to think, and to study for them­

selves; to train the eye to see form, color, and tone values 

correctly; to develop the Imaginative and creative faculties; 

to cultivate a taste for and appreciation of good art; and 

to give the hand skill that the students might express 

their ideas on paper and in material. In short, the ability 

to create, to draw, to construct, and to appreciate the 

useful and the beautiful was the objective of art In high 

sohool education. 

By 1900 art Instruction In the high schools had a 

practical aim. It was to develop talent, mental power,1® 

character, Ideals, and standards. Mor« than this, the 

mission of art Instruction was to exercise a moral Influence 
19 

over the lives of the people. As Dr. Munsterberg states: 

To bring us that rest which Is not fatigue 
from work, or — another desire of the ever 
dissatisfied mind — the rush of amusement; no, 
that rest w~leh 1® complete harmonization of all 
our energies, complete fulfillment of our real 
personality.«° 

In 1903, Bailey21 gathered information on the status 

of drawing Instruction In the United States by means of 

18Wllllam H. Burnham, "The Hygiene of Drawing", The 
Pedagogical Seminary!! Vol.14, No.3, September, 1907, p.289-304. 

i^C.V.Kirby, "Elementary Preparation in Drawing for 
Secondary Schools - what May Reasonably Be Expected", Journal 
of Proceedings of the National Education Association^ 1902, 
p.589-594. 

^°Hugo Munsterberg, The Principles of Art Education. 
Boston, Prang Educational Co., 1905, p.114. 

21H.T.Bailey, "State Supervision of Drawing", Year-
Book: Council of the Supervisors of the Manual Arts. 1903, p.64 
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letters of Inquiry addressed to State Superintendents of 

Publio Instruction. From these returns, It appeared that 

of states end territories aggregating forty-nine, the number 

In vhlch Instruction in drawing was required by law in all 

schools was nine, and the number employing a et»te supervisor 

of drawing, or the equivalent, was two. These two were New 

York and Massachusetts. In Massachusetts, as late as 1903, 
op 

105 of the 244 high schools gave no attention to drawing. 

In a similar manner, Bonser2* in 1903 made a survey 

of the 311 high schools in Illinois. Of these, 297 reported. 

Drawing was taught In 80, and was generally distributed over 

the four years. According to Bonder's findings: 25.2 p&r 

cent of the schools had a course of three years; 73.6 per cent 

of four years; and 1.0 per cent of five years. 

In 1908 Smith studied the High School curricula of 

fifty of the largest cities, eliminating commercial, technical, 

and manual-training high schools. He found that twelve schools 

required free-hand drawing once or twice a week. Drawing was 
24 

not given under electIves, according to the report. 

22 James P. Haney, "Art in the Schools", Encyclopedia 
of Education. Vol.1, N«w York, Macmlllan, 1926, p.229. 

23G. H. Locke, "Editorial Notes", School Review. 
Vol.11, No.l, January,1903, p.55. 

^Spencer R. Smith, "The Cosmopolitan High School 
Curriculum", Journal of the Proceedings of the National 
Education Association. 1908, p.606-807. 
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A better picture of the place of art In the curri­

culum is oontalned In a later survey by Bailey of art 

Instruction in the United Btates, published In 1909.2& Most 

of this material was from findings during 1906, 1907, and 

1908. In his report, he Included high schools of the 

traditional type, offering general and college preparatory 

courses, into which art instruction in some form has been 

introduced. In the 620 high schools reporting, art Instruction 

was required in 258 and elective in 314; and 173,981 pupils 

had instruction in drawing and some form of handicrafts. For 

instance, of the five high schools reporting from Alabama, 

all offered art as optional — two of these for all grades, 

and three from seventh to tenth grades. Twenty-six schools 

nere contacted from California. In fifteen, art was optional: 

six required it and five did not report. Three required 

drawing in high school: one In the technical department, 

one from ninth to eleventh, and on?* from ninth to tenth. 

Bailey's returns also show that drawing was, at that 

time, required by 12 legislatures of the 48 states — just 

one fourth. It was approved by the state authorities and 

promoted by means of instruction in state normal schools. In 

summer schools, and in state and county Institutes, by 

2%i. T. Bailey, "Instruction In the Fine and Manual 
Arts In the United States", U.S.Bureau of Education Bulletin. 
Ho.8. Washington, Superintendent of Documents, 1909, p.12-14. 
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teachers' examinations, by official courses, and by school 

documents, In 31 other states, making a total of 43 states 

actively interested in the subject. 

IV. Early Teacher Preparation in Art Education 

In 1908 there were 422 Institutions of learning 

under the title of college or university in the United States. 

Of these schools, 159 had 200 students or less. Of the 

remaining 263 institutions, 39 had an attendance of over 

1,000. Of the 422 schools, 47 offered courses in fine art.2^ 

It is safe to say that fully one third of the students 

registered in American colleges and universities which 

offered courses in fine art, from 1900 to 1908, at on© time or 

another in their study came under the instruction and influence 

of a professor of fine art, for In the forty-seven institutions 

offering fine art courses, there were ninety-nine such 

professors or instructors. A number of these devoted but 

part time to actual teaching of art. 

In several institutions, the art teacher was also 

Instructor of some other subject. The lecturer of Greek Art, 

for instance, was commonly the professor of Greek, ss he was 

at Boston University in 1905. The art course was given under 

26Ibld.. p.9. 
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the Greek Language and Literature program, as follows: 

33. History of Greek Art 

Text-book, lectures at the Museum of Fine 
Arts, and Individual research. Intended 
to develop an appreciation of principles 
and spirit.27 

Instructors of civil engineering and architecture 

were sometimes also Instructors of free-hand drawing. For 

example, the University of Alabama? from 1904 to 1905, 

under Civil ^npineerlng, offered linear and free-hand 

drawing, lettering, tinting, and shading, pen topography 

and colored topography. At the University of Arizona29 

in 1902 and 1903, a brief resume of the history of fine 

arte of architecture, painting and sculpture from the earliest 

time was offered under the History, Political Science and 

Philosophy Department. In addition, there was a course in 

artistic drawing In which the student studied design and 

ornament, rendering In pen, ink and watercolors. This course 

w»s offered to all students. 

Ill these colleges and universities may be divided 

into two classes. In the first, those In which the faculties 

of arts and letters were strong, which kept alive the old 

academic learning, and which stood for knowledge for its own 

2 7 Boston University Year Book. Vol.32, Boston, 
Everett, 1905, p.54. 

2 8 Catalogue of the University of Alabama 1904-
1905. Montgomery, Brown, 1905, p.79. 

2 9 Register of the University of Arizona. 
Twelfth Year. 1902-1903. Tucson, Heerraans, 1903, p.38, 48. 
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sake, it was the aim of students to know about fine arts, 

and know this systematically and fully, without thought of 

Its immediate application. In the second, schools In a 

new sense, wilch introduced science and engineering and 

p-ave their faculties equal prominence with the faculties 

of arts and letters, the aim of the students was to gain as 

wide a knowledge of the technical side of art as possible 

to aid them directly in their studies and to equip themselves 

more fully for their professional careers.30 

In the first classification, Bryn Mawr, Princeton, 

University of Chicago, University of Missouri, University 

of Maine, University of Wisconsin, and Brown University gave 

lectures on the history of fine arts and aesthetics, with 

little or no technical Instruction, 

The courses offered by Brown University may be con­

sidered as typical of the first type of Institution. Its 

art program was: (1) Ancient art, chiefly Greek; (2) Roman 

and Medieval, including Byaantlne; (3) Renaissance, chiefly 

Italian of Fifteenth and Sixteenth Centunes; (4) Art of 

Seventeenth and Eighteenth Centuries; (5) Art of the Nine­

teenth Century; and (6) Theory and Criticism. 

Wellesley, the University of Michigan, Harvard and 

the University of Indiana, while giving great prominence to 

the lecture courses on fine arts, Included technical courses 

30A.M.Brooks, "The Study of Art in Universities", 
Education. Vol.21, No.6, February, 1901, p.364-371. 
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for those who wished the work, following the laboratory 

method of instruction. Yet, they cannot be considered as 

belonging to the seoond classification, for their aim was 

primarily a cultural one. 

Of all the universities and colleges. Harvard came 

the nearest to being an institution of what may be called 

pure fine-art instruction. Having no technical or pro­

fessional aim in view, the study was really cultural although 

It was made so by a union of theory and practice. The 

following courses were offered at Harvard: (1) Principles 

of Delineation, Color, and Cnlaroscuro; (2) Principles of 

Design in Architecture, Sculpture, and Painting; (3) History 

of Greek Art; (4) the Fine Art of the Middle Ages and the 

Renaissance; and an advanced course in classical archaeology. 

In the seoond classification, schools aiming primarily 

at giving students a knowledge of fine arts that could b~> used 

in their every day work, were the U.b,Military Academy, 

Columbia University, Brooklyn Polytechnic Institute, the 

University of Illinois, the Massachusetts Institute of Tech­

nology, the University of Pennsylvania, Leland Stanford 

Junior University, Cornell University and Johns Hopkins. 

Teaohers' preparation in art, therefore, depended 

upon the school attended. But even if pedagogical alms were 

being stressed during this time, courses in methods of teaching 

art were 3tlll a thing of the future. 
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Many of the art teachers between 1895 and 1908 were 

trained in Normal sohools. According to -... H. Perry,31 the 

art student in the Normal schools needed, first of all, to 

recognise the love of beauty as inherent in each human 

being and to know that in this love lay the germ of art for 

him. In this manner, Perry emphasised the Platonic theory 

of immanence. Students needed, secondly, to realize that 

art was the expression of emotion, and that a work of art 

Is great in proportion to the loftiness of the ideals 

whioh Inspired it. Third, ha must find art governed by the 

laws of nature — order, unity, balance, rhythm, and harmony. 

Fourth, he must realize that there are many media by which 

art could be expreased and that mastery of the techniques 

of these is necessary to freedom of expression. Fifth, he 

must learn that the degree of his appreciation of art 

depends upon his sensitiveness as an individual to the 

influence which has guided and inspired the artist. 

In the measure in whioh the student && an Individual 

cherished and encouraged the growth of his Inherent love of 

beauty, he determined the degree of appreciation to which 

he could attain. Besides all these, a now interest in life 

was opened to him if he would persistently and earnestly 

strive to master the technique of one or more media and try 

31E.H.Perry, "The Art Department of the Normal 
School", Year Book: Council of Supervisors of the Manual 
Arts. 1904, p.118-128, 
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to express in simple exercises his own feelings. Whether 

the student possessed talent or not, there was an oppor­

tunity for expression — and to the law that power increases 

with effort, thpre was no exception in drawing. Though the 

expression as art was not great, the student by suoh expression 

promoted his individuality. Such were the recognized needs 

and aims of the art departments of Normal Schools In the 

development of teachers,32 

According to the International Drawing Teacher's 

Congress at Berne In 1904,33 it was of the greatest import­

ance that the teachers of art had sufficient leisure to per­

mit them to continue their studies in painting, sculpture, 

architecture, or decoration. They could then devote them­

selves to their pupils, who would in turn have more confidence 

in their teachers, the men and women whose skill and 

productions they could appreciate and admire. It was this 

confidence and this veneration which was believed to form 

the true base of the success of teaching. 

Summer schools were, therefore, the ohief aim in an 

increasingly large number of the Institutions already mentioned. 

32F.F.Murdook, "The Function of Normal Schools in 
Promoting Industrial, Agricultural and Domestic Education", 
Massachusetts Board of Education. 71st Annual Reportf Appen­
dix E., 1908, p.265-290. 

33Charles M. Carter, "Lessons to be Drawn from the 
International Drawing Teachers' Congress at Berne", Journal 
of Proceedings of the National Education Association, 1905, 
p.600. 
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As a large percentage of those who attended these summer 

schools were teachers In public day schools, the influence 

of the summer instruction was far reaching. The average 

attendance in 41 schools whose enrollment was known, In the 

summer of 1908, was sixty students. There were about 

ninety-seven schools offering summer classes. 

It is evident that the teaching of art in the 

public schools of the United States did not get under way 

before 1900. The first important step was in the develop­

ment of the manual training movement, a direct result of 

industrial needs. The Louisiana Purchase Exhibition at 

3t.Louis In 1904 influenced the teaching of art, because 

at that exhibition the cleavage between the fine arts and 

the industrial arts was lessened. 

Ideas and theories regarding education generally 

were changing. As a result of this attitude, the organiza­

tion of the Amerioan Federation of Arts was formed and 

later was responsible for further development of the public 

Attitude toward art appreciation. The wide-spread organiza­

tion of the Junior High Schools created e demand for more 

art teachers, paralleling the demand for art generally. 

The trend toward efficiency, the emphasis upon 

initiative replaced the careful technique and strict 

representative trends in the teaching of art. All these 

were reflected In the curriculum. Art history, appreciation, 
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and design courses ca:ae to be offered In a lorge number of 

schools. More time was given to the study of art n.n& more 

credit was given for work accomplished. 

Universities nnd colleges began to offer special 

courses for teachers who planned to teach art, and qualifi­

cations for art teachers were evaluated. 



CHAPTER II 

IN THE FIRST QUARTER OF THE CENTURY 

Following the first deoade of this century, the 

teaching of art In the public sohools of the United States 

was becoming standardized according to Influences and 

changes which characterized education generally. Art was 

gradually becoming accepted as a "must" In educational 

theory. From 1910 to 1925 many universities and colleges 

were beginning to require high school art credit as one 

of their entrance requirements. 

The influences and changes of this period seem to be 

classified under the following topics: 

I. Influences Responsible for the Trends 

II. The Place of Art in the Public School Curriculum 

III. Changes In Teacher Training. 

It may be seen that art was becoming less specific 

and its aims more broadened. Specialized art training was 

being carried on by professional schools while art programs 

on the elementary and high school levels of America's 

public schools were being planned to meet the needs of 

the students attending them. 
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I. Influences Responsible for the Trends 

Under the pressure of the conditions of the time, 

America revised its Ideas of educational values. By 1908, 

the manual arts, which had taken their place In the day 

and evening public sohools from an economio as well as an 

educational standpoint were henceforth dealt with in all 

eduoatlonal thought at the time. 

Industry had created a demand for adult education, 

and among the responses to this demand, none was more signi­

ficant or noteworthy than the inorease in opportunities for 

evening study. In many places, the public school buildings 

were thrown open in the evening, not only for educational 

purposes, but as social centers for the neighborhoods in 

which they were located. Trade schools appeared in various 

cities. Correspondence schools were established. Evening 

educational facilities, in Nev? York State, developed In 

connection with the work of the Young Men's Christian 

Associations and the Social Settlements, as well as in the 

endowed institutions like the Pratt and Drexel Institutes, 

Cooper Union, and others. 

The increase of Interest In Industrial problems at 

lurge had Its influence on the courses of study in all 

extension schools and on none more significantly than those 

of the evening school, where young women continued to study 
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the cultivation of the aesthetic, music and art, but where 

the young men concentrated upon the practical and studied 

the sciences.1 

In two types of evening school the manual arts 

appeared. These were designated as: (1) The Specialized 

School; and (2) the General Drawing School. 

A specialized school is a trade school, the general 

nature of whioh is exemplified in the Trenton School of 

Industrial Arts. This school offered courses in theory and 

practice of applied design, modelling, free drawing, antique 

and life classes, color, illustration, rug making, ceramics, 

book binding, wood carving, machine and architectural 

drafting. This school had the advantage of a neighboring 

museum containing among other treasures, the Allies Maddock 

collection of pottery. 

Springfield, Massachusetts, affords perhaps the best 

example of the general evening sohools. The Central High 

School building, with modern equipment, was opened for evening 

work In secondary studies, including a department for free-hand 

ij.H.King, "The Students of the Night Schools", The 
3ohool Review. Vol.12, No.3, March, 1904, p.255., and 

S.P.Davis, "The Manual Arts In Extension Schools", 
Year-Book: Council of Supervisors of the Manual Arts. 1904, 
p.156-162. 

83.P.Davis, OP.olt.. p.156-162. 
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drawing with classes in elementary work and in life drawing, 

pictorial composition and work, the theory and practice of 

design. All work in this department was subjected to the 

approval of the Supervisor of Art Instruction in the 

public sohools. 

A course of art in home furnishing and interior 

decoration, for the education of salesmen, furnishers, manu­

facturers and purchasers, was organized by the West 3ide 

Branch of the Y.M.C.A. In New York City in 1904. So far as 

it is known to the writer, this was the first course of its 

kind to be given in this country. 

Along with the evening scnool movement there came 

a movement for school-room decoration, brought about by an 
3 awareness of art and beauty. 

Public Interest in art education manifested Itself 

not only through the channels of municipal and state organiza­

tions, but -acre directly through co-operative work by 

educators and citizens for the school students.4 The most 

notable example of such work appeared in the widespread 

movement for school-room decoration. Beginning in Massachu­

setts with Charlee C. Perkins and John D. Phllbrlck, in 1870, 

this movement attracted little, if any, public attention 

3tr.J.Kenyon, "The Interior Decoration of Schools", 
The School Review. Vol.14, No.9, November, 1906, p.625-634. 

4James Hall, "Art and Sohool Festivals", Year-Book: 
Council of Supervisors of the Manual Arts. 1904, p.107-117. 
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until about 1892, when Ross Turner, "The Father of School-

Room Decoration", began his campaign of education which 

spread throughout almost the entire country. 

Turner's theory was that a student's environment 

should be beautiful and in good taste in order to foster 

an appreciation for the aesthetic. Since it was not feas­

ible to change the environment of the student's home, it 

should be done in the school room. Turner felt that the 

school should be functional in design and help to stimulate, 

through atmosphere, the student's creative faculties. For 

example, since the art student must observe nature, the 

windows should not be narrow and placed above eye level, 

but should be low and wide, affording a clear view of the 

outside world to facilitate better observation by the art 

student. 

Another example of the status of art In education 

by 1908 Is seen in the gradual inclusion of art or drawing 

courses In some of the college entrance credits, as was not 

the case earlier. In 1899, the Committee on College Entrance 

Requirements of the National Education Association reported 

that the failure of the Committee to outline courses in art, 

manual training, and commercial subjects was not to be t^ken 

as meaning that the Committee felt that these subjects were 

not entitled to a large place In the secondary school 

program, but that these subjects had not as yet been placed 
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within the domain assigned for their consideration, i.e. 

"College entrance requirements".^ 

Encouraged by the more progressive and democratic 

spirit of some of the universities, many of the colleges 

came at last to recognize scientific and historical studies.6 

In this connection, it is Interesting to know that the 

meeting of the executive committee of the College Entrance 

Examination Board of the Middle States end Maryland (an 

organization founded In 1900 to conduct uniform examinations 

for college entrance at numerous places In the United States), 

voted on November 9, 1901, to add Botany, Geography, Spanish 

and Drawing to the list of subjects in which examinations 

were to be held. This was to meet the needs of the colleges 

accepting the examinations. In 1903 this Board changed Its 

name to omit the words "of the Middle States and Maryland", 

and began to do work of national scope, with the result that 

more and more colleges accepted their examinations. 

As a rule, the criterion for selection of a subject 

for college entrance credit, was If the subject was a 

^C.H.Keyes, "College Admission Requirements", Educa­
tional Review. Vol.19, January, 1900, p.63. 

^.T.Foster, "To What Extent Should Artistic and 
utilitarian Subjects In School and College Count Toward the 
Degree of A.B.", The School Reviewr Vol.13, No.10, December, 
1905, p.806. 

7Charlee A. Bennett, "Drawing as a Subject for College 
Entrance Credit", The School Review. Vol.11, No.l, January, 
1903, p.31-36. 
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necessary part of the most direct preparation for the work 

that the student was to do during his four years of 

schooling. If it had no direct bearing, the subject was 

omitted from the list. With this stipulation, drawing 

had found no olaee among subjects accepted for college 

entrance as late as 1903, except in such rare cases as 

Columbia, In the Schools of Architecture and Engineering, 

Harvard In the Lawrence Scientific School, where definite 

requirements vera made, and Minnesota, where drawing was 

allowed entrance credit in the Colleges of Mines and 

Sngineerlng. The requirement at Harvard and Columbia, 

however, was for the same reason as in the classical college; 

to enable the student to do a higher grade of work In that 

subject. There was no apparent consideration of the special 

needs of pupils at the secondary sohool level and very 

little consideration of the cultural value of the subject 

to the student at that age. The aim was to master certain 

8 
technical difficulties — the grammar of drawing. 

The larger universities gave one entrance credit in 

free-hand drawing generally; one In mechanical drawing 

frequently; and one In architectural drawing rarely.9 The 

nearest approach to a standard in free-hand drawing was the 

8J£M*.» P. 32-33. 

9A.B.Clark, "University Entrance Credits in Drawing", 
Journal of Proceedings and Addresses of the National 
Education Association,, 1907, p.839. 
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requirement of the College Entrance Examination Board. 

Their 1906 examination, for instance, required two drawings: 

the first a drawing of geometrical blocks to be executed in 

aocurate perspective from a described position, but with no 

blocks present, and with either line or with shade and cast 

shadows. The second drawing had several options; from 

memory, either a tool or detail of machinery, or a detail of the 

human figure; or from copy, the enlargement of a machine 

detail, or of a scroll ornament. This whole requirement was 

reasonable as far as It went, and it went farther year by 

year, but it regarded drawing as subsidiary and technical 

rather than Independent and creative. It further omitted 

Its unique value in education as a complement to analytic 

and fact training. 

This attitude of colleges and universities discouraged 

art culture during the formative period of a student's life. 

It deprived him of the taste for art, or compelled him to 

attend an art school which then cut him off from other 

culture. Some students carried a fair amount of art study 

in the high school without hope of university recognition. 

To improve the situation, an art examination was 

recommended in 1907 to the College Entrance Examination 

Board based on three major heads: Representation, Design, 

and Appreciation. These topics comprised the basis for 

high school art courses during this period, 1900 to 1908. 
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Such a topic as the criticism of masterpieces in 

secondary sohools seemed presumptuous to many, but they 

were reminded that not technical merit but intensive 

thinking was to be stimulated; also that similar training 

in literature was suooessful. Three credits were to be 

allowed for all of the examination, although one credit 

could be arranged to cover a simple amount of training 

in one area. The oourse of study could be accommodated to 

either the technical student in accurate representation, 

or to the girl of artistic traste interested in household 

art. 

In meeting this recommendation, two obstacles were 

encountered: the inertia of the colleges and universities; 

and the inadequate teaching at many high schools. Many 

teachers were forced to teach with faulty preparation, or 

with insufficient time for thorough Instruction. However, 

the colleges and universities were the more to blame because 

they did not recognize the excellent work whioh was already 

being done in many places, and the pressure brought to bear 

on sohools to teach only the subjects allowing college entrance 

credit was tremendous. 

Despite such obstacles, there were several attempts 

to set forth the content of a high school oourse, whioh 

would best prepare for normal school entrance. All these 

suggestions agreed in emphasizing the natural sciences, the 
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ways and Institutions of men, Including geography, 

industrial courses and history, literature, and the arts — 

vocal music, drawing and oral expression. 

Table I presents the general university entranoe 

standards as they existed In 1907. Of a total of 35 credits 

allotted, only two were allowed for "Manual Arts", one each 

in freehand or mechanical drawing. 

Fifteen of these units, or four years of study, were 

required for university entrance. A pupil, in preparing 

for college, could have a daily exercise or test of his 

ability for four years In either Snglish or in an ancient 

language, or in a modern foreign language, In history, in 

science, or in mathematics. But In formative art, a subject 

which needed as much continuous training os did the study 

of other subjects for the development of an equal amount 

of culture, one test or exercise dally for only one year 

was required, an indication that, by 1908, art in education 

was not given equal importance with the other subjects. 

Moreover, in some institutions, credit for art or drawing 

was denied to liberal arts students. 

Art education, not considered as anything more than 

a pleasantry separate from other subjects in the publlo 

schools before 1900, had greatly developed by 1920. Further­

more, the theories and practices regarding art had changed 

from a strict adherence to skilful representation to a 
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TABLE I.- The Place of Art in the General 
University Requirements in 1907.iO 

Fields 

Languages 
English 
French 
German 
Greek 
Spanish 

Humanities 
History 

Science 
Botany 
Chemistry 
Geography 
Physios 
Physical 
Zoology 

10Ibid 

Credits 

19 
4 
5 
5 
3 
2 

4 
4 

5 
1 
1 
1 
1 

1 

., p.840. 

Fields Credits 

Mathematics 
Advanced Algebra 
Algebra 
Geometry 
Intermediate Math. 
Plane Trigonometry 

Manual Arts 
Freehand drawing 
Mechanical drawing 

5 
1 
1 
1 
1 
1 

2 
1 
1 



IN THE FIRST QUARTER OF THE CENTURY 40 

consideration of the individual with emphasis on efficiency, 

Initiative, and appreciation. 

Perhaps one of the first Influences to exert force 

on art education was the American Federation of Arts, 

organized In May, 1909, in Washington, B.C. Its purpose 

was "to Increase the appreciation of art, cultivate tastes, 

and Improve civic conditions".11 To accomplish this, the 

organization sponsored travelling art exhibits, lectures 

with slides, a monthly magazine called Art In Progress and 

an annual publication called The American Art Annual. This 

organization, from its beginning, had been an association 

of institutions, organizations, and individuals. Among Its 

standing committees was one for art in Public Schools. This 

organization did much to promote an interest in art appre­

ciation in this country. 

Another organization which furthered art education 

in the public schools and colleges was the Western Drawing 

and Manual Training Association. As previously explained, 

an important condition determining to some extent whether or 

not art would be offered in a large number of high schools 

was whether or not credit for college entrance would be 

given for the study. Aware of this condition, the Western 

Drawing and Manual Training Association directed its efforts 

^R.B.Famum, "A Present Status of Drawing and Art 
in the Elementary and Secondary Schools of the United States", 
U.S.Bureau of Education Bulletin. No.l3f Washington, Super­
intendent of Documents, 1914, p.223. 
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toward placing art on the list of college entrance subjects. 

A committee was appointed by this organization to urge action 

in this direction, and an outline of work was formulated and 

submitted to the college entrance body for its approval. 

At the meeting of the North Central Association of Colleges 

and Secondary Schools on March 27, 1909, a definition of 

units In freehand drawing and allied arts was adopted 

IP unanimously, with a credit allowance of two credits. 

That this outline of work was unanimously adopted 

by the College Entrance Association is indicative of the 

growth of sentiment In favor of college recognition of art 

instruction. It was a condition favoring an Increase in 

the number of high schools offering art, and the Increase 

in the number of colleges offering art Is apparent from 

the accompanying Table II, whioh shews that, of the 319 

colleges surveyed in 1913, 245 of them offered drawing 

courses. 

The outline submitted by the Western Drawing and 

Manual Training Association was drawn up with the considera­

tion that America was essentially industrial, its citizen­

ship cosmopolitan, and its life predominantly urban. Its 

controlling aim was the improvement of industry, of the home, 

iSw.T.Bawden, "Associations", Manual Training Magazine. 
Vol.1, No.5, June, 1909, p.443. (See Appendix No.l, p 173). 
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TABLE II.-
of Agriculture, Engine 

The Credit Status of Art In 319 College! 
neerlng and Liberal Arts in 1913.W 

Granting Credit Number of Institutions 

No Credit 

Possible Credit 

Some Credit h Unit 

1 Unit 

2 Units 

3 Units 

4 Units 

74 

13 

6 

125 

37 

13 

38 

13Natlonal Education Association, "Report of 
Committee on College Entrance Requirements", Journal of 
Proceedings of the National Eduoatlon Association. 1913. 
p.562. 
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and of oivlc life by the development of skill and tastes. 

It sought primarily appreciation of beauty in the useful 

arts and the cultivation of taste and skill most needed 

in industry and the home — the training of the industrial 

worker and the home maker; in other words, an appreciation 

of art in Its application to production, to home making, 

and to personal living. 

These general considerations accounted for the 

assignment of two-thirds of the time recommended in the 

course of study to decorative composition, constructive 

and decorative design, and constructive and applied design, 

as against one-third of the study to representative work. 

It was for the development of appreciation that the history 

of art was listed for study, and for the application of 

art to production that the history of Industry was included. 

For these reasons the outline gave prominence to work 

related to fundamental crafts and Industries — in wood, 

metal, textiles and pottery, rather than to the less 

substantial types of work. For these reasons also the 

productive and creative output was made the test of know­

ledge and skill. Considering that design Is one area in 

art education which develops Individuality and encourages 

originality, the emphasis of this outline upon design la 

significant and is an influence on the trend of art education 

toward a more creative and Individual means of instruction. 
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Another influence on art in education and on the 

attitude of the community toward art eduoatlon was the 

Museum. There were about 600 museums In the United States. 

Of these, thirty-five per oent looked to societies and 

associations for financial support. A large proportion 

of these museums were devoted to history and were owned 

by small historical societies. It was believed that the 

benefits of this study to the pupils of the high schools 

were to aid in the cultivation of imagination, to provide 

assistance in the study of biography, and to provide a 

powerful aid to morality.1 The museums were an indication 

of the growing Interest in the historical development of 

things and events and in the theories and principles of the 

subjects of art study. 

In all educational activities of the museums, the 

fundamental Idea was visual instruction. Prints, replicas, 

and slides were made available to many sohools, thus aiding 

education in general and art education in particular. 

Changes In general education brought changes in art 

education. One major change marking a significant trend In 

14National Education Association, "The Relationship 
Between Museums and Schools", Journal of Proceedings of the 
National Education Aseoolatlon. 1916, p.500. 

15M.a.MaoMurphy, "The Value of History of Art as a 
Study in Secondary Schools*, Journal of Proceedings of the 
National Eduoatlon Association, 1914, p.460. 
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art education was the widespread organization of the Junior 

High Schools, whioh resulted in a closer articulation of 
16 

the elementary and secondary sohools. 

The organization of the Junior High Schools created 

a largo demand for art teaohers. Previously there had been 

only elementary and high schools; now there was a third 

division of the public schools. This third division not 

only required art teaohers, but made even greater and more 

Important demands of art education. These demands came 

about In the following manner. 

The Junior high school was composed of students in 

the age of adolescence, the "problem" group. In fact, the 

Junior high school was organized primarily because of this 

fact, for educators were becoming aware of the psychological 

factors peculiar to this group which created administrative 

problems.17 It was in the hope of solving this problem 

that the Junior high school was begun, and one of the chief 

differences in the attitude of this age group and the 

elementary age group was a need, on the part of the Junior 

high school student, for some practical or Intellectual 

16U.8.Office of Education, "Some Aspects of Education 
In the United States", Bulletin. Part I. Washington, Superin­
tendent of Documents, 1919, p.79., and 

James T. Preston et al.. "Junior High school of 
Berkeley, California", U.S.Bulletin No.4. Washington, Super­
intendent of Documents, 1923, p.1-48. 

17Frank F. Bunker, "Reorganization of the Public School 
System", U.S.bulletin Ke.Srr Washington, Superintendent of 
Documents, 1916, p.102-105. 
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18 
Justification for the work presented. Sdueators became 

aware that If students were to engage with wholehearted 

endeavor in the study of any course, the significance of 

that course to the students should be understood by them. 

For this reason, the Junior high school demanded a certain 

amount of practical work In art education. 

Educators also felt that courses of a cultural 

nature were extremely Important to the Junior high school 

student, for it was believed that these cultural courses 

might have an ethical and moral Influence upon this group 

of "problem" students. As a result of this thinking, art 

and other cultural subjects were given a prominent place 

in the Junior high school curriculum. 

The Junior high school art program, aiming at a 

correlation between process and purpose influenced art 

education through creating a demand both for teachers of 

art and for art Instruction. Furthermore, the Junior high 

school dictated, to a certain extent, the form this instruc­

tion should take, namely a practical, efficient form. 

The rapid progress of vocational education was still 

another influence affecting changes in art education. This 

movement led toward a direct and concrete application of art. 

The primary purpose of this vocational art was to relate It 

to the life of the student, both at home and In his future 
19 

occupation. This vocational type of education was an effort 

-LS U.S. Of floe of Education, "City Sohools "fU. 3. Bulletin 
Part If Washington, Bupt. of Documents, 1920, p.25-83. 

19 Walter Sargent, "Art Courses In High Sohools", 
School Review, Vol.24, No.2, February, 1916. p.107-116. 
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to adapt instruction to the requirements of local industries,20 

and tended more toward Industrial work. Vocational art 

courses — art related to printing and courses in home 

aesthetics — resulted in such work as art in window 

dressing and in personal dress being offered In the public 

high schools. 

It has already been pointed out that the interest 

in the theories and principles of the subjects of art study, 
21 

and in the historical development of things and of events, 

exerted some Influence on art education through the support 

of the museums in the educational program. 

There was an Increasing recognition of what was 

ealled "the cultural values of art study".22 By 1920, art 

instruction was recognized as "practical aesthetics", and 

it became a subject of keen interest on the part of the 

public and the manufacturers, particularly those manufacturers 

of wearing apparel and other materials considered for per-

sonal appearance. Both the "public" and the "trade" under­

stood more clearly the need for art training — the public, 

that life Itself would be made more pleasant through the 

2 0 "Industrial Arts as a Matter of Business", 
School Arts Magazine, May, 1920, p.554-565. 

21W.O.wnitford, "The Problem of Differentiation and 
standardization of Art Work in Modern High Schools", School 
Review. NOB. 5 and 6, May-June, 1924, (no page numbers). 

22Bertha Y. Hebb, "Appreciation of Pictures", U.S. 
Bulletin. Washington, Superintendent of Documents, 1923, p.1-15. 

^.S.Office of Education, "Some Aspects of Education", 
op.olt.. p.27. 
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application of artistic taste; the trade, that its standards 

would be raised in every aspect with the application of 

artistic principles to production. Thus, both the public 

and industry became a force to affect the growth of art 

ideas in the public sohools. 

world War I was yet another Influence responsible 

for some of the changes In art education. As well as pro­

ducing new subjects for deslgnf^the war created a demand 

for many posters whieh were produced all over the country. 8 

The Idea behind these posters, the composition of the 

elements selected to Interpret them, the vigorous spotting 

of light and dark, the excellence of the lettering and Its 

planning, and the fine quality of the technique Involved, 

combined all in all to produce an enormous amount of credit­

able work which served a cultural as well as a patriotic 

purpose. 

Another effect on art education resulting from World 

War I was the emergency condition of shortages in personnel 
OR 

and time. w Art teachers were fewer in number, and methods 

of instruction were adapted to fit this situation. In order 

to provide for the development of originality, initiative, 

and real thinking power, and also to prevent a rule of thumb 

&*H.M.Kurtxworth, "Design in the Evolution of Ideas", 
"Design Effectively Applies National Energy", and "The Stepc 
to Industrial Success through Design", U.S.BulletIn No.3, 
Washington, Superintendent of Documents, 1919, p.l, 8, and 16. 

2 5 -Th« W a r Fosters", Sohool Arts Magazine. 
January, 1919, p.282, 

26u,J.Office of Education, "Organization of High School 
Courses in War Time", U.S.Bulletin No.2. Washington, Supt. of 
Documents, 1918, p.1-6. 
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method, the art teaching was almost entirely done through 

Jobs, questions, problems, and guided discussions about the 

work. In drawing connected with constructive work in 

classes for military enlisted personnel, It was found possible 

to give a working knowledge of the subject in a much shorter 

time than had previously been considered. Thus the war 

methods of Instruction served as an example and influenced, 

to a certain extent, the thinking of educators ooncerned 

with teaching methods. 

Widespread discussions of art values were occasioned 

by the destruction of so much of the fine art of Europe which 

could never be replaced. The pupils of our public schools 

were taught from prints and engravings of those master­

pieces which were destroyed by the war. From these works 

of art, the student learned not only form, beauty, and 

value, but also the value which people from all parts of the 

world had placed upon these works which had now been destroyed. 

This appreciation ot the European masterpieces, 

along with the fact that war had opened the eyes of the 

public in this country to show ua that, as a nation, we were 

^D.3.Office of Education, "Industrial <Vrts in Secondary 
Sohools In the War Emergency" U.S.Bulletin No.4. Washington, 
Superintendent of Documents, 1918, p.1-29. 

^Royal 8. Farnum, "Art Education in the United States", 
U.S.Bulletin No.38. Washington, Superintendent of Documents, 
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not only the wealthiest, but were also the moral leaders 

of the world, resulted In a stimulus to great cultural 

and spiritual growth, and to intellectual and aesthetic 
29 

reactions. 

There was yet another way in which World War I 

influenced art education. As a result of the war, the 

need for economizing was accented. Prices of art supplies 

were high, and there was a shortage of various materials. 

Consequently, efforts vera made to use everything avail­

able, particularly materials considered to be waste. Pro­

jects in constructing things from these materials, tin 

oane, bottles, colored glass, wood blocks, wire and paper 

and cloth scraps were Introduced into the public sohools 

through the arts and crafts departments.30 These projects 

stimulated a growth In emphasis upon Initiative and 

originality. 

Never before had a large body of Americans gone to 

Europe as they did during World War I. For the majority 

of these Americans, It was the first time that they had 

seen the culture of other countries, and they were 

^William T. Bawden, "Relation of Education to 
Material Wealth and National Defence", U.S.Bulletln No.29. 
Washington, Superintendent of Documents, 1920, p.57-74. 

30Angil Badger, "Conservation Construction", 
School Arts Magazine. November, 1918, p.144-145. 
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impressed. Thoy cane back after the war, and carried with 

them into various professions and occupations, new ideas 

and standards based on what they had seen in Europe. 

These people, influenced by European culture, 

impressed by the art treasures they had seen, ' ent into 

every walk of life and did much to broaden the interests, 

ideas and appreciation of art In this country. Those who 

returned from World War I and entered the teaching pro­

fession particularly influenced art education. 

II. The Place of Art in th© Public School Curriculum 

Public ©pinion had begun to take kindly to the 

study of art in education. The teaching profession held a 

favorable attitude toward it, and more and more courses in 

art were being added to the curriculum without displacing 

other subjects. The relation of art to society, to 

economics, and to manufacturing was recognized and con­

sidered important. 

Although, for the most part, by 1908, drawing was 

still taught in an authoritarian manner, stress began to be 

placed on design, and the educational possibilities, through 

the Individual freedom exercised by the pupil in designing, 

was being recognized. Art education in the high schools 

was planned on the basic idea that the teaching of art was 

more important than the teaching of drawing. Manual 

training was recognized as being of immediate value to the 
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life needs of the student. The place of art as a construc­

tive influence In the development of civilisation, its 

value to the general education of the people, the important 

relation which It was to hold as a broadening factor In 

American lives were being recognized by 1908. 

By comparing American art as It appeared at the 

Louisiana Purchase Exposition with art as shown at previous 

expositions, it Is seen that a striking development had 

taken place In the broadening of artistic aim. By 1920, 

artistic endeavor was even more greatly broadened, and 

many high sohools had added professional or vocational 

courses in art to the curriculum. Jewellery, costume 

design, millinery design, commercial design, and a wide 

range of courses In meohanleai drawing were offered, in 

addition to the courses In painting, sculpture, architec­

ture and other crafts. By 1920, art appreciation had taken 

an Important place In art education, although in many achools, 

craft activities, such as work in clay, leather, metal, and 

bookbinding were still assigned a "practical" title and were 

taught for "functional* and "useful" skills, in harmony with 

the attitudes current In the community. 

However, during the years between 1908 and 1920, 

thoughtful educators like Parker and Dewey became aware that 

the people were losing their abstract constructive ability. 

Students in the public sohools showed an alarming lack of 
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power in applying what they had learned. A change In aims 

was necessary, end in the school art programs, as well. 

By the beginning of 1910, two broad alms had come 

to be recognized In high school drawing courses: the pro­

fessional or industrial, and the cultural. Educators 

attempted to dlreot the energies of instruction so that 

the results would have as many practical, educational, and 

cultural effects as possible. By 1914, manual training was 

being taught In high schools with a variety of aimsJ31 

(1) for developing an appreciation of form, proportion, and 

nature of materials; (2) for giving insight into industrial 

processes and activities; (3) as a sense of motor training, 

ana for the developing of executive faculties; and (4) to 

give an increased feeling of reality to the entire curricu­

lum. 

There are two broad classes into which the popula­

tion of modern civilization may be roughly divided. The 

existence of these two classes was recognized before 1920 

by art educators. These classes are the consumers and the 

producers. All people may be classed under the first, but 

comparatively few come under the seoond; and so far as art 

is concerned, those few require natural endowments hot 

31M.C.Potter, "Manual Training Appears In Current 
Courser, of Study in Elementary Schools, Intermediate Schools, 
and Hi^h Schools", Journal of Proceedings of the National 
Education Association. 1914, p.622. 
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allotted to the average. It was recognized as folly to 

educate all pupils in drawing or art study purely from the 

standpoint of the profession, the training of producers. 

Warner indicated this thought in the following manner: 

National equipment in art cannot come to 
the United States through art schools. There are 
109 schools of academic art in the United States, 
with a total enrollment of 6,252 students of whom 
about one per cent become professional artists .... 
Art cannot become e feature in the life of the 
nation through the higher schools of learning. 
Less than two per cent of those who enter high 
school go on to oollege. So with any of the 
technical and seoondary schools.5" 

Art with a cultural aim was most suited for the 

average high school student, and the alert educators recog­

nized that drawing for industries and fine technical 

execution was not primarily to be sought. 

The object became one of developing the senses, 

mind, and hand to work together, rather than getting per­

fect results on paper only. Chamberlain puts It this way: 

We are then not primarily to produce artists 
through art-teaching in school. We are not to single 
out a few delicate, high-strung, sentimental youths 
and maidens, and make them the beneficiaries in a 
cut-and-drled plan of art instruction.34 

S2A.J.Warner, "Art a Vitalizing Force in Education", 
Journal of Proceedings of the National Education Association. 
1916, p. 488. 

33<j.McWhorter, "Art Education as a Part of General 
Culture", Journal of Proceedings of the National Education 
A«,WJ>».̂ *II1> 1914« P. 601. 

34A.H.Chamberlain, "Art Teaching la Practloal Life", 
Journal of Proceedings of the National Education Association. 
1916, p.499. 
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The early aims of art In education needed to be 

evaluated and re-stated to fit the changing thought in educa­

tion and the changing cultural attitudes of the nation. 

Art educators, considering Dewey's point of view, 

that education is life itself, were rapidly learning to 

think of drawing, construction, and design, not as special 

subjects, but as an Integral part of a well-organized course 

of study without which there Is an incompleteness. Their 

ideals in teaching were to seek progression in a pupil's 

training from year to year and from month to month, to teach 

the student to think for himself and to express his ideas 

clearly to others, to Influence industrial work through 

teaching the principles of design and the use of materials, 

to gain an appreciation and expression of good taste In 

surroundings, dress and the home, and to help the student 

find himself, thus enabling him to fit into the right 

place. 

Drawing and the manual arts were no longer special 

or unusual in a school curriculum as they were prior to 1908. 

The subject "art" had completely changed from Its original 

aspect as interpreted so largely by the first art advocates. 

Manual arte, with their broader cultural aim, had permeated 

other subjects until they had come to stand for more than 

instruction in the delineation of form. Drawing became but 

one chapter In the great volume which was being compiled in 

the high school courses of study. This volume was "art 
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eduoatlon", and those chapters, other than drawing, were 

painting, design, manual training, shopwork, the crafts, 

domestic art, and industrial education. That the term "art 

eduoatlon* was n«w is brought out by Bawden, commenting on 

the annual meeting of the Western Drawing and Manual 

Training Association of 1908: 

The speaker reviewed the history of the 
development of drawing in our public sohools and 
the introduction of manual training. The change 
of motive indicated by the use of the term "art 
education" and the contributions made by students 
of psychology and the rise of the Arts and Crafts 
movement were considered.55 

Thus it is seen that after 1908, drawing came to 

Include several areas of training and the subject was rightly 

renamed "Art Education", a term which was In general use by 

1920, but almost unheard of before 1908. The idea of general 

education, rather than special education, prevailed. 

According to Sargent, as early as 1910 school author­

ities were giving increasing attention to art in the 

secondary schools. This was evident in the space and equip­

ment provided in almost all new high school buildings, In 

the search for good teachers, and in the continuing inquiries 

regarding courses and reasonable standards of attainment. 

Sargent goes on to add that: 

3*W.T.Bawden, "Western Drawing and Manual Training 
Association", The Manual Arts Magazine. Vol.9, No.6, June, 
1908, p.441. 
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This increase of attention is all the 
more significant because the greater number of 
inquiries by educational authorities indicate 
that the growing recognition of the subject 
is based not so much upon results already pro­
duced or clearer views of the ends to be 
attained, as upon a general feeling that the 
subject contains more valuable educational 
material than has yet been put into usable 
form for schools.*'© 

The broad and general cultural aims of art educa­

tion may be roughly subdivided Into three distinct alms 

which were mainly followed during the period of art instruc­

tion from 1908 to about 1920. According to Snow, Church, 

and Hall, such art education trained students In expression, 

observation, and appreciation. Snow stated that: 

The aim of art education should be to enable the 
student to meet any set of conditions In the 
finest possible manner.37 

Church said that: 

Keen and accurate observation Is fundamental 
to art and Is an asset in the broadest sense. It 
cells for close analysis and stimulates the initia­
tive of the discoverer.38 

3*W. Sargent, "Editorial Note", "Drawing in 
Secondary Schools", The School Reviewf Vol.18, No.9, November, 
1910, p.640. 

37Quoted in R.B.Farnum's "Present Status of Drawing 
«md Art in the Elementary and Secondary Sohools of the 
United States", Bureau of Education Bulletin Mo.l3T 
Washington, Superintendent of Documents, 1914, p.32. 

^IMi*., P. 33-
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Hall Indicated that: 

Appreciation as applied to master creations of 
the artists in architecture, sculpture, painting, 
to the forms of minor art seen In the works of the 
craftsman, to nature, to the very environment of 
the person himself, Is the third aim In art 
education.3" 

Theo-* three aims meant that art is not representa­

tion; art is the beat way of doing one's work; that the 

chief aim throughout the art work is to develop In the students 

the power to respond to beauty of line, form and color as a 

basis for an Intelligent Interest In art; and that beauty, 

like morals and rationality, must be made the daily and 

ubiquitous habit of school life. Appreciation develops 

gradually through the making of choices with reference to 

some ideal, it was believed. 

The aim of art education in general needed modlflca-

catlon. Previous to 1908, teachers trained future mechanics, 

farmers and merchants K® though they were all destined to 

belong to an artistic profession. The interest of students 

was often killed with prolonged practice in a technique not 

needed In the constructions and expressions of their own 

lives. In many cases, the desire and the opportunity to 

develop artistic appreciation had passed before the process 

of mastering technique was complete. Extreme reaction 

against this method of teaching resulted, and many educators 

then urged that art education should aim exclusively at art 

W d t , p.34. 
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appreciation, artistic power being completely subordinate 

as a purpose. Educators desired to make possible every 

opportunity for those oondltions and activities through 

which appreciation and skill might mature, and it was 

believed that skill develops slowly through doing things 

with reference to some standard of excellence. 

As early as 1910, educators interested in art In 

education realized that the program of art education in the 

high schools had been often narrow and fragmentary, consisting 

frequently of only a small amount of drawing and color work. 

Most of the activities had been, to a large extent, unrelated 

to the common life of the student. Although students had 

been engaged in art eduoatlon through the sohools for some 

time, though primarily In a restricted way, the results had 

not been satisfactory. The entire program needed careful 

criticism and thorough reconstruction. 

As a result, aims were broadened and the nature of 

art work to be offered in the public sohools changed and 

expanded. The aims of art work in the high school were 

generally the same as those for the grammar grades. The 

work was simplified, however, into the single purpose of 

enabling the pupil to perfect his appreciative faculties 

through high school art courses, while the technique of the 

work was learned in the grades. The refinement of applica­

tion and the refining of Judgment and taste lay with these 

advanced years. Finer technique was naturally expected, 
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but with it also a keener sense of what was best in 

expression through art. This involved a much broader area 

of work than oould be accomplished by the younger students. 

Personal appearance and home decoration were studied in 

the high schools in a practical manner. The history of 

the arts and their relation to civilization was discussed. 

Painting, sculpture, architecture, and the crafts were 

studied. Civic improvement was made the basis of practical 

thought. These studies were developed through the needs of 

the individual and his social activities. Posters, costumes, 

illustrations for the school paper entered into the work. 

This reveals that not only had the character of work 

changed from merely drawing into a volume called "art 

education", but the alma and purposes had broadened and were 

based on the growth and development of the student, rather 

than on an industrial nm& alone. By 1920, the emphasis In 

education had shifted from skill in the perfect technique 

and in strict representation to efficiency and initiative In 

doing one's work. 

The changes in educational and public thought toward 

art education after 1908 brought about many changes in the 

curriculum. Thoughtful educators were aware of their 

neoesslty, and Harding elaborated on the problem in the 

following manner: 
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And lastly, one word on making a curriculum. 
We should regard It a® a work of art, or better 
perhaps, an intricate piece of intellectual 
machinery, the proper use of which should pro­
duce the development aimed at In the pupil — 
a preparation for life.40 

The high aohool curriculum now aimed to prepare 

students for life, whether or not they planned to attend 

college, to teach them to regard life earnestly. This type 

of program had a place for art. Mathematics, science and 

drawing, for example, were made ancillary to subjects 

which possessed life motives: geometry to mechanical 

drawing; mechanloal drawing to shop work; free-hand drawing 

to costume design, home furnishing and illustrating; end 

biology, physios and chemistry to home economics, sanitation, 
41 agriculture and horticulture. 

Individual differences among boys and girls, such as 

home background and sex, called for a flexible and appropri­

ate school program.*^ &g a rule, the four-year curriculum 

group of one-period-daily prepared recitations, such as the 

crafts and fine art, WRS the largest proper unit in the 

43 
public high school curriculum. This group, once called 

40B.F.Harding, "A Secondary School Curriculum", 
Education. Vol.31, No.8, April, 1911, p.510. 

41E.C.Broome, "Vitalizing the High School Course of 
Study", Education. Vol.35, No.l, September, 1914, p.12-15. 

42A.L.Wllllston, "There are Many Different Kinds of 
Boys and Girle for Whom &r% Needed Many Different Types of 
Sohools", Journal of Proceedings of the National Education 
Association. 1912r p.567-571. 

*3M.C.Potter, "High School bourses", Journal of Pro­
ceedings of the National "ducqtlon Assoclatlonr 1913, p.488. 
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a department or a course, became the basis of the organiza­

tion and arrangement of high school studies. Every student 

participated in something in enoh of several groups, and in 

everything in one or two of thera, and presented thirty-two 

semester credits based on one-period-dally recitations or 

their equivalent when he appeared as a candidate for gradua­

tion. 

The educated man did not assume to have a complete 

education In all professional pursuits; but he was expeoted 

to be competent In his field, to do his work skilfully, and 

to possess enthusiasm and knowledge along several areas 

outside his own vocation. To produce such men, identical 

courses of study for the masses of students were useless. 

Universal prescriptions were a disadvantage. Yet this point 

of view was Just opposite of that maintained from 1893, by 

the Committee of Ten, that "Every subject which is taught at 

all in a secondary school should be taught in the same way 

and to the same extent to every pupil so long as he pursues 

it, no matter what the probable destination of the pupil 
44 

may be". 

This new individualism, whioh was moving Into the 

curriculum and was felt strongly after about 1912, was quite 

as old as the elective system in the colleges. As a matter 

of fact, this new movement embodied the best of the college 

44National Education Association, "Report of the Committee 
of Ten on Secondary School Studies", Journal of Proceedings of 
the National Education Association. 1893, p.17. 
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elective system in the high school curriculum In which many 

types of secondary students participated and in which the 

individual course of study was developed. 

The American public was realizing the need for the 

principles of art in Industry. "We are beginning to under­

stand", said Flagg, "that the beauty of life and living is 

primarily a problem of efficiency.*45 "For many years", 

added Cabot, "I have watched with keen Interest the gradual 

ohange of attitude of Americans toward things aesthetic". 

His following statements confirm that awakening of the 

American publlo of which Flagg spoke: 

On the earlier of my visits to various parts 
of Europe and of my own country, I seldom met a 
fellow countryman who did not appear to believe that 
the enjoyment and appreciation of art and beauty 
were matters of real moment only to the professional 
artist. To have suggested otherwise would merely 
have provoked a smile. Now, on the other hand, it 
Is not uncommon to find business men who speak of _ 
srt and beauty as seriously as of stocks and bonds. ° 

This was a time when emphasis was placed upon effi­

ciency, and efficiency meant organized skill and systematized 

knowledge. It meant doing one's work Just as well as it 

could be done. Through this work, whatever it was, the 

Individual experienced the greatest amount of happiness 

48M.I.Flagg, "The Need in America for Schools of 
Applied Art and the Necessity in American Industries for Art 
Leaders and Designers of the Highest Grade", Journal of Pro­
ceedings of the National Education Association. 1914, p.589-597. 

46W.M.Cabot, "The Place of Beauty In American Life", 
The Forua. Vol.46, No,5, November, 1911, p.514. 



IN TH*: FIRST QUARTER OF THS CENTURY 64 

possible and attempted to put beauty into his work. This 

made art an eoonomlo resource for the participant, for he 

not only gained efficiency and skill in the work he per­

formed, but gained knowledge In detecting beauty and 

artistic value in the things he purchased. It was believed 

that the Ideal society, or the "democratic" society, 

demanded a school suited to the needs of every variety of 

citizen, a school varied in its subject matter, flexible 

in Its methods, and efficient as an instrument of education 

and culture. It was also believed that such a school must 

appeal to a variety of minds and to many-sided Interests, and 

not to one type of mind and one kind of interest only. A 

high school intended for the entire community must seek and 

develop the special attitudes of Its students, and must give 

attention to Individual ability or inclination, economic 

status or outlook. A high school which attempted to fill 

these requirements between 1909 and 1920 offered freehand 

drawing and applied arts as an elective study and gave 

reasonable credit-allowance for the work done. 

Actually, the high school had been gradually approach­

ing this pattern since 1689, for it was in this year that the 

Committee on College Entrance recommended a total of ten 

units for college admission — four in foreign language, two 

In English, two in mathematics, one each In history and 

science. In addition, a number of recommendations had been 

made. Of these, two are of particular importance here. One 
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was the recommendation thnt th« elective principle should 

receive at least partial recognition in the secondary 

school curriculum. By recognizing this need, the Committee 

prevented the college-entrance requirements from operating 

like a Procrustean bed. The other recommendation grew out 

of seed sown by the Committee of Ten. The equivalence of 

studies suggested by that Committee was virtually reduced 

to a formula by the Committee on College Entrance Require­

ments. It recommended that "any piece of work comprehended 

within the studies included In this report that has covered 

at least one year of four periods a week in a well-equipped 

secondary school, under competent instruction, should be 

considered worthy to count toward admission to college". 

The same Committee in 1911 increased the total 

number of units (college entrance requirements) to fifteen, 

distributed Into three for English and one each for social 

and natural sciences, together with two majors of three 

units each and one minor unit of two units each. Of the 

fifteen, not less than eleven were to come from English, 

foreign languages, mathematics, and the sciences.47 This 

was the Initial decision und*r which art came to exist as 

an elective course, receiving at least one credit, in the 

high school, and which paved the way for wider recognition 

in colleges. 

47John S. Brubaoher, A History of the Problems of 
Eduoatlon. New York, McGraw-Hill, 1st edition, p.440-441. 
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Courses whioh dealt with art In some way or other 

were now to be found in many of the high sohools of 

recognized standing.48 Many school boards realized that 

unless a study of art was Included in tho curriculum, moat 

of the pupils would probably develop no systematic acquaint­

ance with the art heritage of the past. 

In spite of the progress being made, difficulties 

presented themselves in almost every Instance, and somewhat 

marred the entire picture of art education. There were 

seldom any accepted standards of attainment in drawing or 

design in elementary schools which could serve as a depend­

able basis for high school work in art. High school 

instructors very frequently found it necessary to proceed 

on the assumption that the entering classes knew little or 

nothing about the subject. Then too, the majority of high 

school instructors had been trained in art-school customs 

of teaching, and these studio customs, even in the cases 

in whioh one was Justified in designating them as methods, 

were generally adapted only to those who possessed special 

aptitude for drawing. These methods ministered to Interest 

where it already existed, but were seldom planned to develop 

interest where it was lacking. The instructors gathered 

their knowledge of eduoatlon only incidentally and were 

therefore more likely to have been interested in art for 

art's sake than in the place of art In general education. 

48walter Sargent, "Art Courses in High Schools", The 
School Review. Vol.24r No.2, February, 1916, p.107-115. 
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Another difficulty lay in the still prevalent tradi­

tion that art was a special subject and had much value for 

persons of persons of rare and Innate gifts, but little 

value for the average student. There was, therefore, a 

tendency for only the talented few to elect art as a subject 

of study in high schools. As a natural consequence, courses 

were likely to be adapted to these few. Fortunately, 

educational and Industrial progress was beginning to make 

clear the fact that art has vmry much the same relation to 

rare talents and aptitudes on the one hand and general 

abilities on the other as have literature or mathematics. 

"The Individual course of study", ultimately dis­

tinguished the work of smaller high schools, for each 

rural or special city high school offered but a part of the 

work generally found in a great composite high school. 

Three factors largely determined the character of 

work outlined In the high school courses. These i ere the 

training and qualifications of the teacher, the school 

equipment, and curriculum facilities, and the locale of the 

school. Lack of knowledge or of art training sometimes 

induced a teacher to confine the work to one narrow field; 

poor and inadequate environment often compelled adherence 

to a particular phase of the subject; or an industrial, 

residential, or other neighborhood often suggested one or 

more possibilities of direct application within limited 

fields. 
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The wise teacher, taking all things into considera­

tion, noted these factors in outlining courses and planned 

the work to be presented accordingly. The fact that the 

work could be elective was a consideration. 

The teacher having drawing only to consider seldom 

planned more than a general outline. The courses of the 

more advanced attitude toward secondary school work are 

muoh briefer than the detailed activity programs of the 

49 
grades. 

One example of the Individual course of study found 

in one of these smaller high schools is offered as a detailed 

study. 

In Port Deposit, Maryland,50 the work was compulsory 

in the first and second years, and elective thereafter. Each 

student had forty minutes twice a week, but advanced students 

often devoted muoh more time to art study. 

The first year took up the perspective of the circle 

in September, studying theory and practice from flat disks, 

and producing still life studies, where the circle In various 

positions and relations was part of the compositional problem. 

These two still life studies included perspective, value and 

composition. 

December was devoted to Christmas work, when the 

student did what he wished to do, but in January, he took up 

49R.B.Farnum, "A Present Status of Drawing and Art in 
the Elementary and Secondary Sohools of the United 3tates", 
U.S.Bureau of Education Bulletin. No.l3r Washington, Super­
intendent of Documents, 1914, p.176-178. (See Appendix 2, pi75 >• 

5°Ibid., p.186. 
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the study of the figure of the box, working very simply 

from action, proportion and character of lines. 

In the Spring, he devoted himself to the study of 

trees and simple landscape dealing with perspective, both 

linear and areal, reduced to their simplest forms. The 

seoond year began with the perspective rectangle, blocks, 

books (shut and open), boxes and open door and appearance 

and construction of houses. The student also took up life 

work in January, carrying It on to more difficult phases, 

but keeping the handling more strong and simple. Early in 

May, work was conducted out of doors and he drew directly 

from buildings and trees. Permission to work out of doors 

was conditional on the steadiness, application, and over­

all satisfaction of the results. Considerable attention 

was given to lettering in both years. The work in design 

in this school was done in connection with the department 

of manual training. 

In the third year, work became elective, and every 

effort was made to find out whioh line of study each 

student could develop most effectively. 

Some good work was done at this school in life, 

landsoape, and in color studies, during this year, while 

drawings of interiors were not developed until another year. 

The plan of work attempted to keep In mind that the 

training offered would be useful to the career of an 

engineer, to the detailed work required by doctors and 
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scientists in Illustrating theories and written matter, to 

the needs of students wishing to ent^r an art school, and 

to newspaper or commercial work. The study of composition 

in one form or another was never lost from sight, ̂ nd an 

effort was made to arrange the problems In such a way that 

each student should be taxed to the extent of his ability, 

but no one should be subjected to discouragement by s demand 

beyond his best powers. 

The High School course of study in St.Louis, Missouri, 

offered a detailed program of art. 

Other high schools which included domestic art in 

their program and offered a variety of activities were those 

of Los Angeles, California.82 

It can be seen from these examples of art programs, 

that design held a prominent t>laoe In the art curriculum. 

The trend toward greater Individuality In art education is 

thus reflected, for design is one area of art study which 

promotes and encourages Individual originality. The art 

history courses outlined as part of the art program reflect 

the trend toward appreciation In art education, and the 

domestic art program outlined above, are good illustrations 

of how art education was affecting home surroundings and 

personal appearance through the application of art principles. 

81Ibld.. p.186-189. (See Appendix No.3, p ieo). 

52Ibld.. p.189-191. (See Appendix No.4, p 185). 
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In addition to art training for the average student, 

ra«iny high schools offered special courses having a pro­

fessional or vocational aim. Classes were offered In the 

fine art of painting, the industrial arts of Jewellery, 

pottery, costume design, millinery design, commercial design, 

and mechanical drawing courses including projects, working 

drawings, matching drawings, cam and gear drawings, topo­

graphical drawings and architectural drawings. 

Such specialized training was being pursued and 

carefully vorked out in a number of high schools of New York 

State and in N^w York City in particular. The Washington 

Irving High School for Oirls had, during the year 1912, 

developed work of unusual Interest and merit In connection 

with Its vocational courses in art. In addition to the 

minimum requirement in drawing for academic grades, this 

school offered a course In the study of commercial art, 

organized on a basis of nineteen periods per week. This 

continued through the second and third year® of the three-

year high school course. Previous to this year, courses 

were offered only In millinery and costume design comprising 

two years of nineteen periods a week. 

In the High School of Commerce and the Commercial 

High School of Brooklyn, short courses in art related to the 

needs of the commercial student were offered. The work was 

pursued by all pupils for that year and one-half in oourses 
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whioh met for two periods a week. It was designed to show 

the pupils the application of art to oommeroial design and 

to give them the skill necessary to plan an advertisement, 

to letter it, and to devise harmonious color schemes. 

In 1915, the Committee on Research, Standardization, 

and Correlation of the National Education Association 

reported its data on two vocation subjects, accounting and 

stenography. The committee made up a course based on its 

findings from all over the United States. Under the list of 

suggested elective courses were given Domestic Science and 

Art for four credits and Drawing for one credit. The 

National Association then voted on a commercial course 

emphasizing accounting, and suggested as eleotives, five 

credits of Domestic Science and Art for each semester of 

its two-year course. These two examples illustrate the place 

of art in vocational training. 

In a sense, the purpose of high school education was 

to enable the student to acquire certain habits without which 

he would experience difficulty In holding a Job, or In 
55 

securing a position in the industrial world. 

BSw.S.MoKlnaey, "Report of the Committee on Research, 
Standardization, and Correlation", Journal of Proceedings of 
the National ~duoatlon Association. 1915, p.930. 

84Ibld.. p.932. 

55N.0.3haeffer, "The Purpose of Elementary and High 
School Education", Journal of Proceedings of the National 
Education Association. 1914, p.100. 
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In the high school the pupil should be taught to 

think deeply, to penetrate beneath the surface of scienti­

fic relations. In this type of education, the aim is to 

cause the pupil's mind to move from cause to effect, from 

reason to consequence, and from law to Its application. 

This follows Herbert's and Morrison's approach to logical 

learning. 

Since most high school art courses were elective, 

sometimes the courses to be offered were determined by 

the wishes of the greater number of students. This often 

resulted in courses whioh were muoh more specialized than 

were the courses in the grade schools. 

Although art courses In the high sohools throughout 

the nation were not strictly defined as to oontent by 1920, 

the following examples of curricula may serve to illustrate the 

broad classification of art courses whioh were offered, such 

as the courses in drawing and design which were originally 

related to industrial and constructive work, including 

household art.66 The problems of these drawing and design 

classes were largely the actual current problems of the 

86U.S.0fflce of Education, "Organization of High 
School Courses in War Time", op.olt.. p.1-6., and 

U.fJ.Cffloe of Education, "Home Economics Educa­
tion", U.S.Bulletin. Washington, Superintendent of Documents, 
1920, p.55-56., and 

n.3.Offlee of Education, "Commercial Education — 
'Jchool Opportunities and Business Needs", U.3.Bulletin No.7f 
Washington, Superintendent of Doouments, 1923, p.3-4. 
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57 
industrial and vocational olaasea. In many cases, the 

pupil worked alternate problems in the shop and in the art 

classroom,0® dealing with the same problems In both 

olasses.5® There were also general art courses60 which 

were offered to train ability In representation along two 

lines — descriptive drawing, and to meet the needs of 

students with special interests. There were other courses 

in art history and appreciation of art which became especially 

popular In the Junior high school. In them, the pupil 

became acquainted with the greatest masterpieces of art and 

with the salient characteristics of styles In furniture. 

These courses did not only include Information of a histor­

ical nature, but also opened new avenues for appreciation of 

things which were, many times, found In the homes, and had 

been unrecognized before. 

Sometimes courses in freehand drawing and design 

were offered in connection with shop work. In courses of 

61 
this type, the shop workw and the drawing vera planned 

S7Maris M. Proffltt, "Industrial Education", U.3.Bullatin 
No.37. Washington, Supt. of Documents, 1923, p.3-4. 

Leon L. Winslow, "Art and Industrial Arts in the 
Junior High School", Educational Administration and Supervision. 
Vol.9, January, 1923, p.9-16. 

m Alternating Schools (Modified Gary Plan). 
Newark, Board of .^uoatlon, 1918, p.9. 

SQlbid,. p.136-139. 

GQw.B.Whitford, "Outline for General Arts Courses", 
School Review. Nos. 5 * 6 , May and June, 1924, (no pag© numbers). 

61R.L.Lyaan, "The Washington Junior High School, Roches­
ter, New York", School Review. Vol.28T No.3, March, 1920, p.180. 
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each with definite relation to the possibilities and needs 

of the other. The two together constituted a laboratory 

course of two periods dally, alternate days being spent In 

shop work and in drawing.62 The freehand work was also 

Intended as a preparation for courses in mechanical drawing,63 

although it was not usually demanded as a pro-requisite. 

In courses of this nature, drawing was considered as 

a means of describing construction and the aim was to develop, 

in the student, the ability to sketch In outline any simple 

constructed form, from the object, from memory, from lmagina-
64 

tlon, or from the working drawing. It was also the aim of 

such coordinated courses to develop the ability to draw and 

to understand readily more elaborate objects such as buildings, 

Interiors, and machinery in the school shops.68 This Involved 

a knowledge of constructive forms, an ability to represent 

three dimensions in terms of two, and a working knowledge of 

simple perspective principles. 

62L.L.winslow, "Art and Industrial Arts in the Junior 
High School", îffifttlpnal AdrnWctratloii ftnd, Supervision.,, 
Vol.9, January, 1923, p.15. 

^^Detroit Public 3ohools, Mechanical Drawing. Lesson 
Sheets 2 and 3. Detroit, Board of Eduoatlon, 1923. 

WS.J.Vaughn, "Art and Mechanical Drawing in Relation 
to Shop Work", Industrial Arts Magazine. Vol.9, No.6, June, 
1920, p.217-221. 

65j.H.Cook, "Principles Underlying the Organization of 
Public High School Curricula", The High School Journal, Vol.2, 
No.6, October, 1919, p.167-171. 

6©V.V.Winslow, "Blackboard Perspective Drawing", Indus­
trial Arts Magazine. Vol.10, No.l, January, 1921, p.26-27. 
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These courses further aimed at the development of 

good taste by providing knowledge of the fundamental laws 

of all good structural design and considering whether each 

design was fitted to serve the uses of the object, whether 

It was suitable to the material of which the object was to 

be made, and whether it was adapted to the tools which ware 
art 

to be used and to the necessities of good construction. 

These courses attempted to develop a continually increasing 

sensitiveness to fine proportions, graceful lines, and 

pleasing contours6® and an appreciation of the masterpieces 

of fine craftsmanship in various lines.69 

Each design was studied in reference to the general 

principles of good structural design.7^ The intended use of 

the object was considered In determining the size, form and 

method of construction. Since everyone In these classes was 

to have some experience with a tool, and with a material, 

6 7 "Junior High School Curricula", Educational 
Administration and Supervlaloa^ Vol.10, No.9, December, 1924, 
p.574-699. 

6®P.R.Mort, "An Accounting of General Valuos in the 
Small High School Curricula", The High School Review. Vol.29, 
No.2, February, 1921, p.119-133. 

69M.A.3heehan, "The Organization of Washington Junior 
High School", The High School Journal, Vol.3f No.7, November, 
1920, p.202-204. (See Ippendlx No.5, pi89 ). 

70W.B.Currier, "Practical Art Education", Industrial 
Arts Magazine. Vol.5, November, 1916, p.469-472. 
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In order to design intelligently for that particular tool 

and that particular material, the class gained skill in the 

preparatory exercises of the shop before attempting original 

71 
designs. In the meantime, by drawing from objects of good 

proportions and whenever practical, from natural forme 

72 

distinctly suggestive of possibilities for the design, 

the students were preparing to attack the problem of making 

designs for the objects with which they planned to work in 

the shops.73 

Pupils following courses of this type were expected 

to develop the habit of thinking of design In relation to 

the speoific conditions necessary for the most complete 

satisfaction of the function of the object. 4 They were to 

develop a standard of excellence in proportions, enrichments 

and workmanship75 whioh would result in discrimination in the 

seleotion of manufactured commodities throughout their lives. 
7* "Art Hducatlont Resolutions of the Western 

Drawing and Manual Training Association", School and Society. 
Vol.10, August, 1919, p.136-137. 

7 2 "Two Important Resolutions of the Western 
Arts Association", Industrial Arts Magazine. Vol.8, August, 
1919, p.329. 

7SM.N.Stratton, "Shop Work in Continuation School 
Practical Art Classes", Industrial Arts Magazine. Vol.10, 
May, 1921, p.170-172. 

7<*S. Woodward, "Essentials In Making Art Practical", 
WlfflMrt Sflueatlon, Association Jgurnal, 1916, p.508-512. 

7&w.3.Coffin, "Art Education for House Furnishings", 
National Sducatlon Association Research Bulletin. 1916, 
p.489-493. 
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The general art course was a laboratory course of one 

period daily. Usually, two years of work were offered, each 

reoeivlng one-half credit toward graduation.76 The first 

year work was pre-requlalte to the advanced course, except 

that, to keep within the prescribed number of courses for 

which colleges allowed greater credit for excellent work, 

pupils of ability were permitted to carry both courses in 

the same year. This general art course Included drawing 

from objects — still life, room Interiors, plants, animals, 

the human figure, and landscape; drawing from memory; 

decorative composition such as poster and book design, 

77 

designs for pottery, rugs and the like. 

The work was planned to give a continued Increase 

In skill and ability to use different media, with an appre­

ciation of the artistic possibilities of each73 and an 

understanding of the aesthetic significance of lines, 

proportions, shapes, tones and colors. It also aimed to 

develop an Increasing aesthetic Interest In the appearance 

of nature and an ability to select the moat beautiful 

aspects of what was seen. The students were expected to 

exercise increasing discrimination in criticizing their 
76J.A.Clement, "Attitudes toward Curriculum Making 

and Secondary School Objectives", Educational Administration 
and Supervision. Vol.8, No.9, December, 1922, p.594. 

^L.L, Winslow, "Constructive Plan for the Organiza­
tion and Administration of Junior High School Courses In 
Industrial Arts for Boys", Industrial Arts Magazine. Vol.10 
No.7, July, 1921, p.246-247. 

78w.G.Whitford, "Brief History of Art Education in 
the United States", The Elementary School Journal, Vol.24, 
Ho.2. October. 1923, p,115. 
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own work, because of their growing acquaintance with 

excellent examples of art and with the principles of good 

design.78 

Although this general art course was elective to 

any student in any year of high school, there was little 

opportunity to relate it definitely to any one of the 

other courses. Each year, however, some time was devoted 

to study and representation of the actual structure of 

natural forms — work whioh was useful to the scientist as 

well as to the designer. A part of each year's work con­

sisted of pictorial Interpretations of selections from 

literature,81 the aim being to develop In the student the 

power to visualize from verbal description. Exercises in 

drawing directly from objects and training in visualization 

and memory drawing facilitated illustrations in connection 
82 

with other courses. 

The work of the seoond year was planned on the basis 

of the knowledge and experience gained In the first. More 

7$L.L.Winslow, "The Significance of Art as a Junior 
High School Subject", Educational Administration and Super­
vision. Vol.10, No.8, November, 1924, p.495-503. 

^Richard F, Bach, "Art Teaching and the Art Industries", 
Industrial Arts Magazine. Vol.10, No.6, May, 1921, p.192. 

01E. Stratton, "An Experiment in the Visualization 
of Macbeth", The High School Journal, Vol.4, No.5, May, 1921, 
p. 99-103. 

82f.F.Carman, "Results of an Inquiry Concerning Certain 
Phases of Junior High School Industrial Arts", Industrial Arts 
Magazine. Vol.11, So.7, July, 1922, p.251-256. 
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difficult problems were attempted. The principles emphasized 

in the first year were reviewed in connection with new 

problems in the second year. The pupils were expected to 

be more skilful and discriminating in their technical 

methods.63 There was more critical analysis of the attempted 

means of expression than could profitably be undertaken 

during the first year, ©roup problems in which each pupil 

had a part, served to emphasize the subordination of each 

pupil to the general work, and to make possible larger pro-

Jects. 

Art history became more and more a part of art educa­

tion, an indication of the growing awareness of the Importance 

of art appreciation. One such course was called the Survey 

of Art, and dealt with the general history and appreciation 

of art.®8 It included a study of the development of archi­

tecture, sculpture, painting,86 and the allied arts from 
87 

prehistoric time to the present. Although it was impossible 

83A.H.Edgerton, "Industrial Arts and Prevocational 
Education In our Intermediate and Junior High Schools", 
Industrial Arts Magazine. Vol.11, No.l, January, 1922, p.24. 

^Pennsylvania, Department of Public Instruction, 
Course of Study In Art Sducation. Years I-XII.. Commonwealth 
of Pennsylvania, Harrlsburg, 1923, p.31. (3ee Appendix No.6, 
p. 191 ). 

^R.B.Farnum, *Art Education; The Present Situation", 
U.S.Bulletin, Vol.1. No.l3f Washington, Supt.of Documents, 
1924, p.434. 

^Pennsylvania, Dept. of Public Instruction, op.olt.p.32-33 
87R.L.Lyman, "The Ben Blewett Junior High School of 

St.Louis — Part II \ School Review, Vol.28, No.2, February, 
1920, p.101-104. 



IN THE FIRST QUARTER OF THS CENTURY 81 

In such a general survey to make an exhaustive study of all 

phases of art, the general features of art of different 

times and peoples were studied. The students became acquain­

ted with many of the greatest masterpieces®8 in a way which 

gave a new significance to history, literature, and current 

events. Modern art gained a new perspeetlve in the light of 

the knowledge of past art. 

The "Survey of Art" course was an academic course, 

recited one period dally. It was an elective course, and the 

majority of the members of the class were generally Juniors 

and seniors. The work was assigned by means of historical 

and critical outlines, and through literary references. 
89 

Some of the most frequently used books were: Relnach's 

APPOIIO; DeForest and C.H.Caffln, Short History of Art! 

C.H.Caffin, How to Study Pictures: Tarbellj A History of 

Greek Art; Batchelder, Principles of Desjgn; Owen Jones, 

Grammar of Ornament: W.S.Smery, How To Enjoy Pictures; 

and H.T.Bailey, Twelve Oreat Paintings. 

°°Los Angeles Board of Education, "Visual Arts", 
Course of Study Monographs. Los Angeles City High Schools. 
Los Angeles Board of Eduoatlon, 1923, p.45-52. 

QPlPleV.. p.46-52. 

^Pennsylvania , Department of Public In s t ruc t ion , 
Course of 3tudy in Art Education, Years I-XII, o p . c l t . . 
p.36-37. 
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Bach student kept a notebook in which he mounted 

reproductions of works of art, and tracings of character­

istics and deooratlve motifs which Illustrated the prin-

91 clples of art. In these notebooks were also kept historical 

outlines, decorations, reproductions of the masterpieces, 

records of visits to museums, and other r^rtlnent data.92 

The aim wae to study constantly the work of art, 

rather than merely what was said about the work, and to study 

the work of an artist rather than to study his biography. 

Descriptions giving the vision of another artist, and criti­

cisms presenting the Judgment of another were used as a 

basis of comparison and to stimulate a pupil's own vision 

and Judgment. 

For the sake of greater coherence in the course, 

the works of art were grouped for study according to country, 

type, or period, but the pupils were led to realize the 

individual qualities of masterpieces and, as far ns could be 

possible, were trained to avoid making- general Judgments 

on insufficient experience. 

Outlines were given to the students to use as guides 

in the critical study of masterpieces.®3 

In the senior high sohools of the larger cities, It 

was believed that more definite steps should be taken toward 

PlflfrMUj P.33' 
92"Visual Art", op.clt.r p.44. 

9SIbld.f p.412-414, (See Appendix No.7, p.194 ) 
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specialization.94 Up until 1920, It was the aim of art In 

education to bring to the attention of the student various 

aesthetic experiences with definite and exact reasons for 

selections, choices, or arrangements. Whatever tastes had 

been developed probably depended on one of two things, (or 

perhaps on both), first, convictions resulting from 

experience, and second, statements of fact presented by the 
95 

teaoher and accepted by the pupil as the word of authority. 

But shortly after 1920, this method of teaching evaluation 

or appreciation began to decline, for the art teacher began 

to believe that efforts should be directed toward somewhat 

prolonged and specialized types of artistic production, w 

However, some of the larger cities did offer more specialized 

courses. 

III. Changes in Teacher-Training 

We have seen that prior to 1908, there was little or 

no training available for teaohers wishing to teach art In 

the elementary or secondary schools. The International 

94W. Sargent, "Art Courses In High Schools", op.clt.. 
p.107-115. (See Appendix No.8, p.198). 

96L.L.Winslow, Ant and Industrial Arte Education. 
Bulletin No.470, Albany, &tate Department of Education, 
August 15, 1921. (no page number). 

9$C.W.Eliot, "Changes Needed in American Secondary 
Sducation", Occasional Papersf New York, General Education 
Board, 1922, No.2, (no page number). 
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Congress of Art net in London in 1908,97 and at this meeting 

considerable consideration was given to this problem. The 

representatives of different countries agreed that the 

methods of study in the past had placed too muoh emphasis 

on the development of personal skill and on examinations. 

These representatives agreed that greater attention should 

be devoted to psychology and pedagogy, that the training of 

art teachers should not be muoh different from the training 

of teachers in other subjects and departments, and that art 

teachers should maintain, in every respect, standards compar­

able to those of teaohers of other subjects. The London 

Congress gave great impetus to the importance of art in 

education, both in its application to Industry, and in the 

development of art as an Important feature to life. It was 

the initial step in the training of art teachers as we know 

it now. 

An examination of the catalogs of seventy-five 
no 

representative Inetitutions In the year of 1912ww shows 

significant results in relation to the fine arts. This 

survey oovered all sections of the country, and was representa­

tive of the tiao. In fifteen inetitutions, the study of art 

was not dignified by a special department. Three of the 

97C.M.Carter, "The International Congress of Art In 
London", Journal of Proceedings of the National Sducation 
Ajspcaatip.n̂  1909, p. 659. 

98^.M.Leonard, "The Place of Art in the American 
College", Education. Vol.32. No.10, June, 1912, p.690. 
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colleges mentioned Schools of Architecture. Four others, 

which offered no general course in art, listed Architecture 

Departments. About one-seventh of the number surveyed, 

*hioh included forty-six colleges and universities, twenty-

four state universities and five women's colleges, attempted 

to give adequate instruction in the history, theory and 

practice of the fine arts. Three of them even required a 

course in the history of art in the Junior and senior year. 

Although the place of art in the colleges and Institutions 

devoted to teacher training had improved, conditions were 

far from ideal. Of the large majority of colleges remaining, 

only sixteen offered courses in the history of art taught 

by Instructors whose titles indicated special preparation 

in this subject. This number would have been smaller If 

such combinations as "Professor of History of Art and 

Civilization", or "Assistant Professor of Modern Art and 

Instruction in English*', had been excluded. 

Within this group, some of the art history courses 

were still offered in the Department of Classical Archaeology, 

an arrangement comparable to grouping the courses in litera­

ture under the Department of Philosophy. Of the remaining 

institutions, seventeen recognized the weakness in their 

courses by drafting instructors from other departments. 

Most of the instruction was in Greek or Roman art, and was 

given by Professors of Creek and Latin. One Institution 

offered art history courses through a local art museum and 
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library. Twenty-two institutions ignored the subject com­

pletely, conferring the degrees of Bachelor of Arts and 

Master of Arts with part of the arts omitted. 

On the technical side, the situation was about the 

same. Eight institutions offered courses In drawing and 

painting, some with special fees attached. Thirteen 

offered instruction In only drawing. Three were affiliated 

with local art schools where their students received com­

plete instruction and proper credit for their regular 

college work. Twenty-three, less than one-thira of the 

number surveyed, allowed drawing to be presented as an 

entrance credit. The fact that this number was made up 

primarily of the leading institutions, and that one, Johns 

Hopkins, even required drawing for entrance, was a signifi­

cant commentary on the attitude of the authorities or 

leaders of the large majority. Three institutions required 

drawing in the Bachelor of Science courses. Thirty-two 

offered no instruction in drawing whatsoever. These figures 

show that the academic attitude had been changing to a 

favorable position toward ftrt study, but that art educ. tlon 

did not, by 1912, occupy a place In the average curriculum 

of the college student to parallel the part art study was 

already playing in the lives of high school students. 

The professional training of high school teachers 

attempted to follow a course of general training which aimed 

at scholarship and breadth of view such as could be best 
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99 
aoqulred in a good college course. This is not to say, 

however, that suoh an aim was achieved in any general 

measure. The distinctive professional factors in a teacher's 

training were: apeclallzed knowledge of the subject to be 

taught, including relations to other subjects of the curri­

culum and their applications to everyday life; technical 

skills In teaching, and the ethical aim of education. It 

was recognized that the perfection of the teacher's equip­

ment along these lines was, of course, a life work. In 

short, the three essential elements In the teach*r-maklng 
100 

process were scholarship, theory and practice. 

Courses for training art teaohers between 1908 and 
lol 

1920, according to Farnun, Included: drawing and painting, 

design, craft work, modelling, methods, history of art, 

history of education, methods, psychology, anatomy, perspec­

tive, color theory, ooapositlon and practice teaching. 

In the Normal Schools, especially, there was a more 

general awareness that knowledge of the art of drawing and 

the use of colore gave young people another avenue of aelf-

99J.S.Ruesell, "Professional Factors in the Training 
of the High School Teacher", Educational Review. March, 1913, 
p. 235. 

1°0A,C.Thompson, "Notable Shortcomings of itate Normal 
Sohools", Journal of Proceedings of the National Education 
Association. 1914, p.668. 

101R.B.Farnum, "Present Status of Drawing and Art in 
the Elementary and Secondary Schools of the United States", 
U.S.Bureau of Education Bulletin, So.l3r Washington, 
Superintendent of Documents, 1914, p.230. 
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expression, almost another language In which to convey to 

others their thoughts and conceptions. It gave them also 

many times a knowledge and a skill having a commercial value; 

enabled them to select the garments most becoming to them, 

and suitable furnishings, furniture and decorations for 

their homes. It not only enabled them to see more clearly 

the beautiful things in nature but also to appreciate the 
102 

beautiful in art. 

It came to be recognized that the high school art 

teacher should have definite qualifications as to general, 

as well as epeoifio, scholarship.103 General scholarship 

meant an elementary knowledge of college English, mathematics, 

physics, chemistry, earth science, biological science, 

history, political science and drawing. Special scholarship 

denoted an advanced knowledge to a superior degree of some 

one kind of scholarship, for example, drawing. According to 

Engleaan, °* this education was possible in State Normal 

Colleges. The study was based on data gathered, for the 

most part, from the catalogs of 1913, sent out by 118 itate 

102c.o.p#arse, "The Twentieth-Century Normal School — 
New Branches of Study, New Problems, and New Ideals", Journal 
of Proceedings of the National Education Association. 1914, 
p. 627. 

l03H.H.Seerley, "The State Normal Sohools and the 
Training of High School Teachers", Journal of Proceedings of 
the National Sducation Association. 1915, p.812. 

lO^J.O.Ingleraan, "A Purvey of Entrance Requirements 
and Recent Tendencies In the Courses of Study of the Normal 
Schools of the United States", Pedagogical Seminary. Vol.21, 
No.4, December, 1914, p.532-558. 
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Normal Schools representing forty-four different states. 

Of these, 104 schools offered drawing. It seems reasonable 

to presume that the definition of what characteristics a 

high school teacher should possess before 1920 depended 

almost entirely on the type of high school In which he 

should teach.105 On the average, the teacher who could.draw 

undoubtedly possessed an enviable advantage in teaching.106 

However, art in education meant far more than teaching 

students how to draw, as Bailey expressed. Therefore, 

the teacher who possessed a fair degree of taste, who exem­

plified In himself the art of applying knowledge of form and 

color harmonies in dress and personal appearance, who was 

not content until every feature of his school room was of 

such a character that, it could contribute to the eduoatlonal 

process, who Insisted that his pupils, in all that they did, 

lived up to all the abilities they possessed, and worked at 

their highest possible level of efficiency, as he himself 

did; and above all had a perpetual enthusiasm for the fine 

things, was sure to achieve success in giving M e students 

an appreciation for the beautiful and the power to produce 

beautiful things. Teachers who qualified under these condi­

tions were not yet found la schools, but the training had 

108H,H.3eerley, "The Preparation of Teachers for High 
Schools", Journal of Proooedlnas of the National Sducation 
Association. 1914. p.529. 

106H.T.Bailey, Art Education. Boston, Houghton-Mifflin, 
1914, p,98. 

1(nm&*. P. 94-96. 
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already begun In the oolleges and universities with this 

objective in view. 

As early *e 1920, and by 1925 at the latest, interest 

in art in education had reached the point where most 

educators were ready and willing to develop In their 

students an aesthetic Judgment In referenoe to life and 

Industrial commodities. In fact, some educators considered 

this an obligation, and with this obligation before the 

school, the need for teachers who could carry on effective 

instruction in art was recognized. In the past, the art 

Instruction of the schools had been In the hands of a few 

teaohera who had natural abilities In the arts but who had 

little ability to teach; or It had been in the hands of 

teachers who had little conception of art In relation to 

life. 

One great difficulty existed in the training of art 

teachers. The subject was distinctly different from other 

school subjects. It was recognized that art could never be 

taught by the academic textbook, ° for the creative instinct 

should be exercised and developed and applied to definite 

projects whioh included a wide range of interests. It was 

recognized that the teacher should not only have natural 

ability In one area of work, but should have a wide experience 

In many areas and that these teaohers should and could be 

1 0 8 "Training Art Teachers", (Editorial), 
Industrial Arts Magazine. Vol.13, No.7, July, 1924, p.270. 
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trained. In response to these needs of art Instruction, 

many colleges and universities offered art courses for 

teaohers. 

As an example, Boston University offered a course 

in mechanical drawing In the summer of 1916.109 

It should be noted that many colleges and universi­

ties had no organized art department; therefore, some of 

the art training courses appeared under different headings, 

but were related to the needs of the time. On the other 

hand, certain schools in populated areas were already 

ahead in the field, and were able to offer better courses 

for teaohers. In 1916, the University of California 

offered a course entitled "Community Art" in the Department 

of Graphic Arts. It was described in the following manner: 

Discussion of the aesthetic problems of 
community life. The promotion of artistic appre­
ciation through the fine and applied arts. 
Intended to be especially helpful to prospective 
teaohers and also to others who are interested In 
the many practical and aesthetic problems in and 
outside of the school and homo.110 

Other institutions offered courses in art instruction 

for teachers. The following are samples: 

X0§Boston University, Bulletin. 1916-1917. Vol.5, 
Part 2, Boston, Boston University, September, 1916, p.217-218. 
(See Appendix No.9, p. 201 ). 

noUniveralty ©f California, Bulletin,, 1916-1917. 
3rd Series, Vol.10, So.5, Berkeley. University of California, 
p.83. (See Appendix No.10, p. 202 ). 
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Th# a n w i t r of North Pakota. 1916-1917 
Theory and Practice of Teaching Art In Secondary 
Schools: 

The theory of teaching art In elementary 
and secondary sohools: practice teaching; the 
making of lesson plans; consideration of courses 
of study; discussion of methods of teaching and 
practical problems in the complementary courses.LXX 

Art for Teachera: 
The aim of the course Is to present grade 

and high school problems In drawing, painting, 
construction and design, together with a study 
of underlying principles.112 

The University of Nebraska. 1921-1922 
Public School Drawing; 

A course intended for public school 
teaohers with special reference to work required 
in the city schools. It is designed to give 
increased proficiency in drawing and to establish 
a foundation for class-room criticism.113 

The University of Utah. 1923-1924 
Methods and Practice Teaching: 

The philosophy of art in Its relation to 
child-life; methods of teaching and of super­
vising art teaching. Open to candidates for 
the Special Art Certificate.11* 

The State College of Washington. 1922-1923 
Industrial Arts In Education: 

For teaohers of industrial arts, principals 
and supervisors. Development and present status of 
industrial education and an introduction to Its 
literature. FXaee of industrial arts In the 
curriculum....118 

nlUniversity of North Dakota, Bulletin. 1915-1916. 
Vol.8, New Series, No.l, Grand Forks, University of North 
Dakota, January, 1916, p.123. (See Appendix No.11, p. 203 ). 

llgIbld.. p.130. (See Appendix No.12, p. 205 ). 

113tJnlversity of Nebraska, Bulletin. 1921-1922. rferies 
28, No.17, Lincoln, University of Nebraska, p.353. 

^University of Utah, Bulletin. 1923-1924. Vol.12, 
No.l, Salt Lake City, University of Utah, July, 1923. 

u*washington State College, Bulletln.fol.5. No.l, 
Pullman Press, June, 1922, p.260. 
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The University of California. 1922-1923 
Hethods of Instruction In High School Art: 

A presentation of the psychology of drawing and 
art. Discussion in theory and practice of the methods 
of presenting to adolescents the different phases of 
drawing and art from a professional rather than an 
academic point of view.11® 

The University of Alabama. 1920-1921 
Design: Study of harmony in line, value, and color, 
with special application to decorative work in 
some medium which will be determined later.11" 

The content of the courses Just listed on art 

Instruction for teachers definitely confirms the fact that 

there was training available for teaohers, that teachers 

could be trained. Although the artist could be trained 

only on the basis of natural aptitude, both training and 
118 aptitude were necessary to the teacher of art. 

Although the instruction In art for teaohers was not 

perfect, nor sufficient to cope with the demands of the 

public and of industry, those art method courses which 

were offered presented the general aims and guiding 

principles of art instruction In the high school, for the 

high schools differed from their elementary grades in 

needs and in possibilities. 

116Unlversity of California, Bulletin. 192E-1923. 
3rd Series, Vol.17, No.6, Berkeley, University of California, 
p. 94. 

117Univeraity of Alabama, Bulletin. 192Q-?.921. New 
3erles, No.54, Tuscaloosa, University of Alabama, May, 1921, 
p. 51. 

1 1 8 "Training Art Teachers", (Editorial), 
Industrial Arts Magazine. Vol.13, No.7, July, 1924, p.270. 
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Because high school students had more skill and a 

wider range of interests than the elementary students, art 

courses or art study provided a more adequate means of 

expression. Also certain points of view which were of 

secondary importance in the elementary grades now took on 

much greater significance because of the increased maturity 

of the high school student. It became possible, with high 

school students, to make use of theories that were not 

profitable in the elementary grades — such ae those theories 

which apply to perspective drawing and to color and design. 

To the story-telling motive in Illustrative drawing was 

added a greater Interest in those details of appearance 

which had a special artistic significance, such as the tex­

tures and colors of surfaces, and the play of light and 

shade. In landscape drawing, a satisfaction In reproducing 

actual appearanoes, or In composing Ideal landscapes for 

the sake of the story was not sufficient. These and other 

differences In Interests on the part of the high sohool 

student as compared with elementary school students, although 

not always sharply defined, were sufficiently evident to 

allow not only a study of different subject matter, but new 

ways of dealing with subject matter already familiar to 

then. 

It is evident that art was being generally accepted 

by educators, by 1925. The art program was envisioned not 

merely as training In the technical aapeots of drawing, but 
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that its greatest value lay in appreciation. The place 

that art was gaining in the curriculum was on a level with 

other subjects. The area of teacher training was being 

affected noticeably, in that many colleges and universities 

were being called on to train teachers In this field. 



CHAPTER III 

IN THE SECOND QUARTER OF THE CENTURY 

From 1925 to 1950, eduoatlon reflected the chaos 

of a changing society, and art, like other subjects, felt 

the effect of these political, social and economic 

pressures. The period is divided into three areas. 

I. Between the Two Wars 

II. During the War of 1939-1945 

III. Since the Second World War 

The year 1925 marks the end of the first quarter of 

the twentieth century and the approaching date of the 

depression, which was immediately followed by World War II 

and the reconstruction* All three of these national and 

international events exerted lasting influences on America's 

social life of whioh education Is a vital part. 

I. Between the Two wars 

By 1925 the two chief objectives In art education 

were appreciation and beauty in expression. Appreciation 

meant interest, awakened emotion, and sensitiveness to 

aesthetic experience which could result from the study of 

line, form, color and arrangement. Beauty in expression 

meant the Intelligent application of these principles. The 

city of Detroit interpreted these objectives In the 

following way: 
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To provide experience to the children 
which shall lead them to the appreciation of 
beauty in nature and art, thus enriching their 
lives and making them better citizens.1 

Art in education in the United States was estab­

lished on a firmer base after 1924 than It had been at any 

previous time. Yet it was a time of a changing society 

and a new point of view. Action, bringing quick results, 

had become the order of the day. In manufacturing, in 

agriculture, in transportation, in methods of communication, 

and in many other ways, new changes were brought about.* 

All this had Its slow influence on other fields of social 

activities,3 and a new approach to education began to evolve.4 

An era of educational daring set in and traditional practices 

were mlninized. Experimental activity began to develop.5 

The statement that "the war served to speed up solen-
6 

tlfie progress by many years,* was undoubtedly true also of 

*R.B.Farnum, *Art Education; The Present Situation", 
U.S.Bulletin No.15. Washington, Superintendent of Documents, 
1923, p.18-13. 

2M.R.Kitchen, "Art Culture a Vital Factor In Public 
Sducation", Sducation. Vol.41, February, 1921, p.367-370. 

3A.D.Shinn, "Art for Democracy's Sake", Touchstone. 
Vol.8, February, 1921, p.360-385, 

*8.J.Cox, "Modern Trends In Art Education", Teachers 
College Recordr Vol.31, March, 1930, p.511-521. 

6£.F.Hoskina, "Correlating Literature with Music and 
Art", Pflbody Journal of Education, Vol.7, November, 1929, 
p.136-139. 

^Oregon, Department of Education, Course of Study for 
the Hjgh Sqhjolt of, Orngpfi, Salem, State Printing Department, 
1922-1924, p.20-31. 
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art. The art of that period of unrest called for new adven­

ture and daring. Solenoe and invention gave impetus to 

new directions and in art, too, new modes of expression 

followed new trends of thought.17 In education, art began 

to be considered differently,0 and by 1924 the fetters of 

tradition were less binding, and the term art, as formerly 

confined to "fine arts" was now enlarged to cover a far 

greater range of human activity.9 

Following the war which ended in 1918, questions 

were raised concerning aim,10 objectives,11 worth, compara­

tive value,12 and method, 3 not only In fields concerning 

the three R's, but in all subjects whose services previously 
14 

had been but lightly considered. 

'Minnesota, department of Iduoatlon, The High School 
Curriculum and Syllabi of High School Subjects - Art. Bulletin 
No.6, State of Minnesota, St.Paul, August, 1923, p.7-27. 

8».J.0ox, oo.clt.. p.511-521. 
eR.B.Farnua, "Art Sducation in the United states", 

U.S.Bulletin No.38. Washington, Superintendent of Documents, 
1925, p.3., and 

J.Wlseltler, "It Is Different Now: the School Curri­
culum Includes Art Sducation for livery Boy and Girl", High 
School Teacher. Vol.5, March, 1929, pp.10-11. 

lOo.L.Ash, "Modern Alas for Art Teaching in Junior and 
Senior High Schools", High School. Vol.7, February, 1930,p.70-74. 

^Carter V. Good, "The Objectives and itatua of Art 
F-duofltion in aeoondary Sohools", Journal of Educational Method. 
Vol.7, February, 1928, p.209-212. 

i^E.J.Becker, "General Value of Art Courses In High School", 
Baltimore Bullet^ of papain,, Vol.8, Maroh,1930, p. 127-128. 

13E."£.Lowry, "Technique of Teaching Appreciation", 
School Arte Magazine. Vol.29, October, 1929, p.103-104. 

1 4E. Sckford, "Art as Another Lan uage in the Secondary 
Sohool", Progressive Sducation, Vol.8, April, 1931, p.339-341. 
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Now education was applied to the special fields, with 

the result that soon art, music and dramatics took on a new 

meaning and were adopted into the enlarging fold of general 

currloular activities. This movement, which the leaders in 

art had been striving for years to attain, was now bearing 

results, but with it came a new conception of the Job of 

teaching art. The old drawing lesson in the segregated 

series of three thirty-minute or forty-minute periods a week 

gave place to a correlated project related to many other 

subjects. Formal drawing now began to receive less time, 

and art received more time and more Importance as It began 

to function more successfully. 

Even greater importance was given to the appreciation 

of art after 1924, and there developed a new and major trend 

in education — that of the child-centred achool and the 

"creative youth" activities, products of the progressive 

education movement which swept over the country. The pro­

gressive education movement developed the theory of growth 

activity and pupil initiative, opposing the doctrine of formal 

discipline and dictated eduoatlon. The new methodology 

advocated by the progressive educator focussed attention on 

the principle of continuous growth of the ohild, on freedom, 

initiative, spontaneity, and self-expression. The curriculum 

was adapted to these principles and organized to develop 

the social instinct of children, the constructive impulses 

or instincts of making and creating, the expressive instinct 
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and the impulse toward inquiry, sometimes called voluntary 

research or disoovery. The aim was to draw out th*» possi­

bilities from within the .student and to aid him in making 

th* effective adjustment toward th© world in which he lived. 

Whltford1* classified these Impulses Into three categories: 

funetionallsm, appreciation, and creation. 

Although prior to 1932, many public schools vere 

experimenting successfully with progressive Ideas of child 

education, extensive adaptions of these ideas had not boen 

made In th* small schools, nor in all of th« larger schools. 

Special or private schools, such pg the Horace-Mann-Lincoln 

School In New York and the Ghloago University High School 

found It relatively easy to adopt th-» now progressive ideas, 

for these sohools were, for th»? most part, amply endowed 

with resoureesj they hafl the very finest teachers. They 

had complete and expensive equipment of the latest and most 

effective types. This new type of education, or "new 

school" provided for individual differences, and required 

a great variety of materials and equipment from which pupils 

were frtf to choose. ' For Instance, there were tables, 

sewing machines, laundry tubs, dyeing vessels, carpenter's 

l»R.3.Hilpert, "Art", U.S.Bulletin. Part II. Vol.17, 
No,25, Washington, Superintendent of Documents, 1932, p.51. 

16W.C.wnitford, "Art Education as Suthenics", School 
Review. Vol.46, December, 1938, p.646-753. 

17M.E.Mathlas, "Materials and Art Expression", School 
Arts Magazine, Vol.40, February, 1941, p.187. 



TN TH: SECOND QUARTER OF THH CSNTURY 101 

benches, textiles, leather, wood-working tools and woods of 

all kinds, modeling clay, naints, brushes, tools and raatirlal® 

for problems in pottery, batik, aetal, embroidery, etc. 

The use of these materials provided a wide r^ng® of possi­

bilities to the student, but were available only in the 

most progressive high schools — usually In large cities. 

This "new school" l«?d the way toward better equip­

ment and materials for art and for other similar subjects, 

and toward a more effective way of utilizing the creative 
18 

capabilities of children in the school activities. However, 

it was apparent that the child-centred propram very often 

was modified and adjusted to the pattern of the traditional 

public school whenever necessary. 

The leaders of the new-school movement acknowledged 

that freedom without control, initiative without discipline, 

vision without knowledge and without mastery of materials, 

would not result In a produot which would be satisfactory 

to the pupil himself — and this pupil was the person most 

deeply concerned. The leaders who seemed to have sensed 

most thoroughly the new needs of the school oomblned free­

dom with control, self expression with direction, and 

impressed suggestion and guidance at all necessary times. 

18J.Wis?ltier, "Program of Art Sducatlonfl, National 
Eduoatlon Association Journal. Vol.22, February, 1933, p.53-55. 
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Students in the nov school did both good ind bad 

vork. It was necessary th^t teaohers make? suggestions in 

order that the students could develop tast^ and rtircrimlna-

tlng Judgment. The teacher vss exnected to create in the 

student th'? desire to l^srn how his work c->uld be improved, 

and this necessity introduced th«* principle of guidance. 

This principle of guidance really dat<*s back to 

the kind of good Instruction crrled on by leading art 

teachers since the beginning of «rt education in our achools, 

as advocated by Whitfora, Tannohill, Windlow, Sargent, 

Bailey, Klrby, Dow and many others. 

The adjustment of the art program to the new ideas 

of education required the development of a well-balanoed 

method of teaohlng in which freedom and carefully controlled 

guidance vera to be combined. Th« real key to the problem 

of guidance In art appeared in the specific or Immediate 

objectives listed by th© North Central Association in 1925, 

as a basis for th* reorganization of tho curriculum. 

Many of th*» art educators, vho were familiar with 

the research work and the pxperlraentation which had been 
20 

going on prior to 1932 w in the teaching fields of all subjects, 

^North Carolina educational Association, "Report of 
the Committee on Standards for Use in the Re-organization of 
Secondary 3ohool Curricula", North Central Assoelptlanjjktarterly. 
Vol.1, March, 1927, p.434. (See Appendix No. 10, p rxrsT. 

fcOR.S.Hllpert, "Art", op.olt.. p.46. 



IN THE SEOOND QUARTER OF TH ; GENTUHY 103 

agreed that the unit concept of organizing th> rogram of 

study advocated by Morrison would furnish the answer to 

the problem of specific and immediate objectives through 

art instruction, creating a voll-balanced teaching pro­

cedure whioh included the development of fruitful know­

ledge and the development of attitudes, Interests, appre­

ciation, mental techniques, and right habits and skills. 

The art teacher recognized that, although art was 

different in nature frora other subjects, ther-» were definite 

understandings and learning factors to bo communicated to 

the student. The art teacher attempted to stimulate the 

development of knowledge, attitudes, Interests, apprecia­

tions, mental techniques and like activities. The educator 

aimed at cultivating good taste and discriminating Judgment 

on tho part of the pupil so that he could choose with con­

fidence between the good and the bad in matters of art. 

Instruction of this nature was suited to the needs of the 

average student, as it was related to his growth and personal 

requirements, to his home, his community and his enjoyment 

in the use of art products in the world about him. A problem-

solving and learning technique under careful guidance thus 

became a part of the teaching procedure. 

By 1932, greater emphasis had been placed upon art 

appreciation. Work offered in art appreciation aimed at 

21Henry C. Morrison, The Practice of Teaching In the 
Secondary School. Chicago, University of Chicago Pr*»ns, 1931, 
(no page number). 
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giving the student some understanding of art and some ability 

to contribute to the world in which he lived.%% In this 

sense, art was related to the social objectives In a vital 

and significant manner. Art appreciation came to mean 

something vastly different from mere "picture studyH, and was 

referred to by a new name, "art in daily life". This new 

name for art appreciation was an attempt to overcome the 

popular Idea that the purpose of art appreciation was to 

study only painting and sculpture.23 

While the term "art appreciation" gave vay to "art 

in everyday life", so did the term "correlation" give way 

to "Integration*. The new term, Integration, vas used to 

describe the fusion of subjeot matter in the ourrlculum. 

It did not mean only that art was b**lng related to other sub­

jects, but that, in some places, art WAS actually taken 

into other teaching areas and taught along with oth^r '-sub­

jects. One of the most important alms of this integra­

tion of art v>es to acquaint children with the experiments 
25 of community planning, with past and present, and to 

Z2Alfred Kowell, "Art in a Changing Society", Western 
Art3 Association Bulletin. Vol.18, 1935, p.31-38. 

23R.S.Hilpert, "Art", op.clt.. p.46. 
2*K. Tyler,"Modern Method© in Teaching Art, Psycholo­

gical Aesthetics Stimuli", Design. Vol.39, October, 193?, p.7-8. 
2Sa,£,Wider, "Art Education for the Community, the 

Nation, the Universe"fSchool Arts Magazine. Vol.37, Aoril, 
1938, p.248-252. 
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encourage experiences in art which would lead to tho planning 

of cities and communities which vould be more beautiful and 

functional than those with vhlch they vere familiar. 

efficiency v«a a matter of importance, and it v^a 

recognized that the values of education should be measured 

by the contributions they made to effective living. The 

educational values most often ascribed to art In th*? public 

schools were those concerned with individual growth in th~ 

control of tho materials of an evor-ohsnging world, of 

interests and of understandings and feelings. Therefore, 

sensitiveness to and appreciation of art in all its forms 

was considered important. 

The Federal Council on Art Education in its report 

of 1934-1935, Interpreted tho value and importance of art 

appreciation aa follows; 

A knowledge of appreciation of art la 
essential (1) to our social life, because most 
well-informed people are today discussing art 
matters: (2) to our Industrial life, because 
quality in most manufactured products is deter­
mined largely by the element of art that enters 
into their design; (3) to our business life, 
because th<* art ouility in advertising and In the 
arrangement of goods for display ia an Important 
factor in ororaoting sales; (4) to our spiritual 
life, because pictures, buildings, statues and 
the common thinps of daily use t?ke on a new 

**E. MacOregor, "Art, an Integrating Force in Educa­
tion", Design. Vol.38, September, 1936, p.36. 
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significance when their artistic meaning Is under­
stood; (5) to our mental life, because the study 
of art Is now considered one of th<=» fundamentals of 
a liberal education; (6) to our understanding of 
current events, because newspapers and other periodi­
cals contain numerous references to works of art, and 
(7) to the all-round development of boys and girls 
because they **re evon now facing art problems in 
their dally life as children and because they, in 
their time, will face critical aesthetic issues of 
the utmost importance.27 

In the public schools, art Instruction was oarried 

on In such a way as to meet both th® general needs of the 

many for art appreciation and the special needs of th© few 

for sensitive art training leading to employment in an art 

occupation or profession.2® 

The art program was on® of extremes in which the 

fancy and imagination of creative students was developed no 

less than the power of realistic observation and representa­

tion. It was a program in which tradition and reason came 

in for equal shares of emphasis, and In ̂ hlch th*sre was 

equitable relationship between work and play, information 

and activity, production and appreciation. Art within the 

school demanded that art experiences should promote balance 

In living, the Integration of experience. 

"Core courses" w^re springing up on every hand by 

1939, and offered a promising step to the solution of the 

gravest problem confronting art education — th*? absence of any 

^Faaerated Council on Art Education, Report of the 
Committee on Art Sducation In the High achools of the U.S.. 
Providence, Bear Press, 1934-1935, Part I, p.20-21. 

28L.M.Grubert, "Changing Philosophy of Art :2ducstlon", 
j&sjjfc, Vol.39, June, 1937, p.3-4. 
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art program for the average pupil in many of tho nation's 

senior high sohools. These oore courses, which v®re new 

to tho curriculum, profeased to start with the needs and 

interest of children, rather than with any accepted body 

of subject matter; among these needs and interests of the 

students were the arts. 

Many of th-3 art needs and interests were so 

obviously Important In dally living that thay v. ere incorpor­

ated into the new program as units of activity and were 

directed by the art teacher, while the social study and 

home-economics teachers29 sat on th® side lines, contri­

buting what they could to an understanding of their subjects 

3fl 

whioh found expression in art, u In other units of th® core-

course program, in which art was not the central considera­

tion and was directed by other teaohers, important art 

aspects were taken into account. Those aspects were 

suggested by the art teacher In the initial planning of the 

unit, and were treated in accordance with those suggestions 

by the teacher who directed the unit. Typical units or 

activities in this type of program which art teachers 

directed are as follows: 

^D.W.Erway, "Place of Related Art in Home Economics", 
Journal of Home Economics. Vol.30, June, 1938, p.384-385. 

^°H.H.Giles, "Travels of a Curriculum Associate 
Among the Secondary Schools", Educational Research Bulletin. 
Vol.17, No.8, November 16, 1938, p.237-247. 
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Modernism in Art 
Art Propaganda 
Problems of the Artist 
The Museum 
Other Periods and Movements in Art 
Art in Industrial Design 

Art and Civilization 

In dealing: with such topios as these, art teachers 

were guided, in this program, by certain principles, which 

those who were responsible for the organization of the 

program could usually be prevailed upon to accept. 

A complete statement of these principles was not 

available, but it included such Items as: 

1. All pupils should develop sensitivity to art 

values In dally living — not merely in art 

projects. 

2. All pupils, with very few exceptions, should 

be able to sing, and should enjoy singing. 

3. All pupils, among their other leisure-time 

activities, should be able to do something with 

their hands which they enjoy. 

The development of these core courses occurred Just 

prior to 1940, and is of Importance here, for it was on» of 

the most significant movements for art whioh had occurred 

In America. Primarily only large and progressive secondary 

sohools participated in this type of program, although the 

number of schools adopting core courses gradually Increased 

In number. 
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Changes in society and in education by 1925 made 

apparent the need for a re-statemcnt of tho aims of art 

education, of a clear dlreotlon, and of new objectives to 

fit the current needs. The Importance of adequate 

objectives In art education was well stated by Frofe-jsor 

Tannahill: 

A clear statement of objectives in th© course 
of study is very important and is a matter of much 
discussion and thought. Frequently ©tat^d objectives 
are vague and terms are not understandable, or they 
are too general. Too long a list of objectives makes 
for confusion also.... 

So important Is the statement of alms in tho 
minda of some teachers that due consideration of 
objectives constitutes to them the most vital part 
of th*» course. Are objectives the primary considera­
tion It is true that if teachers have a clear, 
definite aim they can, if at all resourceful, find 
subject matter and method to carry out these purposes. 
Is much of the confusion in selecting and organizing 
subject matter due %o the fact that objectives are 
not clear or are forgotten?3* 

The Missouri state course of study in art32 Included 

a cl^sr statement of general objectives for all pupils and 

additional objective lor talented pupils. The first ̂ roup 

lay within the scope of th© general art course, and the 

second within the area of the special art course. 

31aa31ie B. Tannahill, "Problems in Art Sducation", 
Teachers College Record, Vol.28, March, 19g7, p.699-700. 

^Missouri, Department of Education, Courses of 5tu< 
In Junior and Senior High Schools. Builat^n fe.i, Jefferson 
City, Mo., State Department of Sducation, 1935, p.112-113. 
(S«e Appendix No.11, p, 203). 
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Since 1920, Professor whitford33 had b^en advocating 

general and special art courses. In his article "Dctorminlng 

Aims of Art Instruction for tho Secondary School", he also 

listed objectives separately. The purposes of ths general 

art courses were stated as: 

To devslop control of muscles {hand and eye). 
More extensive drill and practice for technical 
proficiency. 

Observation: beauties of nature, the fine things 
about us. 

Training in originality, invention, and imagination. 
To teach the fundamental principles of art. 
Knowledge of color harmony. 
Training in ui>e of harder and less pliable 
materials. 

Stimulate Belf-expreaslon. 
Introduction to perspective, foreshortening, and 
convergence. 

The purposes of special art courses && stated by 

Professor Whitford were as follows: 

To build a good practical art foundation with 
emphasis directed toward either th?? fine arts, 
industrial, commercial, or domestic art. 

To provide for: 
1. Ability to understand and appreciate art 

quality. To sse and know fine things in 
nature and excellent works of man. Increased 
satisfaction, contentment and true enjoyment 
resulting from a familiarity and knowledge 
of freaujr,. 

2. Ability to produoe art quality in various 
forms. 

3. Training of pupils who may become leaders In 
the movement to raise aosthetlc standards, 
styles, and taste of the American public. 

4. Interesting, encouraging and preparing 
talented pupils to enter the profession of 
art teaching. 

5. Better citizenship, a rioher, breeder and more 
cultivated life and tho influence of good t;iat 
will come from this. 

S3W.&.yhltford, "Determining Alms of Art Instruction 
for the Secondary School", Sohool HevlewT Vol.28, B^cpmb^r, 
1920, p.766-767. 
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Other helpful findings dealing with objectives 

and purposes of art education v^re contributed by Professor 

Good,34 who made an analysis of oth>r state and city courses 

of study in order to determine the available objectives 

emphasized. Some overlapping occurs but varying terminology 

has been used In stating similar objectives. 

According to these findings, to discover aptitudes 

appeared three times, to develop creative power, the culti­

vation of a sense of beauty In form, shade and color, to 

develop good taste and aesthetic Judgment, and to awaken 

an appreciation of the boat in the life of an individual, 

each appeared twice. Each of the following purposes was 

stated once: 

Develop power of expreoslon 
Develop artistic taste and skill 
Clearing and fixing of visual impressions 
through drawing 

Individual acquisition of drawing as means 
of interpretation and expression 

Develop fundamental Intellectual processes 
Citizenship 
Worthy home membership 
Proper use of leisure time 
Develop art appreciation 
Discrimination In matters Involving taste 
Enjoyment of leisure 

It la apparent thftt not only had th«?re developed a 

marked trend In art In education along line® of general art 

appreciation for every ohild, but th^re was Impetus in the 

direction of more effeotive consideration for th^ talented 

^©arter V. Good, "The Objectives and Status of Art 
Eduoatlon in Secondary Schools", Journal of Eduoatlonal 
Methodf Vol.7, February, 1928, p.209-212. 
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student. This is confirmed by the report of a r.uboommlttee 

on Art In 1928,35 supported by th°i North Central Associa­

tion of Colleges and Secondary Sohools. Headed by 

Professor Whitford, this committee made a careful survey 

of the literature dealing with art education and of the 

most Important city and state courses of study in art. The 

objectives determined by the survey which, in the opinion 

of the committee, most nearly satisfied the modern eduoa­

tlonal standards **ere of three major types, the social 

objectives, the vocational objectives and the leisure-time 

objectives. 

The committee Interpreted the social objectives as 

those leading toward the development of better citizens and 

enriching life In modern society; the vocational objectives 

were those leading toward a profession In the arts or 

industrial arts; and the leisure-time objectives were those 

dealing with speclfio pastimes, recreational or avocatlonal 

hobbles, and the organized Interests of leisure. The 

broader and more general aim was for efficiency, well 

stated by Professor Whitford: 

Efficiency is the slogan of our age .... 
The present day program in educrtion seems to be 
for a maximum of learning in a minimum of time....36 

The main emphasis was on how the student could gain 

more practical knowledge in th« short period he was In 

^North Carolina Sducation Association, "Report of 
the Sub-Committee on Art ^education", North Central Associa­
tion Quarterlyr Vol.2, No.4, March, 1928, p.479-S03. 

'*W.6.Whitford, "Research on Art Education", School 
Irts Magazine. Vol.25, January, 1928, p.269. 
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school. An example of one experiment carried on to achieve 

"efficiency" in the educational program was the Dalton Plan 

of Art in Eduoatlon Introduced into th® high school in 

Reading, Pennsylvania, by Professor L, V. Francesco in 

1927. This vas a laboratory type class, Involving the same 

methods as those used by Dalton, Massachusetts, in 1919. 

This plan was a "contract" made between the pupil and the 

teacher involving subjects of the regular curriculum. The 

two, teacher and pupil, entered into an agreement whereby 

the pupil would undertake to do a given block of work in 

his subject during a apecified length of time, varying from 

several weeks to a month or more. During this tlmi he was 

free to work on whatever activities he visaed, when he 

wished, and for as long as he wished, except for the one 

condition that all the work In a block must be finished 

before another contract could be undertaken. 

A valuable point In this plan of teaching was that 

pupllo of superior ability were given opportunity to work 

at their own rate of speed. Th*re was nothing to cause 

them to lose interest in the work, nothing to hinder or 

control their progress. The average student was stimulated 

to catch up with his fallow-student, to gain time, to get 

another contract, and to do something new. The slower pupils, 

while not Hindering the others, worked vory hard to fill 

3?L.V.Francesco, "Art -̂duoatlon under tho Dalton 
Wan", School Arts Magazine. Vol. 27, December, 1927, p. 235. 
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their contracts on time. Even though this plan promised 

valuable results, It never was as successful nor did it have 

the wide vogue in this country that it had abroad.3® 

By about 1940, the National Education Association, 

the North Central Association of Colleges and iieeondery 

3ohools, the Progressive Sducation ksacolation, and othsr 

school organizations agreed on criteria for curriculum 

which embraced pupil adjustment pattarns showing consider­

able similarity in major alms. Elmer A. Stephen,39 In 

discussing the objectives of music and art in education 

listed the five major objectives as appreciation, health, 

citizenship, economy, and leisure. Whitford, in his 

article "Changing Methods In Art Education", stressed as 

important aims the acquiring of fruitful knowledge, develop­

ment of attitudes, interests and appreciations, development 

of mental techniques, and the acquisition of general habits 

and skills. Later on, Whitford condensed these aims in 

threo broad terms, funotlonalism, appreciation and creation.4 

Differences occurred primarily In respect to classroom pro­

cedures and in methods of organizing and presenting subject 

S^John 8. Brubaoher, A History of the Problems of 
Education. New York, McGraw-Hill, 1947, p.400. 

39Slner A. Stephen, "Music and Art Education", Educa­
tion Magaziner Vol.60, November, 1939, p.141-144, 

40W.G.Whitford, "Changing Methods In Art Education", 
School Revjew r Vol.41, May, 1933, p.362-367. 

**W.&.Whitford, "Art Education as Kuth^nlos", School 
Review. Vol.46, December, 1938, p.745-753. 
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matter, rether than In broad objectives or aims. In general, 

modern schools were promoting educational programs which 

included training for health, worthy home membership, civic 

education, ethical character, wise use of leisure-time, 

exploratory vocational activities, and command of fundamental 

processes. These were th© cardinal principles advocated by 

the National Eduoatlon Association,42 and the art program 

followed th>? same objectives. 

The Federated Council on Art Education, in its report 

of 1934-1935,*3 stated that art appreciation was essential to 

our social life, to our industrial life, to our business life, 

to our spiritual life, to our mental life, to our understanding 

of current events, and to the all-round development of 

students, statements of objectives of art groups and parti­

cipants in th© core program from other areas — notably 

social studies, home-economica, and administration — varied 

somewhat in emphasis, but were surprisingly similar In funda­

mental concepts of what was most valid and important in art 

44 
experience. 

42 
"The Seven Objectives of Education" 

(Editorial), National Education Journal. Vol.23, March, 1934, 
p. 88. 

Am 

°"Report of the 3ub-Commlttee on Art Education", 
OP.oit.. p.479-503. 

^"Report of the Committee on Art Education In the 
High Schools of the United States", op.clt.. p.20-21. (See 
Appendix No.12, p. 205 ). 
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II. During the Wrr of 1939-1945 

During the war period, 1939-1945, art education 

was critloally restricted due to two major consequences of 

war conditions: 

(a) The curtailment of personnel for research and 

teaching. Many of those previously active in 

education were now in the armed services or 

allied war work; and 

(b) The lack of necessary funds to support social 

inquiries and educational projects formerly 

available from foundations and similar sources. 

Art teachers who remained at thoir posts in the schools 

were so overtaxed with added teaching and committee work 

that any task which did not have direct bearing on either 

scheduled academic or wartime duties was, of necessity, 

pushed aside. 

Yet the war period brought into bas-reli*?f the signal 

progress made by art in education In the American schools in 

the previous four decades. Thia education, thus far, proved 

to be a flexible tool readily adaptable to th^ economic needs 

of the nation under the adverse conditions of an industrial 

and military crisis. 

Thr^e areas in the art eduoatlon field allowed 

increased activity. One,directly affected by the war, was 

the question of what the artist and the art teacher could do 

of immediate and practical value to the war effort. The 
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second had to do with the place of art in lnter-cultural 

co-operation, spearheaded and stimulated by war-time concern 

with Latin American nnd Asiatic cultures. The third, which 

at the time appeared to have no obvious connection vith the 

war situation, were the studies in the field of aesthetics. 

These studies examining and evaluating art activities from 

the scientific, philosophic, and psychological points of 

view were In a few instances begun in th© period prior to 

the war and completed In the war period. However, the 

greater number were written, or Initiated and developed in 

the chronological confines of the war period. 

In the first area of war-tlra© art activity, the 

teachers of art demonstrated their eagerness to employ their 

skills in ways with the greatest potential military value, 

to direct their ingenuity and initiative toward devising 

new avenues for art which would assist in furthering the war 

effort, and to leave no doubt about their willingness to 

forego, or even violate, any conventional artistic standards 

which limited the authentic field of art to the studio and 

classroom. The leading art educators in America crystallized 

the thinking and action in art education in the schools and 

in the extra-curricula activities of instructors and students 

to assure that art would make a practical, vital contribu­

tion to the nation's war effort. 

Klrby, art supervisor in Pennsylvania, advocated that: 
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Every art teacher and supervisor...."be on 
his toes", discarding th--? trivial for the functional 
economical in the use of materials; imaginative in 
the substitution of new and "waste" materials; 
co-operative with all agencies in the realization 
of the fact that art, artists and Art "duoation are 
important in war and peace.40 

Camouflage, which at first thought seemed to offer 

the artist a wide field for war-time service, actually, in 

World fear II, afforded very limited opportunities.46 Both 

Fox47 and Klrby48 pointed out th© multitudinous answers to 

the artist's individually, and art education classes' 

generally, ever-present query: " How may we help most?*. 

Specific war-time needs were listed by these authorities, 

too similar in character to require separate listings. 

The Fine Arts staff at Teachers College prepared 

a comprehensive publication49 dealing with Art Education 

and the War both from a general and specific point of view. 

In this publication, Fox^° discussed th© function of art 

*bC.V.Klrby, "Art Education to M«?et Present and Future 
Needs", Education. Vol.63, No.l, December, 1942, p.229. 

4®A.Howell, "Camouflage In the Secondary Sohools", 
Design. Vol.44, No.9. May, 1943, p, 12-13, and 

L.M.Crub@rt, "Camouflage", Design.Vol.44f No.9, 
May, 1943, p.5 and 7. 

47M.3.Fox, The Use of Art and Artists In Times of War. 
Cleveland, Cleveland Museum of Art, 1942, p.1-23.,(See 
Appendix No.13, p. 206 ). 

4®Klrby, pp.clt. . p.229-231. (Sew Arp-ndix No.13, p. 206). 
4eColufflbla University, Art Hduc^tlon and the War, 

Hew York, Teachers' College, Columbia University, 1943, p,l-73. 
80M,3.Fox, "The Present Crisis and the Museum", 

Art Education and the War, ibid., p.1-17. 
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museums in the time of crisis, and Bennett61 and the 

members of a committee of art teaohers presented the practi­

cal possibilities in oreative painting, sculpture, and 

architecture as related to military, civilian, and 

Industrial life. 

MaeGowan,82 Miller,53 and others of the National 

Eduoatlon Association Department of Art Education are In 

agreement wltn the opinion of winslow who delineates the 

objectives for Art Education In wartime In a democracy: 

Art, like democracy, is dependent for its 
existence on freedom of tho individual to express 
himself. Self-realization Is therefore an objective 
common to both democracy and art. 

Art is today not only helping to build 
morale on the home front, but it is also furnishing 
effective, informative, educative, rnd inspirational 
material for the armed forces. 

Art like democracy is ever dependent for Its 
way (of) existence on the freedom of the people to 
express themselves creatively."'* 

All art educators were quick to recognize the 

necessity of converting the energies of art to practical uses 

during the war-time era, without permitting its peace-time 

role as a builder of healthy social morale to be lost sight 

51R.M.Bennett, et.al.. "The Study of Art in War Time", 
College Art Journal. Vol.2, November, 1942, p.13-19. 

^^C.MaoOowaa, "Art Sducation in America at War: A 
statement of Objectives", Bulletin. Vol.8. Washington, Depart­
ment of Art Education, National Sducation Association, 1942, 
p.8-9. 

53M.B.Miller, "Art Education In Wartime", Bulletin.Vol.9. 
Washington, Department of Art Education, National education" 
Association, 1944, p.9-27. 

54L.L.Winslow, "Art and the war Sffort", School and 
Society. Vol.57, March 20, 1943, p.324. 
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of during this time when its utilitarian functions were 

emphasized. Bradley85 was a leader In th© movement of 

developing visual aids specifically for the armed services. 

According to Howell®6 th© usefulness of art in time 

of war is determined by three basic factors: first, the 

value of art and related activities as morale builders that 

prevent tragic maladjustments which emanate from strain and 

shock; second, the role of art In the actual prosecution of 

a war: and, third, the importance of art In the dissemina­

tion of propaganda. 

The global scope of World War II foouaed the Interest 

of American education, both in its practical and aesthetic 

aepeots, on wider knowledge and understanding of foreign 

cultures. In the light of this more detailed knowledge of 

the cultures of other nations, leaders in art education In 

America saw latent hopes that in art would be found the key 

to a better world understanding. Winslow, In his discussion 

of "Art Sducation toward World Realization",8*7 stated that, 

in a sense, art could be regarded as a basic and universal 

65C,G.Bradley, "A Department of Fine Arte Integrates 
with War Service", School Arte Magazine. Vol.43, March, 1944, 
p.219-224. 

5«A.H.Howell, "How Doss Art Contribute*", Design. 
Vol,44, No.6, February, 1943, p.18-19. 

57 
L.L.Winslow, "Art Education Toward World Realization", 

educational Administration and Supervision, Vol.30, No.2, 
February, 1944, p.97-104, 
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language underst̂ ixi toy tne peoples of all nations; that the 

study of a nation's art opened the door to a better under­

standing of the popolaoe of that nation, and that an appre­

ciation of their art creates good-will. 

The need for more inter-cultural study in the schools 

was stressed by Melohior58 in explaining the place of art 

In the United States Government's Inter-American Demonstra­

tion Center Project. Cherrihgton6^ pointed out the values 

of inter-cultural education from the standpoint of the State 

Department's cultural relations program, and Tchou60 delineated 

the teacher's role in developing world citizens. Olace and 

others61 looked to art In education and cultural contribu­

tions of art as the most logical and permanent road toward 

national and international understanding. 

The wartime studies in the field of aesthetics, 

written from a scientific, philosophic, and psychological 

S8#,T.Melohior, "The Inter-American Demonstration 
Center Project; The Place of Art in the Program", Bulletin, 
Vol.8, Washington, National Education Association, 1942, 
p.124-128. 

59B.M.Cherrlngton, "Intercultural Sducation", 
Bulletin. Vol.8, Washington, National Education Association, 
1942, p.107-111. 

60M.T,Tchou, "The Teacher's Part In Developing World 
Citizens", Bulletjnr Vol.8, Washington, National Education 
Association, 1942, p.111-121. 

®1M.F.a.Glace (editor), "Tomorrow Challenges Art 
Eduoatlon"> Yearbook of the Eastern Arte Association, 
Brooklyn, Eastern Arts Association, 1944, (no page number). 
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point of view, mirror the artist's and art teacher's concern 

over the pressure of war placing too great emphasis on the 

purely practical value of art and art eduoatlon, and the 

fear that the greater spiritual and inspirational values of 

art would be sacrlficled on the altar of utility, thereby 

eventually losing their rightful place as the true soul of 

art. 

Mursell, in his discussion of the arts in general 

education, 2 pointed out that art was a means by which 

emotional values and meanings are made explicit, objective, 

public and communicable. Munro63 devoted an entire study 

to the three objectives of art education, which he desig­

nated broadly as: 

1. Selecting and transmitting an Important part of 

the world's cultural heritage; 

2. Developing successful professional artists who 

are qualified to make a livelihood from the pur­

suit of their art; and 

3. Developing some students who, by virtue of genius 

properly nurtured, could make original and permanent 

contributions to art. 

CSj.L.Mursell, "The Arts in American Sducation", 
Educational Forum, Vol.8, January, 1944, o.151-157. 

See also Mursellvs article in Teachers College 
Record. Vol.48. February, 1945, p.285-292. 

^Thomas Munro, "Three Objectives for Art »rduc«»tionrt, 
Art In Education. Jersey City, Art Education Association, 
1942, (No page number). 
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Read64 and Moholy-Nagy68 made a plea for a new type of art 

In eduoatlon for free men and for the closer alliance of 

this education with the spiritual as well as th© practical 

problems of every-day living. Howell66 prophesized that 

the post-war trends would reveal: development of the appre­

ciation of beauty; training powers of observation and 

visual Judgment; development of free creative expression; 

realization of the unity of all art; and evaluation of art 

in terms of life objectives. 

In spite of the faith In and reaffirmation of art 

educators of art and aesthetic training having a vital role 

to play in general education, the Forty-first Yearbook of the 

National Society for the Study of Sdueatlonf devoted to 

philoaophy of education, made virtually no mention of art's 

®*H, Read, The Sducation of Free Men. London, Freedom, 
1944, p.1-32. 

65L,Moholy-Mafy, "The Task of This feneration: 
Reintegration of Art Into Dally Life", Bulletin, Vol.9, 
Washington, National Education Association, 1944, p,71-75. 

66A. Howell, "Art Education in the Post-War World", 
The School. (Secondary Edition), Vol.33, September, 1944, 
p.17-21. 

67 
National Society for the Study of S&ueatlon, 

Philosophies of Education. Forty-First Yearbook, Bloomington, 
Publle Sohools Publishing Co., Part I, 1942. 
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plaoe In general education. The Harvard Report on the 

objectives of general eduostion, however, gave recognition 

to ert and other humanities as did Baxter69 In his report 

for a Commission of American Colleges on the aims of 

liberal education. In their appraisal of summer art work­

shop programs as a part of teacher-education In general, 

Faulkner and Davis pointed out the trend toward emphasis on 

creative self-expression: 

During the last twenty years or so our 
American culture has been displaying steadily more 
confident understanding of the urge toward creative 
self-expression and its meaning In life. Nor Is 
this somewhat unwonted interest confined to a 
deepening appreciation of old-world masterpieces in 
various fields, on the one hand, or to enthusiasm 
for peasant crafts and folk art, on the other, though 
both have been on the Increase since the middle 
nineteen twenties.70 

Realizing that little progress had been made in the secondary 

schools toward utilizing the values of art for growth of 

personality, Faulkner and Davis recommended that teaohers in 

service should have work-shops available for participation 

in art. 

As a landmark in the development of a functional art 

program for a typical American community, the Ovatonna Art 

Education Project has already been discussed In the study 

^^Harvard University, Committee on the Objectives of 
a General Education In a Free Society. General Education in 
a Free Society. Cambridge, Harvard Univ.Press, 1945, (no pag© 
number). 

6®J.P.Baxter III, "Commission on Liberal Education 
Report", Association of American Colleges Bulletin. Vol.29, 
Washington, May, 1943, p.269-299. 

7oR.N.Faulkner and H.3.Davis, Teaohers Enloy th$ Arts, 
Washington, American Council on Education, 1943, p.l. 
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71 
by Zlogfield and Smith. It is again listed here in order 

that the enumeration of studies made or culminated in the 

wartime period will be as comprehensive as possible. The 

Owatonna publications voiced the marked trend toward 

realistic art programs for the secondary schools. 

The war period was replete with studies on the 

subject of training of the art teacher, both from the aspect 

of training pointed to wartime service, and the role the 

teacher would assume in the post-war period. Curriculum 

builders took more cognizance of art's place and value In 

both secondary school and college, yet the "cultural" or 

"humanistic" element was still strongly emphasised in 

general education, and the need for Instruction In the 

visual arts for all college students was not generally 

recognised. Although stress tended to shift to the value 

of the appreciation and understanding of the role of art in 

social culture, many educators still championed the chrono­

logical approach to th® study of art — minute historical 

scholarship, names, dates, and facts for their own sake — 

as the most satisfactory method to be followed. 

Goldwater^ prepared a comprehensive survey of art 

teaching In American colleges in which he pointed out the 

71g.Zlegfield and S. Smith, Art for Dally Living; 
The Story of tho Owatonna Art Education Project. Minneapolis, 
University of Minnesota Press, 1944, (no page numbers). 

^R.J.Ooldwater, "The Teaching of Art In the Colleges 
of the United States", College Art Journal. Vol.2, Part 2, 
Supplement, May, 1943, p.3-31. 
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various types of introductory history and studio courses 

given; the early classical emphasis and the usual lack of 

balance between theory and practice; painting and other 

phases. 
73 

Ogden insisted that art teachers must be well-

grounded In theory and practice, general and special subject 

matter. Roy, in his study of proper art teacher prepara­

tion in wartime, listed revisions in curriculum ana aims of 

art education that should be made: 
First, It is essential that there be finer 

discrimination in the selection of candidates for 
admission and graduation from the teacher prepara­
tion institutions. Second, changes should be made 
in existing courses of study In the training 
Institutions, which will supply subject matter and 
procedures in keeping with the times. Third, the 
student training to become an art teacher should 
develop a definite appreciation and understanding 
of the Ideals and workings of Democracy and what 
we fight for.74 

In dealing with the professional preparation of the 

art teacher in time of crisis, Glace75 stressed the three­

fold nature of adequate teacher training: (1) the acquisition 

of technical art skills; (2) an understanding of the problems 

of education; and (3) the attainment of a cultural background. 

73R.M.Ogden, "The Fine Arts as Humanistic Studies", 
Journal of Aesthetics. Vol.2, Spring, 1943, p.59-68. 

74V.A.Roy, "Preparing the Art Teacher for Wartime 
Service", Eduoatlon. Vol.63, No.4, December, 1942, p.205-207. 

75M.Glace, "Preparing the Art Teacher", Education. 
Vol.63, No.4, December, 1942, p.241-244. 
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He emphasized the necessity of correlating teaoher training 

with war aims: 

The prospective art teacher must understand 
clearly that in the present crisis art education 
not only must continue to be a means for the 
development of enriched personalities and social 
adequacy, for satisfying Innate desire for beauty, 
for translating traditional culture in terms of 
present living, for providing for vocational 
outlets, but also It must implement the new Inter­
pretation of these alms which the war has 
occasioned. 

In his treatment of the teaching of art to the 

college student, Munro stressed the value of aesthetics in 

undertaking to select the most important elements In the 

world's cultural heritage, for transmission to youth. This 

knowledge should be imparted to the student, Munro stated, 

from a theoretical, historical, and practioal point of view, 

and should bring the student into first-hand contact with 

modern as veil as ancient art. 

In a discussion of the teaching of art in a 

77 
liberal arts college, Young was in accord with the views 

of Munro and outlined an integrated theoretical approach as 

the appropriate method to be pursued in the teaching of art. 

76T.Munro. "Art Aesthetics, and Liberal Education", 
Journal pf Aesthetics. Vol.3, Spring, 1944, p.91-106. 

'V.D.Young, "Art a Core for Democratic ""ducatIon", 
College Art Journal. Vol.2, January, 1943, p.51-54. 
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III. Since the Seoond World War 

Although art in education on the secondary school 

level was very much alive and active during the war years, 

with thv return of peace an upsurge of Interest in the 

field and a shift of emphasis from the wartime role of 

art to the pattern of peace-time needs occurred. The 

studies and investigations of art educators now stressed 

in addition to the place of art education in the total 

eduoatlonal program and to its role in furthering inter­

national understanding, art as it related to personality 

development and the adjustment of th® Individual to 

society. 

Of special Interest to art educators in the training 

of art students was the study conducted by Bettelheim,78 

using as inventory 170 Items and as subjects 246 college 

students enrolled in the same art course. The analysis 

of the students' response revealed such contradictory and 

divergent opinion in their aesthetic philosophy, it was 

obvious that all needed a better understanding of the role 

of art In society. MoOrath and others7® recommended, in 

a study on general education, that in th? interest of 

78B.Bettelheim, "What Students Think About Art", 
general Education in the Humanities. Washington, American 
Council on Education, 1947, p.177-234. 

TBR.J.McGrath et al., Toward General 5k3ucation. New 
York, Maomillan, 1948, (no page number). 
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emotional seourlty and good citizenship, fine arts should 

have a larger place in general education. 

It was also recommended by MoGrath and his co-

writers that one non-verbal art course be required of all 

students; that this course be taught es an "art and not 

from an historical or technical point of view". Ziegfield 

80 made similar recommendations, and, in making them, urged 

that art offerings Involve student participation experiences. 

Rannells recognized that the good teacher of art must be 

able to guide and take part in this participation: 

There can be no denying the special need 
for competence among teachers of art in the high 
sohools because here the problems are increasingly 
technical ones and, in consequence, much of the 
teaching has to be done by demonstration. 

In the high schools a teacher must be pre­
pared and ready to teach art, and to do It by 
precept and example.81 

In a discussion of art in the American college and 

university, Pepper®^ pointed out that generally art as a 

subject was aoeepted at the college level, yet there was 

a decided difference of opinion as to the character of the 

art offering that should be made. He stated that courses 

in practice, In theory, and in criticism, as well as in 

©Os.Zlegfl^ld, "The College Art Program in General 
Education", Journal of General Education. Vol.2, April, 1948, 
p. 238-248. 

81R.W.Rannells, "Teaching Arts in the High Schools", 
Design. Vol,47, No.5, January, 1946, p.3. 

8.C,Pepper, "Art In the American College *md 
University", College Art Journal. Vol.5, March, 1946, p.194-200. 
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history should be made available to the college art 

student. In discussing funotlonalism in art, McLaughlin 

advocated: 

If teaohers are to participate In and 
contribute to sohools where a functional youth-
needs currloulum is operating without regard to 
subject matter fields, they must have an oppor­
tunity to pursue "courses" of that type while in 
college. Consequently, a curriculum designed to 
prepare modern teaohers for modern schools must 
get far removed from the traditional "air-tight" 
subjeot matter courses and provide more which out 
across departmental lines and are organized on a 
functional, experience basis.®3 

According to flayno there are a limited number of 

American colleges and universities offering the type of 

instruction and opportunities in art recommended by 

McLaughlin. Conspicuous among these has been the Univer­

sity of Minnesota where a decentralized pattern of art 

education has been evolved. Emphasis Is placed not on 

art itself, but on the purpose for which art Is used. 

In this decentralized method, art subject matter 

could be selected, organized, and taught by instructors 

whose major art interests and experience coincided with 

the vocational ambitions of their students, as related to 

art. Broadly speaking, in this decentralized pattern, 

the college or university art department has three functions. 

85s.jr.McLaughlin, "Preparing Teachers for Today's 
Schools", Education. Vol.67, No.4, December, 1946, (no page 
number). 

84 
G.Oayne, "New Directions in Art Education", Design. 

Vol.47, No.l, September, 1945, p.3-4. 
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It must first meet the vocational and professional respon­

sibilities and standards of the Institution of learning. 

Second, it must offer courses particularly pointed to the 

professional training of art teachers at the college 

level; and third, each department would include in its 

curriculum courses for general education and recreation. 

The decentralised pattern offered unique advantages 

In the training of art teaohers. The field of art educa­

tion had become too comprehensive to be served by the 

purely academic type of art department. Vocational explora­

tion now elected art education as a co-ordinating agency 

for guiding its students Into specialized fields with job 

opportunities for earning a livelihood after oollege; and, 

in addition, the courses offered wore planned to give the 

student a well-rounded background In art knowledge and 

appreciation whioh would enable him to lead a happier and 

more constructive life whether or not he chose any avenue 

In the field of art as a career. 

Payant88stated that the teacher and art educator 

realized the greater benefit art could bring into modern 

living by means of this revised method of teaching in whioh 

the education of the whole person replaced the old ideal of 

memorizing facts or the dictation of set techniques. 
; mi I 111 

^®F.Payant, "A Talk to Teachers", Design. Vol.46, 
No.l, September, 1944, p.3. 
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More teachers today really agree with the 
philosophy of eduoatlon based on what is called 
meaningful activity — or the activity concept. In 
this pupils learn, feel and create In ever Increasing 
capacity as they attack parcels of life or situations 
that really interest them and challenge every effort 
within them. 

Following this same trend of reasoning, Horrocks listed the 

characteristics of a good teacher as: 

1. A Superior Individual 
Personality Intellect Scholarship 

2. An Experienced Individual 
Physical, social and mental development with boys and 
glrle. 

3. A community leader. 
4. A citizen of the school. 
5. An interested citizen. 
6. A Prepared Individual 

In his teaching field, 
— in teaching techniques, and 8 6 

In related areas to his teaching field. 

According to Winslow®7 the ourrloula in the modern 

art schools and teachers' colleges have been revised to meet 

adequately the professional needs of the secondary art 

teaohers. As the trend In edueation tended to re-evaluate 

art ne a general subject, the importance of the art teacher 

in the school program became the subject of special Interest 

and discussion. 

Howell® discussed the evolution of the art teacher's 

role In the total school program of modern education in which 

®6J.E.Horrocks, "The Design of a Professional Curri­
culum for Teachers", Educational Administration and Supervision. 
Vol.32, No.4, (no page number), 

®7L.L.Winslow, "Art Education for the Post-War Period", 
Design. Vol.46, No.l, September, 1944, p.4-5. 

88Y.C.Howell, "The Art Teacher in the Total School 
Program", Art Education Today, 1949-1950. New York, Teachers' 
College, Columbia University, 1950, p.41-45. 
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the art teaoher becomes a guide and resource counsellor 

aiding in the growth and development of the students. To 
go 

develop such teaohers, Alford w urged training which offered 

an historical, philosophical, as well as technical background. 

90 

Lowenfeld recommended active creativity on the part of 

the teacher to enable him to acquire first-hand philosophi­

cal insight into the creative experience and, also, to 

develop a clearer understanding of materials and how the 

student would find his own expression in terms of them. 

Jules91 pointed out the benefits to both artists and the 

school when the teaoher was qualified both theoretically 

and technically to demonstrate the creative process. 

Paramount In the plannings and programs of art 

educators in the post-war period was the use of art as an 

instrument for fostering and furthering international under­

standing. It was with this purpose In mind that Pellkan 

reviewed the report of the Curriculum Committee in Intercultural 

Relations of Milwaukee, and felt that certain of the 

Committee's recommendations relative to the fine arts were 

especially worth following: 

89B.M.Alford, "The Secondary School Art Teacher", 
College Art Journal. Vol.9, Spring, 1950, p.279-283. 

®°V.Lowenfeld. "Must a Teacher Produce Creatively", 
Art squoafllon. Today, fo49r195Q, QP,cj1ft, p. 11-13. 

91M.Jules, "The Creative Artist AS a Teacher", ibid.. 
p.15-17. 
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To make fuller use of the several fields 
of art for the development of intercultural 
understanding and behavior. This function can 
be achieved by: 
(1) Making greater effort to stresa the contri­

butions of raore persons of more cultures to 
the several fields of art. 

(2) Using to a greater extent the art of groups 
In tension areas. 

(3) Creating more chances for every child within 
his limitations to achieve the successful 
experience of art, thereby eliminating frustra­
tions that might sublimate themselves in 
Intercultural tensions. 2 

De Francesco felt that In art education should be 

demonstrated a desire for kinships with peoples of other 

lands, for a deeper knowledge of their arts, their aspira­

tions and motives: 

... education's biggest task in the years immediately 
ahead is the promotion of understandings and appre­
ciations that will advance the cause of world unity. 
Art, itself being a universal mode of expression, 
is in a unique position today. As never before, its 
material and methods can be most effective in the 
attainment of this educational objective because 
art represents the unchallenged common denominator.9<5 

In art, Dix9* found a unique avenue to intercultural 

education because art is a natural mode of exchange between 

cultural groups; a universal means of human communication 

and understanding; and a most persuasive way of communicating 

human and intercultural values. 

92A.G,Pellkan, "Art, a Factor for International 
Peace", Education. Vol.66, No.6, February, 1946, p.356. 

&sL.L.DeFranoeeco, "A New Leitmotif for Art Education", 
Education. Vol.66, No.6, February, 1946, p.350-352, 

9 4L. Dix, "Art in Intercultural Eduction", Education. 
Vol.66, No.6, February, 1946, p.343-349. 



IN THE SECOND QUARTER OF TH" CENTURY 135 

Mather emphasized that we must: 

Educate for world peace and security by 
developing understanding of and appreciation for 
the cultural achievements of the peoples of the 
world.96 

Notable among the art organizations thnt gave signi­

ficant attention to the place of art in international under­

standing was the Eastern Arts Association which chose this 

topic as a subject for one yearbook (1946)9® and in the 

following year dealt with Art Education in a Free Society.97 

In his study Youth Looks at Youth98 McKlbbin outlines an 

established program in which pictures, th© work of American 

students interpreting American life, are exchanged with the 

work of students of other countries. 

In the post-war period the art museum became firmly 

established as an educational instrument, and was so recog­

nized by both art educators and museum directors. Low99 

958.F.Mather, "Art Education Looks Ahead", Education. 
Vol.66, No,6, February, 1946, p.375. 

^Eastern Arts Association, Art Sducation for One 
World. 1946 Yoarbook. Kutztown, Eastern Arts Association, 1946. 
(no page number). 

9<yIbld., Art Eduoatlon in a Free Society. 1947 Year­
book, (no page number). 

98M,A.McKlbbin, Youth Looks at Youth, Related Arts 
Bulletin. Vol.6. No.4, New York, Related Arte Service, October, 
1946, p.1-4. 

99T.L.Low, Educational Philosophy and Practice of 
Art Museums In the United States. Contributions to Eduoatlon 
No.942, Mow York. Teachers' College, Columbia University. 
1948, (no pape number). 
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discussed the educational philosophy and practice of th* 

art museums in the United States and arrived at the conclu­

sion that the paramount purpose and objective of the art 

museum was eduoatlonal. He also outlines a course for the 

training of school teachers in the use of museums.x®® 

Slatkln advocated a definite program of museum education 

formulated on a basic philosophy of socl»*l-a<?sthetic prin­

ciples. First an evaluation of the type of audience — 

whether of lecture type or In the gallery category — vna 

to be made. Then the materials and methods which curator, 

lecturer, or art educator should employ to best serve the 

type of audience visiting the museum could be more readily 

organized to satisfy the alms and objective© of the group. 

There is a need for a professional journal 
of museum education as a forum for the disousslon 
of these materials and methods, techniques snd 
objectives, teaching aids and measurements of appre­
ciation and understanding. Such a Journal could 
make available the results of practioal demonstra­
tions, including scientifically constructed tests 
of gallery tour efficiency. Display techniques, 
school exhibitions and study aids are directly 
related to teaching and lecture methods.*0* 

Chrletlgon*0^ outlined a six-year course, leading to 

a master's degree in museum educational practice for the 

*00T.L.LOW, "A Course for Training School Teachers In 
the Use of Museums", College Art Journal. Vol.8, Winter, 
1948-1949, p.124-128. 

iOlc.^.slatkin, "Alms and Methods In Museum Education", 
College Art Journal, Vol.7, Autumn, 1947, p.30 and 32. 

102jjtB.Christ!son, "Museum :"aucation: 3orae Practical 
Considerations", College Art Journal. Vol.7, Autumn, 1947, 
pp. 314-316, and 318. 
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adequate preparation of the museum worker. The required 

work covered: a thorough study of art history, actual 

studio experience, a course In design, psychology, history, 

a general course in eduoatlonal theory, European litera­

ture, music appreciation, reading knowledge of French and 

German, philosophy including history of criticism and 

history of religion, classical mythology and the lives of 

the saints. Such subjects as public speaking, layout, 

radio techniques, and museum apprenticeships were recommended 

as especially appropriate for inclusion in the six-year 

course. Christison stated that although the museum served 

special high school student groups with after-school-hours 

lectures at the museum Itself, the more widely-spread 

method, so far, had been for the museum to take its services 

into the high school through exhibitions, extension lectures 

or radio programs available at the school. He stressed the 

value of this procedure to the student. 

The student of latin can gain much from an 
Illustrated lecture on classic art or the lnfluenoe 
of Roman civilization. A slide talk on 16th century 
England will do muoh to give the student of Shakespeare 
an understandlngof such terms as "Native tradition" 
«nd "renaissance". The exhibition is also a satis­
factory technique for bringing museum material Into 
the high school. A simple display can Illustrate the 
importance of the work of art as an aesthetic object, 
as a technical achievement, and as a social or 
historical document. Opportunities to cooperate with high 
school radio workshops also offer challenging oppor­
tunities to museum educational departments. 
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Nugent103 gives an account of the experimental 

project sponsored by the Los Angeles County Museum of 

History, Sclenoe and Art in co-operation with the City 

and County secondary schools of Los Angeles, In which the 

superior art students were given an opportunity to work 

with other students of like age and ability. The project 

also provided working contacts between the students and 

well-established artists. This was primarily a seminar 

devoted to discussing art problems as they became a part 

of the experience of the students. The problems discussed 

arose from: personal relationships within individual 

environments; choice of specialization In professional 

fields; selection of the correct kind of professional 

training; the establishment of criteria of self-criticism 

from technical and ethical aspects of art; and the economic 

status of the artists. In solving these problems, the 

students supplemented their library research with frequent 

visits to the museums for study of their galleries. They 

also submitted their own work for class criticism. 

The objective of museum education, as set forth by 

the literature on the subject, Is, by aiding the student to 

understand and enjoy the collections in the museum, to 

widen his general store of art knowledge and better qusllfy 

him to comprehend and evaluate Its contribution to human 

progress. 

10SF.Nugent, "Experiments In Superiority for Young 
Mrtl8iS48 cg1|gg^g^g Journal of Secondary Education. Vol.23, 
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During the war period and the post war era, the aims 

and objectives of the art educators were to help art educa­

tion serve the military and economic needs of the nation — 

in war, to further the war effort, and after the war to aid 

in sifting the soldier back into civilian channels and to 

bring about permanent international harmony. Winslow inter­

preted these alms and objectives with his recommendations on 

hov they could be achieved: 

Develop with pupils the conception of art as 
a way of life; individual, social, economic, civic. 

Discuss the relationships existing between 
democracy and art. 

Acquaint children with the American artists 
contributing to the establishment or carrying on of 
democratic way of life. 

Gall attention to the importance of display, 
and also of concealment, as Important objectives of 
art in times of war and peace. 

The study of art leads to an understanding of 
all people. 

Point out the desirability of expressing one's 
feelings toward others. Make use of art as a vehicle 
for expression of personal convictions. 

Emphasize the Importance of art knowledge for 
the consumer of manufactured products, since art 
eduoatlon helps one to be a good producer and user of 
products during periods of war and peace. 

Encourage children to conserve natural and 
artistic resources. 

Art eduoatlon helps one to improve one's 
efficiency as a worker that one may produce more 
artistically, skillfully, expressively.104* 

In his discussion of postwar art education, Klrby 

gives the objectives formulated by a group of art educators 

in Pennsylvania: 

10*L.L.Winslow, "Art Education Toward World Realiza­
tion", Educational Administration and Supervision, Vol.30, 
Mo.2, February, 1944, p.97. 
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I, The art program should set as its ohief goal 
the development of creative personalities. 

II. The art courses should be implemented to foster 
international understanding. 

III. Th© art program should promote the development 
of regional and communal art backgrounds. 

IV. The art program should seek and promote closer 
relationship with industrial, economic and 
commercial development. 

V. The art program should be extended and unified 
In rural communities. 

VI. The art program should be polnted-up to develop 
individual and national taste through understanding 
of the arts, past and present. 

VII. The art program should function as Guidance in the 
the life of young people as a requisite to living, 

VIII. The art program should make Increased provision 
for pupile with unusual ability. 

IX. The art program should be made of direct value in 
the rehabilitation of veterans and Industrial 
workers. 

X. The state program for art teacher education should 
be re-oriented, wherever necessary, in order that 
the broad concepts of the foregoing statements may 
be realized.10© 

Rannells106 stated that Art Education at the junior 

high school level should chiefly concern Itself with the 

development of understandings, appreciations, and abilities 

pertaining to art itself; that it must take into account 

the personal and social objectives of general education 

through the experience of art. After a detailed discussion 

of the goals for art education in the Junior high school, 

he summarized its objectives, broadly, as the understanding 

and appreciation of art and skills in art; and personal and 

social development In art. 

iOSc.v.Klrby eXjl., "Postwar Art Education", Design, 
Vol,46, No.7, March, 104S, p.3-5. 

i06E,w.Rannells, "Objectives of Art Education in the 
Junior High School", The School R*vi«w, Vol.54, No.l, January, 
1946, p.32 and 36. 
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Two months after the close of the war, winslow,XUf 

In re-stating his views on the ultimate aim of art eduoatlon, 

returned to the objectives formulated by the Educational 

Policies Commission (1938) nn& applied them to art: 

Education in art is directed toward the 
realization of beauty In individual conduct which 
will result In improved personality, through:an 
appreciation of true art quality and will give the 
student an acquaintance with the rich heritage of 
the human race, and an acquaintance with some of 
the best art of his own day. 

108 In the volume Art In American Life and Education. 

D'Amico emphasized as significant aims: 

To keep Individuality and oreatlveness 
of expression as the most Important values of the 
art experience; to enrich the personality of the 
student and contribute to his emotional, mental 
and physical health. 

Typical of the art objectives for the secondary 

level of this period &r@ those pointed out In the Missouri 

Bulletin on Art and Allied Arts:109 The preliminary general 

statement of objectives attempted to meet both the require­

ments of general education and the speoiflc requirements of 

art education. The first four objectives, related to the 

broader aims of general education, dealt vith: aesthetic 

107L,L.Winslow, "Peacetime Objectives for Art Educa­
tion", Education. Vol.66, No.6, February, 1946, p.388-389. 

1Q8V.-;,D»ABI1CO, "Art and Individual Development on 
the Secondary Level", Art In American Life and Education. 
Fortieth Yearbook of the National Society for the Study of 
Education, Bloomington, Public School Publishing Co., 1941, 
p.544. 

109MliiSOuri Board of Education, Fine Arts: Art and 
Allied Arts. Secondary Bohool Series Bulletin. N0.8B. 
Jefferson City, Mo., Board of Education, 1941, p.13. 
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attitude, knowledge of art, utilization of art resources, 

and a social attitude developed through srt: the last three, 

related to the specialized purposes of Rrt education, 

dealt with the development of taste, talent, and self-

realization. Relative to the objectives It sets forth 

for art eduoatlon, this Bulletin states directly: 

To help students develop acceptable standards 
of taste in art for the choices and decisions which 
they must make as intelligent consumers in their 
selection and arrangement of things Intimately con­
nected with daily life. 

To discover In the student special abilities 
or aptitudes in art and to provide rich constructive 
experience for their development. 

To supply through art a means of self-
realization and individual expression, for signifi­
cant recreation, and a basis for the continuation of 
art education and of preparation for a vocation. 

The secondary school art courses of this period 

stressed art as a practical tool In war; art as a vay of 

life; art in intsr-cultural understanding; and art as an 

instructional unit of the museum. Both the average student 

and the talented student were provided with courses designed 

to meet the demands of their individual ability. The 

courses for the average student were planned to enable him 

to adjust himself to his visual environment; to function 

in his life and character as an integrating power, enriching 

his living; ^nd. to help motivate his Interests and to clarify 

and organize his thinking. For the talented student, *rt 

courses stressed the possibilities of art PS an imrasdlat® 

means of earning a livelihood upon leaving high school, 
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while permitting the pursuit of an additional cultural 

subject; and, were pointed to the improvement of everyday 

living standards through learning about the art needs of 

the home and the community. 

The following selections from courses of study in 

practice at different schools serve as examples of the 

character of work being done at the time In secondary Art 

education. 

Slrls1 Polytechnic High School (Portlandr Oregon) 

The Influence of China on the color and design of the American 
110 

women's costume today was presented as a teaching unit 

encouraging creative expression through art In designing 

garments for the high school girl. The costume design class 

in the Girls' Polytechnic High School was composed of girls 

who had been studying figure drawing, color and design for 

one term. 

The areas of life from whioh the course was formulated 

were: (1) a unit of experience In seeking to understand the 

culture and costumes of the Chinese; (2) a unit dealing with 

experiences arising when on© seeks to understand and appre­

ciate the arts, handcrafts, and costumes of these people. 

In the first unit, the culture and customs of the Chinese as 

reflected in their costumes were emphasized; and In the 

110Oregon, Dept, of Education. The Contributions of 
China to the Color and Design of the American Women's Costume 
Today. Portland. Beared of Education. 1946. p. 1-34. (3®e 
Appendix No.14, p. 209 ). 
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seoond, the colors and designs, used In Chinese carving, 

cloisonne, embroideries, paintings, screens, silks, 

costumes, tapestries, and the influence of these colors and 

designs in women's costumes worn today. 

A unit on Painting, developed by the University of 

Minnesota and the Owatonna Public Schools in the project 

known as the Owatonna Art Sducation Project, xx had as Its 

underlying purpose the elevation of the lives of the people 

of the community. 

According to Grove, growth and development within 

the pupil were the factors of major concern in final evalua­

tion; therefore, art education had been properly planned and 

pursued only when the pupil showed growth and development In 

a. freedom of expression 
b. originality 
c. ability to experiment 
d. constructive imagination 
e. satisfactory emotional expression 

f. self evaluation.112 

Grove states that the ultimate test of the value of 

the student's art education was the student's ability to 

apply his art knowledge to life situations. 

Tyler defended psychological testing In high school 

as a means of finding latent talent among the students: 

^Owatonna Art Education Project, Art Units for the 
High Schoolf No.9 - Qraphle Arts, Minneapolis, University of 
Minnesota Press, 1944, p.1-29. (See Appendix No.15, p. 211). 

112F.I.Grove, "Evaluation In Art Education", Design. 
Vol.44, No.3, November, 1942, p.28-27. 
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Art testing is not a dehumanized laboratory 
study of the behavior of the pupils under sensory 
stimuli in a tasteless amplitude, but instead a 
new opportunity for relish and appreciation.11' 

Todd recognized the Importance of evaluation for the 

art program in general. x* Erdt found in evaluation the 

pr»ctloal and aesthetic measure of the art education program's 

true worth. Lawrenz stressed its service as a tool for 

Job analysis and for counselling when the student chose art 

as a vocation. x® 

During this second quarter of the century, the teaching 

of art made its greatest strides and gained its firmest 

footing. The two chief objectives of art were appreciation 

and beauty of expression. Most educators of this period 

realized that art had a contribution to make to the student 

beyond the acquisition of technical skills. 

During the war and the post-war decade, 1940 to 1950, 

art education was faced with the problems of functioning 

with curtailed personnel for both research and teaching, 

and ourtallment of funds to support inquiries and educational 

i^K. Tyler, "Testing High School Art Education", 
Design. Vol.44, No.10, June, 1943, p.7. 

114J. Todd, "We Need to Evaluate our Arts Program", 
Education. Vol.66, No.6, February, 1946, p.383-387. 

116M.H.Erdt, "Evaluation Is the Goal", Education. 
Vol.66, No.6, p.392-396. 

116A.S.Lawrenz, "Measurement in Art from the Vocational 
Guidance Approach", Sducation, Vol.66, No.7, March, 1946, 
p.454-460. 
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projects. The art teachers who remained at their posts 

were overburdened with an additional load of teaching «nd 

committee work and could not attempt creative or research 

art assignments unless directly related to the war effort. 

In the war years, the areas which showed increased 

activity were: art in wartime; art In inter-cultural 

oo-operatlon; and scientific and philosophical studies in 

aesthetics. In the post-war period, areas of greatest 

activity were: art In general education; art In Inter­

cultural understanding; and the art museum as an educational 

instrument. 

The training of art teachers diverged widely from 

the traditional "air-tight" subject matter courses once 

the sole curriculum province of the would-be art teaoher. 

The modern art teaoher was trained In the acquisition of 

art skills, In the understanding of the problems of educa­

tion, and in the attainment of an educational background 

best suited to interpret art on a functional basis to the 

student. 



CONCLUDING SUMMARY 

The basic principles, on which art education for 

the high school student had been planned, were, that at 

the end of his four years of study in art he would have 

developed a better knowledge of material things In the 

world about him, and that his knowledge of art principles 

would give him a deeper appreciation of the good work of 

the ages and a workable understanding of art in Its rela­

tion to his own life. 

From 1900-1910, the manual training movement 

gained new and broader significance In secondary education. 

It was regarded not merely as a method of developing manual 

dexterity in the student, but as a study which helped him 

to think more clearly and to develop the habit of seeing 

things as they actually were. 

Henry Turner Bailey's survey of instruction in the 

fine and manual arts in the United States, published In 

1909, pave a comprehensive picture of the place of art 

eduoatlon in the high schools nt that time. He reported 

on high schools of the traditional type which prepared 

the student for college Into which art Instruction had 

been Introduced. In the 620 schools covered In the Bailey 
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report, art vas found to be elective In the majority of 

the high schools of the United States. 

Art education enlarged and diversified its areas 

of training and became an integral part of general 

rather than special education. Drawing, originally 

stressed as the chief activity in art eduoatlon, was now 

but one among many: painting, design, manual training, 

the crafts, and art in Industry. 

The chief purpose of the instruction was to develop 

In the student the power of appreciation of art as applied 

to everyday living. The refinement of this appreciation, 

the refinement of Judgment and taste was to come in the 

advanced years In high school after the proper foundation 

had been laid In the earlier years of art education. 

The revision of college-entrance oredlts by the 

Committee on Gollege Entrance Requirements In 1911, 

which permitted ten of the total fifteen required courses 

to be electIves, added Impetus to the choice of many of 

the new courses now offered In the field of art to th© 

high school student. 

Many high schools by this date offered special art 

courses with a professional or vocational objective SB 

their goal. Classes were conducted In the fine art of 

painting, the Industrial srts of Jewellery, pottery, 

costume designing, millinery designing, and commercial and 

mechanical drawing and designing. 
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Such organizations as the newly formed Federation 

of Arts, the Western Drawing and Manual Training Associa­

tion, the North Central Association of Collegea and 

Secondary Schools, and numerous museums, gave moral support 

and active encouragement to art in education. 

Three major factors Influenced and changed art 

eduoatlon: the widespread organization of Junior high 

schools, the great strides made by vocational education, 

and an increased interest In the theories and principles 

of the study of art. 

More clearly defined and differentiated alms were 

evident in the plannirg of th® art curriculum of the 

Junior and senior high schools. Art was a required sub­

ject in the Junior high sohools, and an elective subject 

at the senior high school level. However, there was a 

growing trend to urge a course in art appreciation as a 

requirement for freshmen In senior high sohools. 

By 1924, the high school student was offered 

three general areas of study In the field of art: courses 

in drawing and design related to industrial and constructive 

work, including household arts; general art courses which 

gave instruction In descriptive drawing for all students 

and special work for the student with special Interests; 

and courses In history and appreciation of art whioh intro­

duced the students to the great masterpieces of art and 

also pointed out to them salient characteristics of styles 

In furniture for home deooration. 
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The Junior high school period was recognized by 

the teaoher as essentially the "try-out" phase of the 

student's art education. It was, therefore, <•> period in 

whioh the teaoher endeavoured to constantly evaluate 

the capabilities and capacities of the student to achieve 

the special aptitude and vocational objectives of th© 

program. 

The effects of World War I on the high school 

art of the period were to influence the subjeots chosen 

for design; to emphasize concentration on work directly 

connected with the war; to evoke widespread discussion of 

art value; to make art education help to answer the demand 

for leadership, spiritual growth, and Intellectual and 

aesthetic maturity; to explain the necessity for the care 

and scientific application of color and for economizing 

in all areas of art In everyday life. 

The period beginning In 1924 was significant because 

of the noteworthy contributions authors and teaohers made 

to the great movement of art appreciation. The fundamental 

crinclples of art had not changed, but the interpretations 

and applications of these principles evidenced numerous 

changes. 

The Dalton Plan introduced the laboratory type of 

teaching. The students who completed the year's work in 

less than the prescribed time were given the opportunity 

to spend the time gained on other subjeots. Efficiency 
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was the slogan in this plan, with the objective of a 

maximum of learning in a minimum of time. 

The trend toward the practical application of art 

education to other courses cf stady In the student's 

curriculum was evidenced by its correlation with music, 

drama, geography, mathematics, languages, mechanical arts, 

and nature study. Art continued as a required course in 

the Junior high sohools and as an elective from the ninth 

to the twelfth grades. The courses offered in art education 

of the period fall into two broad divisions: the gansral 

arts course wnich stimulated the student's interest and 

broadened his understanding and appreciation: and the 

special arts course which prepared the student for some 

specific profession. The aim of this latter oourae wss 

strictly vocational. 

The literature after 1925 revealed the increased 

emphasis that was being placed on the educational approach 

to the teaching of art rather than the "student centered* 

concept still evident at the beginning of the year 1932, 

Although creative expression In <*rt continued to receive 

attention, in the new art program stress was placed on the 

significance of tho creative effort in life-needs and 

social objectives and on Its educational value to these 

ends. Tho curriculum offered endeavored to incorporate 

this new trend In art Instruction In Its relation with 

social studies, home economics, and o*her activity programs. 
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The unit conception of organizing and administering the 

art oourses In the curriculum, either as independent 

subjeots or in inter-relatlonshlp with other activities, 

became the accepted method of art education. 

During the period of World War II, 1939-1945, art 

education in America functioned under the adverse condi­

tions created by the advent of the war. Curtailment of 

personnel for research and teaching, curtailment of funds 

to support inquiries and educational projects, and the fact 

that art teachers who remained on their jobs were often too 

heavily burdened with added teaching and committee work to 

accept tasks without direct bearing on their regular or 

wartime duties, were the major factors in the "marking-time" 

atmosphere of American secondary school art education. 

The three areas which showed significant activity 

during the war years were: art in wartime; art In inter-

oultural oo-operatlon; and scientific and philosophical 

studies in aesthetics. In the post-war period, the areas 

receiving greatest emphasis were: art In general education; 

art in International understanding; and the art museum as 

an educational instrument. 

The courses of art study were formulated around four 

general topics: art as a practical tool in war; art as a way 

of life; art in Inter-cultural understanding; and art as an 

Instructional unit of the museum. 
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The courses were planned to meet the needs of 

both the average and the talented student. Art education 

was offered to the average student to enable him to adjust 

effectively to his visual environment; to function in hie 

life and character as an Integrating force that enriched 

his living; to help to motivate his interests; and to 

assist him in clarifying and organizing this thinking, 

£ome teachers of the period employed evaluation 

in art as the goal of their Instruction, whereas others 

used it chiefly as a counselling device. 

Method and professional skill In art became essen­

tial qualifications for the efficient art teacher of the 

period. The teacher was more than a mere hearer of lessons 

or entertainer. 

The art teacher had four predominant characteristics. 

He was a man of learning. He was endowed with the yearning 

for the education of man. He was in sympathetic touch with 

the world of man about him, and, he was a trained artist who 

did his work with the skilful and intelligent hand of the 

true artist. 

The professional training of the high school art 

teacher, after 1910, stressed three essential elements; 

scholarship, acquired from a sound background of culture 

and general knowledge offered In a good college curriculum; 

theory, based on course? in pedagogy, psychology, anatomy, 
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perspective, color theory, composition and practice teaching; 

and practice, and participation derived from courses In 

drawing and painting, design, craft work, modelling, and 

home decoration. 

Colleges and universities offered courses for 

teacher training in the theory and practice of teaching art 

in the secondary schools, community art methods, public 

school drawing, industrial arts in eduoatlon, methods of 

Instruction in high school art and elements of fine arts. 

In this training It was generally recognized that art could 

never be taught by the academic textbook method; that 

creative strength should be exercised, developed and 

applied to definite and varied projects; that the teacher 

should not only have natural ability In one area of work 

but a vide experience in many lines. 

During the war and in the post-war period, art 

continued as a required subject for the Junior high school 

student and as an elective for the senior high school. 

An analysis of the teaching of art in this study 

discloses that: art appreciation stands out as paramount 

among the alms and objectives; art remains an elective 

study In the senior high school; sound scholarship was a 

constant requirement in the preparation of th« art teaoher; 

and the extensive volume of subject-matter content, contin­

ually outlined in the art courses, remained constant. 
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OUTLINE OF WORK SUBMITTED IN 1909 
BY 

THE WESTERN DRAWING AND MANUAL TRAINING ASSOCIATION1 

Approximately one-third the time should be given 
to representstlve drawing and two-thirds to decorative 
composition, constructive and decorative design, construc­
tion and applied design. 

*• Pictorial. — Plant study (flowers, sprays of leaves, 
seed pods, etc.); object study (perspective); land­
scape, roof studies, buildings, etc., (perspective); 
pose drawing; composition. 

b. Decorative Composition. — Plant forms, object study, 
landscape, pose. 

c. Decorative Design. — Plant analysis (for the purpose 
of design); conventionalized plant forms: decorative 
units, borders, surfaces, corners, rosettes, posters, 
book-covers, etc; stencils — wood block printing; 
historic ornament; arrangement of straight lines, and 
of straight and curved lines; geometric design; letter­
ing (printing), Illuminating; schemes for interior 
decoration. 

d. Constructive Design. — Designs for pottery, leather, 
metal, book-binding, furniture, cardboard construction, 
textiles, etc. 

•• Crafts. — Pottery, leather, metal, book-binding, 
furniture. (Choice of one or more of th& above crafts) 

f. Applied Design. — Design applied to the crafts and to 
cardboard, textiles, etc. 

^W.T.Bawden, "Associations", Manual Training 
Magazine. Vol.1, No.6, June, 1909. 
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g. Illustration. 

Q- Talks on History of Industry and Art, on civic 
planning, domestic architecture and decoration. 

1. Instrumental Drawing to be given as needed to meet 
the requirements of practical designing and 
construction. 

Note: Mediums used: Pencil, oharcoal, wateroolor, 
crayons, brush and Ink and a combination of 
the pure mediums. 



APPENDIX 2 

SXAMPLIS OF TYPICAL COURSES OFFERED 
IN THS PUBLIC HIGH 

3CH00L81 

First Year 

Subjects Studied: Simple lettering in the appli­
cation to cover, page, poster, or card arrangements 
without decoration. Principles of decorative design in 
two-dimensional and surface enrichment for patterns 
related to special "center" to be developed. 

Methods of Study: Lettering: The ability to 
letter with precision, clearness, and ease should be 
acquired by every pupil. Plain, well formed alphabet of 
Gothic capitals should be learned. Fine card or page 
arrangements would depend upon the happy proportion of 
margins, page, and lettering area. The last area must 
again be spread Into well related parts of possible 
title, initials, decorations, and text. Decorative 
Design: Design Is first an arrangement of mass. These 
masses may be further subdivided. The forms and relation­
ships of these masses and their parts and several kinds 
of decorations of lines should be studied and experimented 
vlth. By such experiments abstract units and other 
decorative forms may be obtained. Masses, lines, or units 
in balanoe or rhythmic relations produce borders, enclosed 
decorations, or continuous surface pattern. Simple conven­
tional forms of buds, flower, leaf, or fruit should follow 
the same use of abstract units in more advanced problems 
of a light nature. 

Required Sheets: Sight carefully finished designs, 
well mounted and lettered with appropriate distinguishing 
titles, should be made during the year by every pupil. 
These mounted sheets should measure, complete, about ten 
by fourteen inches. These eight required shoeta are left, 
as to their subject matter and general treatment, to the 

iR.B.Farnua, "Present 3tatus of Drawing and Art in 
the Elementary and Secondary Sohools of the United States", 
U.S.Bureau of Education Bulletin No,13. Washington, Super­
intendent of Documents, 1914. 
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guidance of the teaoher. They should illustrate adequately 
the foregoing required instructions, however, and be 
ready for Inspection when desired. Such work is to be 
selected from the regular class work of each student for 
the year, and under no circumstances is it to be produced 
under forced or special conditions or worked up and 
recopied from hasty sketches for exhibition purposes. 
An honest estimate of each pupil's ability as shown in his 
regular finished work is what is desired. 

Preservation of Drawing: "ach nupil should pre­
serve his drawing individually in folder or portfolio. He 
should be led to take pride In the completeness and excell­
ence of the set. Kaoh set should be neatly lettered with 
the student's name, grade, plate number and date. 

SECOND YSAR REQUIRED WORK 

Representation 

Objects to be Studied: Cylinder, cone, sphere, their 
parts or combinations. Common objects of allied shapes 
shewing foreshortened circles, such as Jars, vessels, 
vases, barrels, pails, dishes, etc., Including such 
Important details as lips, spouts, handles, and feet. 
Cube, prisms, pyramids, and parts and combinatlone. 
Common objectives of allied shapes, showing fore­
shortened straight edged forms, such as books, boxes, 
tables, chairs, cabinets, etc. 

Methods of Study: Drawings are to be made from 
actual objects In various proportions and at different 
levels, both below and above the eye. Study of single 
objects should precede group. Drawings should be made 
in properly accented outline. Profession of form, 
correct perspective and construction should be intelli­
gently studied and preserved. Memory drawings of the 
foregoing objects in the various proportions should be 
constantly made and ability developed to draw them 
from descriptions or directions. 

Required Sheets: Twelve well fashioned sheets, 
measuring about ten by fourteen inches, are expected 
from each pupil at the end of the school year for 
supervision, together with the practice or other 
sheets as may be related to the same. These sheets 
are not to be especially prepared for this purpose, 
nor redrawn or elaborated upon under forced or 
unusual conditions from incomplete or unsatisfactory 
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sketches or material. They are to be selected 
from a large assortment of regular year's work 
of the student, to serve as a standard of fair 
Judgment of his ability. 

Materials: Pencils, crayon, or oharooal. 

Preservation of Drawings: As stated under Design, 
first year period. 

THIRD AND FOURTH YEAR GSNSRAL RECOMMENDATIONS 

The student will, at the beginning of the third 
year, elect either design or representation. The elected 
will b*> pursued throughout both years. 

P»g*g»? 

Objects Studied: The general field of design touched 
upon in the first year should be Intensively developed 
during the third and fourth years. The work should 
include: 1. Design for objects of three dimensions 
where they may b« desirable in connection with the 
"center" to be developed. 2. Surface enrichment of 
a more advanced type than previously studied. 3. Ad­
vanced lettering and arrangements for books and allied 
subjects. 

Methods of Study; Constructive Design: The principles 
of design as related to construction are to be Intelli­
gently studied and applied in the constantly enlarging 
circle of possibilities that open to the student. The 
effect of mechanical methods, of structure, and of 
different materials on design as *• *»11 as the necessity 
for the use or purpose of the object controlling Its 
form, must mmr be lost sight of. Samples of the 
best historic and modern design should be shown in 
prints or other reproductions, and wherever possible 
Inactual objects. Articles of distinct interest con­
nected with the student's life should form th*» subject 
matter of the course, and the products should so far 
as possible, have B, value to the student outside the 
mere study put upon It. Decorative Design: Design 
for the fist or for surface enrichment should proceed 
during this course with the production of patterns 
for use In leather, textiles, ahset metal, wood, etc., 
in their simple forms. The bebt precedent in each of 
these crafts should be adhered to by tho teacher and 
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precision of workmanship, distinguished by simple 
motifs executed with great care, should be encouraged 
instead of attempts by marked originality of elabora­
tion. Th*? Important and preventance of convention­
alized forms In design should be taught and the sub­
ject developed end practiced In simple forma in the 
above problems. The "center" chosen may b« different 
from that followed in tho first y>IT. Lettering; In 
the fi^ld of lettering, tho development of good 
alphabets should form a basis for cfvanced problems 
for covers, pages, po.t'rs, cards, announcements, 
book plates, etc. Such work should also combine 
vith preceding doeomtlng irobleme in a variety of 
ways. 

Required Work,; Ihe finished work of these two years 
should include eight sheets as a minimum requirement. 
Treatment of home interiors forms a variety of problems, 
first, in echemes of spacing and color for the enclosing 
surfaces of the room; geoond, for th> furniture; third, 
for the hangings and similar useful articles. 

Representation: 

Objects Studied: Advanced representation in the third 
and fourth years should cover the subjects of still 
life; nature forms, including fruit, flowers, vegetables; 
botanies! and biological specimens; cases of historic 
ornament or th* antique. The medium employed may 
include pencil, charcoal, crayon, wat-»r color, or 
ink. 

Methods of r.tudy: The study of advanced representation 
should be pursued with a greater appreciation of and 
more earnest effort to excel in careful draftsmanship, 
truth of values, correct rendering of color, and In 
general, a more mature and sympathetic treatment of 
the subject than was possible in the previous courses. 
Examples of masterly drawings by artists or students, 
In original or reproduction should constantly b« in 
view as incentives to high technical efforts. 

Required Sheets: The two years work in this subject 
must produce eight large, well executed sheets as a 
minimum requirement. 
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Preservation of Drawings: Drawings in either of the 
courses of the third or fourth year should be 
preserved, mounted, and lettered generally as 
specified under first year's work. The advanced 
nature of th* letter work, however, should be 
evidenced in the greater care and refinement of its 
final presentation. 
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fJAlMT LOUIS, MISSOURI, COURSE OF STUDY1 

Subjects to be Taught: (General Course for all High Schools) 

Object Work 
M l atlU Life Studies 
Plant Life Studies 
Life Work 
Human Figure 
land scape 

Out of doors, including buildings, rough studies, 
street scenes, landscapes, etc 

Design — both decorative and constructive, lnoluding 
actual making of things. 

Collections — the collections of art pottery, draperies, 
books, oasts, shoving ornaments, art journals, alphabets, 
(on^ set for each teacher), initial letters, examples 
of designs, Japanese books, prints, reproduction^, 
reproductions of pencil and ink sketches, and all 
materials belonging to the school should be where the 
student may have access to them and make use of them. 

Design 

Throughout the four years course, the aim should be 
to give the pupils an understanding of the underlying 
principles of good design, and the ability to enjoy and 
appreciate good design when they see it. 

Methods of Work 

Pencils and Charcoal: More time should bo given to 
-encll work than to charcoal. 

Landscape: In addition to the work in landscape using 
water color alone, v-̂ ry interesting effects can be obtained 
by making studies using charcoal and flat ton*s of color 
over It. 

xR.B.Farnum, "Present Status of Drawing and Art in 
the Elementary end Secondary -chools of the United States", 
U.3.Bureau of r^uoation Bulletin No.13. Washington, Buporin­
tend ent of Documents, 1914. 
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Water Color: All water color, except design, is 
to be done on wet paper. No opaque colors should 
be used In representation (still life, plant studies, 
landscape, etc.) on wet paper. 

Working upon the same study or exercise along any 
of the lines of work planned, should be continued 
only long enough for each pupil to have made a 
sufficient effort to carry out the Idea of the 
exercise. 

Talented pupils and those that work very rapidly 
should fill th<? time by doing more of the same sort 
of work. In sketching, studies may be done from 
different points of view. 

Each pupil should write his name, class and date on 
all papers and pieces of work when completed. 

Materials;: 

Helps in Lessons and P">slgft: Japanese books, textiles, 
illustrations of surface, borders, units (rosettes, 
bilaterals, radiating designs, simple complete units, 
elements and combinations) should be collected and uaed in 
lessons in design. 

Plant Studios: Plant studies should be kept fresh and 
be arranged artistically. Glasses of wet sand will 
keep the plants fresh long enough to work from. The 
arranging of plants should be part of the pupils* 
training as well as making sketches and studies from 
them. 

Shadow Boxes: All studies requiring backgrounds and 
involving the study of light and shade, should be 
arranged In shadow boxes. 

Models: Human Figure: In the latter lessons, a great 
deal of Interest will be added by Interesting costume® 
in the study Of the human figure. 

Still Life: Special attention should be given, in th® 
oompogltlon of groups of still life. To color combina­
tions, both in regard to the objects themselves and 
also to the background against which they are arranged. 
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The form, cize, texture and arrangement must be consi­
dered in relation to one another. 

Studies must be placed both above the eye and 
below the eye, much greater proportion of time should 
be given to the studies placed below the eye. 

First half of the first year 
(Allowing five weekc for incidental interruptions) 

Weeks 
1. Design - Leading Principles " 4 
2. Plant Study - Pencil 3 
3. Object Study - Pencil 4 
4. Out-of-door Study ., 1 
6. Life - Human Figure 2 
6. Domestic Art 1 

Second hail of ,%&$ firs? I®W 
(Allowing five weeks for incidental Interruptions) 

1. Design - Block Print , 4 
2. Plant Study - Charcoal (full values) . 3 
3. Object Study - Charcoal (full values). 4 
4. Out-of-door Study 1 
8, Life - Human figure 2 
6. Domestic Art 1 

First half of the second rear 
(Allowing five weeks for incidental interruptions) 

1. Clay Modelling 4 
2. Plant Study - Water Color 3 
3. Object Study - Charcoal (full values). 4 
4. Out-of-door study 1 
5. Life - Human figure 2 
6. Domestic Art , 1 

Seoond half of the seoond year 
(Allowing five weeks for incidental interruptions) 

1. Clay Modelling 6 
2. Plant Study - Water Color (full values) 3 
3. Object Study - Water Color (full values) 3 
4. Out-of-door Study l 
5. Life - Human figure 2 
6. Domestic Art , X 
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First half of the third year 
(Allowing five weeks for Incidental interruptions) 

Weeks 
Art History - one single period a week 15 
All other subjeots counted In weeks of four 

periods each. 

1. Design - Leather 6 
2. Plant Study - Water Color (full values) . 3 
3. Object Study - Water Color (full values). 4 
4. Out-of-door study , 1 
5. Life - Human figure 2 

Second half of tae third year| 
(Allowing five weeks for incidental interruptions) 

Art History - one single period a week 15 
All other subjects counted in weeks of four 

periods each. 

1. Design - Leather book 6 
2. Plant Study - Water Color (full values) . 2 
3. Object study - Water Color (full values). 4 
4. Out-of-door Study 1 
5. Life - Human figure 2 

First half of the fourth year 
(Allowing five weeks for incidental Interruptions) 

Art History - one single period a week IS 
All other subjects counted in weeks of four 

periods each. 

1. Metal work - Bowl 5 
2. Plant Study - Water Color (full values) . 3 
3. Object Study - Water Color (full values). 3 
4. Out-of-door Study - Charcoal with 

water-color 2 
6. Life - Human figure 2 

Second half of the fourth year 
(Allowing six weeks for incidental Interruptions) 

Art History - one single period a week 14 
All other subjects counted in weeks of four 

periods each. 
1. Metal work 5 
2. Design - stencil 4 
3. Plant Study - Water Color (full values) . 3 
4. Life - Human figure 2 
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Art History 

Third Year 

I, Ancient ana Middle Ages 
Weeks 

1. Assyrian and Egyptian architecture, 
sculpture and painting 4 

8. Greek architecture, sculpture and 
painting 10 

3. Roman architecture, sculpture and 
painting 8 

Pagan and early Christian art 
4. Saracenic architecture and decoration 1 
5. Byzantine, and Romanesque architecture, 

sculpture and painting 3 
6. Gothic architecture, sculpture and painting 6 

Fourth Year 

II. Renaissance and, Mpflarh Apt 

1. Art in the thirteenth and fourteenth 
centuries 2 
Sculpture precursors of Benalssanoe 
Beginnings of paintings 

2. Art of the fifteenth century 3 
3. Art of the sixteenth and seventeenth 

centuries 7 
4. Renaissance in Germany 2 
5. Renaissance in Spain 2 
6. Art in the Netherlands, including engraving 3 
7. Modern art, French, German, Swedish, Dutch, 

American 10 
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LOS ANGELES. CALIFORNIA, HIGH SCHOOL 
COURSE OF STUDYl 

General Notes: 

The outline is not arranged according to the order 
in whioh each topic is to be presented, but according to 
the amount of time to be given. 

work from prints and out of door study must be 
arranged according to weather, material that can be 
obtained, etc., and should be done whenever all conditions 
are favorable. Throughout the course, growth and develop­
ment — in finished work — should be the aim. 

The time allotted included all preliminary work — 
that Is, all practice work done by the pupil in the 
development of the lesson by the teaoher. 

The amount of work done in the allotted time by 
the average pupil should be the measure of the amount of 
work to be accomplished. 

Art 

Purpose: The purpose of a course in art is to 
attain the artistic habit of mind; to cultivate appre­
ciation and enjoyment of the beautiful by observation, 
by reproducing what is seen, by cultivating the imagina­
tion through evolving new creations, by helping students 
to acquire a sense of power through skill in technique 
and a knowledge of the principles of harmony of color; 
to utilize in the practical affairs of life their tech­
nical attainments; to give labor aesthetic expression; 
and to assist in raising the standard of civic art in 
the community. 

xR.B.Farnu», "Present Statue of Drawing and Art in 
the Elementary and Secondary Schools of the United States", 
U.S.Bureau of Education Bulletin No.13, Washington, Super­
intendent of Documents, 1914. 
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Scope.: The scope of the work in art in the high 
schools includes practice in handling the different 
media of artistic expression; pictorial representa­
tion of objects within and without the classroom; 
studies from life; designing; Illustration; domestic 
decoration; clay modelling; applied art work In wood, 
metal, and other materials; art history <?nd art appre­
ciation, either by lectures or by the study of text. 

Method: In teaching pupils to see with understanding, 
to do without loss of individuality, to repeat again 
and again without discouragement In order to acquire 
skill, it Is necessary that the teacher be master of 
many methods. Variety of methods as well as of work 
Is necessary to bring out the different powers of th® 
individual. To become adept in developing a love 
for proportion, rhythm and harmony In different pupils, 
a teacher must approach them at different angles and 
with different methods, with the idea of thought in 
the conception, delight in the work, and adaptation 
to purpose and environment. 

Object Drawing; Simple groups in outline, color 
schemes In flat tones; perspective 
outline studies from books, boxes, 
©tc. 

Plant Study: Flower, seed pods, etc; composition, 
decorative treatment. 

Landscape composition. 

Color: Color charts, color schemes, making of color 
book. 

Design: Work from plant study of previous term; 
block printing, stencils; apply to simple 
articles of use. 

Picture Study; Landscape compositions applied to 
book covers, etc. 

Color: Color schemes, complementary and analogous; 
study of color prints; application of color 
schemes. 
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Design: Study of space relations, applied to 
articles; abstraot problems developed from 
plant study; stencils. 

B9 Object Drawing: Proportion; composition; perspective. 

pjLant, Sftuay, 

Lettering 

Optional: Design in connection with special work; 
applied art. 

A9 Plant Study 

Design: Space relation; space filling. 

Lettering 

Applied Art 

Optional: Design in connection with special work. 

BIO Freehand sketching: Perspective, interiors and 
exteriors, or design for special 
work. 

Object Drawing 

Composition 

Lettering 

A10 Historic ornament 

Design: Invention and adaptation 

Applied Art 

Bll Cast and pose drawing 

Figure composition, decoration 

History of arj 
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All Historic ornament 

Design: Constructive and decorative 

Applied Art 

B12 Continue Bll 

A12 B^ory of Art 

Applied Design 

Applied Art 

Domestic Art Outline 

B9 Design: Spacing, tucks, ruffles; for outline, 
darning, couching, etc., applied to simple 
bag or border-

Color: Complementary and analogous schemes; 
freehand sketches; proportion; composition. 

A9 Design: For needlework, scallops, French embroidery, 
applied to towels, waists, dollies, etc. 

SfilfiTJ 

Freehand sketches 

Bio Design; For needlework; long and snort, solid; 
pillow top; costume design. 

Color: Interiors; home plans 

A10 Design: Lettering and monograms, applied to house­
hold linens. 

Costume design 

Color schemes 

Home plana. 



APPENDIX 6 

TYPICAL ART COURSE COMBINING 
SHOP WORK AND DSSlGNl 

Pfslgn 

Designs for objects to 
be constructed in the 
shop by turning 
a) Between centers 
bj Face Plate 
c) Combinations 

Designs for rectangular 
objects 
Studies of proportion 
Designsibr stools, tables, 
etc., combining turned 
and rectangular forms 

Designs for personal 
use— book plates, 
envelopes, lettering, etc. 

Perspective Drawing 

Cylinders - Foreshortened circles 
Forms showing beautiful curves 

Relation of working drawing to the 
perspective of cylindrical and 
conical forms. Level of the eye. 
Relation of axes of cylindrlc or 
conic forms to the long diameter 
of the ellipses. 
Turned forms, wheels, machinery. 

Foreshortening of rectangular 
surfaces 

Convergence of receding parallels. 
The vanishing point, level of the 
eye. Simple measurements of 
relative slies of objects In 
drawings. Parallel perspective — 
street rooms, objects. 

Angular perspective 

foreshortening three dimensions, 
two or more vanishing-points, drawing 
from large objects, corners of the 
room, buildings, etc. Relation of 
perspective to working drawing. 
Sketches of objects from the 
working drawing. Simple light and 
shade. 

*M.A.Sheehan, "The organisation of Washington Junior 
High School", The High School Joumalf Vol.3, No.7, 
November, 1920. 
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Design Perspective Drawing 

Designs for architectural Perspective from plan and 
details such as gates, elevation of architectural 
doorways, or simple details. 
porches. 
Plan and elevation. 
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First Year 

PENNSYLVANIA COURSE OF STUDY1 

Principles Emphasized 

Harmony of shapes, subordina­
tion 

Unity 

Lines of Growth 
Foreshortening 
Rhythm 
a) Repetition 
b) Size 
c) Direction 
d) Curvature 
e) Shapes (including 

a,b,c,d) 

Subordination 

Balance 

Perspective 

Color 
Variation 
Typical schemes 

Methods of producing 
harmony 

Methods of producing 
fine qualities 

Color rhythm 

Composition 
Unity 
Subordination 
Balance, etc. 

Toolos 

Snvelope design, page for 
correlator, heading for 
correlator, nature drawing 

Borders 
Surface patterns 
Designs In circles 
Designs for pottery 

Nature - Leaves 
Flowers 
Birds 
Landscape composition 

Decorative composition 

Selections from photographs 
Window sketching 
Stlll-Mfe a)from the objects 

b)oomposltlon@ 
Color charts 

Hues 
Values 

Intensities 

Typical schemes 
Qualities 
Decorative compositions 
Deeigne 
Color schemes in nature 
Drawing for illustration of 
literary selections 

Out-of-door sketching 

•^Pennsylvania, Department of Sducation, Course of 
Study In Art education. Years I-XII, Commonwealth of Penn­
sylvania, Harrisburg, 1923. 
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Second Year 

Principles Smphnslzcd 

Composition 
Methods of emphasis 
Unity 

Lettering—spacing 
Form and style 

Perspective 
Parallel 
Angular 

Action and structure of 
the human figure 

Color harmony 

Out-of-door sketching 
Decorative composition 

Book plates 
Pages of lettering 
Page designs for annual 

Roads, rivers and rooms 
Boxes, furniture, rooms, 
buildings 

Pose drawing 

Book illustrations 
Room interiors 
Posters 
Nature drawing 

First Year 

Technique Smphaslzed 

Lettering 

Pen end ink 

Pencil outline 
Detail drawing 

Direct brushwork 

Hand modelling,clay 
Painting with underglaze 
color 

Charcoal 
Chalk and charcoal on 
gray paper 

References 

Book covers 
Page designs 
Posters 
Ancient and modern lettering 
and illuminating 

Scientific drawings 
Designs: 
a) Greek fret, Greek colonnade, 

Doric frieze 
b) Indian designs, Giotto's 

tower 
c) and d) Anthamlon, Palmette, 

Lotus 
e) Parthenon frieze 

Santa Barbara 
Madonna of the Chair 
Shaw Memorial, etc. 
Creek vases 

Picture by Millet, Corot, Innesa 
and others 
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Techniques Emphasized 

Penoll outline 
Flat tones of main values 

Use of water color 
Flat washes of color 

Charcoal 
Water color 

Second Year 

Technique! aRphaajzcd. 

Pencil 
Crayon 
Pen and Ink 
Work for reproduction 
Zinc etching 
Charcoal 
Pencil 

Pencil 
Chalk and Charcoal 
Colored crayon 
Water colors 

193 

References 

Pictures and magazines illustra­
ting the use of perspective 
principles in all drawings 

Prints, pottery, costumes, etc. 
Pictures 
Textiles 

Pictures 

References 

with pen and ink - Hall 
Pen drawings - Magalnnls 
Books and magazine illustrations 

Pictures 
Photographs 
Illustrations of modern 
engineering 

Construction of the human figure -
Vanderpool 

Piotures - drawings 
Pictures 
Textiles, etc. 
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LOS AN0-ELE3 CITY HIGH SCHOOLS 
COURSE OF STUDY 

An Outline for the Study, 
Function la Utilitarian1 

of an Object whose Primary 

1. A. Purpose or intended use 
B. The material 
C. The tools used and the form of construction 

2. A. Fitness of the object to Its purpose 
B. Fitness of Its form to Its material 
C. Fitness of its decoration to material and function 
D. Influence of the tool and construction upon the 

decoration 

3. A. The refinement of the proportions 
B. Beauty of lines and shapes 

4. A. The enrichments of the object. Do they enhance: 
a) Form 
b) Function 
e) Materials 
d) Structure 

B. The decorative motives 
C. The imagination of the designer 

5. The Unity of the whole 
a) Order in variety 
b) Consistency in treatment 
c) Harmony of colore 

6. Quality of Workmanship 

7. Your own response: Do you derive pleasure from this 
object? In what way? What do you Imagine might be 
the feelings of the one who uses such an object? Of 
the one who made It? 

^Loe Angeles Board of Education, "Visual Arts", 
Course of Stndv Monographs. Loa Angeles City High Schoole, 
Board of Education, 1S23 
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An Outline for the atudv of a Piece of Sculpture 

1. Subject 

2. Charaoter 
A. Relief 
B. Round 

3. Purpose 
A. Decoration of architecture - exterior or interior -

landscape 
3. Commemoration 
C. Expression of Form 
D. Expression of thought or feeling through form 

4. The sculpture's language: 
A. Modelling 

Clay 
wax 

B. Material 
Stone 
Wood 
Marble 
Bronze 
Ivory 

C. Composition 
Lines from different points of view 
Suggestion of solidity 
Light and Shade 
Suggestion of textures 
Treatment of details 

5. Your own response: What does this piece of sculpture 
mean to you? What Is your Judgement of the artistic 
quality of the lines? the shapes? the play of light 
and dark? the idea expressed? 

An Outline for the Study of a Building3 

1. Location and climate 

2. Purpose: 
Temples: Individual worship; general meetings 

2w,0,Whitford, "Brief History of Art Eduoatlon in the 
United States", Slementary School Journalr Vol.24, October, 1923. 

3H.T.Bailey, "Art Sducation In Cleveland", Art and 
Architecture. Vol.16, October, 1923. 



APPENDIX 7 196 

Theatres 
Residences 
Public Buildings 
Commercial Buildings 

3. Material: 

Why? 
Manner of covering openings or spaces: 

Lintel: plain; corbelled 
Arch; Round, pointed; horseshoe 

4. Plans, elevations, and perspective views 

5. What do you think of the proportions of the building? 
of the decorations? 

6. Does this building arouse any emotion in you? If so, 
what? 

An Outline for the Study of a Picture 

1. Look at the picture. Remember that no reproduction can 
give the full effect of the original. 

2. Subject - the dominant Interest: 
A. People 

a) Portraits 
b) Imaginary 
o) Combinations 

B. Animals 
C. Still-life 
D. Landscape 

a) country 
b) city 
c) marine 

3. Background or setting: The subordinate interests 
A. How does It Influence the picture? 
B. Why was this background chosen? 
C. The time of day, of the year; lighting; atmosphere. 

^Walter Sargent, "Art Courses In High Schools", 
School Review. Vol.22, No.2, February, 1916, p.107-115. 
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The artist's purpose: 

A. Decoration 
B. Instruction 
C. Record 

a) Facts 
b) Aesthetic impressions 

(1) Illustrations (story?) religious, histo­
rical, allegorical, mythological, literary, 
incidental 

(2) Portraits (personality shown how?) 
(3) Appearance (shy, appealing?) 

(a) actual 
(b) Imaginary 
(o) any subjeot 

The artist's language: how has the artist accompli­
shed his purpose? 

A. Composition — How is the line-character balance 
central theme supported? 

Mass-arrangement harmony 
Color - quality and rhythm relations 

B. Technique — Drawing Note different require 
Color raentg of etching, 
Textures painting, etc. 
Brushwerk 

Your own response: 

A. Intellectual: 
what does the picture tell you? 
Depending largely upon your supplementary 
knowledge, partly upon your convictions and 
beliefs 

B. -Aesthetic 
What feelings do you get from the picture? 
Depending partly upon your own sensitlvenaaq 
to relations of lines, shapes, tones, and 
partly upon your own ability to yield to 
the influence of the picture. 

C. Does the picture stimulate your fueling of revr-r-
ence, awe, Joy, calmness, enthusiasm, love, hate? 

D. What do you think would b-s the effect of seeing 
this picture frequently? 
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SPECIALIZED COURSES OFFERED BY 
SOME OF THS LARSJB CITISS IN THS U.S.1 

Academic course: In all academic divisions of the 
high sohools pupils were required to study drawing for 
two years, two periods a week. The first year was devoted 
to the subject of applied design. Decorations In color 
were made for application to a variety of materials, and 
in a large number of classes, particularly In girl's 
schools, designs were worked out in the materials them­
selves. In the second high-school year the required work 
consisted of representative drawing done in outline from 
familiar objects. 

Commercial course: In the three-year commercial course 
offered in various cities, drawing was a required subject 
only in the first year, two periods a week. Pupils were 
required to study lettering and later to make a variety 
of signs, advertising cards, etc., as a practical applica­
tion of the alphabets learned. 

Fourth-year Elective courses: Bpoolal forms of work 
vera offered PS a one-year course in the fourth high school 
year on a basis of five periods a week, with five additional 
periods of home work. Six different subjeots could be pur­
sued in this fashion by high schools which organized classes 
for this purpose. The subjects were: Applied design, tech­
nical drawing, commercial design, interior decoration, 
history of art and mechanical drawing. 

Three-Year Elective Course: The three-year elective 
course was offered by any high school which desired to 
organize classes for this purpose, The work was presented 
on a basis of five periods a week, with five periods of 
home study throughout the three years. This presented art 
as so-called "major" subject. In the first year representa­
tive drawing was studied from a large variety of nature 
forms and in a different media: Pencil, pen and ink, 
tempera, etc. In the -second year th«? study of color was 
pursued, and later, the principles of design. A number of 
very carefully executed plates wsre required. In th^ third 
year the work was differentiated to meet the needs of the 
high school ind could be offered as applied design, interior 
decoration, etc. 

XW. Sargent, "Art Courses in High Schools" q«h««i 
Beviffl, Vol.24, No.2, February, 1916. o a o o l s . jfflhool 



APPENDIX 8 199 

Induetrial-art course: This course was organized 
only In the Washington Irving High Sohool of New York. 
It offered to girl students an intensive oourse of 
training for professional work. The course was three 
years long. Six periods of drawing each week were 
required In the first high-school year, and twenty 
periods In each of the second end third years. The 
first-year work and the first half of the second-year 
work was in representative drawing don© from a large 
variety of models In different media. In the second 
half of the second year, the principles of color and 
design were studied; and in the third year, the pupils 
could elect to study commercial design, costume illustra­
tion, or textile design. The elected subject was pur­
sued under very careful supervision for the entire year, 
and the student who desired to do so could further 
elect six months' postgraduate work in the sohool. The 
object of this course was to furnish practical designers 
for the trade, and the placement bureau was successful 
In securing positions for practically every graduate 
who wished employment. These professional courses 
were under constant scrutiny by representatives of the 
trade, and every effort was made to prepare the students 
to meet the conditions required in the art industries. 

One-year Course qf, Art Appreciation: The general 
purpose of this course was to present in simple form the 
principles in such manner that the learners should become 
increasingly sensitive to the aesthetic elements of their 
surroundings. The pupil was taught that art is a 
practical and necessary thing and that no one can escape 
from displaying taste, or the lack of It. Th« pupils 
learned that the principles of art are universally applic­
able in the dally round of existence, av.1 that what is 
called "art appreciation" was only a brief way of des­
cribing the application of these ̂ principles to R11 forms 
of industrial and fine **rts. 

This oourse was given in tentative form in the 
school year, from September to June, one period a week. 
All pupils who could elect the work were invited to parti­
cipate, than an experimental olass was organized. The 
eventual purpose of the course was to offer the work as 
a required subject in the third high-school year. 

The work consisted of weekly cslka on "art appre­
ciation" with abundant illustrative material offered In 
the form of pictures, photographs, lantern slides, and 
blackboard sketches. The students either took notes from 
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dictation or were given notes in hectograph or othor 
form, which they could copy Into their notebooks and 
Illustrated by copies of the drawing made on the black­
board by tho teacher and by clippings cut from the 
newspapers and magazines, with graphic comments 
written under them by the pupils. 

The students were required to recite upon their 
notes, either In the form of a brief recitation weekly 
or every second or third week. 

The first term's work was confined to the explana 
tlon of the principles of design, and color, and the 
application of these principles to dress, interior 
decoration, industrial and commercial art. The second 
term's work dealt with the application of principles to 
paintings, sculpture, and architecture. Museum visits 
were strongly urged, and pupils were required to make 
not«s of the museum work visited and to Incorporate 
these memoranda In their notebooks. 
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ART GOURDS OFFiiRrtD BY 
BOSTON UNIVERSITY IN 19161 

Mechanical ond Projection Drawing;: This course 
is Intended primarily for teachers In secondary schools. 
The recent inclusion of mechanical drawing among the 
subjects in which examinations are given by College 
ilntranee examination Board makes it desirable for many 
teachers of mathematics or science to give courses In 
this subject to candidates for these examinations. Also, 
In meeting the demands for industrial or vocational 
education, the schools find that drawing as a graphic 
language 1B fundamental to other studies. 

The course will, therefore, be planned to give 
not only the technical information and training needed 
by teaohers, but opportunity also for discussion of 
methods and relative values of topios. While previous 
experience In mechanical drawing Is desirable, it is 
not necessary 

Boston University, Bulletin. 1916-1917. Vol.5, 
Part ?, Boston, September, 19l6, 
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IMRSDIATE OR SPECIFIC OBJECTIVES FOR 
CONSIDERATION IN DEVELOPING- COURSES _ 

IN ART SDUCATION ACCORDING TO WHITFORD1 

!• Acquiring fruitful know?.ed>ge: Guidance In factual 
material or learning products. Knowledge and under­
standing of the fundamentals of art and the use of 
this knowledge in everyday life. 

2. Development of attitudes. Interests, and apprecia­
tions: Stimulating keener observation and enjoy­
ment by providing wide experience in art through 
use of visual material, that is, appreciation of 
beauty. Creating a desire to possess beautiful 
things through contact with good art. 

3. Development of mental techniques: Judging, analyzing, 
and evaluating as a consumer (problem-solving technique). 
Developing an ability to make discriminating Judgments 
with regard to art quality as uaed In one's environ­
ment. Developing originality, invention. Imagination, 
and the like. 

4. Acquiring sienarBl habits and skills: (a) Discovery of 
aptitudes and talents: providing opportunity for 
activities so that pupils may discover their special 
abilities, (b) Expression: developing the ability 
to express their ideas In creative form, (c) Skill: 
providing experience for developing a limited amount 
of skill in the use ef certain art materials. This 
experience might result In original creative art 
activities or in the successful use of materials 
already created, as, for example, the correct assembly 
of objects and materials in home furnishing, in dress, 
and the like. This result may be interpreted as the 
acquiring of right habits and useful skills in 
living. 

^.O. Whitford, "Changing Methods in Art Education" 
School Hevlew. Vol.41, May, 1933. ' 
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COURSE OF STUDY IN 
JUNIOR AND SENIOR HIOH SCHOOLS, 

JEFFSR30N CITY, MI3S0URIx 

A. Objectives for all PUPIIB: 

1. To develop his oapacity to enjoy his surround­
ings by making hlra conscious of their beauty 
as well as of beauty in the productions of 
great artists and craftsmen. 

2. To increase his Judgment and taste in regard 
to what constitutes beauty in his possessions 
and surroundings, and to arouse his desires 
to make these as beautiful as possible. 

3. To have such experience In creative work, and 
in selecting, arranging and Judging finished 
products that he may: 

a. Have the pleasure whioh comes from 
even the simplest experiences of 
this type. 

b. See the possibilities of art as a 
factor in many vocations or as a 
vocation in itself. 

c. Develop an interest In art processes 
and in the lives of art workers as 
well as in finished products of art. 

B. Objectives for talented ouolla (in addition to the 
above objectives): 

1. To develop a thorough knowledge, Judgment and 
appreciation of workmanship and of finished 
products in various fields of art. 

2. To aoqulre a knowledge of vocational opportunl-
ties and rewards in art and related fields. 

* 

^Missouri Department of Education, Courses of Study 
n Junior and Senior High Schools, Bulletin No.l, Jefferson 
lty, Mo., State Department of Sducation, 1925. 
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3. To have sufficiently broad technical experiences 
as to lay a good foundation for a future 
specialization as well as to afford a basis for 
intelligent choice of a field in which to 
specialise. 

4. To have, when he has chosen his special field, 
a somewhat more intensive study of that field, 
in order to confirm his choice and develop his 
Ideals of his future work. 
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STATEMENT OF OBJXCTIVB8 FOR ART 
ACCORDING TO THE 

FEDERATED COUNCIL ON ART SDUCATION 
1934 - 19351 

I. The two chief objectives of education — 
to aid the development of each Individual and each group 
to the maximum use of their capacities, and to foster 
the development of democracy by the practice of It in 
schools — are served by the arts. The arts, well taught, 
involve freedom of Ideas, of choice, of discussion, of 
action, limited by the requirements of the situation 
rather than by externally Imposed values and methods. 

II. The arts give a wide range of opportunities 
for learning by doing. 

IH. The arts offer natural opportunities for student 
and teacher to think together on Individual problems. 
Suecess or failure Is immediate. It Is not a matter of 
credit-points. It is obvious and concrete in the work and 
in the feeling of the worker. 

IV. The arts offer such a large number of media 
that all people can find understanding, expression, satis­
faction, and success through the use of them .... 

V. Work in the arts Involves the whole person, 
through the use of them .... 

xH.H,ailes, "Travels of a Curriculum Associate 
Among the Secondary Sohools", Educational Research Bull 
Vol.17, No.8, November 16, 1933. 
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WAR-TIME NEEDS AS LISTED BY FOX1 AND KIRBY2 

THE POSTSR AND CARTOON 

Physical fitness — health advice, diet, 
exercise. 

Safety Warning — information. 

Conservation and best use of food-stuffs and 
materials. 

Precautionary advice — "what to do" Information. 

Instruction on behavior in emergencies. 

Dramatizing the "Four Freedoms". 

Encouraging purchase of War Savings Bonds and 
Stamps. 

Promoting the salvaging of rubber and metal 
scraps, cardboard, paper, and other materials 
needed by war Industry. 

Morale and stimulation. 

Warnings about espionage, sabotage, enemy infil­
tration, loose talk. 

D2SIQN 

Thought, plan, imagination in the design of war 
industry, camps, hospitals, homes, raid shelters, 
and factories. 

xM.S,Fox, The Use of Art and Articles In Times of 
War, Cleveland, Cleveland Museum of Art, 1942. 

2C.V.Klrby, "Art Education to Meet Present and 
Future Needs", Eduoatlon. Vol.63, No.l, December, 1942. 
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Design to Improve the appearance of all working 
and living quarters. 

Design for military uniforms, economic civilian 
garb, and insignia, such as armbands, banners, 
medals, and others. 

CRAFTS 

Development of fundamental skills; introduction 
to occupation. 

Ability to make home repairs and the renovation 
and preservation of home equipment. 

GRAPHIC ARTS 

Maps, charts, graphs, diagrams, and other drawings 
for Instructional purposes. 

Descriptive drawings of war equipment and 
materials, camps, homes, shelters and other 
projects. 

Camouflage concealment. 

MEDICAL ARTS 

Drawing — operations, wounds. 

Plastic surgery and sculpture in restorative treat­
ment of injuries. 

Occupational therapy for re-adjustment of mind and 
body, and general rehabilitation. 

ART AND CAMPS 

The value of improved aesthetic conditions. 

Recognition of men in camp with artistic interests 
and abilities. 

Provide Instruction in arts and crafts. 

Exhibits of art from within and without. 
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Mural paintings for social centers. 

Art lectures, chalk talks, and other art 
demonstrations. 

Portraits of camp personnel. 

Painting of scenery and designing of costumes 
for stage productions. 

ART MUSEUM AND GALLERIES 

Guidance of these sources of enrichment and 
entertainment free to the people. A release 
from worry and uplift for a dejected spirit. 
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OBJECTIVES OF ART COURSES OF GIRLS' , 
POLYTECHNIC KIOH SCHOOL, PORTLAND, OREGON'1' 

I. Understandings 

A. Principles of design are flexible guides to be 
used in producing a desired result. 

B. The customs of raoial groups are regarded with 
understanding »md without prejudice. 

C. Choosing wearing apparel with discriminate Judge­
ment often results in permanent pleasure. 

D. The active employment In art is a form of parti­
cipation In it. 

B. All good design grows out of the function or 
purpose and all ornament is inherent in the 
design and not applied to it. 

II. Aptitudes and Appreciations 

A. An interest is aroused in costume design as a 
vocation. 

B. By willingly cooperating with fellow students an 
attitude of democratic living is experienced. 

C. A respect and admiration for Chinese art Is 
awakened. 

D. A desire to develop an Intelligent appreciation 
for the things we wear, use and see about us. 

E. A respect for technical skill and contributions 
offered by designers and artists in thpir own 
fields. 

F. Happiness and Joy In a leisure-time activity is 
appreciation. 

^Oregon, Department of Education, The Contribution 
of China to the Color and Design of ths American Women's 
Costumes Today, Portland, Board of Education, 1945 
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HI. Special Abilities and Skills 

A. The ability to create designs for her own 
clothes. 

B. The ability to use the proper tools and shop 
techniques required to bring about the desired 
results. 

C. The ability to use color and to know how to 
study it so the results are beautiful and 
successful. 

D. The student creates original designs. 
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A UNIT ON PAINTING COTLGPED BY THE 
UNIVERSITY OF MINNESOTA AND THE 

OWATONNA PUBLIC SCHOOLS*-

PaintjnK 

I. Introduction of Unit 

II. Objectives and background 

A. Objectives 

1. To understand and appreciate the importance 
of painting in modern life and in cultural 
history of mankind. 

2. To understand the cultural, social, economic, 
esthetic, and personal factors influencing 
the development of painting. 

3. To develop some ability in painting, both 
for personal enjoyment and as a means of 
learning to appreciate this field of art, 

4. To be able to select good painting, either 
originals or reproductions, for use in one's 
own home. 

B. Background 

1. Importance of the Field 

2. why people paint pictures 
a. Communication 
b. Discovery 
c. Expression 
d. Persuasion and Instruction 
e. Documentation 
f. Wail decoration 

^Owatonna Art Sducation Project, Art Units for the 
High School. No.9 - Oraphlc Arter Minneapolis, University 
of Minnesota Press, 1944. 
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3. Subject matter in painting 
a. General tastes and interest 
b. A-proprlateness and function 

4. Great Art 

5. Kinds of Painting 
a. Descriptive painting 
b. Romantic painting 
c. Architectural painting 

6. Facts and Principles 
a. Organisation In Painting 
b. The Principles of Design 

(1) Balance 
(2) Rhythm 
(3) £mphasis 

c. The Painter's Vocabulary 
(1) Line and Form 
(2) Color 
3) Space 
4) Texture 

d. The Painter's Materials 
(1) Transparent water colore 
(g) Opaque water colors 
(3) Fresco paints 
(4) Oil paints 
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ABSTRACT OF 

The Teaching of Art In the United States 
from 1900 tp 1950 

The purpose of thla study Is to bring together 

facts and data concerning the teaching of art in the 

United States from 1900 to 1950. 

Public school art Instruction in the United States 

did not get under way until 1900, and was given impetus by 

the manual training movement. The line dividing the fine 

srts from the industrial arts began to disappear after tho 

Louisiana Purchase Exposition In 1904. 

The American federation ef Arts, formed as a result 

of a changing attitude toward art education »fter 1608, did 

much to further public acceptance of art appreciation. Tho 

organisation of the Junior High School* created a demand 

for more art teachers and more art courses. 

Efficiency and Initiative replaced the emphasis on 

technique and representation which had previously character­

ised the teaohlng of art. Art history, appreciation, and 

design courses were offered in aany schools, along with an 

increase in the time allotted and the academic credit given. 

Universities and colleges began to offer special 

courses for teaohers planning to teach art, and qualifications 

for art teaohers were evaluated. 
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During the first quarter of the twentieth century, 

art was more generally accepted by educators. The greatest 

value of the program lay In appreciation. Art gained a 

place in the curriculum on a level with other subjects. 

Teacher training was noticeably affected. 

From 1940 to 1950, art education met the problems 

of functioning with curtailed personnel and funds for both 

research and teaching. Art teachers could not attempt 

creative or research art assignments unless directly related 

to the war effort. 

In the war years, the areas of art in wartime, art 

in inter-cultural cooperation, and scientific and philoso­

phical studies in aesthetics showed increased activity. In 

the post-war period, th® greatest activity was found in 

art in general education, art in inter-cultural understanding, 

and the art museum as an educational instrument. 

The modern teacher of art was trained in the acquisi­

tion of art skills, in the understanding of educational 

problems, and in the attainment of a general educational 

background. 

An analysis of the teaching of art in America In 

this half-century reveals that: art a preoiatlon is para­

mount among the alms and objectives; art remains an elective 

study In the senior high school; sound scholarship is a 
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continuing requirement in the preparation of the art 

teacher; and the extensive volume of ssubject-mfittt«r content, 

continually outlined in the art oourse®, remained 

constant. 


