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INTRODUCTION

It is beconing more and more universally recognized
that children who are excepticnal, elther physically,
mentally, or socially, do require special educational treat-
ment different, at least in part, from that afforded normal
hezclithy children.

Educators in many parts orf the world are aware of
thils necessity and today, largely due to the influence of
a world-wide cspecial education movement, some forms of
special education services, however inadequate, have been
developed in even the most backward countrieg, Such inter-
rational organizations and agencies (to mention only a few)
28 The International Society for the Welfare of Cripples,l
The United Nations Educational, Scientific, and Cultural
Organization {UNESCO), The World Heslth Organization (WHO),
The United Nations International Children's Fund (UNICEF),
The World Council for the Welfare of the Blind, The Inter-
national Catholic Child Bureau, The International Union of
Child Welfare, The Conference of World Organizsations Interes-
ted in the Handicapped,2 The International Council for

Exceptional Children, have provided channels for exchange

1 Founded in 1922 as the International Soclety for
Crippled Children, this society held its 6th Triennial World
Congress at the Hague in 1854,

2 This Conference held 1ts first meeting in Geneva
1, has subsequcnviy met at United Nations, New York and
again in Geneva in Sepielber 1954,

Ve
v



INTRODUCTION vi

of information and for other forms of international co-operation,
Canadian special education for exceptional children during

its century-long history has been merkedly influenced partic-
ularly by developments in this field, both 1n Europe and in

the United States of America,

Developments on the international plane inevitably
produce repercussions on tne national and local level as
well. Each year, in Canada, more and more demands are being
nade upon educational authorities to provide within provin-
cial school systems special education services for exceptional
children over and above those available to normal children.

Special interest groups, organized on a local, pro-
vincial, and national level are actively engaged in providing
special educational facilities for many children for whom
no provision is made in or from local schools, Those who
are engaged in programmes for the educational and physical
welfare of exceptional children who are handicapped, are not
strangers to modern means and techniques of reaching the
attention of and seeking favourable response from the public
at lerge, Through study groups, special lectures, printed
matter, press comment, magazine articles, films and drama-
Tically presented promotional programmes on radio and tele-
vision, public sympathy has been aroused and large sums of
money subscribed for the erection of special schools and
treatment centres. The concerted activity of these organi-~

2ed groups in promoting special educational opportunities
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for children needing them, has resulted in a form of public
education to the point where there 1s now a greater interest
in, and a better understanding of speclal education, 1its
purposes, 1ts programme and value, DBecause of influence
from without and activity within a new and more favourable
climate exists in Canada for further development and expan-
sion of special education services,

A major barrier to the wider extenslon of special
education services 1s the lack of trained personnel who will
bring to the schools the specialized and technical services
which exceptional children need. Thils report attempts to
answer a few questions relating to this problem,

The presentation of a complete picture of the broad
range of essentlal special education services available or
needed in Canada i1s not within the scope of this report.
However, a brilef overview of the organization and develop-
ment of these special services im included to give the
reader an insight into the environment in which the problem
os supply, training and certification of special educators
in Canada 1s examlned,

This report attempts to answer such important ques-
tions in Canadian special education as (1) How many children
in Canada are exceptional? (2) How many special educators
are already engaged in special education services for excep-
tional children in Canada? (3) How many specially trained

educators are needed 1in Cgnada in the different areas of
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special education? (4) What training programmes are avall-
able in Canada for special educators of exceptlional child-
ren? (5) Which provinces in Canada grant special certifil-
cates for tralned special educators?

The basic material used in this report was obtained
through a survey of special educational provisions for
exceptional children in Canaéa conducted in 1954 under the
auspices of the Education Division of the Dominlon Bureau
of S‘catistics.3 Information on the training and certifi-
cation of teachers in the provinces was received from the
ten provinclal departments of education, The fact that more
than 95 per cent? of the questionnaires mailed to public
and private agencies concerned with special education for
exceptional children were completed and returned is a further
indication of a wlde-spread interest in the problems of
special education in Canada,

The volume of literature dealing with the problem
of special education is large, but not sufficiently pertinent
to this study to be quoted in detail., The present report

deals with an aspect of Canadlan special education which has

3 Copies of the forms as well as the actual responses
To the questionnaire used in this survey are available in the
Research Sectlon of the Education Division, Dominion Bureau of
Statistics, Ottawa.

4, Corroborative evidence from information available
at the Education Division of the Dominion Bureau of Statistics
would indicate that thls response represents the total picture
more completely than thls percentage would indicate. A number
of centres 1included in the survey 4id not provide special
education services,
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not previously been rcsocted wpon, Concequently, no publi-
cations of specific Canadian interest on this topic are
available, However, 1t is obvious, that the background
supplied by such publications as will be noted in the biblio-
graphy has contributed greatly to the organization of this
survey.

Special schools and special classes already organi-
zed to further the education of exceptional children in

P
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nade ﬁgg/Iisted in the appendix to this study, Dates of

L PN

. LIS
e%@ﬂopment of these special education services are gilven
~

§ i - -
a%d heln to _confirm tﬁjﬁ@?qpapatively recent development
L

&7

[ X

of the specialfeducaégon’mgvement in Eif; country,
“ {" d 5‘/,,‘_\\
st ; f ~ﬁJL
-t
f




CHAPTER I
SPECIAL EDUCATION SERVICES IN CANADA

Nineteenth Century Education in Canada was charac—
terized by movements which sought the provision of equal
educational services for all children, A significant develop-
ment in Canadian Education in the first half of the present
century has been the extension of special education services
to exceptional children, Whereas the 19th century educational
movements succeeded in removing inequality of educational
opportunity largely due to social class differences, the
special education movement for exceptlonal children 1n the
20th century in Canada seeks to remove inequality of educa=-
tional opportunity due largely to extreme individual
differences,

The term "Exceptional Children" is applied to those
children who deviate so markedly from the average in mental,
physical and soclial characteristics that they cannot follow
the ordinary school curriculum without consequent short-
comings in their education and general well-being, and
therefore require special education services for their
optimum growth and development, Included in this category
are,the unusually bright or gifted children, the mentally
retarded, the crippled and special health cases, the deaf,
the hard-of-hearing, the blind, the partially-seeing,
the soclally and emotlionally maladjusted, and the speech

handicapped.
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Experience hag shown that unless favourable educa-
tional conditions are provided for exceptional children they
tend to have tThelr special problems overlooked. Educational
services to safeguard the interests of these exceptional
children over and above those available to normal healthy
children are referred to as speclal education services,

The following brief discussion on the organlzation
and development of special education services in Canada will
indicate types of special education facilitiles presently
available and wlll examine some of the factors and forces
at work that would seem to assure the further expansion of
these special education services.

1., The Organization of Special Education
Services in Canada

The patterns of organization of special education
services in Canada commonly include special provincial or
regional schools; special schools, special centres, special
classes operating within provincial school systems; special
supplementary instructional services; home instruction and
hosgpital and sanatoria schools; and private schools,

1. Special Provincial or Regional Schools,-- The
type of educational service organized in these schools -
which are for the most part residential - 1gs designed for
ei@her long term or short term placement, Schools for
long Ferm placement are an educational service for those

children whose deflciencies represent a permanent disability
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and who need a specially adapted curriculum, Ordinarily

the child spends all or most of his years of schooling under
instruction in these institutions. This type would include
special residential schools for the blind, the deaf, and
institutionallzed mental defectives. Schools for short

term placement would include provincial and regional train-

ing schools for the socially maladjusted,

2. Special Schools, Special Centres, Special
Classes, Operating within Provincial School Systems. -- The
types of educational services organized for exceptional
children within provincial school systems take into account
long term and short term placement depending upon the
degrce or permancency of the disabling condition of the
child, Long term placement services would include those
special schools, speclal centres (several speclal classes
in an ordinary school), special classes for the mentally
retarded, and for those children whd are physicially handi-
capped by very severe crippling or chronic debilitating
conditions.

Short term placement services would include those
Temporary speclal educational provisions for many exceptional
children whose intellectual difrferences are not a major con-
sideration, In the last quarter-century, the prodigious
progress made in the development of better diagnostic,

therapeutic, preventive, and rehabilitative services of a
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medical, psychological, and educational nature, has meant
that fewer children will have to remain in segregated
classes for the handicapped for the whole of their school
life, Notable in this respect are those children who,
because of early identification and subsequent appropriate
special educational treatment have developed improved
co~ordination and better speech havits, have learned to
live with their handicaps to such an extent that they can
be returned to the regular classrooms at an early age.
Included in this type are a number of classes for the
physically handicapped and open alr echools and classes

for delicate children,

3. Speclal Supplementary Instructional Services.—-
Children suffering from speech defects, but who are other~
wise normal, are able to follow the regular school programme
in a regular classroom, Most speech training programmes
organized in provincial reglonal schools, in hospitals,
and within regular classes of the local school system
make provision for speech training at regular intervals
for those chlldren who need it. Whenever some form of
follow-up services are available to hard-of hearing or
partially-sighted children already absorbed into regular
classes they usually consist of supplementary assistance
by a specialist teacher who may work at intervals with
children according to their needs, A rather unique type

of special instructional service is'the *Unit" used in
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schools in rural Ontario. C.E.Stothers defines this tType

of speclal service as

*Unit" i1s a term used to describe a plan for the

education of one atypical pupll who is given a

special program although he is taught by the regular

classroom teacher, As much as possible the nomen-

clature of units parallels that used to describe

different classes. An Opportunity Unit is set up

even in the most remote school to supply teaching

and learning nmaterial for a child who is backward

in school subjects. By a sight saving unit, a

child in any school can be supplied with books in

nmagnatype, sight saving paper and other necessaryl

materials to conserve very defective eyesight ...

4, Home Instruction and Hospital and Sanatorla
Schools,-—= For those children who are physically unable
to attend school a home tutor service 1s often provided.
Two types of service are usually available: For those
children requiring home instruction service for a short
period only, the home instruction teacher will endeavour to
follow along with the pupil's regular programme. For those
using thils gervice longer, scmetimes years, correspondence
courses are often an added feature. The increasing use of
electronic devices which provide a two-way communication
between schools and home-bound children may have interesting
possibilities as an added type of special educational
service,
Children undergolng treatment in hospitals and

sanatoria as well as those who have to remeain for some

1l C,E,Stothers, "Special Education in Ontario' in
the Journal of Exceptional Children, Vol,1l3, No,8, May 1947,
p.236 (article extends 234-236 and continues on 258,)
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time in gonvalescent homes are served with programmes which
may involve bedside instruction or daily group instruction.
Among children in hospital and sanatoria schools
will be found wide ranges of ability, age and aptitude,
Relatively few children are well enough to be taught in
groups and even ﬁhen this is possible, the additional prob-
lem of an ever changing population would mean that instruc-
tion tends to become more and more individualized. A num-
ber of hospltals and sanatoris have provided classrooms for
those children who require a longer period of convalescence
and for those physically handicapped children for whom no

special services are available in nesrby schools,

5. Private Schools.--~ Most private schools in
Canada are operated on a non-profit basis by individuals
or groups of individuals Iinterested in promoting the
education and training of exceptional children who are
handicapped. ©Some of these schools date back to the middle
of the 19th centmry, and have provided and continue to
provide special educatlon services to children needing them,
These schools include, in addition to the older established
institutions, an impressive, formidable and large network
of speclal schools more recently organized, and operated
by local and provincial assoclations and societies for the
help of handicapped children. The programmes in private
schools form a necessary complementery service to that

availlable in provincially controlled schools and special
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classes, Lists of such institutions appear in Appendix 1

to thls report.

2, The Development of Special Education
Services in Canada

Special education services in Canada were first
extended to the deaf and to the blind, Initial services
usually took the form of residential schools. One of the
oldest special schools for exceptional children in Canada,
L'Institution des Soua%s;&gets of Montreal, was founded
in 1849, By 1931, all,of the existing resldential schools
for the deaf and blind in Canada had been established.
The period immediately following the close of the first
World War was one of development of a number of speclal
classes and special schools within local gchool systems
for children who were less severely handicapped; the period
following the Second World War was one of rapid growth and
expansion of numerous speclal education services, private
and public, operating within and outside of the provin-
clal school systems,

Several factors have contributed to the growth
and development of lnterest in and services for the except-
ional children during the last half century., The enforce-
ment of compulsory school attendance legislation has brought
nany children into the schools who would not have attended

otherwise, However, 1lmplicit in the provincial compulsory
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education laws is the assumption that they apply to all
children "who are able to profit" by the educational
programme offered in provincial school systems. It is
reasonable to expect that, until such time when adequate
special education services will have been developed within
provincial school systems, school attendance will not be
made mandatory for many of the children presently excluded.
Nonetheless, among those enrolled are many children who are
either physically, mentally, or socilally exceptlonal,

A second factor which brought the educational prob-
lems of exceptional children into clearer focus is the
recognition that a satisfactory programme for the education
of exceptional children must be based upon the needs, abili-
ties, and dynamics of the individual concerned. The role
of psychology and medicine in providing the means of
identifying children needing special help, in diagnosis
and clagsification, in providlng clinical services to the
teacher, in meeting the need for continuous appraisal’and
evaluation, in vocational guidance, and in research, has
contributed much towards furnishing a sounder basis for
educational programmes which contribute to the optimum
development of children with various types of handicapping
conditions,

A third factor which has contributed greatly to
the provislon of more favourable educational conditions

for exceptional children in Canada has been the formation
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of speclal interest groups which play a very important,

if not a major role, in the Canadian speclal education
movement., Provincial and local associations of voluntary
agenciles for the help of children with mental and physical
handicaps have railsed, through sympathetic appeals, large
sums of money for the operation of special schools and
treatment centres, Reference to Appendix 1 is sufficient
indication of the formidable extent of their success. Out
of an estimated $14,250,000 expended for the education of
exceptional children in Canade during 1954, an amount of
approximately $1,800,000 was reported to have been received
from sources other than government grants. This amount
does not take into account capital expenditure, nor does
it include a monetary evaluation of the generously contri-
buted services of hundreds of members of religious congre-
gations, of volunteer workers, and members of charitable,
fraternal and service organizations. It can be assumed
that a very hilgh percentage of this lmtter amount was
contributed through the rund-raising efforts of these
speclal interest groups,

During the past half century, much has been accom-
plished towards the lmprovement of educational conditionsg
for exceptionsl children in Canada., Special regional
residentlal schools have been erected to care for severely
handicapped children, Within local school systems there

is a significant trend towards the development of special



SPECIAL EDUCATION SERVICES IN CANADA 10

classes and special schools for children who are less
handicapped and who are considered able to profit from a
modified regular school curriculum, A few classes for the
unusually bright or gifted children have been organized in
three city centres, The rapidly increasing number of
private schools operated by individuals and special interest
groups for the help of exceptional children, perform a
necessary educational service for those children who,
because of the severity of their handicapping conditions

are judged to be unable to profit adequately from regular
school service. The encouraging growth in speclal education
services, however, has created, and continues to create,

a dcmand for speclally tralned teaching personnel in the
difrferent areas of special education which has been for the
most part greater than the supply. An attempt is made, in
the following chapter, to indicate the magnitude of this

problem,



CHAPTER II

THE NEED FOR SPECIAL EDUCATORS OF EXCEPTIONAL
CHILDREN IN CANADA
Before one can attack any problem intelligently,

one should know something of its magnitude. A logical
point of departure in any serious approach to the problem
of determining present and future needs for specially
trained teachers for exceptional children is to be found
in seeking the answers to such questions as (1) How
many children present special educational Feeds that
cannot be satisfactorily met through the regular school
channels? (2) How many teachers are presently engaged
in special education for the exceptional? (3) How many
specially trained teachers are needed for the different

types of exceptional children? In the following sections

an attenpt will be made to answer these pivotal questions.
1. The Number of Exceptional Children in Canada

The dquestion of incidence 1s an ever present problem
and must be answered sometime 1f any well organized pro-
gramme of speclal education is to proceed along effective
lines. In Caneda particularly, it is difficult to deter—
mine with some degree of accuracy the number of children
who require speclal educational provisions., No complete

census. of exceptiocnal children for any one province or for
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Canada as a whole 1g avalilable. Local surveys, conducted
for a few school systems, mostly in large cities, are not
usually reported. Furthermore, the use of these local

3
coefficients of incildence v%st¢mat1ng the total population
of exceptional children, particularly in areas of physical
and social handicaps, would not e warranted by statistical
sampling procedures.

A survey of the litersture reveals a number of
tables of coefficients of incidence for determining the
number of exceptional children. Not all of these coeffi-
cients are in agreement and many of them are based on surveys
conducted in the United States. The percentages used in
thiz report are based on a survey of the literature and on
the cstimates provided by consulting a number of private
and public agencies familiar with the problem. The table
of coefficients of incidence has been based, 1n great
measure, on the table of incidence of handicapped children
appeering in a report "Speciel Education in Canada as
Provided by Local School Systems“l by L, M. Dunn and W,D.,D.
licNeill, and on the table of incldence appearing in the

Reoort of the Royal Commiscion on Education in Ontario,

[»]
*1950.% Whilst the percentages given here may be recognized
as careful estimates, they can only be considered as

lmprecise measurlng rods used for long range planning.
P g

1 L.:X.Dunn and “.D.D.¥cNeill, "Speclal Zducation in

Canada as Provided by Lob“* School Systems“ in sxcentional
Children, Journal of the Intern-tionel Council for sxceotional
Childre Vol,%80,.No.5, obrusry 1954, page Z20°.

} TEWI SIS ~: ~ ~ - .

Repgort of the nOJal Commission on Education in

Bl 1.1

,w
Ontalﬂi;‘&p 1850, pa-b%‘i’f-:‘rrvfr"-by uh,.Jta.Lub Uv[AlU\?’R,—P‘i b0 ey pamaiimiee

Linelg test Execedlrers—raseesx, Toronto, kﬁaﬁ z78.
iagle
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Teble I,~ Estimated Number of Educable Ezceptional
Children in Canada, Based on the Population of 5,371,499
Children, 5 to 18 years of age.

Estimated Estimated
Percentage Number
Area or Type of Needing Needing
Exceptionality Special Special
Education Services
Services
Mentally gifted 2.0 67,400
Mentally Retarded
Group 1. IQ 50-70 to 75 2,0 67,400
Group 2. IQ less than 50 0,03 1,000
Blind 0.05 1,690
Parvially-seeing O.%E- 6,740
Deaf 0.1 3,370
Hard of Hearing ) 10,100
Emotionally disturbed and
gsoc_ally maladjusted 1.0 33,700
Crippled and special health
cases 1.0 33,700
Speech Hgndlcapped 2,5 84,300
Approximate Total 9,18 309,400

y
\Q{” N
NPTy e ‘//
.

-
"

1 Dominion ?;gﬁ?u of Statistics, Census of Canada 1961,

AN
.
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Table I lists types or areas of exceptionallty,
the estimated percentage of prevalence in the school age
population and the estimated number by type of chlldren
in Canada who are exceptionel,

Approximately nine per cent, or an estimated 309,400,
of the children of school age in Canada are exceptional.
The largest group is made up of children who are speech
defectives; these account for more than one-quarter of the
number estimated. The mentally retarded, the crippled and
special health cases, and the gifted, together, represent
more than one-half of the total number estimated; the blind,
the partially-seeing and the deaf and hard-of-hearing,
though they require as their form of special education
service greater modifications in usual methods of teaching,
are much smaller in number,

2, The Number of Special Educators for Exceptional
Children in Canada

Table II gives the number of teachers by sex who
were teaching in special classes and special schools in Canada
in 1854, The total number of teachers reported in the
various areas is 1646,

Some indication of the inadequacy of existing spe-
cial education services can be obtained by computing & ratio
of the number of teachers presently engaged in special educa-
tion and the estimated number of pupils who require specizl

educational services., The ratio of the number of teachers
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Table II. - lumber of Special Educators in Special Schools and Special
Children in Canadsa 1954. P P Classes for Exceptional

———— —— ™ " ——.

T b
Area Type of Special Serwice Nmmiar of Esucators Total Area
de WJomen AN Totals
i
Gifted Sezrezated Classes for the Gifted 8 8 8
i1 Provincial School Systems
HMentally Retardcd 1. Frovincial Training Schools Z_ 77 98 771
2. Private Schools 11 105 116
3. Schools and Classes in Provincicl
School Systems 201 356 557
Blind Hegional and Provincial Schools
for the Blind 21 61 92 92
Partially Seeing Classes for the Partially-Seeing
in Provincial School Systems 15 15 15
Deaf 1. Regional and Provincial Schools
for the Deaf 12 132 224 238
2. Classes for the Deaf in
Provincial School Systems 3 11 14
Hard-of-Hearing Classes for the Hard-of-Hearing
in Provincial School Systens 11 11 1l
Socially Maladjusted 1. Provincial and Private Training
Schools for Delinguents 10z 100 202 207
2. Schools for Pre-Delingquent and
1111d1y Delinquent Children 1 & 5
Crippled and 1. Open dAir Schools and Classes in
Special Health Provincial School Systems 3 21 24 270
Cases 2, Home Instruction Services in
Provincial 3School Systems 27 27
3. Schools and Classes for Orthopaf-
dics and Cerebral Palsied in )
Provincial School Systems 14 26 42
L. Private Schools or Cerebral
Palsied and Orthopaedics 5 20 25
5. Schools and Classes in Hospital 1 L7 48
6. Schools and Classcs in Sanatorile . N
and Preventoria 3 38 e 104
Speech Handicapped Classes for the speech handicappedi_a -
Provincial School Systens Sk 34 34
TOTAL 503 1143 1646 1646

A
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to the estimated number of exccoptional children is approxi-
mately 1/188, Moreover, vhen onc coasiders this ratio it
should be borne in mind that ciceptional children, with the
possible cxception of the gifted, require more individual-
ized inctruction than do normal healthy children in
ordinary classes.

While the rapidity of recent developments In the
aunder of classes and special schools for exceptional child-
e, ~as been somewhat phenomenal, yet the acute need for
Tuosaer extension of service snd the inadequacy of present
-uoply of specilal educators will become even more apparent
upcs detailed examination of the needs for special educators
-n Tae specific categories or asreas listed in Tables I
and -1,

3. The Needs for Special Educators of Different
Types of Exceptional Children

To estimate carefully the number of special educa-

org required for any one category a decision has to be
taker. as To the number of children which would constitute a
maximum enrolment for a varticular type of class. In the
discussion which follows maximum enrolments decided upon
Zor special classes are based largely upon the numbers
z:ven in the "Regulations Governing Auxiliary Classes in

the Provincs of Ontario”.s This decision was taken for

3 Regulations Goveraing Auxiliasry Classss in the
Province of Ontario, Regulation 38 of Consolidated Regula-
tions of Ontario 1950, as amended by O.Reg.30/53 mole-unier
JLi=Deopaertment ol Buucatron ~vt; Minlster of ﬁdueation;

‘Toronto,bii%tember 28, 1953,
{ o
\ »

\ N (-
Vo, -F
('»b& p JW\, ‘\ ;
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two reasons: the number gives in the Ontario Regulations
are a legal r2quirement zoverning the greatest number of
special classes in provincial school systems in Canada;
and these numbers have been found to be realistic in other
provinces as revealed in & nadion-wide survey of specilal

schools and special classes.

The Gifted

The term "the gifted" refers to a child with high
intelligence quotient. For purposes of placement in special
segregated classes for the unusually bright in Canada, IQ
scoreg of 125 and 130 would seem to be a usual reguirement.
In ~stimeting the number of special teachers, account must
be aken of current educational practices in devising pro-
graummes for the gifted. Consideration must also be given
the number of these children :resently enrolled in provin-
cial school systems and under instruction in the regular
classrooms. There are relatively few segregated classes
for such children, and if & trend should be established to
segregate them into special classes - (no debate on the
desirability of this type of organization is included here) -
it would be difficult to determine what increase in prescnt
teaching personnel would be required by this reorganization
of existing facilities. It has been estimated that there

are 67,400 children who are g.fted. Assuming that one

4 The final report of this survey ls still in pre-
paration, and additional details are not available for
presentation at this time.
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teacher would be required for every 35 pupils in thils cate-~
gory, then it can be concluded that 1925 speclally-trained

teachers would be needed for classes for gifted children.

The Mentally Retarded

The term "mentally reterded" refers to a child with
a low intelligence gquotient and who because of his or her
limited ability (IQ of 75 and under) requires a special-
ized form of education wholly or partly in substitution
for the education normally given 1in regular classrooms,

More than one third of the number of teachers
indicated in Table II are for classes and special schools
for the mentally retarded. As evidenced in Appendix 1,
organized groups such as local and provincial associatlons
for the help of the mentally retarded have founded and
maintained special schools outside school gystems for
large numbers of this group of children. The admirable
educational work performed by these active citizens will
inevitably exert a powerful influence upon educational
programmes for those mentally retarded children who,
because of compulsory school attendance'legislation, are
presently enrolled ;n local schools. The education of
mentally retarded puplls may well become the immediate
and most pressing problem in special education in Canada.

Assuming that the maxiﬁum enrolment in any special

class for mentally retarded children should not exceed 18
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and if there are approxisately 68,400 who are "educable'
mentally retarded childcen of scnool age, then there 1is
a need for 4275 special teachers speclally qualified to

teach children of limited abllity.
The Blind

Blind children, Tron an educational point of view,
are those children who n1ave no sight or wnose vision is
such that they cannot be educated by methods involving the
use of sight,

Assuming that th:re g.e 1620 children who are blind
in Canada and that the carximu: enrolment in speclal classes
for ithe blind should not excecd 8, then it can be concluded
that there 1s a need for 211 specilally gqualified teachers

for the blind.

The Pertially-Sighted

Approximately 0.2 percent, or 6740 of the children
of school age in Canada are partially-sighted. ZEccause of
thelr visual defects these children cannot follow :l.o
orcdisary curriculum without endangering further their
residual vision, and because of this disability they find
Lt lmpossible to make adeguate progress in the regular
classroom without special educational provision. These
children can, however, bc educated by methods involving

the use of sight.
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With speclal class enrolment limited to 16, the
number of specially qualified teachers needed to teach

partially sighted pupils is estimated to be 4Z21.

The Deaf

The education of the deaf 1s one of the oldest
aspects of special education in Canada. Deaf puplls are
those children who are so extremely acoustically handi-
capped that they require education by methods ﬁhich take
into consideration the lack of naturally acquired speech
or language. Thils type of exceptlonality includes those
children who have never heard and who, as a consequence,
have not acquired speech and language in a normal way. It
does not include those who have lost their hearing after
speech and language have been developed and become habitual,

Of the children in Canada, 0,1 percent, or 3370,
are deaf., With a class load limited to 8 pupils, it can
be concluded that there is a need for 421 specially quali-
fied teachers for those children who are severely acousti~
cally handlicapped and who because of their defective
hearing have not acquired speech and language in the

normel manner.

The Hard-of-Hearing

For the purpose of special class placement, child-

ren are consldered to be ihard-of-hearing when it has been
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established that their hearing loss is such that, after
correction, instruction must be given by some methods but
not all of the methods used in teaching the deaf. This
category includes all of those children (except the deaf)
wno, affer correction, require instruction in speech and
speech reading. It does not include those children whose
nearing loss 1s such that with medical attention, and the
use 0of an 1individual electronic hearing aid and with
fTavoldrable classroom seating have for instructional purposes
recrossed the threshold into the world of the hearing.
Assuming & maximum teaching load of 16 pupils in
any specilal class, and that there are 10,100 hard-of-hearing
children in Canada, we can conclude that there is a need
for 630 specially qualified teachers for those children
vho because of severe hearing loss require special educa-

tional provision.

The Socially Malsdjusted

1

The term "socially maladjusted" has reference to
those children who show evidence of disorder in their
psycho-social development, and requlire special educational
services 1n order to effect a jore complete and integrated
read justment.

Because of the variety of services needed in this
area, perhaps seventy-five percent of the estimated 33,700

soclally maladjusted children evidence behaviour problems
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of such a nature that they ccrrespond to that class of
children for whom child guldance centres have been estab-
lished. Another 50 percent of the remaining group may need
a change of home environment and be placed in foster homes
preferably in communities where some form of child guildance
services are available. The great majority of the children
in these two groups will attend classes in the local school
system and will not require extra teachling personnel %o
effect this readjustment, The remaining 4200 of the esti-
mated total number of soclally maladjusted children would
ben.fit from special school placement where the teacher
lcad would not exceed 15 pupils, and require 280 specially

qualified teachers in addition to other types of staff.

The Crippled and Speclal Health Cases

Depending upon whether or not they are transportable
crippled children often reguire special education services
in or from local school systems. This 1s also true of
children who have been dlagnosed as svpecial health cases.
The causes of orthopaedic defects or crippling conditions
are innumerable, but the following are known to be of major
importance: poliomyelitis, cerebral palsy, congenital
deformity, bone tuberculosis, and osteomyelisis. Special
health cases include such conditions as tuberculosis, muscular
dystrophy, rheumatic fever, diabetes, and nutritional

problems, as well as a large nuw.oer of other debllitating

conditions,
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Some of these children are cared for in special private
schools or in sypecial sc..oois and specilal classes 1In pro-—
vincial school systems; otners wio are home-bound are
provided with home instruction services; the largest num-
ber of cnildren in this category in Canada are provided
with Z.structional services in hospltals and sanatoria.

Because of ths variely and types of services required
for children in this broad category, 1t 1s difficult to
estimate the number of trained personnel needed. A home-
instruction class may be lianited to 12 pupils for each
full-time itinerant teac..er; a teacher in an open-air
class may have 35 pupils enrollied; a teacher in a hospital
or sanatorium class may set a maximum of 30 pupliis as a

ull class; perhaps a teacher 1n a local school special

Hh

class for orthopaedics would have a total of 16 pupils
registered. OSome form of estimate may be obtained by
averaging maximum enrolments and dividing the total number
estimated for this category by the mean maximum enrolment
for the different types of educational service.

It has been estiiated that éhere are 35,700 child-
ren in Canada who are eitier crippled or special health
cases. Division of this aumber by an average aax.num

enrolment of 23 gives a quotient of 1465; wnich .s an

',_h

estimate of the number ¢l specially trained teachers
required for pupils who are crippled or wno are special

health cases.
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According to Tabls I, thne largest group of exceptional
children in Canada are tnose wiao suffer from speech defects.
If the estimate of 84,300 epproxi.iates the number so

4 PR

v uiie cas

[

disabled and assuming the load for any speech

-

therepist should not exceeda 10, then there 1s a need for
562 speech correctionists to serve the speech handicapped

in Canada.

The foregoing excninction of the needs for teachers

in tiae various areas of excepvional children 1s sumnarized

-
-
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Seemingly the greatest necd is for 4275 special
gducators for the mentally retarded. Parenthetically it
con pe steted that the demand is strongest in this area as
well. The second largest number needed would be for the
crippled ané special nealtn cases followed by the sard-orf-
hearing, the speech handicapped, the partially-seeing,
the deaf, the blind, and the socially maladjusted.

The difference belween the number of special educa-
tors needed -~ approxiliately 10,200 - and the numbter avail-
able - 1646 - highli_ its vhe inadeguacy of existing spec.al
educational provisioss for exceutional children in Canada.
Trhe ratio of the number O0I teacaers available and the

estimated number needed is about 1/6, which in turn would

suggest that about 5/6, or roughly 83 per cent of the
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Table III, - Estimatzd Number by Type of Excep-

tional Children in Canada, Estimated Ideal Number of

Special Educators Needed, and the Number of Speclal

Educators of Exceptional Children in Canada in 1954,

Estimated Estimated Actual
Number Proposed Number Number
Area of Except- Teacher of Speclal of Special
lonal Load Educators Educators
Children Needed 1954
s o - 1
Gifted 67,400 32 1,925 8
Mentally Retarded 68,400 16 4,275 771
Blind 1,890 8 211 92
Partially Scelng 6,740 i6 421 15
Dec? 3,370 8 421 238
Hard-of-Hearing 10,100 16 630 11
Socially Maladjusted 33,700 15 2802 207
Cripnled & Special
Health Czses 33,700 23 1,465 270
Speech Handicapped 84,300 150 562 34
TOTAL 309,400 10,190 1,646

-

1 See discussion on the "Gifted" on page 17

2 See discussion on the "Soclally maladjusted" on page 21.
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exceptional children, are not recelving appropriate and
adequate educational treatment.

liany teachers engagued in the work of educating
exceptional childrén have chosen this speclal fleld of
endeavour because of certain of its intrinsic attractions
such as smaller classes, t.ie opportunities for knowing
children thoroughly, the sratitude of chilldren and parents
and the great personal satisfactilion of participating in a
very necessary educational service. Teachers, however,
nave not only the right to receive satisfaction from their
work but they also have the right to give satisfaction in
service as well, Only specilally trailned teachers of
gxceptional children can effect a maximum of good with an
cconomy of means, Special training programmes for teachers

avallable in Canada are reported in the chapter following.



CHAPT=R III

THE TRAINING AND CIRTIFICATION OF SPECIAL
EDUCATORS IN CANADA

Special education services for exceptional child-
ren present no teaching problexs which are not usually
within the capabilities of a reasonably qualified teacher.
Nevertheless just as the persoaal qusglities and training
reguired to produce a successiul kindergarten teacher are
not similar to those which are likely to produce a good

school teacher, so there are certain personal quali-

&

nig

Tl and appropriate special training which make success

(6]
w

o

with exceptional children more likely. Moreover, Just as
successful completion of preparatory courses for kinder-
sarten, elementary or high school teaching i1s recognized
by tne professional teachers' certificates, it is equally
desirable that successful completion of special training
courses for special class teaching be recognized by an
appropriate specialist's certificate.

In Canada, the problen of establishing adequate
treining facllitles is xncce more complicated because the
responsibility for the ecucstion and well-being of excepi-

ional children is not usually vested solely in any one

=l

provincial government department. Different provincial

government departments, suca as Health, Welfare, Justice
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and Reform Institutions, zs :c¢ll as tae wvepacrtient ol Zduca-

tion, siare this respoi..uillly scparztely or jointly.

d

miristr tion of officially-

-,

Furtnermore, the organizotic. a.C &
recc_rnized teacher-tralning prograsiies is almost entirely
the responsibility of the ten .covinclal Departments of
Zducotion., H-ore again, uwie ex.gconcles of the present

educ ~tional situation in ..0ost proviaces would deand that
all teacher-tralning facilit_.c¢s available be restricted to
the oreparation of teaciers Tor regular classes in regular

schioolsg, However, a nu.ber ol provincial Departments of

—ducrsion have made provicion Tfor special training programmes

i,

or special educetors and i1n a few provinces speclal certi-

H

lcction is granted and u.ually 1s a requirement,

The following sectloung contaln a summarized report
on ozficially recognized special Trzlialng programnzs for
speclal educators and on speciecl certification practices
in four larger regional and populated areas of Canada. iot
included in the following discussion is a very large nunber
of *ell-organized in-service or on-the-job treining scaemes
Ior teacners actually cnsi ev La classroom work., ZException
To t..is in cases of schools for tae more severely handi-
capped, such as the blind and the deaf will he noted.
Normglly, these forms of in-scrvice tralning programmes
are a service extended tTo experienced personnel zs a stii.lus
to further professlonal growth and they are not considered

to be a form of professional preparation for prospective
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teachers of exceptlonal calldren. Nor 1s mention made nere
of those programmes and courses in universities and teacher—
training colleges which are specifically designed to form
either educators for ordinary schools or child psychologists.
Whilst courses in general pedagogy and child psychology are
some of the elements of a speclal training progrsame for

special educators they co not necessarily form its core.
1. The Atlantic Provinces

The four Atlantic Provinces comprising Newfoundland,
Nova 3cotla, Prince Eduward Island and New Brunswick, have
a total population, & to 18 ysars of age, of 445,908 children.
The provineclal distribution of thls total would show for
Newfoundland 107,249, Nova Scotia 168,515, Prince Edward
Island 26,441, and Nsw Brunswick 143,703.%1

When these numbers are reduced further to an esti~
mate by province, of the number of exceptional children
(2.2% of the total) it is not surprising that no special
facilitles for the training of special educators is availl-

able in Newfoundland, New Brunswick, and Prince Edward

7
Island. A recent development in the Nova Scotia Summer
School for Teachers could well be a beginning of a more
complete training programme for special educators for all

four provinces. Pertinent courses available at the Nova

1 Numbers of children of school age in these and
other provinces are as shown in the Census of Canada, 1951.
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Scotia Summer <clhool have _rcl.ded Speech Correction for the

Hordicapped, wethods of Tesching the Zxceotional Child in

Al

. =

the

oY)

lass, Methods of Teaching Special Class Children,

(@]

cgular
Mentel Hyglene in the School, .ict..ods of Teaching the Deal,
and Remedial Reading for Slow Lesrners. A number of othar
related courses which are co.n.oa %0 treining programmes

for regulsr and specicl clasc teachers are given 1a the
summer school in addition to those listed. By special
arranrement with, and in co-operation with, the Junior League
of Zclifax, the facilities of a speech clinic are available
for the use of Summer School students.

In Newfoundland, Prince Edward Island, and New
Brunsuick, special certiflicates for teachers of exceptional
children are not issued. The minimum requirement for
teaching in speclal schools or classes for exceptional
children is a general permanent »rovincial teacher's certi-
ficate. In Nova Scotla, a special type of license is not
required for teaching in the various special schools. An
auxiliary teacher's license may be issued 1n Nove Scotia
to a person who has a _=rneral teacher's license and who
has successfully counlcted a cource of one year or 1lts
equivalent approved by the Mirlcter of Zducation, of
speclal training in teaching uaentally retarded or other-—
wise handicapped chlldren. An auxiliary grant made by t- =

province qualifies the tecacher for a higher salary.
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2. Quebec

The province ol Lusbsc has a total populetion of
1,093,133 children 5 to 13 years of age. Of this nunmber,
9.2 per cent, or about 10C,800 are estimated to be excep-—
tional. A wide range, both in number and variety, of
courses and programmes ls available in this province. The
historian of special educetio.. in Canada may reveal that
the first Normal School in Canada for teachers of excep-
tional children was L'Institut Ch. ¥.X. Trepanier of the
Institution des Sourdes-husttes, in Montreal, which was
foundzd in September 1938. The programme offered in this
institute for the preparstion of teachers for speclal
schools and special classes for the deaf includes in addl-
Tion to a required number of general courses, such special
courges as Measurement in Education for the Deaf-llute,
Anatomy zand Physiology, Psychology of the Deaf, History of
Education of the Deaf, Hethods of Teaching Language (Spoken,
Yritten and Sign), Methods of Teaching Religion, Arithmetic,
Social Studies, Games, Dancing and Cymnastics. A number
of directed reading courses, a course in inltiation into
research in education for the deaf, as well as practice
teaching are also included in the programme in this special
normal school.

The student teachers wio complete the courses at

L'Institut Ch, F. X. Trepaniler areeligible for a special
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provincial teacher's certific-te "Le Brevet 'B'"., It should
be noted, however, tic ! :efore & prospecii~e Teacher ol the
deaf may recelve this %;?;i 'fceruificaue ae must already
hold a Type C certificate (general provincial permanent
teacher's certificate) wnich may be obtalned upon gradua-
tion (or its equivalent) from a provincizl normal school

for regular teachers.

A second specialized Normal School for Teacaers of

the Blind was opened at the L'Institut Nazareth, .lontrezl,
.

~

in 1251, The certificetes issued after graduation from
this normal school for tsachers of the blind is subject to
the same provincial requi.rements as that issued Lo students
who greduate from the normal school for Teachers of fhe
Deaf.

A third special normal scnool, a section of the
Institut‘%&&Mmdico~Pedagogique, llont Providence, l.oatreal,
for the training of teachers for mentally retardec children
was closed after a number of yzars of service 1n 1534, The
teeca2r—tralning programme formerly conducted in t..i
institute was later translerred tc t1e sontreal Zcole 1o -

male Jacques Cartier. A teacher ncli-ing a Type C certi-
Ticate may quallfy at this Normal School, for the Erovincial
\§§§?i§ y zducation Certificate Type B, upon successful com-

pletion of a one-year programnme oI training for prospective

teachers of mentally retarded children,
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All of the above normal schools are recognized as
provincial normal schocls and as such come under the
direction of the Provincial Lirector-General of Normal
Schools.

A training progranme for teachers of emotionally
disturbed and delinquent children is given ¢t the Centre
d‘Orlentationz of Montreal. This special training progranmme
for teachers of soclally maladjusted children was inaugur-—
ated in 19863,

At the direction of the autborities of the Univer-
sity of Montreal, the Centre d'Orientation assumed respon-
sibility for the training of teachers specializing in the
re—education of socially maladjusted children. This training
programme, directed by personnel of the Centre and other
speciallsts, 1s avallable to those young men and women, lay
and religious, who will devote themselves to the re-education
of children or instltutionalized adolescents who are socially
mnaladjusted. This two-year training programme for special
gducators congists of one complete year of related course
work and practice teachlng and a second year of internship
as a speclal educator in one of the Tralning Schools for
delinquents. An added feature of this training programme
1s a weekly psychologlcal interview to assist t..c pros-
pective teacher 1n acquiring a greater knowledge of himself

and a consequent better comprehension of the problems of

2 Affillated with-the University of Montreal.

‘Universitag
BIBLIOTHECA

Ottaviensi®
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others. Upon completion of this speclal treining programme
for special educetors :r the coclally naladjusted, the
student 1s granted a special diploma in psycho-pedagogy by

the University of Montreal.

re

&. Ontario

The province of uvntaris as a totel populetion of

74,138 children & to L& jsars o

{8

age., Of this nu.ler it

[t}

is z.timated that 89,0620 are exccpoptional in the arcas

jo]]

reported in this study. Refersnce to Appendix 1 wool
sndicetr that this province ha. developed a ..orz .lagspread
.né = zreater number a.ad variety of special educe ..o sgui—
vice. within its provincizl schiool system over the . zars
thai. aay other province in Canaca. Fufthermo:e it is the
only ccovince in Canada that has systematically extended

=pec i *2v.atlon services to cural areas. This has

)

-

feoced by - system of instructional "Units" as defined

[}

clsewhnere .o this rgport? In addition to services in
~zgular scuaools operated by local scnool systems end special
ovircial and regionalnschools, There exist in this pro-

vince . large number of private schools for exc:.vional
- 1ii¢.en, particularly in the areas of the menteiiv
r2ta.oed, the crippled, and the isrebrel palsied.

Training for special educition is given at the
duxiliary Education Summer Courses walca are %eld 1a Loror s

nearly every year. The teacher attending <.- “ir.I sunmer

S ©See page 4.
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course recelves one of three ilementary Certificates which
is valid for three years. T2: teacher attending a second
summer course may receive an Intcrmediate Certificate which
may be made permaneat, L third suumer course is avallable
for both Elementary and Segconliary teachers wisaing To
receive a Supervisor's or Speclalist's Certificate. Teachers
are requlrel to heve had two years of teaching cxzerience
before admisslon to any of the Auxilliary Zducetion Sumnmer
Courses.

Five typee of intermedi-te certificztes are issued
by o Provincial Department of Lducaticn: Intermediate
Jert-.ficate Type 1 for Opportunity, Handicraft and Special
Induostrial Classes ‘for the Mentally Retarded; Intermediate
Cerrificate Type 2 for Oral, Hard-of-Hearing and 3psech
Correction Classes; Intermediate Certificate Type o for
Advancement (classes for the gifted), Sanatorium, —asti-
tutional, High School and Remedial Opportunity clizses;
Intermediate Certificate Type 4 for Sight Saving .zsses
and Intermed;ate Certificate Type 5 for Hospital, Home
Inst..octlon.and Orthopaedic Classcs.

Depenaing upon tne type of certificate aspired to,
a ciudent may be enrolled in a required number of the
“ollowing courses which are offered (in 1954) at the Aux " . .=y
.ducation Summer: School: Psyc:ulogieg'and Philosophies oZf
opecial Education (2 courses), Intelligence Testing (2 courses),

Hethods in Special Education Crafts, Mental Hygiene (2 courses),
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Enternr*cz and Experience Meticds, Workshops in Renedial

L

Reacd” .z (4), Sight Baving, Hoeplitedl Instruction, “ome

Inctruction, Supervision of Special Cducation, Practice 1n

b
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iegnoslils Tor Remedls
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Preoblens and Worksnocp for Surervisors and Speclea
Teachers of the Dlind r Ontario must, ln the first
Teachers' Colieges.
Their speclfic traini._ Tor & ceriiiicate for Teacher of the
73 &% oee Cntrrio School for
the Elind. This in-scrvice trainis, sxtends oves a period
of five yeers and covers suchh studieg as an interuoive

c

o

(’J

vrce in Sralile writing and rzadlng, physloloyg; oI the
eye, posycnology of Uthe tlind, and a study of the vlind in

scnuoL and socletly.

s

Teachers.of the deaf .o Ontarlo are trained in the

1=y

Ontsrio School for the Jeaf, Toachers are mquired to be

P

zrgdu-tes of a provincial Teachers' College and to have two
years teachling experience vefore Joining the staff of this
schoul. A three-year in-service training course leading

to a Certificate as Teaciaer of the Deaf is given to all new

03]

teif members., The course i1s the eqguivalent of & full year
course which-is provided for in srovincial regulztions, Lut
wirlch has not.been givs:n in recent years.A It includes
~ectures, asslgnments, oSuserveticn lessons and practice

seaching,
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4, The Wegtern Provinces

The province of wmanii .oz, with a populetion of
178,270 children, 5 to 18 years of age, the province of
Saskatchewan (population of 211,025 children), the pro-
vince of Alberta (pupilation of 228,84% chiidren), and the
province of British Colntbia (population 234,165 caildren)
togeiner have a totzl population of 852,298 chi.uaen between
5 ana 16 years of age. The eslimated number of exceptiona’
chiléren 1in this large geograpnical area is 78)%&0.

No speclal training for special educators is given
in tne lManitoba provincisl normal school, nor in the
Ffac.1ty of Education of tae Urivsrsity. Any special training
Theu is avallable in this prov.ace is in the nature of in-
service tralning. A course entitled "The Education of
Zxceptional Children' was offered at the Manitoba Summer
ochool in 1984,

To teach in special classes and schools for excep-
tional children in Manitoba a teacher is reguired to be the
aolder of a regular provincial general teacher's certificate.
Teac:ors at the Isbister Day School for the Deaf in ‘innipeg
are _.ven some form of subsidy c¢o enable them to taxe
coulses 1in teaching the deaf at some accredited centre
outside the province,

No speclal qualifications beyond ordinary teacher
cualirication have been set up in Saskatc..ecwan for the

varlious types of speclal schools and classes +L..er taan ta.
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Sagkatchewan School for the Deaf. Teachers of the deafl are
taken on probation and arc given instruction in the School
for the Deaf.‘,Following thelir first year these Teacners
are encouraged by financial asssistance and by the salary

o~ {

scale to take special trrininz in the education of the deaf
at one of the America, usnlversities.

Teachers in classee and schiools for exceptional
children in Alberca arz required to hold valic gsneral
Alberta Teachers' Certificates. No complete special training
programme is avallable in this province but the rollowing
courses are available to teachers-in~training e. ne regular
uriversity sessions or .o spec:ral teachers atteadaing the
sac.er sessions: Child Psycaology for Teachers ol Oppor-
tu. 1ty Rooms, The Psychology and Education of Exceptional
Ch.ldren, and Education Ciinic. A number of other courses,
sucs. as Mental Hygiene, Tests and Measurement, etc., that
are common to tralning programmnes for special and recgular
classroom teachers are also available, There is no rigidg
requirement, however, that teachers of special classes
should take such special courses.

In British Columbla, no special trainic  _oprammes
nai. been organized for teacners of classes of sxceptional
c..zzdren. Occaslonally teachers who are interested in
speclal class work take additional courses in this liel.
but in general no particular requirements have been set

by the provinclal Deparvnent of Education. Teachers of tre
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deaf and of the blind, at the Provinclal Schocl for the
Deaf and the Blind, are encouraged to have speclallst carti-
ficates issued by the Conference of Executives o American
Schools for the Deaf, or like certificates issued by the
Anerican Assoclation of Instruactors of the Blind, or 195
units of speclal educztion as resc.iued by tae Depart ent
of Zducation for an Elsaentsry Advanced or secondary Advanced
Certificate (Deaf or Blingd).

Czhada has a large arca and great distarces. odhe
has & samall populetion and many diverse regican. interests.
It is obviously not practicable for The less po.olous pro-
vinces in tac Atlantic regilo:. 5r i the West .. .2vlop,
each within its own borders, a complete speclal ._.acher-
traialng prograuame for Special _ducealors wno wlll staf.
scaools and classes Tfor those cazldren who are either saysli-
caliy, mentally, or soclally eicepiional. The incowplate
or laclplent programmes alrea”™, <ev:2loped In thesce grovinces
could, with amplification, provide a .aore completce special

ti>"a.ng for all special vTeacners in these two widely

)

162}

ted reglons. I.. Tac two more populous provinces,

SIVRIN
Quebec and Ontarlo, whe.e specicl education services have
beza celatively widely ~xtended to many types of exceutio..al

children, more complete ocilities for the tralnia or
speclal educators are avaliladle. Thae province of (u20ze,

however, 1s the only proviace In Canada which has organ.. .

special normal schools for teac.iers of the dea® snd tre

[N PR
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Special certificetes sre issued to special educators
in the provinces of Nov: ocotia, Quebec, Ontario and
British Columbia. In the provinces of Quebec and Ontario
special educators are expected to be holders of special
certificates. However, tl.e number .f speclal educators in
these provinces who are .ecachiwg without this speclial pre-
paration and certification is on the increase. Due to a
serious shortage of all types of qualified teachers there
is 1little likelihood that this situation will be remedied
W;Fhin the 1mﬁediate future.

Problems relatin: t& the training and certification‘
of speclal educators and other types of special education
personnel are examined further in a presentation of sone

of the imy.ications of thls survey.



CHARPTER IV

SOME IurLICATIONS OF THIS SURVIY
It ~u3 been aptly observed that Cznadz is a

triumph over geograpny. Thie 1e not only true in economic
snd polltical spheres, bat is increasingly becoming a
reallty in thbse natters w.ich osZfect the country ciucation-—
ally as well., Trke growing trend within th- provinces

towards th: Jornatlion of larger adminlcstrative units for the

[¥]

establis...nt of reglonal and .o.iposite schools; tiie Common
Examining Board of th=z Atlantlic rrovinces and the age~old
erxample of interprovinclal co-o.erction in meintaining
regional schools for the deaf and for the bliad are ocut a
Tew ol many notable instances where regional ..znu.rg and
gexec..zon has effected a salutary influéﬁce on the csauca-—
tional well-being of the youn: Canadlan. '--

The problem of establishingcaqéquaté“trainina faci~
lities for special educators nro wili teach cxcepticnal
children in Canada is comc.ic-52d by a second Factor in

addition to'the geogrephic. As mentioned elsewhere in this

i b

report, the responsibillity for the cducational well-DLaing
o7 exweptional children tichin the provinces of Canecda is

70t wwually vested solely in any one provincial government

iepartaent., Children who come uhder the aeglis of the
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Department of Education are for the most part only those
children who make'up the current enrolment‘in the regular
schools gsystems. Some exceptlions to this, in a'few’provinces
are thiose chilldren who attend schools for the blind and for
the 3eaf, and those who recelve 1instruction in general
hosz*onls and sanatoria. Official responsibility for the
educetion and well being .f c-ildren who are soclally
maladjusted to the extent that they receive special school
wlaceaent 1s usually vested in a number of government
fepartmentg, such as Justice, Health and Welfare, lielfare,
and R=fo.m Institutlions. The educational accommodetion of

S

Jun.ls wno are defectlve :ientally is usually a responsibllity
f ta2 various provinciesl departments of Health, Welfare, or

B

4

ealwn xnd Velfare, ZIxceptional children in private schools

+

vhich do not recelve granis-in-ald from governments are for
the most part only very remotely connected with any provin-
clal goverrment department, Moreover, the organization and
adml,istretion of officlally recognlized trainin. ,vogremmes
Tor teachers is ultimately Fhe responsibility of the ten
orovinclal departments of education, Since precsnt arrange-
ments, whereby ﬁhe resbonsibility for the educstional well-
being of exceptional children ig shared by several provircial

LI

~overnment departments, are not 11kely to be modified w.* -in

the rorseeable future, there exisis a real need 75> some

Torm of interdepartmental machinery which will o fect a
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better co-ordination of all activities sponsored by indivi-
dual departments for exceptional children. This machlinery
could well take the form of several interdepartmental
committees which would ztudy all aspects of common respon-
sibilities, included among which would be the development
of adequate facllities for teacher-preparation programmes
for speclal educators who would staff available and pro-
posed special schools and special classes,

The development of existing facilities for The
sraining of special educators reflects in great mecsure
the growth of speclal education gervices in the provinces.
in Guebee and Ontario, where special education services are
nore widely extended, more complete training programmes
are available, "However, the approaches to the problem of
gspecial teacher preparation in these provinces are somewhat
diffevent. In Quebec, the training of special educators is
g¢ffccted through an extra year or two of spécial training
in special normal schools for teschers of the deaf and
teacners of the blind, and through an extra year of special
sreparation, in a regular normal school, for teachers of
the mentally retarded. Seemingly no special prcrision 1is
made in this province for tralning special educators for
the speech-handicapped, the crippled and special health
cases, the hard of hearing, the partially-seeing, or the
gifted, In Ontario teacher-preparation programmes cover

more areas of special education but are available, in almost
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every instance, only through successive summer schools, In

Quebec there are longer and unbroken periods of training for
fewer areas; in Ontario there are shorter and broken periods
of trailning for more areas.

In general the most common organizational patterns
of officially recognized tralning programmes for special
educators are as follows: (1) Special courses for specilal
educators in regular summer schools; (2) Specizl Summer
Schools for Special Educators: (3) Special training program-
mes for special educators of mentally retarded in regular
normal schools; (4) In-service training in schools for the
blind and schools for the deaf leading to a certificate of
Teacher of the Blind or Teacher of the Deaf; (5) Special
Normal Schools for teachers of the deaf and teachers of the
plind.

Special courses 1n a regular summer school or
special summer schools are at best only a poor substitute
for a one or two year tTraining programme for special educa-
tors., Special courses for special educators within summer
schools and special summer schools for special educators
could well remain a feature of in-service training facili-
ties for those specially tralned teachers who, after some
actual teaching experlience with exceptional children, would
’ish to availl themselves of the opportunities thus afforded
To take short term refresher courses,

The type of training programme for intending

speclal educators already trained %o teach normal
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children} available at one provincial normal school® would

geen to offer a better solution to the problem of teacher
preparation, The advantages of such an arrangement include
(1) an extra year of normal school training; (2) a longer
and unbroken period for profitable and intensive study of
those courses which provide bias toward the teaching of a
particular category of exceptional children; (3) a longer
period for intensive study of related courses from other
disciplines; (4) an opportunity for supervised practicum
which would include planned observation and practice teach-
ing.

Training programmes organized in this manner have
much to recommend them as a pattern for future development
in those provinces where special training facilities can be
re-organized or made avallable, Should it be deemed advis-
able to add an additional year of special ﬁraining for
special educators in other Normal Schools or their equival-
ent, the sequence of development of currilcula in the several
teacher~preparation areas, should take into consideration

she needs for teachers in the specific categories.3

1 Before admission to auxiliary summer school classes in
Ontaric a teacher must hold a certificate to teach in regular
classes and have at least two years experience in such work,
This requirement would ensure that prospective special educators
-jould have at least a minimum of knowledge of the variety of
soility, attainment, and other problems to be found in tezching
:.ormal children as a backzround ror accepting the differerces
of exceptional children as variutions from the normal ratner thar
manifestations of the strange and abnormal,

2 Ecole Normale Jacques Cartier (referred to in Cnapter
I1I). It should be recalled tnat the special training prozramme
in this institution is restricted to preparation of teachers of
mentally retarded children. Students following speclal courses,
nowever, are expected to be certificated to teach in regular
classes,

¥, 8ee discussion on page 24
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Special training programmes for teachers of the
blind and teachers of the deaf are so specialized and so

different from training programmesg for other categories, that

[ O]
¢

they would seem to require separate provision, Too, the

1

relavively cmall numoer of tiachers needcd for the blind and

@

€

for the decaf should not warrant more than Tuc special
Training Centres in Canada for each of these categories. In-
zervice methods of Training are not usually considered to be
gsat.sfactory, In the Province orf Quebec the special Normal
Schosls for the leachers of the Deaf and the Teacihers of the
Biind have brought about an improvement of the general stan-
dardys oT teaching which seemingly could chly be achieved by
ths <¢stablizhment of these special Normal Scheoelc. There
wo..d seem to be a need for English Language counterpario

of +tiiese French Canadian Institutiona. Here again the need
for regional planning 1s apparent,

In the Atlantic Provinces and in the West, training
prozrammes for special educators have not been as well
developed as 1n the more populous provinces of Quepbec and
Ontario. For purely practical reasons (e.g., tThe considera-
tion of the number of exceptiocnal children in any one pro-
viroe and the difficulty of finding qualified personnel To
Zivs sucn training) there is a reed for regional planning
ner¢ as well, BExisting training programmes (specisl courses
givo. xn a regular summer school) would need to be enlerg:d

and probably re-~organized into & regional special summer

-

~ ey
el o

scinocl for special educators as a first step towards a n
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ideal training programme, As the number of special educa-
tional servicec in the v.riou. provinces comprising these
two widely separaved regions woula inerease, taere would

pe greater need for a morz extended or augmehted tralning
programme, which coulad weil tege the form of an additional
Jear oT gpecial tTraining in one teacher-training institution
in ecacih of these regions,

Since this type of training facility coula only be
reaiizsed through regional co~operation, it would be ascumed
tha¢ tae coatrol of this Iinter-provincial special arrange-
rent would be vested in an inter-provincial body of competent
zuthoritieg from the geveral provincial government depart-
menv. cLarged with the respongibility for the education of
zxcunvional children,

Existing training programmes in general are not
&esigned to traln personnsl to f£ill administrative and super-
vicory positions elther on a local or provincial level, None
oF the exlsting training progremmes prepare students to teach
«% ¢ither the normal school or university level, nor are they
designed to produce personnel who will engage in xruch necded
research in speclal education. Accordingly, a neced exists
Tor a training programme at a unliversity graduate level for
the preparation of instructors 7or normal schools, adminic-
travive and supervisory personrsl who will f£ill positions &
the local and provinclal level, and a staff who will stimulate,

direct, and conduct research in special education.
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The special facilitiec. Tcr such & university pro-
gramme, such as faciliti.. for scveral types of clinical
sorvices; facilities for resezrch in the educational, psycho-
logical and soclel develcpaent of different Types of excep-
tional children, ete., would _¢ extremely costly. Since
students who would have completed this university trainling
in the Tield of specisl educaticn would normally be engaged
for cervicesg in their owrn provinces, the costs for such a
pro-vone could be borne in part by provincilal governments,
aad _a sart by voluntary donetions and grants from national
ooc.cuics, speclal intercst groups, and private individuals
.nfereated in furthering the educational interests of
JXG. LS. 001 children., irce the wnole problex of itraining
Jp3Grarists at the university level is so closely allied to
she 2rierests of the rfedersl Despartment of Health and Wel-
Zare, gome form of Federcl Government assistance, either by
<2y .. generous subsidy or special research grants would
have %o be negotlated.

Viewed within the matrix of the speciszl efucation
zoverent in Canada, the demand for special educsticn services
and speclally qualified personnel would appear to be directly
relaved to the degree of awareness, by the community at l.oze,
ol the speclal educaticn.l needs of exceptional children,
There exists, then, a need for continuous study on a regioc...i,
provinclial and national basis, not only of this problem of

the tralning and supply of special educators, but also of all

other elements and problems which come within the purview of

specilal education,
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The recommendations and conclusions implied or
stated in this rezoxrt chould not be interpreted in any way
ag dicparazinz reflections cn >rcoent or past efforts To
proviiy education for exceptionci c¢hildren, Rather, they
shoull be considered as ¢ deLcrcation of the barriers
alreway overcome by the Christian social consciousness
displayed by the Canadian community in providing and seeking
To extend needed special education services, and by those
special educators and administrators who haove crought
patience, understanding, ckiil and devoticrn ©o their work

of educating exceptional children in Canada,



SUMMARY AND CONCLUSIONS

As part of a growing world-wide movement, special
education in Canada attempts to provide for all children
who deviate markedly from the average in panysical, mental
and socigl characteristics, those speclal educa.ion ser—

vices considered necgssary for their educational well-

]

veinz,

¢

The second quarter of the present century was one
of »:.id development of speclal education services in
Cangée. Within provincial school systems, this deve.opment
has =sexen the form of an increaging number of special schools,
gpecial classeg, special centres and speclal supplementary
instructional services. The development of provincial and
regglonal schools for the more severely handlcapped such as
-ne brind, the deaf, the mentglly retarded as well as the
socially maladjusted, generally ante-dated the day school
overs:..t for the excepticnal chilid, The last decade has
ceen 2 wider extension of special education services through
the private school movement, particularly for those children
w1o are mentally retarded, palsisd or orthopaedically
i.sabled, The hospital scnool ::d class movement for chi.i-
cen undergoing treatment irn sanatoria, preventoria, canildr.nls
nospltals, general hospitals and convalescent homes is one

which has been widely extended throughout the ten province:.
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Whilet- the number of local schools - as distinguished from
provincial or regional schools - for pre~delinquent or
mildly delinquent children 1s not large, yet 1t constitutes
a beginning of what may become a movement whereby local
communities, when feasible, will accept responsibility for
the re-education of their socially maladjusted children.

A major barrier to the wider extension of speclal
educzation services in Canada is the lack of trained per-
sonnel who will bring to the schools the speclalized and
teciinical services which sxceptional children need. The
gstimated number of exceptional children in Canada is
309,400. The number of special educators available is 1646,
The ratio of the number of special educators available to
the estimated number of exceptional children is 1/188., The
inadequacy of the present supply of special educators is
more apparent upon examination of requirements for specially
trained teaching personnel in the various categories of
exceptional children, A requirement exists for 4,275 spesial
educators for the mentally retarded; 1925 special educators
for the gifted; 1465 special educators for the crippled and
special health cases; 630 special educators for the hard-of-
hearing; 562 speclal educators for the speech handicapped;
421 speclal educators for the deaf; 421 special educators
Zor the partially seeilng; 280 cspecial educators for the
socially maladjusted; and 211 special educators for the

blind. The total number of special educators required to
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provide all Canadian exceptional children with appropriate
and adequate educatlonal treatment is estimated to be 10,190,

In the provinces of Nova Scotia and Alberta inciplent
training programmes for special educators are avallable as
special courses in regular summer schools. ~In Ontario,
training for special class teaching 1s given through speclal
summer schools for special educators, in which a number of
courses, providing blas towards the teaching of several types
of exceptional children, are given. Intending teachers of
the biind, and the deaf in Ontario are trained through in-
gervice training programmes organized in provincial schoolse
for the deaf, and for the blind. In the province of Quebec
speclal normal schools for teachers of the deaf and teachers
of the blind have been egtablished to provide a one to two-
year training programme for prospective teachers in these
areas of exceptionality. In this province as well, an extra
year of normal school training providing blas toward teaching
the nentally retarded 1s avallable and a two-year training
oro_.ramme for proepectlive teachers of the soclally maladjusted
has been organlzed, The lack of special training programmes
in other provinces is partly, 1f not wholly, understandable,
when one conslders the geographical areas involved and the
relatively small population of exceptional'children In these
provinces,

Speclal certiricates are issued in one or more areas

of specilal education in the provinces of Nova Scotia, Quebec,
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Ontario and British Columbia, There is a need for some form
of certification for special educators in all provinces so
that the status of the fully qualified person would be
apparent,

None of the existing sraining progremmes for special
educators prepare students tc teach at either tne normal
school or university level, nor are they designed to pro-
duce personnel to engage in much needed research.

lleviate current shortages of trained special

3
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education vnersonnel in Canada it is recommended that

1. Existing training programmes in Jhe Central Pro-
vinces be re-organized or extended to permit a rull
year of special normal school trsiring which would
provide bias towards the teaching of various types
of exceptional children: that selection of student
teachers for this proposed specilal training arrange-
ment be restricted to those teachers who have
already completed an cpproved course of training
for teachers of regulsr classes, and who have had
at lezst two years successful teaching experience
=1 ordinary schooils,

2, Reglonal teacher-training centres be established
in the Atlantic “rovinces and in the Wezv, with

certification onn an interprovincial bacis;

Training be prov:ded at a university graduate

&)

level for the preparation of instructors for norm:l
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schools, administrative and supervisory personnel
to £ill positions at thwe local and provincial level,
and a staff who +wiil stlimulate, direct, and conduct

P

research in special education,
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exceptional childrene.
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Arierican Kducational Research Association, issue devoted to
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of December 1953, p.387-55L.

The first five chapters of this issue covers
literature on various types of exceptional

children for the period June 1944 to June 1953;

the final two chapters tresat of research pertaining
to the visually handicavred and the orthopaedically
handicapped for the period June 1941 to 1953.
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children contains a table of incidence for estimating
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Vol. 13, No. 2, issue of May 19L7, p.237-241.
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in Eastern Canada.

RUSSELL, David H. and Fred T. Tyler, "Special
Education in Canada" in The School, Secondary Edition,
Vol. 30, No. 10, isste of Juie 1942 P.£982-859.

Briefly reviews the status of special education
services, in nine provinces, for the mentally
retarded, gifted, partially-seeing, hard-of-
hearing, cripples, delinquent, speech handicapped
and delicate children.

SOUTHERN REGIONAL LEDUCATION BOARD, Tecchers for
the Scuth's Handicapped Chilcren, A Report Prenared ror
the Commission on Trainine of Teachers for Handlcapped
Chiidren, Atlanta, 1955, xii-33 p.

Reports on present and future needs for teachers
of types of handicapped pupils and for other
special education personnel in the Southern
United States, and recommends plans of action to
alleviate current shortages of qualified
personnel. Consulted for scope and method of
study and as a source of background information.

STOTHERS, C.E., "Special Education in Ontario", in
the Journal of Exceptlonal Chiidren, Vol. 13, No.2, 1ssue
of May 1947, p.234-2306 and 256&.

A short account of the cevelopment of special
education services in i:;ario; lists tyves of
classes and schools opcrating within earnd out-
side of the School System. ZEspecially useful
in its brief definitions of types of classes
organized in this province.
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of Handicapped Pupils, Fourth Report of the liational

Advisory Council on the Training and Supply of Teachers,

London, Her Majesty's Stationery Office, 1954, vi-L5 p.

Reports on and investication into special problems

of the recruiiment and training of teachers of
specific categories of handicapped pupils in Britain.
It describes the needs for specially qualified
teachers and includes recommendations on the training
and certification of prospective special educatdrs

of children who are handicapped. Dspecially useful
in that it gives an insight into how another nation
attempts to provide an adeocuate body of qualified
special education personnel.

© UNITED hINGDON\,80601a] Lducation Treatzent,

London,

Her Majesty's Statlonery Office, 1940, 306 p.

Designed to supply answers to some questions
relating to specific categories of exceptional
children, special education services, the number
of exceptional children in Britain, and the special
preparation of teachers for special education
services for handiqﬂpped children.
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UNITED STATES- T‘IN&LNC OFVICE§ State Certification

feouirements for Teachers : \0f Fceptional Children, Washington,

Superintendent of Docurents 1954, yiii-60 p.

Presents a summary of the status of State
Certification requicrements for teachers in various
areas of special education in the United States
and reports opinions expressed by some special
education personnel on certain aspects of
certification. Consulted for background information
on teacher Drcnaratlon and certification in the
United States@t \ b
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UNITED STATES.IRINTING OFFICE, Statistics of

Special Education for mwcontlonal Child¥en, 1952—53

Washington, Superintendent of Documents, 195@ vi- 78 P

A descriptive and statistical summary of the
development teking place in special education
during the period 1952-53, Restricted in its
reporting 0 public day school classes in
continental United States. Consulted for its
Scope and Method of Study.
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Table IV, - Datez of Development of Segregated
Clasges for Gifted Children in Provincial School Systems
as Reported by Centresg.

Date Provingce School Board
128 Ontario London
1954 Manitoba Winnipeg

1932 Saskatchewan Saskatoon
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Table V., - Dates of Development of Schools and Classes
for Mentally Retarded Children in Provincial School Systems,
as Reported by Centresg

Date Province School Board

1951 Nova Scotia Armdale, Halifax

1949 Truro

1942 . Halifax

( ) New Brunswick . Silver Falls

1929 Saint John

1928 Moncton

1930 Fredericton

1944 Edmundston

() Plaster Rock

19583 Shippegan
Stanley

Quebec .. "~ Westmount, Protestant

Montreal, Protestant
Montreal, Catholic
Ontario © Nortn Buy
North York
Sarniza
East York
York Township
Toronto, Separate
London
Chatham
Kitchener
Ottawa
Windsor
Toronto
Hamilton
Welland—East ——
Manitoba Winnipeg
Saskatchewan Regina
Saskatoon
Alberta Leduc
Calgary
Medicirne Hat
Edmonton
Wainwright
— o . Bdmonton, Separate
British Columbig Powell River
Vernon
Rossland
Trail AN
Greater Vicvoria
Kelowne
Vancouver
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Table VI, - Dates of Development of Classes in
Provincial Training Schools for Mentally Retarded Children,

ted by Centres.

Date Province Name of School

1929 Nova Scotia Nova Scotia Training
School

1937 Quebec ‘ Mont Providence

19561 Ontario, Ontario Hospital School,

: Smiths Falls

1878 Ontario Hospital School,
Orillia

1944 Manitoba The Manitoba School for
Mental Defectives

1947 Saskdtchewan The Saskatchewan Tralning

* School
19387 Alberta Alberta Provincial

()

British Columbia

Training School
The Woodlands School
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Table VIIL. - Dates or Development of Private Schools
Operated by Associations for <ae Help of Mentally Retarded
Children, as Reported by Centroc.

Date

Provinco

Centre

Newfoundlané

Pr.Edward Island
Nova Scotia

New Brunswick
Quebce

Ontario

St.Jonn's, The Children's
£314d Society for Hetarded
Children
Charlottetown
Halifax
Saint John
Hontreal, The Montreal Assoc.
for Hentally Retarded
Lachine, The Lachine Assoc.
Tor Menvally Revarded
London, Assoc.for the Help
of Mentally Retarded Children
Sudbury and Dist.Assoc.for
the Help of Mentally
Hetarded Children
orth Bay and Dizt,Assoc. for
Mentally Retarded Child ren
Thornhill and Dist.Assoc,
for Mentally Retarded
Toronto Assoc.for the Help
of Mentally Retardcd
Thunder Bay and Dizt.Assoc.
for Mentally Retarded
York Township Asscc.Help of
Mentally Retarced Children
Peterboro Assoc.ror The Help
of Mentally Revarccd Children
Brantford and Dist.Assoc.=elp
of Mentally Retarded Crn:ldren
Hamilton and Dist,Assoc,.rcrr the
Help of Mentally Revardca Childre
Oakville and Dist,Assoc. melp
of Mentally Retardsd Children
Tiligonburg and Dist.Assoc.for
Mentally Retarded Childre-
Windsor Assoc.for the Help ov
Mentally Retarded Cnild:cn
3t.Catharines and Dist.Assoc,
Help of Mentally Retarded
Children

1 Continued on the rollowing page



APPENDIX 1

65

Table VII.(Cont'd) - Dates of Development of Private
Schools Operated by Associations for the Help of Mentally
Retarded Children, as Reported by Centres.

Date

Province

Centre

1954
1954
1953
19863
1954
1951
19863
1953
¢ )
1963
10562
1952

Ontario

Manitoba

Alberta

British Columbia

Sault Ste~-Marie Assoc,for the

Help of Retarded Children
Owen Sound Agsoc.for the Help

of Mentally Retarded Children
Niagara Dist,Assoc.for Help

of Mentally Retarded Children
Barrie and Dist.Assoc,for Help

of Mentally Retarded Children
Kingston and Dist.Assoc,Help

of Mentally Retarded Children
St.Boniface Assoc.of Parents

of Mentally Retarded Children
Winnipeg Assoc,.for the Help of

Mentally Retarded Children
Edmonton Assoc,for the Help

of Mentally Retarded Children
Calgary Assoc.for the Help of

Mentally Retarded Children
Kelowna and Dist.Society for

Mentally Retarded Children

.Upper Frazer Valley, Soclety

for Retarded Children
Vancouver Assoc,for the Help
of Mentally-Retarded Children




APPENDIX 1

66

Table VIII, - Dates of Development of Privagte Schools
for Mentally Retarded Children, as Reported by Centres.

Date Province Name of School

1963 New Brunswick Saint Jonn, The Beta Sigma
Phi Sorority Day Training
School for Mentally
Retarded Children

1935 Quebec Montreal, The School for
Handicapped Children

1044 ) Sherbrooke, La Societe de
Rehabilitation

1951 Levis, L'Institution

X Monseigneur Guay

1980 Trois Hivieres, Patronage
St-Charles

19561 Trois Rivieres, Ville Jole
St-Dominique :

1920 Ontario Niasgara-on-the-Lake, The
Ansley Home and School

1921 Oakville, St.Hilary's
School

1235 Windsor, Glengarda

1929 British Columbia  Vancouver, St.Christopher's

School Society

L
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Table IX, - Dates of Development of Regional and
Provincial Schools for the Blind, as Reported by Centres.

Date Province Name of School
1867 Nova Scotia Halifax School for the
Blind
1983 Quebec Montreal, L'Instiut
Louis Braille
1212 The Montreal Association
for the Blind
1862 Montreal, L'Institut
Nazareth
1872 Ontario Brantford, The Ontario
School for the Blind
1920 . British Columbia  Vancouver, The Provincla ;
School for the Blind QNF”
(and Deaf) (s AN
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Table X. - Dateg of Development of Sight-~Saving
Classes within Provincial School Systems, as Reported

by Centres.

Date Province School Board
1229 Quebec Montreal Protestant
1929 Ontario Ottawa

1921 Toronto

1925 Hamiliton

( Kitchener

¢ ) Toronto Separate
1933 York Township
() East York

1928 London

946 Windsor

1829 Alberta Calgary

1929 Edmonton

1924 British Columbia Vancouver

68
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Table XI. - Datecs of Development of Regional and
Provincial Schools for the Deal, as Reported by Centres.

Dzte Province Name of Schnool
1856 Nova Scotia Halifeazx School for ths
Deal?
1870 Quebec Montreal, The MacKay
Institute for the
. Deaf
1950 Montreal, School for v 2
the Education of the W
dearing Handicapped V%JV o
1851 Montreal, L'Institutipn /L M4
dez Sourdes-Muettes' R
1848 Monecreal, L'Institution é;”
des Sourdsg-Muets
1870 Ontario Belleville, Ontario
School for the Deaf
-v10 Manitoba Winnipeg, Isbister Day c
School for the Deaf
1931 Saskatchewan Saskatoon, Saskatchewan
School for the Deaf
1920 British Columbia Vancouver, Provincial

School for the Deaf
(and Blind)
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Taple XI1, - Dates of Developmenﬁ of Classes for
the Deaf and the Hard-of-Hearing witnin Provincial School
Systems as Reported by Centres.

Date Province School Board
1928 Ontario QCttawa

1924 Toronto

« ) ' Loronto Separate
1945 York Township
1943 East York

( ) Sarniea

1941 Hamilton

1246 Windsor

1940 London

1937 Alberta Calgary

19486 Edmonton

( ) British Columbia Greater Victoria

( ) Vancouver
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Table XIII, - Dates of Development of Speech
Correction Classes within Provinciasl School Systems,
as Reported by Centres

Date Province School Board
1248 Nova Scotis Halifax

1953 Quebec Montreal Protestant
1935 Ontario Ottawa

1922 Toronto

1946 , North York
1943 East York
1938 York Township
1049 Windsor

( ) Kitchener
1940 London

( ) Sarnia

1041 Hamilton

+ 1941 British Columbig Greater Victoria
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Table XIV, - Dates of Development of Schools
and Classes for Orthopaedics within Provinciael Schools
Systems, as Reported by Centres.

2

Date Province School Board
19032 Quebec Montreal Catholic
1926 Ontario Ottawa

1926 - Toronto '~

1549 Hamilton

© 1951 Kitchener
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Table XV. -~ Dates of Development of Private
Schools for Orthopaedics, as Reported by Centres.

Date Province Name of School

() Quebec Quebec, Ecole Cardinal
Villeneuve

1949 Ontario Windsor, The Red Cross
School

1950 Toronto, Variety Village

1950 Komoka, Woodefien
Crippled Childrents
Centre

1952 British Columbia  Trall, The Maple School

for Handicapped Children

73



APPENDIX 1 Th

Table XVI, - Dates of Development of Classes
for the Cerebral Palsied within Provincial School Systems,

as Reported by Centres.

Date Province School Boara
1952 Nova Scotia Halifax

1949 Ontario London

1962 Sault Ste-~Marie
1882 Alberta Calgary

1952 Edmonton

( ) British Columbia  Vancouver
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Table XVII, - Dateg of Development of Private
Schools Sponsored by Soclietiec and Assocliations for the
Help of the Cerebral Palsied, zs Reported by Centres.

Date Province Centre

1953 Pr.Edward Iglard Charlottetown, Pre-School
Class for the Cerebral
Palsied

1954 New Brunswick Moncton, School for the
Cerebral Palsied

1931 Cntario Ottawa, Cerebral Palsy
Centre School

1948 Chatham, Kent Co.Assoc.
School for the Cerebral
Palsied

1962 Hamilton, Cerebral Palsy
Centre School

1950 Toronto, St.Paulls
Cerebral Palsy Centre

19581 Windsor, Windsor and

Essex Co.School for the
Cerebral Palsied

1953 Sudbury and Dist.Parents'
Council for the
Cerebral Palsied

1953 Oshawa and Dist,Parents!
Council School for the
Cerebral Palsied

1952 Sarnia and Dist. Parents®
Council School for the
Cerebral Palsied

1952 Alberta Edmonton, The Co~crdinating
Council gpr Crippled
Children

1952 Calgary, The Co-ordinating
Council for Crippled
Children

1950 British Columblia  Vancouver, Cerebral Palsy
Centre School

lNow administered by the Alberta Government,
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Table XVIII, - Dates of Dcvelopment of Open Alr
Schools and Classes for Delicete Children within Provin-
cial School Systems, as Reported by Centres.

76

Date . Province School Board .

1914 Ontario Toronto, =izh Park Forest
' School

1916 Toronto, Open Air Classes

1929 Toronto Separate, Open

Air Classes
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Table XIX.- Dates of Davelopment of Home
Instruction Services within Provinclal School Systenms

as Reported by Centres.
Date Province School Board
1952 Nova Scotla Halifax
1939 Ontario Ottawa
{ Ottawa Separate
1920 Toronto
(. Toronto Separate
1933 York Township
1037 East York
( ) Sarnia
() Hamilton
( ) Windsor
( ) Manitoba Winnipeg
1950 Alberte Calgary
1943 Britigh Columbia Vancouver
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Table XX,1 - Dates of Development of Schools and
Classes in Hospluals for Crippled and Specilal Health Cases,
as Reported by Centres.

Datc

Province

Neame of Hospital

10471

1945
1896

1938

1913
1940

1943

1982

Newfoundliand
Nova Scotia
Pr.Edward Island
New Brunswick

Quebec

Ontario

Manitobe

St.John's, The Orthopaedic
Hospital ’

Helifax, The Children's
Hospital

Charlottetown, Provincilal
Hospital Polio Centre

Fredericton, The Victoria
Public Hospital

Montreal, Hopital Pasteur

Montreal, Hopital Ste-
Justine

Montreal, Hopital du Sacre
Coeur

Montregl, Shriner's
Hospital

Monvreal, The Julius
Richardson Convalescent
Hospital .

Montreal, The Children's
Memorial Hospital

Toronto, Hospital Classes
conducted by the Toronto -
Board of Education

London, Hospital Classes
conducted by the London
Board of Education

Toronto, The Home for
Incurables

Hamilton, Hospital Classes
conducted by the Hamilton
Board of Education

Winnipeg, Children's
Hospital School

Winnipeg, Princess Elizabeth
Hospital

—

1 Gontinued on the following page
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Table XX, (Cont'd)., —~ Dates of Development of
Schools and Classes in Hospitals for Crippled and Special
Health Cases, as Reported by lentres,

Date Province Name of Hospital

1945 . Sagkatchewan Regina, General Hospital - °
Junior Red Cross School

1953 Regina, Physical Restora-
tion Centre

1952 Saskatoon, Physical
Restoration Centre

1933 Alberta Edmonton, The University
Hospital

1922 Calgary, Alberta Red
Cross Crippled Children's
Hospital School

( ) British Columbia  Vancouver, The General
Hospiltal

1923 Vancouver, The Children's
Hospital

1963 Victoria, The Royal
Jubilee Hospital

1927 Victoria, The Queen Alexan-

dria Solarium

79
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Table XXI.1 - Dates of Development of Schools and
Classes in Sanatoria and Preventoria, as Reported by
Centres.

Date Province Name of Institution

1943 Newfoundland 2t.John's, The Sanatorium

1950 Nova Scotia Point Edward, The N.S.
Tuberculosis Hospital

1938 Kentville, The Nova
Scotia Sanatorium

1047 Pr.Edward Island Charlottetown, The Provin-
cial Sanatoriunm

() New Brunswick Saint John, The Tuber-
culosig Hospital

1950 Moncton, Tuberculosis
Hospital

1949 The Glades, Jordon
Memorial Sanatorium

19561 Vallee Lourdes, The
Sanatorium

1982 Quebec Gaspe, Sanatorium Ross

1949 Mont Jeli, Sanatorium
St.George

1929 . Ste-Foy, Hopital Laval

1950 Trois Rivieres, Sanatorium
Cooke

1949 Montreal, Alexandria
Hospital

1947 Hull, The St.Lawrence
Sanatorium

() c>vUCZ}ué@ ~—0ttawa Sanatorium

1934 Muskoka Hospital

1914 Classes in Sanatoria and

Preventoria operated by the
Toronto Board of Education
() Toronto Hospital School

1042 St.Catharines, Niagara Pen.
Sanatorium School

1 Continued on the following page
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A
Table XXI, (Cont'd) - Dates of Development of -
Schools and Classes in Sanatoria and Preventoria, as
Reported by Centres.

Date Province Name of Institution

1944 Ontario Freeport, The Sanator-
ium

1925 Hamilton, Mountaln
Sanatorium School

1920 London, The Beck
Memorial Sanatorium

1946 Windsor, Essex Co.
Sanatorium School

( ) Fort William,
Sanatorium School

1939 Menitoba Selkirk, Dynevor Indian
Hosplital School

1947 Brandon, Sanatorium
School

{ ) Clearwater Lake
Sanatorium School

( ) St.,~Vival, St.Boniface
Sanatorium School

1941 Alberta Edmonton, The Aberhart
Memorial Sanatorium

1834 Calgary, Baker Memorial

Sanatorium School
1932 British Columbia The Vancouver Preventorium
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. Table XXII, 1 - Dates of DevelOpment of Training
Schools for Juvenile Delinquento, as Reported by Centres -

Date . Province . Name of;Institution

) '+ Newfoundland ' - Whitbourne Boys'! BHonme
p ‘ . and Trainino School
Yy St.John's, Girls' Home
e e o X, and Training School .
() o Nova ‘Scotia 0 . Shelbourne The Nova Scotia'
R Ve " .8chool for Boys

1885 S Halifax St, Patrick'
: : T ‘ Hone ,
C) e : Truro, The Maritime Home*'i T
Lo R for Girls S TR

Industrial Home
Saint John, The Training
School Section of the L
Good Shepherd Industrial - .
L e 3 Refuge L
. .- “Quebec - , Montreal, Mont St-Antolne

1896'2"i New:Brnnéwick‘ ' Saint John, The Boys'

Rivieres-des-Prairies,
- Boscoville
Shawbridge, Boys' Warm
: and Training School
-~ Malson Notre Dame de
e Lorette . _
o ‘ .+ Cap Rouge, Notre Dame de
ST o7 la Garde :
1889 . "’ Ontario .. . ~Toronto, St.John's
o S e et D w0 Tralning School for Boys
19383 T - Alfred, St.Joseph's
' R R T Training School for Boys

1947 -~ ..Guelph, Ontario Reformatory
o . and Training School
1946 ... Coburg, Ontario Training
" L School for Boys
1934 ‘. Galt, Ontario Training
Coe 'School for Girls
() Bowanville, Ontario Training
T B S School for Boys
) S "~ Downsville, St,Maryls
R Training School .for Girls
_
B A

. Continued on the,followingvpage
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Table XXII (Cont'd). - Dates of Development of
Training Schools for Juvenile Delinquents, as Reported
by Centres.

Date Province Name of Institution

( ) Manitoba West Kildonan, The Mani-
toba Home for Girls

1900 Portage-la-Praieie, The
Manitoba Home for Boys

( ) West Kildonan, Home of
the Good Shepherd

1915 Saskatchewan Regina, The Saskatchewan
Boys' School

1951 Alberta Innisfail, Bowden Institu-
tion Correctional School

« ) Edmonton, The Good Shepherd
Home

1944 Calgary, Mountain View
Soclal Service Home

cEl British Columbia  Young Offenders' Unit
Ogkalla Prison Farm

1914 Vancouver, The Girlg!?
Industrial School

1905 Port Coquitlam, The Boys'

Industrial School,
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leble XXIITI, - Dates
for Pre-Derinquent or Mildly
Reported by Centres,

8L

of Development of Schools
Deiinquent Children, as

Date Province

Name of Institution

Quebec

Ontario

Manitoba

British Columbig

Montreal, Allancroft
Children's Service
Centre

Toronto, Observation
Home

Winnipeg, The Sir John
Hugh MacDoneld Memorial
Fostel

VWiinnipeg, Tne Knowles
School for Boys

Winnipeg, The Children's
Home of Winnipeg

Vancouver, Juvenile
Detention Home
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ABQTuApTwOb-The Supplv, Training, and Certification of
Special Educators for’ Lxceptlonal Children in Canada

Ty
" v o
~
-
o

e

.o
) A major barrier to the vider extension of special ~

education services in Canada is the lack of trained

o~

itlcal services which exceotional children need.- This‘

v s R

?1n spec1al educatibn services fo

e
S

exceptlonal )

fchildren in Canada? :
: 3. How many spe01al]y trained educatdrs are néeded A
4 in Canada in the different aregs of soeclal {
4 - education? { £ ,
B Le,What trainin j

T programs are ava able in Canada

for spe01q1 educavors of exg¢geptional children? ¢
5. Which provinces in Canada graht special :

. mwoeﬁtlflcates Lo trained s e01al educators? ’

W .
-
-
.

3 >

= Ty e T RGOS [

The basic materlal used in this report was “obtained

£

<,

~
throuvh a nation-wide survey of spe01al educational )

prov1s1ons in Canada conducted in 1954. ’

-
.
ot

N\Chapter one &reats of the organv%ation‘and development

of special educ tioh ‘Ser vxces“ n- Canada gand exemines factors
“)

and forces at womk Wﬂlbh WOuld seem 1o assuLe the, further
‘ ; \ s./ A
expansion of these, spe01al education servioces.

. . X .
Chapter two v1Vcs estlmates\ f the number\or exceptional

children in Canafa 1n sucn SpelelC

ategogies as:\the gifted;
the mentally retanged the blind, the partially se;\h

. M X

the

personnel who will bring to the schools the specialized and -
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’ 2

deaf, the hard-of-hearinz, tic soc¢ally maladJusted uhe
crippled and special Fooith cases, (dd the speecp/A:ndl-
capped. The numbew of ssecial ecucators engﬁééd in
different areas of special, erwcation argpﬁoted and a
4

detailed exarlonation is féue of the roi@irements for special
educators 0l different types ol exccpuional children.

Chapter three describ.s training, pécflities available
Jor the preparation of swne cial educators in foufflarce

regional and populated areas of Caﬂada:,themﬂtlantic Provinces;

4
&

the Province of Quebec; the -Province of Qﬁ%ario; the Western
Provinces. Types of certif%cates fogfgﬁéchers of exceptional
chi’dren issuegd by prov1ni1al depa*%éé@ts of education are .
also described. | o

e ﬁ
Chapter fou?feXamlnes some aspects of the pro iZ; of

4\

establishing ad:;ﬁatg{tralnlnf/fa0111t1es/for‘spe
&

educators in Ca;ada,;evalgétes trainln%/§;0111 ies in the
7 i A ;

£ .

provinces an%fsu ge5us vossible arraagments~vhereby more

adequate tqﬁ&nlng fé@filtlos ui/}d be made available.

1
fr

The findings 6f this investigation into the -supply,

traliinzg Vand»aertlfvcatLan ol speciel- educatorc include:

‘\

1. The estimated number of exceptional c@ildreggi;*
enada i% 309400; -

L

2. The number of special “¢ducators alreacy engagedjiﬂ

7 ‘»

snecial-educatdon services 7n«an¢da is L646;
,;
3. A requirement exlsts for E 275 spe01al educators
for the mentally retaraed 1925 50601dlkeducators for the

gifted; 1,465 snec1al educators or the ¢rippled and special
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health caseS°“630 special educators for the hard-of-hearing

562 special educators for the speech handicapped; L21 special
9 i

educators for thedpartially seeing; 421 speciaﬁ educators for

the deaf; 280 specigl educators for the sociaily maladjusted;

211 special educator e for the Blind, The tétal number of

special educators reguired to provide all Canadian exceptional

children with adeqguate aﬂd appropriate educational treatment

g
estimated to be 10,190;~ £

&
3

[N

Lo The organizational patterns of officially recognized

training programs for special eduCP*oLs are as follows:

(2) special courses for spec_al educators in regular summer
¢ A

or special educators;

*")

scrools; (2) Special summer schools

2Y special training programs [or special educators of

mcooally retarded children, 5iveQ in regular normal schools;
; .
4} In-service training in:schoolégfor the blind and schools
for the deaf; (5) Specia;f;ormal schools for teachers of the
; %,
5

deaf and teachers of the’ blind; %,
5,

5. Special cert.ficates are issued in one or more
.

I3

t

areas of special education 1n uno provinces of Nova Scotia,

he s e LR T
- S g

.,.-w'*"“‘"""

Quebec, ~Ohtario and British Columbiag RN

o,
LR

6. None of the existing training programs for spéﬁig}

’ ‘,‘
+ ',

educators prepare students to tegch at either the normal -
"school or university level, nor are they designed to produce

personnel to engage in much needed research in special

hneducation. . ;
. To alfleviate~turrent -hortages—6f trained special”
(T oy RQThagesToL tradn, B e,
Ty speraet Sy - ,p:"*“”
N,,, -r - "
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educationf\ personnel ¢ is recouiended that
1. Existing trcinine srograms in the Central Provinces

be re-organized or ex.endei co permit a full year of special

normal school <trainia_; whicn wouald provide bias towards the
’
teaching of warious tries 57 excenti. .l childreqa; that

selection o student teachzrs be restricted tp/those teachers
Wwho have;élready co.nmieted @i approved courge of Training
4 J
lor teqéﬁers of regu_ar classes, and who have hac at least
i - /
TWO yeérs successful tecachinz expericace in ordinary schoo}s;

}

B4

2. fegional teacher-training cestres be establishe&

’

{
{
?
#
i

in the Atlant

j
. J

ic Provinces .xa in the Jest, with cert c tion
f

’
- ;1
7

0 [1,
f N
P

- . . . {
3. Training be provided at & university graduate
- I
+ 3
i1e .1 for the’preparat‘on of instructors for norméyfschools,
l

Ve

aan nlstratlve and supervisory per onnel to flll‘3031tlons

on ca inter-prov.aclal basis;

at khe local and proviacial level and a staff yno will

s

stimulats, direct, and conduct research 1n~53501a1 education.
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ERRATA

line 10 should read:
By 1931, ail but ctne of the existing residential
schools

line 4 should read:
coefficients of incidence, in estimating the total
population

Table ..

Pertially~Seeing +... The estimated percentage
should read 0.2

line 14 should read:

520 specially cualified teachers

line 16 should read:
Institut medico-pedagogique, lont Providence

line 5 should read:
AMberta (population 228,841 children)
line 9 should read: 78,400

line 1 should read:
education personnel
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ERRATA

lineg 10 chould read:
By 1931, 211 sub one of the existing residentic.
schools

lince L should wond:
coefficients of incidence, in cstinmating the total
population

Table 1 ]
artlally-Scning «..» “he estimated percentage
should rcad Q.2

line 1L should read:
630 speeinlly qualified teachers

line 16 choulst rend:
Institub ¢ 'ico=ncdr~onigee, lout Providence

line 5 should rea N
Ach,r"u:a {po ulat” o "‘9&:‘,231,1 childron)
line 9 should resct 7oel00

line 1 should read:
educabion porsonncl. :




