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ABSTRACT

Knowledge of business students' job factor and achievement motivatians,
perceptions of private and public business enterprises and values is
important for multinational corporations and educational institutions alike.
Multinationals can use such information for long-temm planning and assessing
strategic capabilities. EBEducational institutions can use such information
for the purpose of curriculum design and course development.

Very few studies have investigated business students! perceptions, attitudes
and values. Even fewer studies have examined these perceptions across
cultures. ‘meobjectiveofthisreseaxdmmstocmparethepemeptionsarﬂ
motivations of business students in Sri ranka and Canada. Given some degree
of success in achieving the first cbjective, a related cbjective was to
examine the strength of independent measures for explaining differences
between the two countries.

Atotalsanpleoflzoohxsilnssst:ﬁelms, 389 from Sri lanka and 811 from
Canada, pmidaidataforthisresaar&sttﬂy. A questionnaire was
developedwhidihcltﬂedqmtiasdealhqwiﬂudammﬂﬁcsalﬂaploynent
status, job factor motivations, university attribute perceptions, business
perceptions, achievement motivation and values. All of the scales used in
mmmmmmimmmmmmm
construct validity. A double translation procedure was used to create
Fremhami‘siﬂnlmeve:siasofﬂnquestimim. The analyses focussed
mt—testsfornteddatamﬂmpamtricpmcaduasfortlnnnk-ordemd
- data. Four types of discriminant models were developed to esxamine the
relative strength of independent variables for differentiating the two
groups of students.

Mmmmltsilﬂicatedﬂntﬂn&nadimshﬂmeMdam
a@miveviwofmrkmﬂeﬂu&ilmﬂansuﬂmtsheldam
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instrumental view of work. The Canadian students evaluated both the
econamic and the social performance of private business enterprises more
favourably than the Sri lankan students. The Canadian students also
evaluated the econamic performance of public business enterprises more
favourably than the Sri Iankan business students. The Canadian students
had higher needs for achievement, had more perscnal goals in life and tock a
more pragmatic approach to their lives. The Sri Iankan students had lower
needs for achievement, valued more society-oriented goals and had a less
pragmatic approach to life than the Canadian students.

The results of the mltiple discriminant analyses showed that the value
measures did better to differentiate the students frem Canada and Sri ranka
than the demogqraphic and achievement motivation measures. The demographics
and achievement motivation variables did not perform as well as the value
variables but they too contributed to explaining attitudinal differences
between the two countries. Thus, the cultural measures were better able to
disti:guishChrniianshﬂentsfmeriImﬂansbﬂaﬂscmpaxedtobroader
envirommental variables and psychological variables.

The research findings indicate that efforts to attract business students in
Sri ILanka and Canada will need to address different job factor motivations
and achievement needs. Companies that examine the perceptions, motivations
arﬂattihﬂesmgﬂnpoolofﬁ:hmmmagemwﬂlbeﬂmemstlﬂely
tomtainaompetmtnmberofmzwmitsdncmbegmmadasmmgers.
Public awareness and image-building promotional programs that address these
perceptions and needs will be useful for private and public crganizations,
In addition, business schools will need to examine the different needs of
students in each country as well as the different envirorments in which
these students will be employed. Program plamners will need to develop

unique programs for those students who wish to pursue management careers in
the public sector.
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CHAPTER I
FUORMUIATION OF THE RESEARCH PROBIEM

Introduction

Organizationalsxccessisafmctionofmanythi:gs, sane of which are
within the control of management and some of which are not. Recruiting and
retaining a qualified pool of future managers is one necessary ingredient in
achieving success. Retaining campetent pecple depends, in part, on the
organization's ability to motivate them. This is especially difficult for
multinational corporations that operate in vastly different envirorments in
which employees are motivated differently. Knowing these differences in
mtivatimtom:kacmssmtiasarﬂhmirgwxyﬂnyexistisonewayin
which these organizations can be successful. Furthermore, educational
institutions, which play a major role in shaping business studentst*
attitudes and values, can do a great deal to support econamic and social
develomment within a country. In this respect, business schools can also
benefit from understanding students' job motivations and perceptions of
public and private business organizations.

'Ihisraeardxshﬂyccnparesthejobfactormtivatim, achievement needs,
perceptions of public and private business enterprises and values of
business students in Sri lanka and Canada. A related cbjective is to
examine whether or not these differences are attributable to cultural,
envirommental, or psychological differences between these two countries.

Rececarch Problem
Research evidence suggests that enviromnmental, behaviowal and
peychological differences between countries differentiate management

practices. Yet, many researchers contend that cultural differences between
mﬁmmﬂnmjwmmmmmfmwm



developed in North America to developing countries (Kiggundu, Jorgensen and
Hafsi, 1983). These authors have found that culture is a significant
determinant of attitudes. The transfer of theories to nations which are now
at a stage similar to advanced nations several decades ago must account for
these differences. Moreover, developing nations differ from more advanced
nations because they are characterized by rapid change and instability.
Public corporations generally play a larger role in the economies of
developing nations compared to those in developed nations.

Saterweardaerspointtotheinportanceofmstemmanagemnttoolsinthe
modernization of developing nations (Seffin, 1976). Developing nations tend

limited availability of management education in these countries (Lee, 1968).
Management training is critical for modernizing the state of development in
such nations. Furthermore, students, as a future pool of management
resources, can play a vital role in this modernization.

Aspartofﬂnsemnagamtdevelqmentpmg:m,mhmimssdmlsare
&etabliahinghcﬂxgradmtea:ﬂ@gmdmtemtmogmmin
developing countries. Many of the modern management theories are
tramferredtodevelopﬁgnatimsttmu;ghﬂmesdmls. However,
managumtsdmlsammtimsmmedofteadﬁ:gtedmiqnswiﬂmt
considering the broader context of the societies within which their students
function (Hill, 1985). In order for education to be effective, it must meet
the needs of the students and the needs of society in general. '

mﬂe:ataxﬂi:qﬂanaeds,pequtimarﬂattihﬂesofshﬂmtsmldgive
edtmtianlplammhsighthmomrriqmmdesignanicmm ‘
development (Ahmed, 1981a). Shﬂmtshrirgoertainattittﬂes about public
arﬂprimtehmimamhmisestoﬂne&mﬁmlﬁﬂtiwtimsﬂwy
attend. ﬂl\esesdmlsmabletominforcepasitimattiuﬂesmﬂmre
inpcrtantly,a:eabletomimmizemfavmrableattitﬂes This is why



,,,,,,,

busi:&ssdmolsmnactaskeyagermsinthesocializationprocess.

Ifmanagementsdmlsaretobeagentsofsociald:angeindeveloping
nations, it is imperative that these schools determine the perceptions of
students regarding public and private business enterprises. Schools can
thentailortheirpmgmmstosatisfythemedsoftlmesuﬁems.
Sb.:dents,asftmlremanagexsinthesecamtri&s, can then act as catalysts
of change.

Some research has been conducted on North American students! perceptions of
business (Almed, 1981a). tnrtilnw,mstxﬂyhasbeencaﬂntedtoompare
these perceptions across cultures. This research attempts to compare these
perceptions across different nations so that educational planners in

develcpﬁgmm-iescandevelopmanagmentpmgmnsthathelpinprwethe
state of economic development in their countries.

The study of students’ perceptions and motivatians should not be limited to
educational institutions. Oxganizatianlancessdepaﬂsinpartupmthe
recruitment and motivation of campetent personnel (Ahmed and Jabes, 1988).
Job performance is very mach influenced by work motivation. If new recruits
ammtsatisfiedwithﬂnirjobwtm.tlnirlevelofmtivatimarﬂjdo
satisfaction will decline (Schmitt and Son, 1981). Miltinational campanies
should be able to assess job factor motivations, achievement needs and value
systems. Sirmmétshﬂentswillseeka:ploymtinpablicaxﬂprivate
business enterprises, intermtianlfimss}n:ldplacaagraatdaalof
a:plnsismmminj:gttnmmgerialhehavimrotmumemngem. This is
especiallyinportantforozganizatiauindevalcpj:gmtias.

Thus, this research study of students fram two distinct countries will
ptwideadditimhnigutintothemrdxlitenhmeofmagerm
behaviour and attitudes. For educational institutions, this research will
giwmﬁﬂiaumo:mmuamuatummmmn@m



students. Forfirnscaﬂ.lctingbusi:msmforeim countries, this research
willgivettmahintofwhattoeamectofmm:'emnagers.

Research Objectives

Given the specific research problems discussed in the previcus section, the
following research cbjectives were developed:

. Ith:t.i.fyifshﬂentst:muiovastlydiffexartsocieties
differwii:hxespecttojcbfact:ormtm,rmﬂsfor
adﬂevmut,pemeptiasofplblicardpriwtecarporatias,
and value systems; and

- Givmmda;:eaotaiglﬂﬂcantdimmﬂnﬂrst
&jective,theirﬂmanh\tvariableswﬂlhetesbedtnsee
which variables, enviromental, personality, or cultural,
best discriminate the two grogs of students.

Research Sagple

Given the broad range of variables included in this study, it was necegsary
toselectasanplemimmlargamtoherapzmtiveofﬂn
respective populations. mordartomlfmﬂnmwjactivas, it was
alsomcessarytoselectaanplesf:mmVerydiffm:ntim. Hence, it
wasdecidadtosmplasb.ﬂemsﬁunanmicauyadvmnadmmtry, hamely
Canada, arﬂnmanmimuydepﬁvadmm, namely Sri lanka.

Srilmﬂaisapoliticaldﬂncraqrdevotadtoﬁaemta:priseard

capitalism. Since president JayeWardene became the leader of the country,
Srilmﬂmhasdanmlativelywellmradtomotmrmhnmtim. An
islarﬂsihatedjustm&ofnﬂiawithahrﬂamofwarzs,OOOmm
miles,SriIanlahasanstimtedpoplﬂ.atimotlsmlim. The econamy is



driven principally by agriculture, but the scenic beauty and innovative
development programs have allowed tourism to thrive. Per capita income is
low by world standards at $150 U.S. in 1979. Buddhism is the dominant
religion practiced by 70% of the Population, followed by Hinduism, Islam and
Christianity. Bducation has been free and the literacy rate is 96%. fThe
infant mortality rate has been decreasing amd the inhabitants are living
longer and better lives. Political violence has had a significant impact on
tourism and the econamy in general. There appears to be no end in sight to
the threats posed by the terrorist tactics of the Tamils. This has left
bc&ﬂwepoliticalarﬂmdcﬁmneofthecamt:ymcertain.

Students from five Canadian universities were sampled to yield 811 Canadian
business students. Alternatively, 389 students were sampled from two
univetsitiesinSriIaIﬂcatore.presenttheSriIankanmsirms students.
This produced a total sample of 1200 business students.

Organization of the Thesis

'nnmtarialinthisﬂmisiso:ganizedintoeightdiaptem. Chapter II
reviews the research literature which is relevant to the research problem.
mnlmmmmmdmﬁnlimmmiwam
drive the research objectives. Methodological and operational issues
hmlvadinmﬂrgﬂnmobjectivesamaddmssedinuapterw.
mepmlimim:yamlyaisoftmmaataisdimsedinmaptarv.
anterVIdstaﬂathsmﬂtsinlightofthemltmoﬂmes. The
results of miltivariate analyses are described in Chapter VII. ‘The final
dnpteramimﬂniupliatianofﬂnmﬁrﬂimformtimﬁm
campanies as well as educational institutions. Possible directions for
mhnamrmmalsod.imsedinthisfhnldnpter.



motivations and values and their relationship to the research problem. This
chapter is divided into eight sections. First, the development of the
marketing literature is reviewed. The purpose of this is to show the
relevance ofmrlnsth:;prﬁniplmtothepr&sentmeardapmblem. Secong,
theliterannedealirgwimﬂmetmnsferofmamqmemmeﬂmdstodevelopirg
natiorsisdismssedinorderto:urderstardmmetrmsferismade,
ass&:sthecmstramtsforthistramferardgainanappmciatimforthe
useofttmetaﬂmiqtmindevelopim nations. Third, the role of educaticn
is examined. 'map.trposeofthissectionistoexamimﬂnsnmesswim
which educational institutions implement marketing concepts. Fourth, the
literature dealing with job factor motivations is discussed. The fifth
sectime:amﬁnsﬂnresaud:cnrdwtadmtheparcqstimsofmimssarﬁ
govermment enterprises. The literature dealing with achievement motivation
is the subject of section six. Section seven explores the research related
tovaluesarﬂﬂnirmlmrmtocmpantivam. The final section
ﬁmmmmmmmmmm@.

mjmmetoﬂnrdiaciplims,mmngbegmasanﬂnrnﬂimmtuysubjwt
based on cther management disciplines. Over time, the role and definition
of marketing has evolved. This section briefly highlights this evolution.

mmugmmmnymamtouafm«m,m
science and operations research. Marketing in the era of Arrow, Karlin and
Scarf (1958) ard Vidale and Wolfe (1957) was a scientific phenomenon.
mwmmmmmm, protit margin, actual
purchase behaviour, or repeat purchase behavicur. Markov's behavioural ‘



models became populaxr in this era. These models of purchase behaviour were
based on the assumption that a consumer's subsequent purchase was determined
by their most recent purchase (Frank, 1962). These models focussed on
predicting behaviour as opposed to explaining it.

The emphasis then shifted to one which focussed on the marketing concept.
The role of the marketing discipline was not just confined to repeat
purchase behaviour in order to maximize profits. In this stage, emphasis
was also placed on satisfying the consumer. From a marketing perspective,
the role of business was to maximize consumer satisfaction at a profit
(Sirgy, 1984). The traditional focus of an output-oriented discipline
changed to an input-oriented approach based on consumer behaviour. The
study of marketing began to draw from theories in the fields of psychology,
social psychology and sociology. Authors such as Howard and Sheth (1969),
Barrett (1960) and Hansen (1972) devoted their efforts to understanding and
predicting consumer satisfaction.

The study of marketing soon began to evolve in other directions. Public
policy issues related to consumer protection followed the initial onset of
the consumerism movement. Oochen (1972) and Aaker and Day (1981) were just a
few of the scholars who directed marketing efforts to educating and
protecting consumers against the abuse inflicted upon the general public by
businesses.

The domain of marketing thought did not rest here. Today, marketing
activity is applied to nonprofit institutions such as universities and

hogpitals (Kotler, 1979) amd to goverrment institutions and services such as
tourism (Almmed, 1987). The field of social marketing, which applies
marketing concepts to noneconomic goods such as political candidates (Fox
and Kotler, 1980), ecology (Kimmear, Taylor and Almed, 1974) and social
problems such as alcohol abuse and cigarette consumption, has also evolved.



The transfer of Western management theory to developing countries cannct be
considered in isolation. When it is transferred through educational
institutions, it must meet the needs of the local naticn's development
efforts. This means that business schools in these countries need to
determine the local needs for modernization. Then these schools can adjust
their programs to satisfy these needs. Understanding students' perceptions
could serve as a starting point for this effort.

Developing nations often attempt to use Western management tools for the
purpose of development and modernization. Consideration must be given to
whether these tools are transferable and, if so, under what circumstances.

Universalists like Koontz and O'Donnell (1964) view management principles as
being applicable universally. Flores (1972) found that Western management
techniques were used by Filipino firms but with less sophistication. During
interviews with managers in Filipino and American firms, this author found
that Filipino firms formilated goals, abjectives and prepared plans by
following the same basic procedures as the American firms. However, the
Filipino firms were less thorough and specific in setting them than their
American counterparts. Filipino firms even set quidelines and criteria for
hiring and promotion, but these were both less consistent and less accurate
than those of the American firms.

mgmﬂmﬂntﬂno:ganizatimarﬂsbaffﬂgminmipim
firms is influenced by econamic amd socio-cultural factors such as uneven
distribution of wealth, a lack of capital, inefficient capital markets, a
lack of qualified management personnel and the existence of clusters of
fimms which are owned and managed by a few upper-class families or friends.
Planning in Filipino firme is shaped by local econcmic factors, such as a
lack of relevant statistics in some industries. This reduces the planning



¢ycle to a shorter period than in the United States. Low salaries make it
difficult to hire qualified management. graduates. Finally, the control
functioninthesefirnsis:imfluencedbysocio-cultural factors such as a
lack of urgency, aggressiveness and initiative among Filipino managers and a
tolerance for low quality work.

Shetty (1973) conducted an exploratory study to identify envirormental
variables that acbstruct the adoption of management techniques in developing
countries. This camparative study of American and Indian campanies
uncovered envirormental variables that constrain the transfer of management
know-how in developing countries. These factors include a lack of
receptivity by the market and a long pay-back period for the initial
investment required, and high unemployment. Centralized decision-making and
a lack of delegation due to authoritarian values constrain the transfer of
management practices as well.

pmgrmindavalcpirgnatimsbasedmhissuﬂyofmkistmardmhiopia.
The major problem areas include a limited supply of leadership potential,
edtmtiqnlstmﬂamardprogramthatammhstardard, hostile local
attihadestmnnimsasaptwiderofjcbsandwelfm,vexydiffemnt
mrcaptimofﬂutanidealmmgershuﬂdbaarﬂagenemlmismm
traditional American development approaches such as face-to-face criticism,
Ammgothermidantim,ﬂnautlnrrmmﬂstlntlocalmedsam
attib.ﬂasbeasamaedam&mminfomedbyprwidirgmmrtfor
education in these countries.

Pizam and Reichel (1977) suﬁiedtln\ralixesoflsraelimmgers. Members of
ﬂnlmlimieqtaﬂmmamofmdistmctculhm
mmmmwmuammunmm,mmmm
Africans on the cther. The authors found that managerial attitude
diffmmattﬁhmabletoﬂmadive:gamanunﬂhadmﬂs.
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- Furthermore, these differences accounted for variances in the management
practices which were adopted in this country.

Even in the realm of public administration, Siffen (1976) argues that the
real problem is not one of transferring management tools but centres more on
a limited local capability to implement them. In his review of twenty years
of public management in developing nations, he found that the managerial
tools were transferable but that their availability encouraged misuse and
suboptimization. Moreover, the transferred methods were used to maintain
established arrangements with institutionalized systems rather to improve
these arrangements. Public administraticn training in these nations was
criticized for negating the more basic needs for analysis of local
development problens,

Kiggundu, Jorgensen and Hafsi (1983) conducted a comprehensive review of
the literature dealing with the transfer of administration techniques to
other countries. Their £indings show a time gap between the use of these
techniques in modern nations and developing countries. This allows
develcpi:gmtiastodismgaxdmtestedﬂmrieshxtitalsodeprivmttme
countries of the most current knowledge. The techniques are generally
applicable to these societies even when controlling for organization type
and size. Furthermore, the techniques influence both the attitudes and
effectiveness of local managers. However, the effect of culture is a more
significant determinant of these attitudes. The state of econcmic
development also appears to impose a constraint on this transfer. Western
theories assume campetition, specialization and large firm size which do
not exist in developing countries.

The authors tend to agree that Western management tools are transferable but
their usefulness may be limited because of differing cultures, econamies,
institutions and political practices. Since developing nations are
characterized by rapid change, econamic and scmetimes political instability,
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there is a strong need for these countries to stress innovation and
adaptation in the use of Western practices. There is also a need to conduct
situational analysis in order to determine the prevailing local attitudes
and values. Both envirermental and organizational factors specific to each
mtiontetﬂtomstminthetmnsferofmarngam:tpracticeﬁtoother
nations,

Role of Fducatjon

Management skills are often transferred through miltinaticnal corporations
to countries abroad. It is now recognized that educational institutions,
particularly schools of business, also play a vital role in the transfer of
management tools to other nations.

hbnybasin&sssdbolsinﬂndevelopi:gmtimshavebeenpattemedafter
those in the United States. Flores (1972) argues that the mere presence
of American business schools in developing countries is evidence that there
are no serious problems or constraints to the transferability of American
management practices. In his study of American subsidiaries in the
Fhilippines, Flores found that North American techniques were being used,
but with much less sophistication. The use of these techniques did produce
bettermmltshasedmmmmassetsoramity. However, Flores makes
theasamptimﬂntttmeadmlsarepmperlytaldmintoammtﬂuneeds
of local students. The findings indicate that some tools are transferrable
and that the Filipino environment may be suitable for the applicability of
North American management techniques.

On the other hamd, Hill (1985) has found that schools have been teaching
techniques to students without considering the broader context of the
societies that these students will work in. mistypeofdilmmacanmly
servetocmpanﬂﬂaepmb;mmlatedtoﬂndmrtageofqnliﬂeﬂmnage:s
in developing countries. Hemggststh&thxshmssdmlstakemofa
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narketi:gapproaduuutta}msintoaocanmmeneedsoftheshﬂemsandﬂm
market.

Gupta and Mayer (1985) point to the importance of educational institutions
being responsive to the needs of their clientele. The managerial skills
taught in these schools must be relevant to these developing countries. In
this way, management schools in developing nations can take responsibility
forproducixgmanagersmowiHMagentsof social charge.

Negandhi and Estafen (1965) reason that management schools should consider
local attitudes since management practices are a function of the beliefs and
attitudes prevalent in the local environment. Thamas and Smith (1972) also
stateﬂntﬂ)eam&ssfultransferofmamgmtpmcticestoothermtions
deperdsmtheattimdnsheldbylocalmnagers. The role of education is
effectiveifﬂnleamirgprooessisattativetolmyvalmarﬂattihﬁﬁal
charges. Forﬂnolsindevelcpingmmtrieaaﬂxassﬂlanka,these

authomsuggestamrketjngammadaﬂntpaysmattentimtoloml

attibﬁesmﬂnrttanasld:gmeﬂ:erormtmstamnmmtmﬂmsare
transferrable.

Siffen (1976) examined the development of public administration in

developing countries during the past twenty years. He found that the
transfer of administrative techniques to govermments in developing nations
was accampanied by a transfer of values. However, value orientations in
these countries are different from those in the West. Management schools in |
thesecumtriaswerlookmbasicneedsm“ﬂnamlysiaof

development problems and the relations between administrative and local
environmental goals,

Itappeamthatmmgamtsdmlsabmadmldhemntheffective
bybecmingmmrm-towssadinadditimtotnmferrhg}iestem
management methods. 'nmaisamedforﬂmesdmlstotaheiptommt
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the local values and attitudes held by members. Other than the studies
conducted by Almed (198l1a, 1981b), there appears to be no extensive
literature dealing with students' attitudes regarding business and
goverrment in their respective countries. Such data could give educational
institutions valuable information for planning management programs that
reflect and shape the attitudes inherent in the local envirorment.

Job Pactors

The research literature dealing with motivation work factors and rewards is
extensive. Understanding jcb expectztions, work motivation and satisfaction
among members of local countries is crucial if administrative techniques are
to be transferred to these countries. The motivation to work is an
important consideration that deserves some attention.

Karungo, Gorn and Dauderis (1976) emghasize that work motivation and job
satisfaction are largely determined by the interaction between the .
dmmcteristicsofﬂnjabarﬂﬂndamcteristicsofﬂnarployees. ‘These
authors, in addition to Atmed and Jabes (1988), state that employee
dlaracteristicsmﬂexpectatimsmfertoﬂnorimtiasarﬂvalus held
by employees toward specific job factors. Gordon (1983) states that the
mtivatimtowrkocanshemmeoftheavailability of job factors, the
value attached to them and the quality of their distribution within the

organization.

Job outcomes have been grouped into two broad categories (Lawler, 1973).
Extrinsic outoomes are those which are cbtained by one individual from
another. They are outcomes which are more tangible and extermally-mediated.
Herzba:g,mma-lydamn(lssmsmdiedmamgeminmmtirgam
engineering firms and concluded that two types of needs exist. These are
satisfiers and dissatisfiers, which were later renamed as motivators and
hygiene factors. Based upon the research findings, the authors conclude
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that the hygiene factors, which are characteristics of the work envirorment,
can prevent dissatisfaction but do not motivate. Instead, the nature of
the work itself is related to motivation on the job.

Herzberg's use of the critical incident technique was criticized by mmerous

factors. Those who work because they receive rewards such as pay, prestige
ard benefits are extrinsically-motivated.

The other broad category of job outcames includes intrinsic rewards. These
mtoanasarethenab.:ralconseqzm:esofspecifichelnviwr (White and
Bednar, 1986) and come fram within the individual. They satisfy the higher-
level needs such as esteem and self-actualization proposed by Maslow (1954)
or the growth needs proposed by Alderfer (1972). People who work because
they are motivated by the work itself are intrinsically-motivated.

Mgrumsofhﬂivimmlsmyhavevmydiffe:mtnaedorimtimwiﬂm
respect to work. nmfm,ﬂnymyemerimnryirqdagmesof
satisfactimfzmﬂnjcbarﬂmybemtivataﬂvarydiffemrtly. Vroom
(m&)s&esauﬂntﬂnamtofmrkmtivatimt@immtmly
mmverhqﬁntthejoboffem,mtalaomminsmirgthevaluaof
these job outcomes. lromn(lsn)suggeststmtdiffemmsineuplwee
workmtivatimmystmprimrilyfrmtheinﬂmofthemfemgmlp
to which the perscn belongs. This suggests that differences in the
orientation towards job factors would materialize for two distinct cultural
groups.

Kanungo, Gorn and Dauderis (1976) compared the motivational orientation of
Canadianm'glqimammm@cnemmgem. Respondents were first asked
tonnkorderfiﬁmjobfmm:gtoﬂairpemeivedw.
'nnymﬂmaﬂnadtontetmirpmtlmlofsatisfacﬁmint}eir
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own jobs on each job factor on a seven-point scale. The demographic profile
of the sample was representative of the two cultural groups. Relative to
the Anglophones, the Francophones considered job factors such as security,
pramotion opportunity and technical supervision to be more important. ©On
the other hand, factors such as recognition, achievement and interpersonal
relations were more important for the English sample. In general, the
Francophones were more satisfied with their job characteristics and appeared
to have lower level needs.

Karrgo and Bhatnagar (1978) conducted a similar study with a sample of
Anglophone and Francophone students and found the results to be very
similar. Ammed (1977) also investigated the job-related attitudes and
motivations of Anglophone and Francophone business students. Using a sample
of students fram Bishop's University, which is predominantly English, and
from the University of Sherbrocke, which is predominantly French, the
researcher camputed t-tests to campare the responses of the two groups of
students. Among the significant differences for the job factors, the
English students had higher mean ratings on job enviromment, job interest
and promotability. Alternatively, the French students placed more
importance on training programs. Wwhile four of the six job factor means
differences were fourd to be significant, there was no evidence to show
which group was more motivated by extrinsic aor intrinsic rewards.

In 1978, Almed (1981a) replicated this study using the same two universities
to draw samples and found that the two groups differed with respect to only
two job factors. There was no significant change in the importance placed
on job factors over the six year period for the English students based upon
normal t-tests. During this same time period, the importance placed on job
factors for the French students showed a statistically significant change.
In general, the French students' emphasis on job factors was approaching
that of the English students. Furthermore, the French Canadian students!’
perception of business had improved. The results supported the programs
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being used by Quebec business and goverrment undertaken to increase social
and econamic progress in that province.

Interestingly enough, the studies using managerial samples gave same support
to the hypothesis that the Francophones are more extrinsically-motivated.
However, in those studies in which students were used as respondents this
hypothesis was not supported.

Karungo and Wright (1983) conducted a study examining managerial job
motivations in France and English Canada. Differences were found to exist
between the two groups of managers. Generally, the English Canadian
managers attached more importance to intrinsic outcames such as fair pay,
pramotions and interesting work. The French managers attached more
importance to the extrinsic factors such as working conditions and fringe
benefits.

Ahmed and Jabes (1988) investigated the same two countries but used students
in their sample to investigate job values. Based upon a six item job
factor scale, there were no statistically significant differences between
the English Canadian and French students' mean scores on the intrinsic -
characteristics of job interest and pramotability and on the extrinsic
factor of salary. The Canadian students put more emphasis on jcb security
and training programs. The French students placed more importance on job
enviroment. Once again, these results differed from those discovered by
Kanungo and Wright (1983) for their sample of managers.

Why such discrepancies cocour is intriguing, Almed and Jabes (1986) discuss
several explanations. One is that there may exist a generational gap in the
importance attached to job cheracteristics. The results of their study may
reflect the viewpoints and opinions of a younger generation. Second, these
attitudes may change in the direction of the managers in Karmngo and
Wright's (1983) study ance the students actually begin their careers.
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Finally, they argue that contextual factors, such as the greater assurance
of permanent employment in France, may explain the difference.

N@mﬂmi(lQ?S)mtsﬂxatﬂleuseofmanagemasmpordentspmems
problems for the comparison of perceptions. Managers are already working
for firms where contextual factors such as location, size and technology
my encourage the formation of certain shared frames of reference. Dowling
and Nagel (1986), who studied the attitudes of both Australian and American
nanagersarﬂsuldents,arguefortheuseofsuﬁentsvdwhavemtyetbegun
their careers. 'Ihisccnl:rolsagainstﬁrtemltlmeatstovalidity. These
two authors found that a student sample explained differences in work
attitudes between the United States and Australia. An identical stidy using
samples of managers from those countries failed to show such differences.
Thus, contextual factors may explain why there are differences in the
importance placed on job factors by managers and students.

Sloaum Jr. (1971) studied the perceptions of need satisfaction and their
importance for Mexican and American blue-collar workers. He used Porter's
need questiommaire (1961) which is essentially a modification of Maslow's
need hierarchy theory. Care was taken to control for both technological and
contextual factors so that the impact of culture on need satisfaction could
be assessed. Mh\stanna,buthsanplaimlmﬂmoftlwsamparent
cmpanywithsimilarpoliciesarﬂwithpm&ntimlhmpm&nﬂgidmtical
products using the same machinery. Job descriptions, lines of authority and
chains of command were similar as well. The findings indicated that the '
Mdmmmmmruadmalmsteveryrmitan. The Mexicans
mms&tisﬁedthantheirhmricanmitatpartsmﬂameamdtobe
motivated by more basic needs.

Hofstede's (1980) landmark study of values in forty countries attempted to
uncover how national cultures differed. He found that countries could be
distinguished empirically on four dimensions. These four dimensions include



power distance, uncertainty avoidance, individualism-collectivism apd
masculinity—-femininity. Power distance is the extent to which a society
accepts unequal power distributions. Uncertainty avoidance, which links to
personality, is the lack of tolerance for ambigquity and uncertainty and
groups with deviant ideas. Individualism-collectivism and masculinity-
femininity correspond to deminant value sets within countries. Canadian
managers tolerated a large power distance, were strong in uncertainty
avoidance and were individualistic and feminine. There were significant
differences between managers in India and Sri Ianka, French-speaking and
German-speaking managers in Europe, and managers in England, the United
States and Australia.

Tannenbaum, Kaveic, Rosner, Vianello and Weiser (1972) state that managers
in developing countries prefer more passive employees. McClelland (1961)
argues that employees in developing nations place more importance on lower
level neads campared to more developed countries. Barrett (1976) notes
that the motivation to work in more advanced countries such as Canada is
related to higher level needs such as recognition, self-actualization and
affiliation. Existing research suggests that employees in advanced nations

havediffemtmtivatiusuﬂmadsmmtomployaesindmelcphq
nations,

Both public and private corporations pursue cbjectives that are econamic
in nature. In North America, ﬂmesamacotporatinmpmirqsocial
cbjectives that relate to social problems. It would be interesting to
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mmmummmmmmmmpmm |

ard private corparations between advanced and developing nations.

Carroll (1979) developed a three-dimensional conceptual model of corporate
performance in which he discusses the essential aspects of corporate social
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performance. The author identifiesth&sefmraspectsaseconanic, legal,
ethical and discretionary responsibilities. These four categuries are not
mutually exclusive but their order appears to relate to their evolution of
importance in business activity. History suggests that businesses concern
themselves first with their econcmic and leqal responsibilities. aAn
emphasis on ethical and discreticnary responsibilities evolves at a later
point in time. Carroll admits that there is no agreement on what the social
issues should be. However, he does recammend that corporations first
identifyﬂmesocialissmm,detemi:etheirdegmeofsensitivitytothe
issuesarﬂtl’mdevaloparespcnsestmtegy. When corporations determine
theirdegmeofsersitivitytotheissm,ﬂwyarainﬂuemedbythe
perceptions of the management executives that run them. These perceptions
are a result of forces embedded in culture. However, the level of social
responsibility adopted by a firm is both a function of the state of
evolution of businesses in a specific country and forces within the local
culture.

Amdimtolblmes(ﬁ?ﬁ),ﬂmmthmmjorphﬂosqﬁiescomammg
business responsibility. The classical view, which is little more than
Adam Smith's 'ﬁwisiblem:ﬂ',msimﬂnmmicpamof
business in the production of goods and services. The motivating force for
business is profit. This view is typical of business practices in the
nineteenth century. The managerial view, which emerged in the 1930's,
mmhhm&lemmmmmﬁm,
amplimarﬂﬁnlomlmmityinadﬂitimtommizﬁgdnmmam'
waalth, 'Ih.p.blicviu,thichhnshmhfuﬂulbyﬁnwritimsotmm
M.W&Wﬁmmﬁmﬁmmmm
interest in mind. This view has surfaced over the last fifteen years and
has affectsd the activities of all crganizations.

Empirical research conducted by Holmes (1976) was restricted to interviews
wimlammmmthatmmﬁnﬁmwm&e
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1974 Fortune directory of the 500 largest corporations. The author fourd
that the opinions of top executives towards corporate social responsibility
haddaamedoverafiveyearperiod. Moderator variables such as executive
position, type and size of firm and the mmber of employees or assets, did
not statistically affect the data. The executives perceived the efforts of
theirfimstohavehadmpositiveﬂmnnegativewtcmesforsocietyas
well as for their corporations. Inselectingareasofsocialinvolvment,
exemtivescasidemdtlnircmpany'scmpetermardcapabuityasmllas
ﬂmeseriwsn&ssofthesocialismestobeﬂnmstinﬂuemialfactors.

Finally, the executives were very coptimistic about the ability of business
to alleviate social problems.

Cn the other hard, Gill and Leinbach (1983) surveyed the senior managers of
ssomsmmmmmmmmammm
consumerism, shareholders, aployees and society. The findings showed that
corporatasocialmspusibilityismiﬂnruall—ammtedmrpractic&iin
mm&spitaﬂalaissez-faimsysbmofm. The data revealed
that the managers! attihﬂeshwardseocialmspuuibnityms influenced
mtmlyhyfmnyqbrirqi:q.hxtalaobytndiﬁmmardhauefs.
mi-mmmmmtﬂamofmtsmsigniﬁmntw
associnbadwiﬁxthaattitﬂasmm«y.

Kiggundu, Jorgensen and Hafsi (1983) reviewed the literature dealing with
mmmmqawmmmmmmun.
mmmtmmmmmmmmam»

Mexico, India, Turkey, Nigeria, Esst Africe, Iraq and Vietnam. The private
mrmﬁmhﬁmm&imamrhbmiﬂlymiblemlym
fmwlm«mthemotﬁnirmm
decisions require such action.

mmmmawwmm
Whorton and Worthley (1979). Econcmic rationality cannot always be

4
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practiced in public corporations due to the forces in the political
enviromment. According to the authors, this envirorment shapes and
reinforces a culture that is perceived as the rule of authority rather than
the rule of camon sense. This culture, in turn, justifies the expectancy
that performance is less than it could be. Accordingly, public managers try
to raticnalize this paradaxical envirorment and this leads to a public image
that is distorted.

Lynn Jr. (1984) argues that business is not the best teacher of public
management practices. He too emphasizes that managing in the public sector
is unicue. In order to jmprove public sector management, he recamends that
schools adopt a general management orientation. Qurricula that is relevant
to both sectors can then be developed.

mmmmnm,nmammwm(mss),ﬂmemmm
attit.ﬂesttntmrporatiashavetoattaﬂtoinlocalawnmmnts. one
such set of attitudes include glabal attitudes. These are abstract and
germlinmunemdsewatogtﬁdeanhﬂivimmrsbehavimracmssa
variety of situations. They possess a strang psychological centrality.
Since these attitudes ariginate from a person's self-concept, which is
srapaibyﬂap:mofancializaﬁm,ﬂuymdaq:lyirgnm. As such,
they are difficult to change. Any change would require the attitude to
became incongistent with a mumber of individual values. An example of a
global attitude is nationalism. On the other hand, domain-specific
attitudes have less centrality. They also shape individual behaviour but
their link to other attitudes and values is weaker. Hence, they are easier
to change. The authors state that providing new information that is
hmsishmtwi&am:thaliefsmymltinacogmtivadmmleadin;
to a change in attitude.

Yavas, Yaprak and Riecken (1582) conducted an empirical study to determine
mmammﬁmwmtmmmmm
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Armerican students. The authors used domain-specific and glabal attitudes
and socio-demographic variables in a miltiple regression model to predict
the extent to which miltinational corporations were restricted. For the
Turkish sample, socicpolitical attitudes were the anly significant
predictors of the dependent variable. For the American sample, both domain-
specific and glcbal attitudes were significant predictors of the deperdent
variable. Nationality was a significant moderating variable. Thus, the
authors found that the damain-specific attitudes were the significant
predictors of attitudes towards foreign campanies. These are the types of
attitudes that husinesses can attempt to change. However, Fayweather (1975)
fomﬂthattheinporlameoftlmafactorsvarisfrmmecwnttyto
another. Hence, the results of this study may enly be specific to the
United States and Turkey.

Educators can reinforce positive attitudes ard attenpt to minimize negative
attitudes. From the structural approach to attitude change, using positive
informatimmldint:odmearﬂreinfomdismmtothoaawhoam
neutral or negative (Festinger, 1957). This change in affective attitudes
would then lead to a more permanent change in behavioural attitudes.

Krambeen (1983) criticizes education in several countries for producing
mugmnagersﬂwlackbaﬂxﬂnaﬂumlmﬂpmfesianlaldnsmquimd
to make positive changes in their countries. He, like Almed (1981a, 1981b),
Garrison (1961), Fulbright (1977) and Fayweather (1975) stresses the
inportmnaofadhuaingtheattit\ﬂesmﬂpemaptiasheldbysuﬂmts
towards both local firms and foreign firms.

Saneautlmhavee:@naaedcammforﬂmuseofsuﬁentsassmjectsin
international husiness research. The research indicates that students are
selected for several reasons. Students, as tomorrow's managers, will become
mhnedecisim-mlarsilncanactasagmtsofdnme Students also play
ala:gemleindacisim-mkirginmnycorpmtin Finally,ms:l.mss
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students are interested in the operations of private and publiz businesses.
Thus, they are always evaluating their role in management.

Ewing and Harold (1964) conducted a study of foreiqn students' attitudes
towards American businesses. They found that attitudes were favourable for
those students who were in the United States for more than six years, came
fram western societies and studied business. It would appear, then, that
the exposure to American attitudes assimilates students from similar
political enviramments to American ideas. Education can and does influence
attitudes.

Garrisor (1961) found similar results for the worldmindedness of students in
the United States. sStudents' views of world problems tend to increase as
the person progresses through college, when they come from urban and
professional backgrounds and when their major field of study is social
psychology. It also increases relative to increases in church attendance.
Paul (1966) conducted a similar study of worldmindedness among Panjab
university students in India. He found that worldmindedness is related to
political inclination, father's occupation, intended ocaupation and
econamic status.

Almed's (1981a) study of French Canadian and English Canadian students'
perceptions of business showed an improvement in the French students!
attitudes towards business. This longitudinal research study showed that
the French students were more negative regarding the social performance of
business than tha English students. French students generally had positive
perceptions of business.

Achievement Motivation

Achievement motivation is embedded within a country's culture. Researchers
have used personality measures such as achievement to investigate cultural
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differences. The following section reviews the literature dealing with
achievement motivation.

As the picneer of achievement research, McClelland (1961) emphasizes the
importance of the achievement motive in econemic development efforts.
According to him, achievement need structure is influenced by the culture
within a given society. The need for achievement has long been recognized
as a need which significantly affects a person's performance. Individuals
high in the need for achievement are primarily concerned with achievement in
1tselfascsposedtotherewardresmtirg fram the achievement. They also

requmnunediatefeadbad:mpmgmsarﬂpmferwoﬁd:gi:ﬂeperdenuy
(White and Badnar, 1986) .

Heckhausen (1967) argues that achievement-related items differ in their
degree of generalization over certain situations. Atkinson (1960) describes
achievement-oriented behaviour to be the result of the motive to succeed
minus the motive to avoid failure, Barrett and Bass (1976) emphasizes that
managerial success is, in part, related to achievement motivation. It has
also been shown that, by improving the envircmment's campatibility with the
needs of individuals, one should be able to improve motivation and
performance (Gordon, 1983).

Heckhausen (1967) contends that, contrary to conventional thecry,
achievement is a multi-dimensional motive. Jackson, Ahmed and Heapy (1976)
empirically derived six distinct dimensions of achievement: Concern for
Excellence, Acquisitiveness, Status With Peers, OCampetitiveness, Status
With Experts and Independence. The researchers constructed definitions for
each dimension and then measured each one with five different methods.
nﬂrtymammimpmtedimoamltitmit-mltimeﬂndmtrixarﬂ
subjected to factor analysis and correlation analysis. The results
indicated a substantial amount of psychametric reliability for separate
achievement dimensions. This Six Dimensional Achievement Scale (Jackson,
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Ahmed and Heapy, 1976) provides a richer description of achievement needs
than other scales. 'Ihescalehasalsobeenusa:lsn.wcssfullyformakj:g
cross-national camparisons (Ahmed, 1987).

Almxedl'asmadeextensiveuseofthescaleinammberofstudi&s. In his
study of intermational tourists' psychological profiles (1987), he fournd
that Sri lankan elites scored higher on the dimensions Excellence, Status
withPeersamstamswithEbcpertscmpamdtom'glish,Frermmsermn
tourists. Ammed (1977) used the scale to uncover differences within
countries also, OmparedtomglishCanadians,Frermcwadiansterﬂto
score higher cn Excellence, Acquisitiveness and Status with Experts, yet
Score lower on the Campetitiveness dimension. In another study camparing
Sril:ankansinhalaea:ﬂ'ramils, Ahmed (1987) fo\nﬂthetwogmpstobe
qﬁtesimilarwithmspecttotheirmedsforadﬁevement. Expert and Peer
StatusslnﬂdbemreinportantfchriIankarssﬁnethisisa
gm.lp-orientedsocietywhereparentalaIﬂauﬂnrityfigmamvery
respected and affiliative needs are stressed.

Ahmed and Jabes (1988) used the scale to campare English Canadian students
with French students. 'Iheyfanﬂthatthehlglishmnadiansstmagreater
concern for Excellence, Independence, Expert Status and Competitiveness and
less concern for Status with Peers. Islam and Ahmed (1984) also used the

mgcalemtmiuﬂarmlmmtoﬂnpresummmﬂy. Rnowledge
ofadﬁavemmtmtivatimdiffmbemaencmndianard&ilarﬂan
students can provide valuable infomationmmrk—mlatedardpedagogiml
immmmlmummmmmmmm.

Meade's (1961) study of leadership in India provides evidence that
auﬂmitarianimleadstohatberperfommwemgfouowemﬂ:andoesa
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democratic leadership style. The research was based an an experimental
sbﬁyof24g:adesdm1bcysaged10arﬁ11. The boys were placed into one
of two boys! clubsinwhidltheyhadtoccmplet:eseveralprojects. One club
had a democratic leader and the other had an authoritarian leader. The
reﬁultsshmed&atthexewasagreaterrateofabsenteeiminthe
democratic groups, the boys preferred the authoritarian leader over the
democratic leader and projects were campleted faster and with more quality
by the groups working under the authoritarian leader. Thus, in India,
authoritarian leadership leads to better performance and higher morale.

Ihasefisﬁjrgsarecmmrytothemﬁeardzfﬁﬂngsofmppittarﬂmite
(1943). These authors convucted the original experiment with American boys
mﬂdisowemdﬂntadamaticleadershipstyleledtobetterperfomm.
However, these findings still support the theoretical explanation that
leadership effectiveness is related to the satisfaction of the follower's
needsarﬂtheefficiencywithwhichtheleaderpnlwtesthan Both cultural
and personality differences are important considerations in determ: mining the
effectiveness of leadership style.

Meadea:ﬂmﬁttamr(lssv)suﬂiaasm:plesofcouegesuﬂmtsmtm
United States, Hong Ko, Arabia, India, Rhodesia and Brazil. Respondents
wemaskedtocmpleteﬂn(?alifomiaFScalemidmisdesigwdtomamm
the personality factor of authoritarianism, Using a seven-point scale for
amitm,mmmﬂnudegmofmwdimt
with the statement. Mt—tstmlysisslmthathmricansuﬂem:swem
the least authoritarian. The Indian and Rhodesian students were more
authoritarian than all of the other cultures tested.

Barrett and Bass (1976) argue that lower level needs such as survival are
more important in developing nations. Respondents fram developing countries
alsotaﬂtosmrelmrmﬂnadﬂevmmmivatimtwtmﬁgto
mc1e11am (1961). Anti-social emotions and confrontations are also avoided
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in these countries (Bourgeois and Boltvinik, 1981). Campared to North
Americans, people from developing nations possess a belief that indiviguals
are not capable of being good leaders or exercising leadership (Haire,
Ghiselli and Porter, 1966).

American firm in Athens, Greece and 43 Greeks employed by a large Athenian
firms. Rﬁspcxﬁe:mswereaskedwhethertheywouldhirelspotentialjm
applicants based upon four bipolar characteristics. Three sets of analysis
were conducted: mema:ludjngthesexoftherapuﬂents,oneaccllﬂj:g
theirsocialclassarﬂmeexcludj:gtheirmtimality. All three of these
groups of analyses showed similar results, Analysis of covariance showed
thatGreeksammreliJoelythanAmerimtoattad;inportarmto
recamendations made by close friends and relatives in the employee
selection process. Hofstede's (1980) fimdings support this. He reported
uateuployeesoffimmmmaaammmmsutsmm
ixﬂividualistictlnntlmeinlrﬂianfins.

n
ed—staﬂotads%iamﬂyor%ypmfmbletoan
cppositeorcamazsemdeofcuﬂntoraﬂ-stateofe)dsterm."
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Valuasaresaidtodlan;emtheirrelativeinportametoomammer.
Furthermore, values are distinguished from attitudes in that the latter are
defined as an organization of several beliefs arourd a specific cbservation
or cbject. They are further differentiated by the fact that values act as
standards while attitudes do not since the evaluations of attitude objects
naybebasedupmamlativdysmallmmberofvaluesactmgasstardards.
Finally, Dichter (1984) emphasizes the importance of studying values that
lie behind attitudes.

Since values holdamrecem:alpositionthanattiuﬂeswitlﬁnan
individual's personality and cognitive system, they act as determinants of
attitudes and behaviour. Behaviour is the manifestation of an imdividual's
attitides and values (Rokeach, 1573). Thus, values are often used as
independent variables in cross-cultural studies. While same researchers
have argued for the use of values as dependent variables (Munson, 1984),

many have used values to explain differences or similarities across
nations.

Rokeach (1973), defines values as "end-states of existence", which he labels
teminalvalms,mﬂas”mdesofcaﬂuct“,midlralabelsimmm
values, mmrclassitiestemimlvaluesashejmpemmmelf-
centred, il'ltnpeml)ardsocial(society-oriertad, interpersonal). End-
statessuhassnlvatimarﬂpeaceofmirdanperml,mﬁlemrldof
peace and brotherhood are social values. Instrumental values are classified
as moral values ard competence values. The moral values have an
intexpamanlmmm,ifviolated,ammfaelirgsofguiltam
wrongdoing. !hisimltﬂesvaluessud:ashamtyuﬂlwe. Campetence
mm.mmmmumfmiuummm,mm
persanal and include values such as being logical and imaginative.

Pizamarﬂll?eidnl (1977) shﬂiedttnattihﬂesofImummgers
participaﬁi:ginemtivedevelomentpmgram. The sample included
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managers fram Israel's two dominant subcultures, the Western culture angd
the Oriental culture. Fifty managers were of Western descent — their
fathers' birth place was Burope or North America. Fourty-two managers were
of Oriental descent — their fathers' birth pPlace was Asia or Africa. The
twogra.:psmatdaeddangramicallywithrespecttoaqe, sex and positions in
organizations. The authors found that the Oriental! managers in Israel are
less inclined toward centralized decision-making, involve more their peers
in the evaluation of subordinates, believe more in long-term comitment to
one employer, are more paternalistic and individualistic and have less
respect for formal authority. In general, support was given for the idea
that values persist with second generation managers in Israel.

Kiggundu, Jorgenson and Hafsi (1983) conducted a scientific review of the
literature dealing with the practice of administrative techniques in
developing countries. The purpose of the study was to determine the extent
towhidiﬂn:aisastru'glinkinﬂmeuseoftrmetedmiqtm. Authors
mhwestigatadoxganizatiaaltoolsarﬂtedxmlagyammstlﬂcelytofim
a strong fit. On the other hand, those authors who focused on the
organization's ralatiaﬂnipwiththeemirumntaremlﬂcelytofhﬂa
weak fit. The importance of different econamies, institutions and values
has a strong influence on the applicability of administrative techniques.
mmuaomtedﬂntmnagamﬁmtmditim-oriemedsocietia
differﬁmﬂmainﬂnmadvamedsocietiesoftmmst.

Hofstede (E?G)mtesﬂmtvaluesampnrtofanymtim's culture but alone
do not campletely define culture. In his study of employees working in
mntimtimmtiasinwerfortymmtries,hafamdvalue.
diffmmmwimmmwmmmtimsmﬁthe
unitadstat-,mnamngumm. In another study of personal
values across five countries including Japan, Australia, Korea, India and
the United States, England (1978) found both similarities and differences in
managers' values, meaevalmswemmtmsceptibletorapiddnnge.
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Ahmed (1987) researched the psychological profiles of Sri Iankan elites and
English, French and German tourists travelling in Sri Lanka. The Rokeach
Value Scale (1973) was used to measure value differences. The findings
showed that the Sri Iankans differed most significantly with the English
tourists with respect to their desired end-states of existence. The Sri
Iarﬂ:ansatbadndmreinportmcetotheneansmployedtomadqthese
end-states of existence.

Karmungo, Gorn and Dauderis (1976) studied the motivatiomal orientation of
Argloshmnaxﬂ?ramoptmmnagersinmmreal,qmeccomomtim. They
fwﬁﬂthrammweremsatisfiedwithﬂnirjobamthanthe
Mqlqtnmbasedupmtmmnkmlscmparativatest. The results were
explainedintemsofthemlumaldifferenoesﬂntmdsthetweenﬂutm
groups. mealxttmsbelie\reﬂntthemmmtrimicmtivatimofthe
Mgloﬁmmnagersisbasedupmmepmtestantmmmmidiplao&c
emphasis on work for its own sake. Their lives centre around work and
thexefommﬁcismasﬂnprimzyvehiclethmxghmidipemmgoals
are achieved. mmm,mt}noﬂlerham,mmdrivenbythe
catholic ethic which emphasizes the family. Work is perceived to be for the
sake of the family. 'Ihamsaardaemdidmtmntany@iricalmlysis
to support the link between work motivation and cultural uttitudes.

One author (Triandis, 1980) reported how American students hold different
values (Rokeach, 1573) campared to Indian students. The influence of
religion in India, namely Hinduism, transcends values such as social
restraint and self-control. 'Ihehmricammmaelf-imngentamtaﬂ
to be activists. Irﬂianshﬂamattadxmreimmtobecmjma
respected and influential person.

Reynolds (1984) examined the value differences (Rokeach, 1973) between
American and German university students. Based ypon the rank-ordered scores
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Ontermiralarﬂirstrmentalvallm,hefamthatﬂxeGemansuldentsware
socially-oriented in their end-states. The American students were more
persanal-oriented, The Germans also tended to be campetence—oriented with a
personal focus in their mode of conduct. The Americans were more oriented
to moral values which have an interpersonal focus.

Ahmed and Jabes (1988) also found differences in values (Rokeach, 1973)
betweenEnglishGanadianarﬂFrenchbusiImsstlﬁents. The analysis of
ramceankeadlvalueswasbasedupmamwaramicmediant%t. The
autlmxsdiscwexedﬂntﬂaeresultsbasedupmamrmlt—tstwerequite
similar. English Canadians value nore personal and materialistic end-states
than the French students. The English Canadians approach to life is more
pragnaticarﬂself—dimctadntﬂleﬂ:ehemﬁshﬂerﬁa'appmamtolife
reflects a search for ultimate, absolute truths. The French students also
placedmreinpor!amamspirimalarﬂsociety-m:iatadgoals.

mkeadl(1973)medsmplesofsbadentsf:mﬂnmitedstata,caradaard
Iszaelwiﬂlme:dsdmsanpleofmlstraliansmmscouectadbyr‘eather
. (1970) to compare values cross-nationally. Although the values were not
testadforsignifim,mrlaidiffminvalmsameared. The most
differmtvalmpatternmeviﬁtinﬂnIsraelicollegesanplemtm
diffmheumﬂnoﬂnrﬂuaemlesmalsoamm. The
Canadianaanplemt:mlzsmﬁvemityofmstemmtarioshﬂams,a
predaminantly English-speaking institution. The findings show that
Mmlmwmmmmm,mm
concerned with egalitarianism than American students. It should be noted
ﬂmattlncamdjansmplammtrepmsamativeofcollegestnﬂmtsin
Canada. Almed (1978), for instance, attests to cultaral, job attribute and
ammmmmmlmmmmmmm
students.



Valusseentohavepardwlarrelevancetocmss-mlmmlr&aeard:. Based
uponthelitemumembemviewedbelw,meslmldexpecttofi:ﬂvalue
differemabetween@nadianarﬂsﬁlankanstudents.

Triandis (1980) stresses the importance of religion in influencing value
systems. 1In Sri lanka, 70 percent of the population practices Buddhism,
Like citizens of India who practice Hinduism, Sri Iankans would be expected
tovaluesocialrestrainta:ﬂself-oormrol. Buddhism also discourages the
acquisition of wealth and material goods (Ahmed, 1987). Salvation is a
mﬂeo—&aristianbeliefarﬂaemﬂdexpectsﬂlarﬂanstovaluethislss.
Sexual morals are also very strict in Sri lanka. Spiritual and sexual
intimacy is probably less important for Sri ILankans.

Inhabitants ofdevelopingcamtriesmdmasSriIanlaalsovaluem
long-term, personal relationships campared to persons in advanced nations
(Blanton, 1976). According to Hall (1976), there is little need for
urgency, confrontation or anti-social behaviour in these countries as well.
Hofstede (1976) reported that individualism is more important for wWestern
naticnssudmascaradatlmnfordevelcpi:\gnatimsmhasSri Lanka.

mglimmmc‘amdiamhmediffmmvaticmuﬂmeds. However,
mmndmmnglimmmmmmmm
Myﬂfmﬁwlmsystmﬁmmmm.

Hofstede and Bond (1984) analyzed data that was collected by other
meardmmmmnimmiesmhqamdiﬂedvemimofﬂn
Rokeach Value Survey. sixofﬂ\ecamtriesinﬂussuﬂyalaoappauredin
Hofstede's (1980) study of work-related valuasm'qalployeesinfm.ty
cantries. Ebrﬂnwulamhgmies,thMa
muaummmmmm-smmummmmm
fivefacbormforvamesfanﬂbytheoﬂnrm. The findings
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indicate some useful and practical methods for cateqorizing Rokeach values
into Hofstede's four cultural dimensions. In this way, this research study
can be linked to a broader base of findings in the comparative management
literature.

The findings of this study identified relationships between the variables in
the following mamner:

. mmmsm,mmmmmumlessm
mmbe:sofsociatyncoeptmaqnlpowardistrihrtims, is
closely tied to the Rckeach values Salvation, Couragecus,
Capable, Social Recognition and Imaginative.

. mmhintym,ﬁmextmttomichpeoplefeel
threatened by ambiguous situations, is related to the Rokeach
values Cheerful, Folite, Cbedient, Happiness and A
Comfortable Life.

. Individualism is a situation where pecple lock after
themselves and their immediate family only. ollectivism is
asihntimﬂn:apenplebelmgmm-grmpsmichm
supposed to care for them in exchange for loyalty. This
dimsimhtmmﬂnmmmmm&nitimt.ifeuﬂ
A World of Beauty.

. Masculinity is defined as a situation in which the daninant
values are success, mcney and materialism. .Femininity is
datirnduad@nﬁmﬁmﬁnmmvahmmmrirq
for others aml the quality of life. This Hofstede dimension
is closely relatsd to the Rokeach values Independent, Self-
m,mmmw.
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opposed to cross-cultural (Negandhi, 1983). Schollhammer (1969) and Adler,
Doktor and Redding (1986), :Lntheirravieusoftlnlitarature, also warn
mmmmmtmummnmmm,
envirommental variahles.

analysisisthntﬂntammlhmeism-deﬁmd. They arque, therefore,
tlutitmyhediftimlttostamﬂmtmlmmthebestpmdicmrof
dependent variables. Sdam(lsaa)masimnarpomtofviw. He
statesﬂatmm:dmreelﬁmt,simawlmmmuandeﬁmd,
theraismnnmtorm.inga“hladchm:". While such arquments have
merit,memtadu-mledgathntthisﬂeldorshnyisstininits
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merwrdafi:dimsreportedintheliteratureamcmfusmgarﬂ
inconclusive. On the one hand, scme academics have found that cultural
differences lead to measurable differences in the way crganizations operate
and the way managers and employees behave. On the other hand, others argue
thatorgamzatimsarumthemrldarebeommgmomaluce that managers
seemattheymnttoseearﬂmatmeeffectofmlmrelsgrossly
exaggerated.

Hofstede (1980) found four empirically-derived dimensions upon which
countries differ. These include power distance, uncertainty avoidance,
individualism and masculinity. In a stidy of managers in five countries
including the United States, Australia, Japan, Korea and India, England
(1975) found differences and some similarities in personal values. Bass ard
Eldridge (1973) also found distinct differences in the objectives that
managers fram twelve different countries pursue.

Whitehill Jr. (1964) investigated the willingness of production workers in
Japanuﬂﬁamﬁtedstatestoentermboasetofmipmlobligatims
with managers. He found this to be dependent on the cultural envirorment of
the local oountry. !ha:gmsuntthisemrhsasimiﬂmntinﬂwmupon
the attitudes and behaviour of workers.

Gberg (1963) conducted research on the problems faced by Brazilian and
Averican senior managers. He exployed a sample of businessmen in the state
ofﬁdaiganﬂnuﬁmmumpanblainsizeuﬂactivitywithtm
sample of Brazilian firms. He asked the respondents to state the two or
ﬂmmstditfimltpmblmﬂuymmfacirq. Analysis was based upon the
frecquency with which the prablems were mentioned. No correlations were
calculated. mmt«mthatmofthepmblmwemquite
similar for the two graps of managers. However, he noted that the
sihntiusmmichﬂmepmbleussmfwedmdistimuydiffemm.
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The two sets of managers were found to be "playing the same game". However,
the "local ground rules", which includes key dimensions of local culture
such as laws, language and religion, were almost opposing in nature. At
that time, the author concluded that, if management principles are truly
universal, then they must face the challenge of other kusiness cultures. He
predictedthatthisdlallememﬂdbeamajorom.

Adherentstoﬂmediverganehypothesisbelieveinﬂxestatenentmdelorq
ago by Hagen (1958),

"...Principles of business administration are not absolute; they
are relative to the society..."

Altermatively, Ievitt (1983), a:ﬂntmemascmeracadanis, adhere to the
convergence hypothesis, Heargu&sﬂmttedamlogydrimconsmerstmard
the same cammon goals, Hefeelsthatthepastisalmysagoodguidetothe

future. In the past, harriers against superior technologies and economies
have always fallen.

Itslmldbemtiaadthatlevittdidmtmpporthisargmrtswiﬁaany
emvirical evidence.

Adler, Doktor and Redding (1986), intheirmviewofthecmparative
management literature, listmnyautlmwxoinommyorammerfﬁﬂ

wrldmmugﬁgdntoﬂnhcreashqﬁvarmoftemmlogy. Those who
beliweinﬂnm:vmhypaﬂmiscamuntmisa
univemany-amlicableacim.ﬂaesm\tmitispncticed.
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Gonzalez and MacMillan (1961) believe that management does hold some
scientific principles but that they stop being universal when one begins to
enter the realm of interpersonal relationships. ¢hild (1981) discovered
that researchers are finding different results based upan the variables they
are investigating. More specifically, he found that those who are using
macro-level variables are finding few differences across countries while
those who were using mere micro-level variables were finding many
differences across countries. Adler, Doktor and Redding (1986) suggest that
culture may affect the formal organization but the increasing prevalence of
cammon technology tends to reduce its impact. They expect to find the most
profound differences to appear at the informal organizational level where
people interact. Negandhi (1983) fourd that similarities are explained in
terms of the levels of industrialization in countries and that differences
are explained in terms of cultural differences between countries.

'mecawezgeme-divezgemeaxgtmntwilloaﬁn;eforalagtim. However,
researdmhavealsousedavastmmberofvariablsasemlanatory
variables in their studies. Which types of variables best predict local
attitudes and behaviour has also been debated.

Negandhi (1975, 1983) is probably best known for his review of the
literature. The mamner in which he categorized the studies into three
different approaches is also well-known. First, the economic development
wham,wmﬂntitmﬂabasicmﬂsof
mnagari.aldsvnlwmidiamiuportanttoﬂnmmicdwelmrtof
poorze countries. mmﬂntﬂ:ismistoogermlarﬂdmmt
aﬁmﬂnmmmmﬂemﬂmmﬂeﬁ.
Second, the enviramental approach attempts to highlight the socioeconamic,
political, legalarﬂwlumalinpactmmmpmctices. Interfirm
diffmaremq:laﬁndmﬂrebasisoflocalawi:umntalcuﬂitims.
misamtoamhuhganpraised,fordrawjngattmtimtothecmplm:

X4
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envirorment within which organizations operate. It has been criticized for
showing that the envirorment-organization influence is unidirectional. The
enviramment is always portrayed as having a significant influence cn the
organization but there is little thought given to the influence that
organizations have on their envirorments. Third, the behavioural approach
tries to explain behavioural patterns between groups in organizations.
Within this approach are the attitudes and perceptions that managers hold
regarding same aspect of management. Differences in these dimensions have
been found both between and within nations, This approach has been
criticized mostly for its use of concepts which are poorly defined. The
approadaisalsoacwsedofusi:gmeasnmthatampoorlyommived.

Years before this research was published, Schollhammer (1969) reviewed the
research and also classified the cross~cultural studies into three
categories. 'B:ecategoriaamve:ysimilartotlnoresdevelcpedby
Negandhi (1975, 1983). The only real difference is that Schollhammer named
them the sociceconcmic approach, the ecological approach and the behavioural
approach respectively. He did add another which he called eclectic-
empirical. Such studies refer to single country studies based unon
erpirical evidence that describes aspects of managerial attitudes and
practices. }Hsc:iticisnsofeachammachmsimﬂartoﬂmenisedby
Negardhi (1975, 1983). '

Despite these criticisms, Negandhi (1975) found that cultural factors were
mideredtoheﬂnmatinportantinﬂuemmgvariables. Ajiferuke and
Boddawyn(lQ?O),vdnalsomviedadtheraseard:, identified their own groups
Qfsuﬂiesmidaﬂuycalledmﬁc, cultural and psychological. In the
latter group, they included studies dealing with achievement motivation.
Mﬁmmtmmmmdmmmtmmm
variables far outweigh other explanations. Nonetheless, they reason that
macanmlya:gueﬂatapartimlarapproammhettarummther.
They contend that, formq:lai:\irgsocialptumax:hasmnagmem,
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there is no such thing as "the" explanation.

For this research study, the independent variables include demographics,
achievement motivations and values. Hofstede (1976) defines culture as "the
collective programming of the mind which distinguishes members of cne group
from another". This, he states, includes the system of values. With
reference to the studies described above, this study incorporates the
behavioural, cultural and psychological approaches. From this perspective
cne can assess which approach explains more differences between the
attitudes and perceptions held by Canadian and Sri Iankan students.

Haire, Ghiselli and Porter (1966) studied leadership in fourteen countries
to determine managers' views of effective leadership and the satisfaction
they expect and abtain from the job. The researchers discovered that
managers' needs may be similar but their level of satisfaction with these
needs differs considerably from country to country. Furthermore, countries
cluster together on leadership dimensions and attitudes. These clusters of
countries tend to follow ethnic or cultural lines rather than the level of
industrialization.

Ronen and Shenkar (1985) empirically clustered eight other empirical studies
- on attitudinal dimensions in order to group countries based upon their
relative similarity across relevant organizational variables. The range of
variables studied was broad but there was substantial overlap. For
clustering purposes, emphasis was placed on variables which measured work
goals. The authors found that the countries grouped together by location,
religion and lanquage. Eight clusters emerged from the analysis. Canada
was included in a cluster along with England, Australia and the United
States. A Far Eastern cluster also emerged. It included nations such as
the Philippines, Taiwan and Singapore. The authors noted that the Far
Eastern cluster required more research since, at present, it was probably an
oversimplification.



These studies suggest that cultural variables may do well to distinguish
Canadian students fram Sri Lankan students.

40
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CHAPTER IIX
HYPOTHESES FORMATION

This chapter develops specific hypotheses for the research cbjectives
presented in Chapter I. The hypotheses are based on the literature reviewed
in the previous chapter. 'Ihereseardaliterab.meprsentedinthisdzapter
is meant only to facilitate the development of the research hypotheses.
hbredetaileddismssia-sofmereseamnterauneappearinmaptern.
The first section of this chapter formilates a hypothesis for job factor
cutcomes. The secand section details hypotheses for perceptions of private
and public business enterprises. Section three includes a discussion of the
hypothesis related to achievement motivation. Section four develops
hypotheses for the comparison of values. The final section includes
hypotheses related to the relative strength of independent variables in
cross=altural research.

Jaob Characteristics

The motivation to wark is determined by a mumber of factors. These include
employee characteristics and job characteristics. Jab characteristics can
be categorized into two groups. Extrinsic job characteristics are those
whidiamobtahndbyanilﬂividualfrmmbtherirdividmlarﬂgamlly
provide immediate gratification. They include such factors as salary,
training programs, security and job prestige. Intrinsic job characteristics
come fram within the individual. The satisfaction one cbtains from these
outcomes is more latent and abstract. They include job interest, job
experience, promotability and job envirorment.

The research literature suggests that both workers and students in
developing countries have lover level needs. As such, they could be
expected to take a more instrumental view of work. Altematively, workers
arﬂsuﬁamsf:mmadvamadmtimmreporbedtohavehigherlevel
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needs. They could be expected to hold a more expressive view of work.
These findings are supported by authors such as Slocum Jr. (1971), Hofstede
(1980), Tannerbaum, Kavcic, Resner, Vianello and Weiser (1972), Triardis
(1972) and Badaway (1980). Similar findings have been uncovered within
countries as well (Karungo, Gorn and Dawderis, 1976) but the evidence in

Canada for English and French Canadian managers is less conclusive (Ahmed,
1981a).

Wy differences in jab characteristics exist is often explained by two key
factors. Same researchers report that differences exist because of the
mlttnaldifferexmbetweenthegm.tpsurﬂerhwestigation. Sare others
attribute differences to structural factors that make each society unique.
For the moment, a:fficetosaythattheinportameofjobd':amcteristiw
vari&sfrmmeountrytoamthararﬂﬂmislittlereasmtomspect
thatthishmlddifferforCanadianarﬂSriIankanstlﬁents.

RBypothesis #1: mﬁimsbmmmlatMmimmm
inl:r.i:nicjcbfachmsax:hasjcbinherest, job envirament,
muiqmjﬁmmmmmmm
ﬁnatmhmmmmcjcbmﬂx:has
salary, job security, job prestige and training program.

Oorpozatemapasjbilitycanheclassifiedhmot:nhmadcategories
according to Carroll (1979). The research literature reported in the
prwimsdupherpomtstodiffmint}nparfmofpﬁvateam
public business enterprises. Furthenmore, corporate performance differs
from one country to ancther, 'nnlitamhnegivasirﬂicaticrsahmttheway

mm&mmicmmmmmmdﬁferﬁmmmﬁm
to the next.
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The concept of corporate social responsibility has been gaining popularity
among North American private business organizations (Lynn Jr., 1984). Same
North American fims are sacrificing profits and investments in crder to
pursue social goals. Gill and Ieinbach (1983) found that private businesses
inevenmreadvanceddevelcpingnationsmduasﬂagh:ghavemtyet
accepted the notion of corporate social responsibility, instead believing
that this is the responsibility of the Public sector. Sinha (1979) supports
the idea that private sector businesses in developing countries carry out
their econamic responsibilities quite well. However, they fail to even
approach the level ofeffortmﬂertakenbythemblicsectortopurme
social benefits. Giventheinpruvedeco:micclimateinsﬁlan}aarﬂthe
social problems that still exist, one might expect the gap between the
ecormicarﬂsocialperfomameofprivatemsirmsosinsﬁlarﬂcatobe
greater than the gap in Canada. Based on this, the following hypotheses
were formilated.

HYFOTHESIS #2a: s:ilmﬂanshﬂml:swillmnnheunmic
parfmmofp:ivabehaimssmfamnablyﬁmﬂemian
stadents.

HYFOTHESIS #2b: mmmmmm
ﬁmmmwmmmm
favourably than Canadian students.

Fublic corporations operate in corplicated, milti-constituency political
enviromments, mm;ﬂwfwemomplicateddnllmﬂnnm
Frivate corporations (Whorton and Worthley, 1981). ILymn Jr. (1984) notes
ttath:simesm\tnmtoﬂnpublicsectormﬂtom
difficulties not found in the Private sector. These difficulties often
centre on the noneconamic responsibilities that confront public managers.
aabliccorpontiasintlnwastareoftmcriticizedformeirmic
inefticiencies. m,m,isoftmmmwmemmial
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orientation of these campanies (O'Toole, 1984).

meSriIam:anecmmystillmquiresagmatdealofmﬁcdevelopnent
and both public ard private businesses will need to promote this. Given the
reviewoftheliterauxre,SriIamcansmylooktobothsectorstoovem
ecornnicprd:larsyetﬂxeymayviewthenation's social problems to be in
the domain of the public sector. Asbefore,onemightexpectthegap
betweentheeoumicaxﬂsocialperfomameofwblicmshnss&sinsﬁ
Iarﬂ-&atobegreaterthanthegapinCanada. Based on this, the hypotheses
for public enterprises are:

HYPOTHESIS §#2c: Camdiansmmlevalmteﬂxeeoamic

pexfotmofmmtenterprisslmsﬁvunablythanthesﬂ
Lankan students.

HYPOTHESTS #2d: Canadian students are expected to evaluate the

Mmmwmmm
favourably than the Sri lankan students.

Ihe Achievement Motive

'meneedforadﬁevenmtismtanewphermnincmea-mlm:almseam.
thlalland(lssl)aq!nsizesﬁninportmmofﬂnadﬁemtmtiveina
nation's economic development efforts since it is closely tied to individual
performance. Ebryeam,ad:ievmmmtteatadbymlmasamitary
construct. Ihd&nmm(mﬂ)a:gmdthatadﬁevmmtmmtamitary
construct. Irataad,lnfeltt}atitslnuldhetraataiarﬂmaamedasa
miiti-dimensional motive. If the Jackson, Almed and Heapy (1976) six
diwsianlscalecanhemedasahasepoim,ﬂmmhmcthetiml
mmmmmmmsﬁmm.

Redding (1980) funﬂthatthemimeplaceleesmismm.
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This was supported by Haire, Ghiselli and Porter (1966) who found that the
Chinese had a lower belief in the capacity of individuals to exercise
leadership. Bourgeois and Boltvinik (1981) found that members of developing
countries prefer to avoid conflict. They also tend to place more emphasis
on the extended family, authority of the elder, kinship relationships and
collective leadership (Pizam and Reichel, 1977). Sri Iankans may place more
importance on expert advice and peer relations since it is a group oriented
society where parental and authority figures are respected and affiliative
needs are stressed.

In another study, Hofstede (1980) reports that workers in the United States
and Canada tend to be more individualistic than workers in developing
countries such as India. Competitiveness and materialistic needs are more
relevant to members of advanced nations (Bourgeois and Boltvinik, 1981).

Based on this discussion, the hypothesis for achievement motivation was
developed.

HYFOTHESIS #3: Canadian students will score higher on the
dimensions Excellence, Acquisitivenees, Achievement via
Independence and Coopetitiveness, but will score lower on the
dinﬂmsuhnﬂmmmsmunwithmmto
the Sri Iankan students.

Value Comparisons

The Rokeach Value Scale (1973) has been used by mumerous researchers to
canpare values across nations. Studies conducted in the past have shown
many value differences between individuals from different countries both in
terms of their end-states of existence and in their desired modes of
conduct.



46

With respect to the terminal Rokeach values, Ahmed (1987) found that Sri
Lankan elites placed slightly more importance on societal values than
English tourists travelling in Sri Ianka. Triandis (1980) found that
Anericanshﬁermsweremmself—irﬂulgentthanhﬂianmﬁmtsarﬁterﬂed
to be activists., Inhabitants of developing countries such as Sri Lanka also
value more long-term, perscnal relationships compared to persons in advanced
nations (Blanton, 1976). Hofstede (1976) reports that individualism is more
important in western societies. Domino and Mo (1987) compared the value
systanofhﬂividualsf:mcﬁnawiﬂiirﬂividmlsfrmmamﬁtedstat&sard
found that the Chinese placed more importance on moral and ethical values,
Given this, the following hypotheses were formilated for terminal values.

HYFOTHESTS #4a: Camd.ianshﬂmtsuﬂlmehignrmperml
terminal values compared to Sri ILankan students.

HYPOTHESIS #4b: Sri Iankan students will score higher on social
terminal values camared to Canadian students.

With respect to the h‘sl:rlmmallbkead'lvalues, Hall (1976) found that

pecple from developing nations were characterized as having little need for
urgency, confrontation or anti-social behaviour. Due to the influence of
m,mmmamwmmmmmmmwf-
control (Triandis, 1980). Ahmed (1987) also found that Sri Lankan elites
plac:edmmimorbarmmthemaamtoadﬁmﬂnjrmd-statesmmdto
English tourists in Sri Lanka. These Sri ILankans placed more importance on

moral modes of conduct. mlightofthis,thefouowzl.rghypaumesmre
developed.

HYSOMHESTS f4c: _mmmmmmm
hmmmms:immm.
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HYPOTHESTS #4d: Sri Iankan students will score higher on moral
instrumental values campared to Canadian students.

The position taken in this research is that differences will emerge between
the two groups of students for the variables under investigation. One area
of interest in this research study requires uncovering why these differences
exist. Do they exist because of cultural differences or are they a function
of other differences? The answer to this question will provide clues to
determine why differences in attitudes may exist. It will also provide a
practical guide to determine which types of variables to use in future
research studies.

According to the research reviewed in the previous chapter, many of the
authors have taken the position that cultural variables explain differences
better than other types of variables. Negandhi (1975) found that cultural
factors were considered to be the most important influencing variables.
Ajiferuke and Boddewyn (1970) discovered that cultural explanations were
mch more camon than other explanations. Haire, Ghiselli and Porter
(1966) as well as Hofstede (1976) and Ronen and Shenkar (1985) used cultural
variables to explain differences across countries as well.

These studies, in addition to the other research reviewed, suggests that
cultural variables may do well to distinguish Canadian students fram Sri

Lankan students. In this respect, the following hypothesis is presented.

HYFOTHESIS §5a: Differences in values, as cultural variables,
betwesn Canadian and Sri Iankan students will do better to
differentiate the two grops of students than achievement
motivation and demographic differences.
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The research literature provides less evidence for the relative strength of
tlmot.heri:ﬁeperﬂentsusedinthis:esea:dasuny. However, given the
tendency among researchers such as Child (1980) and Adler, Doktor and
Redding (1986) to refer to the psychological differences across natians in
their reviews of the literature, the following hypothesis is proposed.

miﬂa:mﬁmmmmﬁmﬁm,m
psychological variables, between Canadian and Sri lLankan students
will do better to differentiate the two qroups of students than
demographic differences.
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CHAPTER IV
METHODOIOGICAL AND OPERATICNAL ISSUES

This chapter of the research details specific decisions for the actual
implementation of the research abjectives outlined in Chapter I. This
rmeardxsﬁﬁquuimspecificdatasoﬂmtea&hypomesiscanbetwted
with statistical rigor. Included in this chapter are sectians which
discuss the procedures for sample selection, response elicitation, concerns
regarding censtruct validity, choice of jab factors, perceptions of business
and goverrment, achievement motivation, value, and demographic measures,
within-country differences in Canada, response bias, selection of
discriminant models and the questionnaire itself.

Saple Selection

Rsea:ﬂzemﬂnhaveinvestigatadﬂ:ediffembebaenwlhmlor
natiaalgrwpskaveusedavarietyofmbjectsassmqalerwpmﬂems.
These include managers (Rarungo, Gorn and Dauderis, 1983; England, 1978;
Gill and Leinbach, 1973) and employees of multinational corporations (Slocum
Jr., 1971). The use of such subjects would be particularly appropriate for
deteminhgttnapplimbﬂityofmnagammtteduﬂquorcoxporatimin
the third world. m,ifttnobjectiveistoincraaseorinpxweﬂxe
development efforts in a developing nation, then these types of subjects may
not be in a position to act as change agents. We need to learn more about
muuamnagamardmplcyeestocmplmtarﬂamelaq-temd\ames.

m,mmmmmmmnmma,mm
as change agents. mivmitysuﬂmtsmymthammativesauplsof
ﬂnbma:hraocietjasinmidttl\eylivemuwydommmtﬂnﬁmﬂe
Pool of managers and enployees for their countries. Students have not yet
bequn their careers. One can control internal threats to validity that can
confaxﬂnatiml'diffm. Therefore, the differences in attitudes
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toward a specific cbject would reflect national differences rather than
organizational differences. Kramer (1984) notes that a college education
affects an individual's values. Students can be expected to place
different importance on values compared to adults.

Sekaren (1983) states that samples used in cross~cultural research should be
representative of the population. Students are not representative of the
local population but they do represent a convenient sample. The sample for
this research should at least be representative of the student population.

Ahmed (198la, 1977), and Kamungo and Bhatnager (1978) note that Canadian
su:derrtscouectivelympremtthetmpmdmjmntmlmralgxwpsin
Canada, namely English and French Canadians. Thus, the Canadian sample
should consist of students fram both cultural groups. Eastern Ontario and
Western Quebec are two suitable locations for universities that have both
Anglophone and Francophone students.

Very little research has been conducted on Sri Lankan managers or students,
especially for the purpose of comparative research. Furthermore, it is
diffiaﬂttodetemimasanpleuniverseorsanplhqframforsnlammn
students since no a priori data exists for this comtry. This presents
pmblmindeteminirgﬂnrq:msentativermsofﬂnsdmmmnsanple.
Nuleﬂnless,mnwmlde)@acttheSriIamansanpletomﬂectthemlitis
oftlnlomlcum&ynnhﬂj:gtmpmdmimmeormliﬂubitantsardlw
incame farm families, A sample of students from one or two of the larger '
universities should fulfill this requirement.

shmthepnpmeofﬂnm:d\istoemmm&nattittﬂes, jab
wtivatiasaxﬂadﬁmtmti\mtiasofﬂnpool of future managers and
enployaesmhwatlnpotentialtoleadttnirwmtriesalﬂactas
catalystsofdnrqa,hmimsbﬂentsmldmmemmte
sanple subjects. :
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R Elicitati

Therearemanywaysinwhidmdatacanbecollectedforthisr&search. The
taskofcollectirgdatainSriIankaisanexpensiveone. Cost alane
negates the use of interviews and mail surveys. Sekaren (1983) states that
data collection methods in cross-cultural research should be as similar as
possible for the countries under consideration. Moreover, he recammends the
useu'ainadlocalreseardaerstoassistinthecollectionofdata. Thus, it
wasdecidedthatmsimpmfessorsmndadﬁ:ﬁsterﬂleqmstimimsto
students in their classrooms. A number of professors in Canadian and Sri
Iarﬂanuniversitieswemwnli:gtoattninisterﬂ:eq.mtimmirstotheir
senior students.

Itwasinportantthattmmndiansanpleofsmdemshnhﬂebothm
Canadian and English Canadian students. Canadian businesss stadents were
sampled fram five Canadian universities. These included Bishop's
University, Carleton University (predominantly English mother tongue),
University of Iaval and Sherbrocke University (predaminantly French mother
tongue) and University of Ottawa (both English and French mother tongue).
ms:ilmﬂmsmplehnl\ﬂadsmdentsenmnedinﬂnfmtyofcmnem
and Administration at the University of JayeWardenpura and the University of
Videolanka. Both of these universities have Sinhalese students only. Tamil
students are not represented in these schools.

Ronen and shenkar (1985) emphasizes the importance of a careful translation
procedure for this type of research. Sekaran (1983) echoes a similar
viewpoint and recammends a double translation. Haire, Ghiselli and Porter
(1966) feel that this is not enough. They argue that the questionnaire
itarsmstcanytlnsmemmssiminalllaguagessotmtthepotmtial
forcognitivediffemminpexwptimsbehmmtiaulmspaﬂmtsmbe
minimized.
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Mitchell (1968) notes that scame subjects in other countries are unfamiliar
withquestimjxaarﬂsmeothemarepmmtopositiveresponsebias.
Triandis (1972) reports similar problems. Sekaren (1983) warns against
hospitality bias in Asian nations. Scheuch (1968) even found that these
mpordentsneresanetinesreluctanttoansmrqustim. On the other
hand, Faustman and Matheus (1980) discovered that variable measures designed
intheWatcmldbes&messfullyusedinSriIamca.

Baseduponﬂmefi:ﬂngs,trnafrermmsirﬂml%evexsionsofﬂn
qmstiowmiremeconstmctedusmgacarefuldmble translation procedure
aMhothmmpre—t&tedwiﬂxSriImﬂansuﬂe:msammCalﬁdian
students.

Constxuct valjdity

mmrﬁgthevalidityofttnmasuanentscalesisammerim. Meade and
Vhittaker (1967) report that members of developing countries may have
difficulties campleting lengthy Questionnaires. They may also be unfamiliar
with response elicitation methods. Convergent validity, the ability of a
mamretoaﬂegntelyrepmsmtadnracteristicorvariableammalate
wiﬁmcﬂxermamofttnsmmiable,reqﬁxmﬂntmthanmmﬂwd
be employed in the measurement of that variable (Aaker and Day, 1983). Such
anapproadaispreferableforthaoretiulpurity. However, it is not
practical. In oxder to retain construct validity and to prevent the
qaestimimfxmbmh'gtoocmberm, it was decided that existing
scalesm.:ldhema:lintlﬁsresaudisttﬂy.
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Jab Factor Selection

Vroam (1961) suggests that the assessment of work motivation should uncover
what the job offers, both in terms of intrinsic factors and extrinsic
factors, and the level of satisfaction with these job factors. However, if
sttxientsaretobemedasmbjectsfortlﬁsz%eardm, then their level of
satisfaction with job cutcames cannot be determined since they are not yet
employed by organizations. Therefore, this study will need to focus on the
outcames which are most important for students. Furthermore, in order to
make a reasonable generalization that one group is more extrinsically (or
intrinsically) motivated than the other, there will have to be a sufficient
number of job items that can be classified into ane and enly one category of
job outcomes.

Fbrtheselectimofthejobfactormtcares‘mamre, two scales were
considered. Both scales have been used in previous studies.

To measure the motivational orientation of students at work, Kanungo and
Bhatnagar (1978) used a scale that listed 15 Job ocutcames that pecple
generally lock for in their cacers. The same scale was also used in a
pxevimssuﬂyofmnagarswhimwaswﬂwteibymm,somarﬂmlﬂeris
(1976) . mmfwtmmmlistedinrardanoxﬂera:ﬂeammprmmted
either an extrinsic or an intrinsic reward. The scale included 8 extrinsic
job factors that are crganizationally-controlled: adequate earnings, fair
pay, pramotion cpportunity, fringe benefits, job security, sound company
policy, comfortable working conditions and restricted hours of work. There
were also 4 interpersanally mediated extrinsic job outcames: technically
campetent supervision, considerate supervision, good peer group relations
and recognition, The other outcames were intrinsic in nature and included:
m&ﬂiwmm,ameofmmmmirg
nature of work. Rspaﬂmtswereaskadtomﬂ:orderﬂnlistofjd:
outcames according to their perceived importance.
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Onehastoquestionwhemermemtcmesrelevanttomnagexsameqmw
relevant to students. Most students are primarily employed during the
months of summer, seldam receive fairpayarﬂamlimitedintheire:qaosure
to various company policies. Furthermore, forcing respondents to rank order
15 items can be cumberscme. Finally, a ranking procedure does not allow for
individual jobwtcmestobepemeivedasbeirgequally important.

Ahmed (1978) St:uiiedtheinportarneplacedonjd: factors by English and
French Canadian students. Oreofhiscm'nemswasthatthejobfactor
scalsberelevamtosuﬂemsasq:posadtomrkirgadults. A scale was
gemmtedbysuﬂentsinamar}netirgmmrdzommeatﬁshop'sunivexsity
in Quebec. 'Ilﬁrtystnxientspr@araiaten-itanldkertscaleforjob
factors. Upon the discussion with students, the six-item job outcomes scale
was constructed. It reflected the majority opinion of the students. The
Memmm-mwmmmmmmmmmm
inasimilarcunseattheUniversityofSherbmokeinQ.nbec.

Smei:teresu:qcuparimcanbenadebewaentmscalesdevelopedby
Kanungo and Bhatnagar (1978) and Ahmed (1978). The most cbwious camparison
isthemmberoffactorsmﬂxeacales. 'n'lescaleusaihykamn'goarﬁ
Bhatnagar (1978) has 15 job outcomes, some of which are not particularly
relevant to students. Almed'sscnlecumaimsam,toofavto
legitimately assess whether respondents are extrinsically or intrinsically
motivated. Moreover, Karungo and Bhatnhagar classified the job factor
prmntimmanextrimicmrdmemsmmﬁwpeditmtm
intrinsic revards. Fimlly,mescaleusedrank-ordemdjobmtcmeswhile
ﬂwectlnrmployadntedjobo:tcanes.

Itvasdecidedﬂnt&md'sscalemldhemedtommjob factors. It

wasfelt?obemstamiateforsb.ﬂentrespam. Two additional
factors were added to the scale. These are job prestige, an extrinsic
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factor, and job experience, an intrinsic factor. The list of factors,
classified into intrinsic and extrinsic rewards, is shown on table 4~1. The
job factors were categorized into these two categories by considering when
one receives gratification from the reward. If the gratification is
immediate, the reward is more extrinsic. If the gratification is latent or
more abstract, the reward is intrinsic.

TAHLE 4-~1

JOB FACTORS CTASSIFIED AS INTRINSIC AND EXTRINSIC
JOB OUTCIMES

INTRINSIC
Jab Interest, Pramotability, Job Enviroament and Jab Experience
EXTRINSIC
Salary, Job Searity, Job Prestige and Training Programs

G'xewmldacpectsuﬁmtstoevaluatejd:facmxsmthejrownmrit.rm
rateprocedumallwsmspaﬂentstocraateunirowndistamebebaenﬂae
factors. Yet, the ranking procedure avoids variances due to positive
response bias and acquiescence inherent in the rate method. Thus, both

pmcacm:esmmusedtotastthehypoﬂ'nss.

AncordhgtoCamu(lms),hmirmsperfomcanbegrwpedintofm
categories. These include the econcmic, lecal, ethical and discretionary
respansibilities of corporate enterprises. If these four dimensions do
represent the responsibilities of business, then a measure must be used in
thismsea:dxthatwiuanwforﬂmevanmsdimmsiastohetested
empirically.
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Authorshaveusedavarietyoftedmiqumtocmparetheperfomanceof
public and private corporations across cultures. One such technique is to
measure the attitudes held by citizens towards these enterprises., These
attitudes are ingrained in culture (McCraw, 1984). Newcomb, Turner and
Converse (1985) call these attitudes domain-specific since they have less
centrality than glcbal, more abstract, attitudes. These damain-specific
attitudes represent the cognitive or knowledge camponent of attitudes.

Sincethecbjectiveofthereseardzistocmpamattimmmby
Camdiansmdsﬁlmﬂam,mmstbétakentousemasuranentscal@fm
which meaningful inferences can be drawn. Interval scales allow for cbjects
to be rated on certain attributes. These scales measure the attitudes held
byrapaﬂem'stmardsmcbject. 'Ihescalemstalsobeoonst:ruct:edso
that it reflects dimensions that can be compared cross-nationally: namely,
the ecumicarddiscretiamyaspects of corporate performance. Finally,
thescalestmldreﬂectdimrsiastlntaremlevmttostxﬂentsmﬂnr
than working adults.

Scalausedinprevimsshﬂiestomeamst\nmts' perceptions of business
perfomrmhmemnadﬂmcorpomteperfommof private firms only.
mmmmwmualimmmmmmm'
perceptiasofbathhmirmsmﬂgwamtmtexpriaes. To provide
evidanaforﬂnhypcumesdemlapedearlier,wcorporataperformmm
smlemsthnhﬂebou\ecamicmﬂdimtimrydiMBimsofcorporate
performance, .

Geaﬂzsmlemdevalcpadbyamad(lsn). The measure was used in the
samsuﬂyinmimunjcbtactorsscaleuasdemlcpai. The sama students
&mmﬂm'smim;tymmtoﬂnmmptsofcorponte
pe.rfommewtlimdbythmn(lsw). The students were required to
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scale to reflect their opinions. The resulting measure of the image of
business included 17 items. This scale was also subjected to a double
translation procedure and administered to business students at Sherbrocke
University to ensure that the attributes were described in words that were

familiar to the Francophone respandents.

Ahmed used the final version of the scale in a study camparing English
Canadian and French Canadian students (1978, 1981a). Ahmed and Jabes (1988)
also found the measure to be particularly useful for the comparison of
students in English Canada and France. It was felt that goverrment
enterprises could be evaluated on these dimensions also. This would allow
forasinpleomparismofmsﬁessardgmenmententerprissaspemeived
by different students.

'nnhxsimssimagesmlemmtsrspaﬂentstoratemshessentemrisa
on each dimension of corporate performance based on their qut reactions to
the statements. In this way, the scores truly represent perceptions.
Interest lies in the strength of each dimension as opposed to their relative
strength. Hence, a ranking procedure is not necessary. However, to guard
acainst end-piling and a halo effect, in which the location of previous
jud;mtsmthamleofmmmjmhuauseofmt
carelessness, the scale employed randamly altered positive-negative
dimensions. Another item, Challenging-Dull, was added to the scale because
it was perceived to be relevant to the research effort.

The inherent difficulty with this measure of corporate performance is that
it uses both monopolar dimensions such as Flexible-Not Flexible and bipolar
dimensions such as Profit Oriented-Employee Oriented. In either case, a
respondant merely chooses the end-point only if that adjective is fairly
descriptive of business. However, the midpoint of each scale has a
different meaning. For the monopolar scale the midpoint is merely a step on
the scale from Flexible to Not Flexible (Aaker and Day, 1983). On the
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other hand, the midpoint is more neutral on the bipolar scale. It indicates
that business is neither Profit-Oriented nor Employee-Oriented. This
feammofmesczlemzstbermberedvmenﬂxeremltsammterpreted.

It was decided to conduct a principal camponents factor analysis of the
perceptim'sofmsimssardgcve:mentheldbysmdentsinmmdaardsﬁ
Lanka. 'nmefwrseparateamlyseswillbesmjectedtoavarimax
rotation. 'mepurposeoftheanalysesistoe\raluatemmerﬂmem
groups of students perceive the dimensions of corporate performance
differently.

If different factors were to emerge it would be difficult to categorize
ita:sasreﬂectingeiﬂxerﬂnmmicaspecu-,ofcorporateperfomneor
discretianxyaspectsofco:porateperformame. Thus, it was also decided
thatamdifiedcorporateimgearﬂperfomamescalekmldbeusedina
separate questionnaire. ‘Ihisaasadminisl:eredtoagrwpofsbﬂentsina
marketmgresaardmmatunmiversityofmtodetemimhmead}
dimension should be classified. misﬂbrtqmstiumjreaskedsunerltsto
classify each dimension into four categories developed by Carroll (1979):
econamic, legal, ethical and social. A copy of this questionnaire is in
Appendix A. 'nxastudentswareallowedtoclassifyanyandiwxsiminto
one, tm,ormoategorisofcolporataparfm. This data was
mmwmmmﬁmmmmmmiﬁedeam
dimension into each category.

Inadditim,ﬂmaitmmimamusedtompmltthemicardsocm
dimiaaofmzporateperfommnewerembjectadtoanitmmlysia.
This analysis camputes coefficients of reliability by using the alpha model.

mmmmmmmlemmmmm
dimensions of business performance.

mesmdarscanﬂmhammdmthemlevmtdimimso:micam'
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discretionary corporate performance by an analysis of the difference
betweenmeansusirgamrmlt—tstpmceduxe. Here category increments are
treated as interval scales. This assumption is questionable (Aaker and Day,
1583), but it allows for more powerful methods of analysis.

Researchers such as Heckhausen (1967), Jackson, Ahmed and Heapy (1976) and,
more recently, Ahmed (1977) argue that achievement is not a unitary
construct. Instead, it is a miiti-dimensional motive. To measure such a

'Ihemostappmpriatescaleisthesixdimensimaladﬁevanentscale
develcpedbyJad:sm,Al'mndarﬂHeapy(lms). mereseard:e:stsedasanple
of 84 male and 71 female university students and designed a study in which
fivemttndsmreusedtoassessead'lperson'slocatimmead':ofthesix
dimensions of achievement. A total of 30 individua) measures of achievement
were measured by each of the five methods. The primary concern was in
developing item definitions that were mutually exclusive. This would later
Provide evidence for corvergent and discriminatory validity.

nnfimtmmaﬂmdﬂnmmstoself-nteﬂmelmmanm-
point bipolar scale. Each of the 30 scales were defined in terms of

dnmteristicsﬂatmjtﬂ;adtoberelevanttoaﬂymdimemimof
achievement., 'Ihesm:aforeachoftlmsixdimnsiaswastheaveragaof
the three ratings made for that facet. The authors were also careful to
avoidﬂnhaloeffectbyrarﬂmlyreﬂecti:gtlnpolarityforeadxsale.

mmmmmmstonteﬂmlmmlativetomeir
degreeofsinﬂaritywithadescriptimofaperamfaminadescriptive
paragraph. Eadldescriptimmsbasadtmasi:glefacetofadﬁmt.
Atatalofsixdascriptinmused,meforeadxfaoet.
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The third method, the intermation simulation, employed titles of goverrment
officials and brief descriptions of each. The subjects were required to
rate their preference for each representative on a nine-point scale. Again,
both the title of the individual and the accampanying description of each
were written to represent only one dimensien of achievement motivation.

Ihefwrthmeﬂnimsanadjectivedmdﬂistpr&se:tadinthestarﬁard
format. To represent each facet, 19 or 20 adjectives were selected yielding
a total of 118 adjectives. The respondents were asked to place an X in the
space provided for each adjective that applied to them personally.

Ttxefifﬂlnﬁ&ndwasastardardpemlityquestimimmidlelplcyeda
true-false format. Each of the six scales had 28 items, half of which were
keyadtmearﬂhalfof\midxmrekeyedfalse. The researchers also used an
additional personality scale, designed to measure desirability, to identify
apqtentialmbiasinttncomlatimsamgadﬁmntmasmes.

The analysis began with a correlation matrix, organized so that traits were
gmmmhgmmum,mmsmbjectadtoaprimipalcamms
factor analysis with patterned orthogonal rotation. Two additional analyses
wezeoorﬂwtedtoassassfactormliability. A secord order factor analysis
was also undertaken. Results indicated that the evidence for all six
factors was fairly strong. The factor reliability analysis confirmed the
Presence of six factors all with loadings over 0.40 (except for
Ompetitivamsummsnedbyintenntionsimlatim). Substantial
evidamforcawamta;ﬂdiscrimimntvalidityminthesbﬂy. A
secaﬂorderfacl:oramlyaisext:ractadtlmeefm. Thus, even the second
orderfactoramlysisdidmtp:wideevidamforashgle, unitary
achievement motjive. Ahriefdescriptimofeamdimsimofadliwmt
appears in table 4-2.



ACHIEVEMENT VIA INDEPENDENCE: likatobeevaluatedsolelyonhis
own performance, dislﬂesteammrk,depemsmhiswneffortsto
get ahead, likes working alone, li.lnesreda:dsbasedminitiative,
talaespermlrespasibilityforhisw, enjoys the
challenge of a new job, lilmspecialhc:nsesforml:sbarﬂirg
performance.

msm:m;mmﬂecpinimofmm,mm
himelfagaj:stadmleﬂ;edatperts' work, seeks high regard from
superiors, anticipates criticisms of experts, achieves respect of
mmm\ed autharity, works closely with superiors, learns from a

OOMPETTTIVENESS: mmhem:emmessmlthanothem, is
annoyed when passed on highways, enjoys campetitive games, admires
ﬂmeﬂnfaghtﬂnirmytoﬂntop, believes in survival of the
fittest, enjoys the struggle for power, enjoys the intense rivalry
among business executives, likes heated arguments, likes playing
sports with sameone better.

For this study, itwasthcidadﬂmatmeofﬂaefivemthodsd&ncrihedabove

6l

would be used to measure achievement. Since the adjective checklist and the

pexsaalitthumorya:playalazgenmberofitm, the shorter 18 item
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self-rating measure was a logical choice. fThis prevented the questionnaire
from becaming teo long and provided sufficient evidence to test the
hypothesis. To quard aqainst the halo effect, the individual items had the
direction of the poles randomly reflected.

The analysis will begin by summating the three ratings made for each facet,
after adjusting for the direction of polarity. A t-test analysis of the
difference between means will be calculated to examine if statistically
significant differences exist between the two groups of students.

Yalue Measures Selection

Inordertoe:amjnevaluediffere:mbetmnmnadianalﬂsﬁlam:an
students,severalkeypoimsmstbeomsidem. First, there are
limitatiasinatta:ptmgtodmwinfem:mabamMi:ﬂividml'svalues
tram their behavieur. &x:haprocedumisverytim&cnmmmg,expensive
and may be biased by an individual's own values. Asking a person to tell in
theircwnwordsmttheirvaluesareissubjecttomspasesthatam
socially-desirable. Secuﬂ,ﬂxemrqeofvaluesmedtocmpareﬂmm
grumsmzstbamlevanttoemM. The students must attach same
iuportamatoallofthevalmsmdermidentim. Third, the importance
attadmedtohﬂivimnlvaluesmtheevaluatadmlativatooﬁaervalues.
me,ﬂnvaluamaaamdmmmsta\piricallytesttmnypoumes
developed in Chapter ITI. More specifically, the scale should yield
infomatimahaxtshﬁmts'desiredgmlsinlifeamtluirappmndato
life. mimlmirqmoadumstmldhemedaoﬂntstatisticany
significant conparisons can be made.

The Rokeach Value Scale (Rokeach, 1973) is particularly useful for this
purpose. ‘nnacaleuplqmmlistsoflsalnnbeticauy-amrgedtemnm
and instrumental values. nnpmcadurerequimsrespuﬂmtstorankthe
valmiﬁeaﬁlistmdirgtoﬂnirorderofimurtmuasguidﬁq
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principles in their lives. This instrument was designed to elicit
information about values that a respondent would be willing to admit. There
is no suggested stimilus and the respondents have only their own individual
system of values to explain how the 18 terminal and 18 instrumental values
should be ranked.

The scale has been used by many researchers for making value cawparisons
both across national borders and within national borders. Adler and Graham
(1587) used the scale to campare negotiation strategies among English
Canadian, French Canadian and American managers. Mmson (1983) even used
the instrument to explain differences in brand selection behavicur.

Feather (1975) provides evidence that the value scale is an effective
research instrument. Vinson, Munson and Nakanishi (1977) derived factor
structures which indicate the existence of two distinct value categories,
namely terminal and instrumental values. Robinson and Shaver (1971)
reported that the scale had relatively high test-retest reliability
coefficients. Rokeach (1973) himself fourd the value scale useful for
differentiating men from wamen and caucasians from blacks.

while evidence exists to show that the value scale is a useful camparative
research instrument, same authors have expressed concerns about the ranking
procedure employed in the scale. Feather (1975) found that the value scale
was effective for comparative research among pecple who have had a
reasonable standard of education. Triandis (1980) expressed concern that
pecple fram different cultures may interpret the value concepts in different
ways, especially students from developing countries. However, Almed (1987)
found that students fram developing nations, despite taking mare time to

camplete the questionnaire, had relatively little difficulty carpleting the
scale.

The ranking procedure assumes that it is not the absolute presence or
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absenceofavaluethatisofirrterest, but rather their relative order
(Rokeach, 1973). The ranking method is also an ipsative procedure since it
generates nonindeperdent data. Given that mest advanced statistical
Procedures are designed for parametric statistics, the rank scores of
individuals weuld not be appropriate for such methods.

Munson (1984) reported that the ranking method provides less information ard
fomasvalucsmbeseparatedevmifﬂ\eyareviwedasbeingequally
important. Moreover, ranking cannot uncover differences in intensity with
which a particnlar value is held. Nonetheless, he admits that the ranking
procedure provides theoretical purityvmiletheratj:gpmcedure is
strategically useful.

Tbcamtertlmeprcblem,researdmsmggestamnﬂaerofaltenntive _
procedures. Feather (1975) recammends that the ranked values be transformed
intostmﬂardscomscorrequﬂj:gtoadivisimoflaequalamasmﬂerthe
normal curve. misasmﬂntrmﬂentshavelessdifﬂwltymﬂdrq
valuesatﬂxeext:mofhighorlwinportameﬂnnrankjmvaluesinthe
middle range. Mmam}bmm(wn)rmmrﬂﬂnmofasevenor
ni:ie-pointmcertscalirqpmoadue. This method was found to be easier and
l&astim-caamngformspuﬂmts. 'nnautlnrsalmfanﬂﬂntﬂaeratmg
pmoadmepmdmaireaﬂtsaimilartottnmﬂd:qmwthatﬂm
erﬂ—pﬂhg;hetmsmdidmtaffecttheperfommaofﬂnratﬁgammadu.

However, ﬂnnﬁmmdoesmttxulymrormerelative
inporlanceofvaluesasdoasthefomedrankj:qappmadx. Reynolds and Joly
(1980) found that rating was less reliable than ranking. Munson (1984)
wmmmwmwmrmwwm
ratethevaluesorbyd:q:pirgmuesrammdorntedinﬂaemiddlerarge
a:ﬂhlﬁgwiﬁxﬂnfmnqberofvalmsatﬂnhigharﬂlmm.

mmmmmmmmmm@ammm
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conclusion cannot yet be made. The final choice should rest with pragmatic
considerations. If possible, both approaches should be used to provide

Ibcaq:areCanadianarﬂSriIamcansttﬁentsforﬂuepraseritmaam,the
ratedvaluescomelicitedbymeansofanine—pointldkertscalewillbe
subjectedtomrmlt—tostsofthedifferencebetweenmans. The rank
scorswillbea:bjectedtomewncomnmﬂc-smtestwhiduisadﬁ—square
approximation for nonparametric data. The rank scores will also be
subjected to a median test. The rated and ranked value differences will
ﬂmnbecmparedinorﬂertoexamimwheﬂzerthetmapproadlspmmced
different results.

Demoqraphic Variables

Noattarptismdeinthisreseardztomtdxﬂndsmgmmicdmcterlsncs
of Canadian and Sri Iankan students. mtdumismtpmcticalbemusethe
e&mtiaalsystminbothcanﬁiavary Sri lankans, for instance, tend
to enrol in university at an older age than Canadians. The only dimensions
upmmidithetwsanpleswaremtdmiswithr@ecttomivérsityyear
and type of student.

Inotdertoobhajnmidanofthebadcgmmhmﬂintemstsofmmnkan
students, certain demographic areas were investigated. These include the
following: name of university, year of study, age, sex, rural-urban

- background, study status, father's occupation, languages spoken and field
of specialization. Camdiana:ﬂsrilarﬂcansb.ﬂmtsmyhaveverydifferent
jobmﬂwtammmtsamﬁffemntattihﬂestmdsthisemimt.
Hence, data was collected on an additional six variables, namely: held or
tnldh'lgamjcb, chances of dbtaining employment in desired field,
amofmmqloymtmmtim, ocontacts for permanent
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employment, preferred sector of employment and preferred size of industry.
Ahmed and Jabes (1988) found these variables to be very useful for
camparative research.

Canadian Within-Country Differences

As a naticon, Canada has a distinct culture. However, it must be
acknowledged that there exists two subcultures in Canadian society; namely,
English Canada and French Canada. The research evidence supports this
notion as well. Authors such as Ahmed (1977, 198la) and Kanungo and
Bhatnagar (1978) have found that Anglophone and Francophone business
students have different attitudes towards job factors and business
enterprises. They also possess different achievement orientations.

Given this evidence, itmsdecidedﬂaatwithin-oanmdiffemin
Canadawwldhehwstigatedforallofthevariablesinmiszeseam. The
amlysiswiuuset-tesrstoasaassdiffemmesfornteddataandﬂ:e
Wilcoxon rank-sum test for rank-ordered data. In this way, one will be able
mmmmﬁffmmmmsmmsﬁm
Shﬁentsisat&ih:tabletodiffmbetm&ilammnsuﬂentsardom
of the Canadian subcultures.

Resporpe Bias

Researchers such as Mitchell (1968) , Triandis (1972) and Sekaren (1983)
reportpxtblemwithdntacollectionindevelophgcamtries. Many of these
problems centre on response bias. It was decided that the extent of
response bias should be assessed. To do this, a separate scale was
constructed. 'nﬁspmoadlnemldalsopmvidesmesafegua:dforfatigue
biasbygivi:qwabmakfmﬂnqlmtimirewbjectmtter.

'misscalehadtoherelevanttost:ﬂmtrespaﬂmm. Seven university
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attributes that business students use to evaluate business schools were
employed for this purpose. These attributes included: emphasis on case
method, research reputation of professor, teaching ability of professor,
social life and recreation, cost of education, reputation of the degree and
emphasis on the use of camputers. The students are asked to rate and rank
these attributes according to their perceived importance in choosing a
university business program.

Toass&ssr&spasebias,ar&sponsebiasscalewascastmcted. The
responsebiassmlewasthesmofar&spondent'sscommeadxoftm
individual seven-point rated university attribute items. an individual's
scoremthe:&spomebiasmasurecmld%rybetween?(ovemlllw
importance) and 49 (overall high importance}. This measure would then be
‘mbjectedtoastepwisediscrimirantanalysistodetemineifmewemn
scorewasstatistitnllydiffexentbetweentlmtmcamtrysmrples. A secord
stemdsediscriminmrtanalysiswillhecmdntaimmesevenhﬂividml
variablessothatacmparismmnbedrawnwithtmfirststepwise
discriminant analysis. This type of analysis would give some indication
abwtﬂ\elevelofzapa'sebiasinﬂledata.

'memgm:psof%tsareexpectedtoplacediffematdegreesof
importance on these seven university attributes. However, for one national
sanple,memﬂdexpecttofirﬂamtedscominﬂ:emid—rameofthe
response bias scale. si:nethesamewmldmldtmeforanothernatimal
sample, anysig:ﬁfiwrtdiffmmmeredbyﬂ)estepwisediscrimimnt
amlysiswmldbeﬁnmltofa:espmsebiasmthepartofmenational
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The research literature suggests that values, as cultural variables, and
achievement motivations, as psychological variables, may do well to
differentiate the two groups of students. However, Ajiferuke and Boddewyn
(1970) warn against making conclusions that state that one group of
variables provide the best discriminatory power. Instead, conclusions
indicating that cne set of variables discriminates better than another are
preferable.

A discriminant model of demographics only, ane of achievement motivations
only and one of values aﬂywillbedevelopedusirqdiscriminantprocedures
relevant to each scale. Amthermdelwillbedevelopadtoassessthe
discriminatory power of all three sets of variables collectively.

'Ihefirstmdelwilluseaforwardstepwisediscriminantamlysis. This
pmcedmeasamesthatﬂ:eclassesaremltivariatemmlwimacamm
covariance matrix. 'Ihemettndbegimwithmvariablesinmemdel. At
eamstepinthemdelavariableisselectedtomter. This variable is
ﬂmemewlﬂdxoamrihrtesthemsttothediscrimhatorypmerofﬂmmdel
based upon Wilk's lambda, the 1ikelihood ratio criterion. This statistic
t&stsﬂxehypothsisthatﬂnmofﬂeumgmmsofstudentsmme
selectedvariablsameqaalintlnpq:uatim. When the remaining
variablaafterea&stepmla'germetthecriterimtoentermemdel
the procedure stops. 'nndanogmmicmiablesaremtmrmallydistributed
since they employ nominal scales. However, it will be assumed that they are
mmalmo:dertofacnitateomparism. The other two groups of variables
willixnltﬂeadlievenmtmtivatiomarﬂratedvalues. Each of the three
gm.lpsofi:ﬂq:uﬂentvariableswillbekcl\ﬂedsepamtelyinﬂwmdelto
assesswhidigrmpofvariableshaveﬂaelaxgmtaveragesqmredcarmial
correlation. Allthmeg:wpsofhﬂepaﬂentvariableswillbeimlmm
amumermdeltoasseasmidxvariableshavetlnmstdiscrimjmtmypwer.
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'Ihesecorﬂmde_lwillenployacamnicaldiscriminantanalysis. This method
derives linear cambinations of the quantitative variables that summarize the
between-class variation. Each canonical correlation tests the hypothesis
that it and all smaller cancnical correlations are zero in the population.
As with the stepwise procedure, this method assumes that the variables have
a miltivariate normal distribution. The first three models used in the
stepwise discriminant model will also be used here, primarily as a check.
Three models, each one with a different group of independent variables, will
be campared based on their cancnical correlation, adjusted canonical
correlation and squared canonical correlation. As before, demographic
variables will be assumed to possess normal, independent distributions.

‘methjxdnettndtobeelployed,whidlalsoassmmthatthedistrih:tim
within each group is approximately multivariate normal, is a linear
discriminant function. This method classifies cbeervations into two or more
gmapsonthehasisofmmrici:ﬂepelﬂmtvariables. The function is
determinedbymo'smeammeofgenemlizedsqmreddistamebasedon
individual within-group covariance matrices. Each aobservation is placed in
the'classfmmidxithasunmnestgmmnzedmmddim. This
proceduredeteijEatypeof"hitmtio'byidmnifyjnghowmany
mspondentsareconactlyclassiﬁedaccomirgtotlwirscomsm

discriminant analysis. ’mismdelisampaxamtricmethodtmtclassifia
cbservations. Each cbservation is classified according to the nearest
neighbour rule. Ebrapartimlarobsemtim,ﬂnneﬂndmidemtmm
observation closest to it. Mahalanobis' distance is used to determine )
proximity. mobservatimispxti:moﬂntclassﬂnthasﬂlelamt
proportion of nearest neighbours. The nearest neighbour discriminant
analysis will be conducted using ranked values as the classification
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variables. In this way, a camparison can be drawn between the 'hit ratio!
of rated values and the 'hit ratio' of rank-ordered values. This analysis
will provide insight into the future use of the Rokeach Values Scale
(Rokeach, 1973) based upon rated scores.

Questiomaire

The questionnaire was divided into six secticns. The first section was
preceded by a brief introduction. The study was introduced to students by
explairﬁngtlnttlmpnposewastodetermjmsumnts'attitlﬁesa:ﬂ
pemeptimstawaxdspr&sentdaymsi:msinﬂaeirrspectivecumtris.
Cumseirstnnto:sgavemasimilarintmductimtothemrposeof
the study. Inordertogiverespaﬂentsscnetimetopmpamtlmelves
forﬂxemﬂnght—pzum)dmsectia'SMasvalu&saIﬂpe:ceptiasof
business, the demographic questions were placed at the beginning,

thia‘sragardimenplcymertstauswemﬁnn.ﬂedinmesmdsectim
priortotheeight—itanscaled&signedtomamjob factor outcames. For
ﬂxejobfacto:s,x&paﬂmtswereﬂrstas}mdtomtaeadafactarfrml
(low importance) to 7 (high importance). They were then asked to rank order
the factors fram 1 to 8. It was felt that this procedure would sensitize
the respondents to the job factor outcome measures. The second section also
included questions regarding students' perceptions of university attributes.
Mswasusaitoguardagainstfatiguebiasardtodhed:forpotential
response biases.

'methixﬂsectimofﬂnqnstimimraqd:edtlasuﬂmtstontapﬁvate
msinssesalmgtlnlsattrib.xtesdiswssedprwimly. Respondents were
ﬂmaslmﬂtohﬂicateﬂnnamofﬂnirrmtwnasamofmgﬂm
up. Ehescaledesigmdtomamﬂnstudmts‘pemqtiasofgwenmnt

mtarprisesmplacedat’ttaeﬂofﬂnquestimi:e, in section six, to

guard against order bias.
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Section four dealt with achievement motivations. Section five required
students to first rank order and then rate 18 individual terminal values.
Atthispomtﬂlerespwﬂemsmreaskedifﬂleylﬁcedﬂxequ&stimnaim.
As before, this was deliberately placed here to minimize fatique bias.

Thequestiomaizewaspre—testedmcanadainbom&glisharﬂﬁm
following a double translation procedure. The Canadian students had no
difficulties with the questiomaire. The Sinhalese version of the
qlmtimimmsalsoamjectedtoacareﬁudwbletnrslatimpmcedue.
The original questionnaire was modified slightly to make it easily
understood by the Sri lankan students. For instance, the scales dealing
with the image of public and private sector businesses were made unipolar
to facilitate the responses of the Sri Lankan students. Tt was also felt
that the Sri Lankan students, after being asked if they liked the
questimmire,mightbepredisposadﬁltobeliwirgﬂntﬂnyhadfiniﬂm
and would subsequently forget to camplete section six. Therefore, the
questimmgardirgﬂmirattitﬂestowa:dsmeq;estimiremsplacadat
the end.

It:epze—MShialaevemimofﬂmqtthwswellmﬂemtoodby
the Sri lankan students. The Sri Lankans did, however, take longer to
camplete the questionmaire. Nonetheless, no other difficulties were
encountered. Noﬂ:ru:erdnngesweremdearﬂmeqmtimimm
distrih.rtedtobcl:hsmplsofstlﬂmts. Copies of the French and Sinhalese
vmiasofﬂnqmtimimmimlmmﬂerwcmwxb
respectively.
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CGIAPTER V
PRELIMINARY ANALYSIS OF THE RESEARCH DATA

This chapter is divided into six sections. The first section discusses the
sampled:aracteristi&sarﬂcmparesﬂdeCamdianmﬂSriIankanshﬁamson
this dimension. The second section examines the adequacy of the research
sample., Next,thetmsanplesofstudent'sarecmpa:aiwithresmtto
their employment status. The fourth section discusses the potential for
grouping corporate performance measures into key dimensions of corporate
performance and responsibility. The fifth section explores within-country
dlfferexwmthecanadiansanple The sixth section examines evidence for
the presence of response bias in the data.

Sample Characteristjcs

The data for this research study was collected during the last six momths of |
1986 from two universities in Sri lanka and from five universities in
Canada. Class supervisors at each of the universities in Canada and sri
Ianlasme!visedtheadministrationofthequestimixe. When the
qtnstimireswerecmpleted,theywemrewmdtomtambymaﬂ.

Atatalofsncmpletedmestimimswreoouectedtoreprsentﬂe
Canadian students. Altermatively, 389 Sri Iankan students corpleted the
Sinhalese questionnaires. This yielded a usable sanmple of 1200. The
response rate was 100%. Asidefrunafavmi:nrwt—of—hunﬂsm,all
oftheq.\estictmimsmpmperlymleted The answers to demographic
questions are grouped in table 5-1.

mmmmammofmmmmm
and Sri lanka. All of the Sri Iankan students were Sinhalese. No Tamils -
wereimmdadinthesmplesotlnresultsapplycmytosiﬁalesesﬁ

Lankan students. The distrilution of student's field of specialization is



TABLE S5-1

DEMDGRAPHIC VARTARIES Canadian Sri Iankan
Students Students
Undergraduate Year
First 4.0% Jo.st
Secand 16.9% 8.3%
Thirmd 33.2% 28.2%
Fourth 45.9% 43.6%
Age
Order 25 89.63 92.0%
25 ard clder 10.4% 8.0%
Sex
Male 53.1% 52.5%
Famle 46.9% 47.5%
Background
Rmal 21.2% 75.9%
Urban 78.8% 24.1%
Study Status
Full-tine 90.6% 98.4%
Part-time 9.4% 1.t
Father's occupation
Manegerial /Professional 70.0% 45.4%
Technical 10.9% 13.2%
Clerical/Sales 6.7% 3.0%
Labourer 12.4% 38.4%
Number of Respondents 811 389
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shown in table 5-2. The largest proportion of Canadian students were
enrolled in the fourth year of their program. In order to retain a large
sample size, ﬂ:eenti:emrgeofmi:mssmdentswasincludedinﬂle
sample even though it was initially established that students in their final
yearofstlﬁyvmldbeusedtompresentthesanple.

TARLE 5-2
CANADTAN STUDENT'S FIEID OF SPECTALIZATION

FIEID OF PERCENTAGE
SPECTALTZATTON DISTRTBUTTON
MIS 0.9%
Accounting 17.12
Finance 8.0%
Marketing 51.4%
HBman Resources 6.1%
Management: Science 3.7%
Intezrnational Business 0.3%
mm Administration 1.7%
General Management 5.4%
Othex 5.4%
TOIAL 100%
Rmber of Respondents 811

Otherresultsslwwﬂntnmtofthe(hradianarﬂsﬁlmﬂansmdentsm
mﬂerﬂaeageofzsmhnredividedalmstagallybeunenmlemﬂfmle.
Mthemore,themjorityofﬂ:emsporﬂmtswmshﬂymgfun-tim. There
mmmmmmmmmsﬁmm.
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Thelaxgastcbservabledamgmphicdifferemwbetweenthetmgruzpsof

sttﬂentswerewimrespecttotheirsocioecmmicbadagrwm&asmasured
by the Rural-Urban and Father's Cccupation variables. Almost 80% of the

Ganadianshﬁentsmmefxunurbanbadﬂ;mﬁgcmpaxedtolmthanzs%for
the Sri Iankan students. Furthermore, 70% of the Canadian students came

fram professional-managerial families. On the other hard, less than 50% of
theSriIarﬂcanstu:lentscamefrcmthistypeofbad(grmrﬂ. Almost 40% of

weSriIarﬂcansmdentscmnefranlabmrorfarmingbadogrourds.

Aninterestﬁ-qobservatimisﬂwatthepercentageofCanadianSUﬁentswho
have urban backgrounds and those who come from managerial-professional -
tedmicalfamilyb&ckgrunﬂsareverysimilar. However, this was not the
case for the Sri Lankan stadents. l‘bstoftheSriIarﬂcanst:udentshadmral
backgrounds and fewer students belonged to professional-managerial-technical
families. There are two reasons for this. First, agriculture is a major
sector of the Sri Lankan econamy. Unliketheircamdiancamterpart,me
Sri lankan fammer is a professional in terms of sociceconamic status. For
thisreasm,aSriIamanfamerwascodedamgtheprofasianl-mmgerial
category of Father's Occupation for the Sri lankan student sample. Secord,
tlmhighpropcrtimofst:ﬂentswithmlhackgxwﬂsinsﬁlarﬂais
simply an econcmic fact in that country. Few Sri Lankan families can afford
télivaincities&rhasmlcnboarﬂinsteadmideinmmralamasof

Accozdi:gtqﬁnmimityhtea]ﬁwnoftmcanadiansmpleintables-3,
n.z%mmued:lnpmdmhantly french-speaking schools, 16.5% were

studying in predominantly ernglish-speaking schools and 71.3% were attending
a bilinqual institution (University of ottawa).



TAHRIE 5-3

WNIVERSTTY PERCENTAGE
ATTENIED DISTRIBOTION
Ottawa 71.3%
Carleton 4.0%
Bishop's 12.5%
Sherhrocke 10.2%
Iaval 2.0%
TOTAL 100%
Nuber of respandents 81,

Ihepe.ment'ageofsttﬂentBMacmany attend french-language business
sd:oolsandﬂmeach;alproportimv&nmeakfm:ﬂ:mlyism@lasthan
thepe.mentagesportzayedbytlussarple. Even though there was a
proportionately larger rumber of english-speaking students, it can be
comludadtlnttlnsanpleforthisreseardaimltﬂesala:gemmberof
Francophone students.

Emplovpent:_Statug

Acmparismofthesuﬂammmmmsarﬂprefermdmploymm
status is highlighted in table 5-4. The data reveals that very few (2.6%)
oftheSriIarﬂanmmdptwiwslyheldammnentjob. On the
6therharﬂ,m(31.4%)(hnadiansuﬂentshadm1dpenmrtpositias at
one time but this figure was still low. This difference can be attributed
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to a slightly older Canadian sample that may include same students who
decided to return to school after spending several years in the work force.

Bothgruxpsofsuxientshadlittleasmrameoffi:ﬂingapezmentjcb.
Slightlylassthanso%ofeamgmxphadmdecontacts for a permanent jab
upon graduation. However, 76.9% of the Canadian students felt that they had
atleastsmnc:haxneofobtajningajobintheirdmiredfield. The Sri
Iankansttﬂentsdidmtsharemesaneoptimisn. The data revealed that
53%ofthesrilam-canshﬁentsbelievedthattheirdlameofgettingajob
intheirdesi.mdfieldvasmlyfairatbst. Thus, the Sri Iankan
students, relativetothec:anadiansmdents,appearedtobemmcmmmed
abartfhﬁi:gajobupmgraduatimthanfirﬂhgmeinttnirdsimdfield.

The data related to preferred sector of employment and preferred size of
industry revealed scme interesting findings. The majority of the Canadian
students preferred to work for large (40.3%), private (57.0%) enterprises.
Alternatively, theSriImﬂ:anstlﬁentswe:emmhnlmedtopmfer
organizations that were medium in size (45.3%) and either publicly or
privately cwned (37.7%). The data shows that the Canadian students
pmfenedla:gerfimalmstasmﬂxasﬂn&ilanlansuﬂentspreferred
mediun-sized firms. This preference may have affected the responses by the
Srimn!ansuﬂmtswith:especttotheirpemeptiasofmsirms

Basedupmtmdecisiantlntwemmadeinmapterw,themmdianards:i
Lankan business students' perceptions Of private and public business
mtatprisesmfmlyzedusimprimipalmmsfactormﬁis
with varimax rotation. Tables E-1 through E-4 in Appendix E summarize the
factor loadings for these perceptions of business.
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The factor analysis of business performance dimensions did not allow for a
consistent classification of corporate performance dimensions. The findings
do suggest that both samples of students evaluated the performance of
business enterprises on only a few key dimensions. The analysis did not
provide concrete evidence for which variables correspard to the econamic
performance of enterprises and the discretionary performance of enterprises.
The commnality estimates for each variable also varied widely depending
uponthesanpleardtypeofenterpriseinquestim.

Since the factor analysis failed to categorize items into distinct groups of
corporate performance, ﬂaepercepuxalsdmofsuﬂemswasi:westigatedby
usirgﬂxecorporateimgearﬂperformameq\mtimnjxe (Appendix A). The
sanpleforthisqtmtimixemistedof%msinesssmﬂentsfrana
fmrthyearmarketirgmeardxcamseatthetnﬂversityofottawa. Because
the abjective was to conceptualize the variables dealing with corporate
performance, no attempt was made to make the sample representative.

Responses were coded in a Yes/No format which in effect created 72 (18
variables with 4 categories) variables. For example, if a respondent
classified the variables challenging-Dull into the econamic and ethical
dimensions of corporate performance, then the new variables Econamic

Variables would be classified by choosing the dimension which had the
highest mean value for each of the 18 original variables.

'meresantsofthismlysisareslmnintablen-sinAppemixE. There
were?variableamidxmgzwpadmtoﬂnmmicdiumsim, 3 variables
mimmgrapdmmmmdiwsim, 8 which were grouped into the
socialdimimmﬂmvariableswereg:mpedintothelegaldjmsim.
meclassificatimcmldhuvehthdiffe:altmiderhgﬂ:atm
mean values were close for certain dimensions.



Evidence supporting a consistent grouping of individual variables into cne
dimension of corporate performance was inconclusive. Thus, for practical
purposes, itmsdecidedtogxulpthevariablajntotmdinensiom, namely
econamic and social performance. The two groups of corporate performance
variables are shown in table 5-5,

The itarswhimvareusedtorepreﬁemthemmicarﬂsocialdimersiors
of corporate performance were each subjected to an item analysis for the
private and public business enterprises. This analysis camputes Cronbach's
alpha coefficient of reliability and the standardized item alpha.

The results highlight that the groupings are quite reliable. The economic
perfarmance variables for the private businesses had an alpha of 0.6907 and
a standardized item alpha of 0.7376. The alpha and standardized alpha for
the econcmic performance dimensions of public enterprises were 0.5143 and
0.5412 respectively. The social performance dimensions of private
businesses had an alpha of 0.7682 and a standardized alpha of 0.7891. The
two values for the social performance dimensions of public businesses were
0.4117 and 0.4355 respectively. Each of the items had relatively high
corrected item~total correlations.

mefirﬂhgsi:ﬂimtetlntttntmgrwpsofvariablesmtables-Sam
quitereliablefordascribingtheecumicarﬂaocialperfomof
business enterprises. 'nalmrmesforgavanmtmtezprisesmggast
thattmsedimsimsmybelessmliableformhqﬂncoxpomhe
performance of public enterprises. Nonetheless, these variables will be
usedtoeamhnmeumormtthemismfﬂciemevidamtos&mrtme
hypcﬂmesdevelcpedinunpternlwmmirgtheperfomameofpﬁvate
ardwblichzsimawprisesinmnada_ammmnla.

80



>

M

8l



82

Canadian Within-Comtry pPifferences

This section examines the validity of the data collected in Canada. The
purpose of this section is to determine whether the Canadian sample is only
a composite of Canada's two cultural groups, namely Arglophones and
Francophones. The section is divided into five parts. The first part
discusses the method by which the Canadian sample was divided into two
subsamples. The four remaining parts examine the differences between these
two groups of students with respect to job factor motivations, perceptions
of business enterprises, achievement motivations and terminal and
instrumental values.

Subsamples

The Canadian sample was divided into two groups. This division was based on
the language question in the research instrument which, unfortunately, did
not ask respondents to state their mother tongue. Instead, they were asked
what languages they spoke. Many Canadian respondents spoke more than cne
lanquage. Hence, in order to distinguish English Canadians from French
Canadians, it was decided to select students who spoke no english at all to
represent the francophone sample.

The result was one group of 765 students representing the English Canadian
students and another group of 42 students representing the French Canadian
students. Ocnsidering the rumber of french schools which were contacted for
this research, there would appear to be a very small mmber of French -
Canadian students for this subsample. However, the location of the school
can have a definite cultural influence. For instance, the University of
Ottawa is a bilingual institution, yet, students are still exposed to the
predominant english culture in the city of Ottawa.
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Jab Factors

Table F-1 in Appendix F shows the results of ths t-test analysis camparing
the English and French Canadian students on the rated job factors. oOnly 1
out of the 8 job factors was significantly different for the two subsamples.
The two groups of students differed significantly with respect to Job
Envirorment. This was perceived to be more important by the French
respondents. However, one could have expected ane significant difference on
the basis of chance alane.

The Wilcoxon rank-sum test for the rank-ordered job outcames in table F-1
highlights two significant differences between the Anglophone and the
Francophone students. The English Canadian students placed slightly more
importance on the factor Job Prestige while the French Canadian students
placed more importance on the factor Job Erwirorment. While some
differences did materialize between the two groups of Canadian students, it
is difficult to conclude that the Anglophane students are substantially
different from the Francophone students with respect to job factor outcomes.

Perceptions of Business Enterprises

The results of the t-test analysis for testing the differences between means
on the perceptions of business variables appear in tables F-2 through F-5 in
Appendix F.

For the econcmic dimensions of private corporate performance, the English
Canadian students believed business was more Challenging, Motivating,
Flexible and Responsive. The English Canadian students appeared to hold a
more positive attitude towards the econcmic performance of private business
enterprises. It should be noted that three pairs of mean scores were on the
same side of the midpoint in the scale. Thus, while differences did
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materialize, three were due to difference in degree as opposed to divergent
attitudes.

Even fewer differences appeared for the social responsibility dimensions of
private corporate performance. The French Canadian students believed that
private husiness enterprises were slightly more Honest.

The results of the t-test analyses for the perceptions of goverrment
enterprises indicate that there were no differences between the Anglophone
and Francophone stidents. This was true for both the econamic arnd social
responsibility performance dimensions. There is little evidence to support
the notion that the Anglophone and Francophone business students differed
with respect to their perceptions of goverrment enterprises.

Achievement Motivations

Table F-6 shows the results of the English versus French Canadian students'
scores on the achievement motivation scale. Only 1 of the 6 achievement

needs were found to he significantly different. This was on the dimension
Competitiveness. The Francophone students were less campetitive than their

Anglophone counterparts. For the remaining five achievement motivation
dimensions, the two groups of Canadian students were quite similar.

With only one significant difference, it is difficult to conclude that one
group had a higher need for achievement than the other. Almed (1981a)
reported that Franocophone students were less campetitive in his longitudinal
study comparing English and French Canadian students. The difference found
in this sample could be attributed to chance. Whether these differences
truly exist can only be uncovered with a larger sample of French Canadian
students than the one used in this research.
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Terminal and Instrumental Values

Tables F-7 through F-10 in Appendix F highlight the value camparison of the
Anglophone and Francophone students. According to table F-7, 4 of the 18
rank-ordered terminal values were significantly different for the English
Canadian and French Canadian students. Relative to the French Canadian
students, the English Canadian students placed more importance on the values
Happy, National Security and Self-Respect but placed less importance on An
Exciting Life,

On the other hand, table F-8 highlichts the results of the t-test analyses
for the rated terminal value scores of the two graups of Canadian business
students. The findings show that 2 of the 18 rated terminal values were
significantly different. The English Canadian students were more concerned
with National Security and Self-Respect. Despite being significant, the
differences were small. Oonsidering that only two of the teminal values
were significantly different under the rate procedure, one must question if
these differences were the results of chance. Nanetheless, same differences
were apparent.

Table F-9 summarizes the results of the Wilcoxon rank-sum test for the
rank-ordered instrumental value differences between the Francophone and
Anglophone students. Seven of the values were found to be significantly -
different between the two subgroups. Relative to the French Canadian
students, the English Canadian students were less concermed with being
Broadminded, Clean, Imaginative and Self-Controlled yet they were more
concerned with being Independent, Intellectual and Responsible.

Alternatively, the results for the rated instrumental value differences in
table F-10 show four significant differences. The Anglophone students
placed less importance on being Broadminded and Self-Controlled yet placed
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more importance an being ¥Independent and Responsible. The results support
the findings for the rank-ordered instrumental values. They suggest that
the French Canadian students may be slightly more concerned with moral modes
of conduct than their English Canadian counterparts.

The findings camparing the Anglophone and the Francophone students indicate
that the two groups are very similar. The largest differences appeared with
respect to their approach to life. Beyond this, however, the two groups of
Canadian students did not show marked differences in their job factor

outcomes, perceptions of husiness, achievement motivations or end-states of

The results of the stepwise discriminant analysis used to assess the extent
of response bias in the data appears in table 5-6. The response bias
measure, as the independent variable, was able to significantly discriminate
Canadian business students from Sri lankan business students. The average
squared cancnical correlation was only 0.012. In other words, the response
bias measure was only able to explain 1% of the differences between the two
graupe of business stidents. The large sample size may have contributed to
this significance.

Altermatively, 6 of the 7 rated university attributes, as independent
variables, were alsc able to significantly discriminate Canadian students
fram Sri Lankan students. The average squared cancnical correlation for the
university attributes as independents was 0.136. This is larger than the
average sqguared cancnical correlation for the response bias measure.

mmmmuﬁatmmbhsismtmthedata.
Whether the bias is ths result of end-piling, acquiescence or hospitality
bias is not known. Nonetheless, it is adbvious that the bias is quite small,
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negating its potential harmful effect on the other research findings.

TABLE 5-6

ASSESSMENT OF RESFONSE HIAS USING
STEIWISE DIESCRIMINANT ANALYSTS

AVERAGE SCQUARED
INDEPENIENTS CANCNICAL
QORRELATTON
Respanse Bias 0.01
Measire
University 0.14
Attriluates

NOTE: Results of discriminant analysis are
significant to within 5 percent.
Individual scores on the response bias
scale fluctuate between a low of 7 and
a high of 49.
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CHAPTER VI
RESULTS AND DISCOSSION OF HYPOTHESES

The material in this chapter is divided into five sections. Section one
provides a brief note on the use of multiple t-tests. Section two explores
the differences between the two groups of students with respect to job
cutcames. Sections three and four campare the two graups on their
perceptions of private and public business enterprises. Section five
investigates a comparison of achievement motivations scores. Sections six
and seven then discuss terminal and instrumental value differences.

Use of Miltiple t-tects

Multiple t-tests were used to analyze the findings for rated scores on
various dimensions. Same might question the use of miltiple t-tests, opting
instead for a miltivariate, one way analysis of variance (MANOVA). However,
miltiple t-tests were used for a mmber of reasons. First, miltiple t-tests
facilitate the presentation of means and the difference between means.
Secord, the MANOVA procedure was used as a check and was found to be less
rigorous than the miltiple t-tests. The MANOVA procedure actually uncovered
more differences between Canadian and Sri Lankan students.

Job Factors

Table 6-1 canpares the mean scores of the Canadian and Sri Iankan students
on the job factor characteristics scale. Qut of the 8 rated job factors,
the two groups of students differed significantly on 6 job outcomes based
upon a t-test cmparison of the difference between means. This is well

beyond what ane would expect by chance alone. The Canadian and Sri Lankan
students differed significantly with respect to job factor outcomes.
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A campariscn of the rated mean scores shows that the Canadian students
placed more emphasis on Job Interest, Job Envirarment, Promotability and
Job Experience. The Sri Iankan students placed more importance on the
factors Job Security and Salary. Differences between the factors Training
Program and Jaob Prestige were not found to be significant. The largest
cbserveble differences in the means were found for the variables Salary and
Job Envirorment. The two most important job factors for the Canadian
students based upon rated scores were Job Interest and Pramotability. The

TARIE 6-1

CUMPARISON OF CANADIAN AND SRI LANKAN STUDENTS'
RATED JOB FACITOR MOTTVATIONS

RATED MEAN SOORES

JOB FACTOR Canadian Sri Iankan Difference

MOTIVATTIONS Students Stxients Between Means
Intrinsic Factors

Jab Inberest 6.38 6.15 0.23%%
Job Ervirorment 5.57 5.07 0.50%%
Jab Bxperience 5.11 4.70 0.41%%
Pramotability 5.76 5.37 0.39%*
Extrineic Factars

Job Security 5.40 5.84 (0.44) *a
Salary 5.47 6.05 (0.58) **
Training Progrems 5.13 5.09 0.04
Jab Prestige 4.63 4.76 (0.12)
Nmber of significent differences 6

NOTE: Jab factors rated 1 to 7 vhere 7 is extremely
important and 1 is not isportant at all. Negative
nabers in parentheses.

*4p<0. 01
*n<0.05
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two most importamnt factors for the Sri Lankan students were Job Interest and
Salary.

As expected, the Canadian students did score higher an all of the intrinsic
job factors. The Sri lankans scored higher on two extrinsic factors, namely
Job Security and Salary. Moreover, even though the scores for the two
graups on the dimeasions Training Programs and Job Prestige were not
significant, the proposed direction of the differences was confirmed. These
results lend support for the hypothesis that the Canadian students, relative
to the Sri lankan students, placed more importance on the intrinsic job
factor outcomes and less importance on the extrinsic job factor outcomes.

The results for the rank-ordered job factor outcames appear in table 6-2.
The findings according to the Wilcoxon rank-sum test and the median test
for nonparametric data were idenmtical to the rate results. The only
difference was that an additional factor was significantly different for the
two groups. The Sri lankan students placed more importance on the factor
Job Prestige. This provides further support for the hypothesis that the sri
lankan students held a more instrumental view of work while the Canadian
students held a more expressive view of work.

The research literature reported in Chapter II highlighted that workers and
students in developing countries tend to have lower level needs. On the
other hand, workers and students from more advanoed nations are reported to
have higher level needs. Slocum Jr. (1971) found that Mexican blue-collar
workers were motivated by more basic needs than their American counterparts.
Similar results were found for Arabs (Triandis, 1972) and Iranians (Simyar,
1984). Tarmerbaum, Kavcic, Rosner, Vianello and Weiser (1972) reported that
managers in developing countries tend to prefer more passive employees. The
research findings support the research literature. Sri Lankan business
mmammmamwmm‘
students hold a more expressive view of work.
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TAHIE 6-2

COMPARISON OF CANADIAN AND SRI IANKAN STUDENTS'
RANR-CRUERED JOB FACTOR MOTTVATIONS

RANK-CRUERED MEAN SOORES

JOB FACTOR Canadian Sri Iankan Wilcoon Median Test
MOTIVATIONS Stidents Students Chi Sguare Chi Sguare

Intrinsic Factors

Jab Interest 2.05 2.52 28.60%% 21.17%%
Job Erwiroment 4.38 5.23 49.34%*% 37.32%
Jab Experience 5.39 6.20 45.39%% 17.99%%
Pramotability 4.08 4,52 17.14%* 6.33%
Extrinsic Factors
Jab Security 4.42 3.26 91.37%k 66,974
Salary 3.70 2.57 113.91%* 63.96
Programs 5.45 5.63 0.03 0.12
Jcb Prestige 6.43 5.43 48.414% 23,744
Nmber of significant differences 7 7

NOTE: Rank-ordered job factors vary between 1 for most
important amd 8 for least important. Negative
mmbers in parentheses.

*2p<0.01
*p<0.05

Any attempts to motivats Sri Lankan students to join organizations shouid
address basic nesds such as salary and job security. However, this does not
deny the need for providing interesting jobs that stimilate and challenge
the students. These findings should be of little surprise. Given the
disparity of the nation in the past and the uncertainty over violence in the
more recent past, it is little wonder that Sri Lankan students would place
importance on basic needs such as a secure job and an adecuate salary. The
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results reported in Chapter V lend further support to these findings. Sri
Iankan students were unsure about their ability to cbtain a job in their
desired field. In fact, these students were more cancerned with finding a
permanent job after graduation than finding cne in their area of interest.
Finally, given that the majority of these students came from rural and
agricultural backgrounds, it is understandable that they may be more
interested in finding employment that takes them to more lucrative urban
markets.

Attempts to motivate Canadian students to join orgenizations must focus on
more advanced needs. Offering a training program with a high salary may not
provide sufficient rewards for a Canadian business student about to enter
the world of work. Employers who place importance on providing graduating
students with interesting employment that gives them sourd work experience,
a conducive work envirorment and the opportunity for rapid advancement will

experience success in attracting and retaining a qualified pool of future

85 _EIICCI D008

Table 6-3 sumnarizes the fimdings for the Canadian and Sri Iankan students'
perceptions of the economic performance of private business enterprises.
Both groups of students generally held very positive attitudes regarding the
economic performance of private businesses. The only cbservable negative
perceptions were that both groups of students believed business was more
Performance Conscious than Seniority Conscious.

Of the 9 variables which represented the economic dimensions of corporate
performance, 7 were significantly different between the groups. The
Canadian students felt that business was more Challenging, Consumer
Oriented, Flexible, Progressive, Creative and less Performance Conscious.
The Sri Iankan students were more inclined to feel that business was Well-



93
Managed. The largest differences between the two groups of students were on
the variables Censumer Oriented-Product Oriented, Progressive-Stagnant and
Seniority Conscious-Performance Conscious.

TABLE 6-3

CMPARISCN OF CANADIAN AND SRI ILANKAN STUDENTS®
FERCEPTTIONS OF BOSINESS ENTERPRISES (N
BOONCMIC PERFORMANCE DIMENSIONS

MEAN SOORES
PERFORMANCE Canadian Sri Iarnkan Difference
DIMENSTONS Stidentss Stixdenits Between Means
Challenging/Dull 2.52 2.78 (0.26)*
Motivating/ 3.09 3.27 (0.18)
Demotivating
Conexmer Oriented/ 3.89 5.61 (1.72) x>
Product Oriented
Fleaxibhle/Inflexible 4.04 4.47 (0.43) »x
Seniority Conecious/ 5.27 6.26 (1.09) %=
Performance
Canecious
Responaive/ 3.91 4.03 (0.12)
Unrespansive
Well Managed/ 4.14 3.52 0.624%
Foorly Managed
ve/ 3.52 4.7 (1.23) e
Stagnant
Creative/ 3.57 3.94 (0.37) =
Not Crestive
Nmber of significant differences 7

NOTE: Perceptions rated 1 to 9 for each bipolar
dimension. Negative mmbers in parenthecea
indicate that the Sri Iankan score is higher.

*4p<0.01
*p<0.05
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There was little support for hypothesis #2a. Sri Lankan students did nsot
evaluate the econamic performance of private business enterprises more
favourably than the Canadian students. Even when aone takes into account
that the English Canadian students evaluated the econcamic performance of
private firms more favourably than the French Canadian students, the Sri
Lankan students still evaluated the econmmic performance less favourably
than both groups of Canadian students. The findings for the econamic
performance of private business enterprises were in a direction opposite to
that hypothesized in Chapter ITT.

Table 6-4 summarizes the findings for the students' perceptions of the
social performance of private business enterprises. The students' attitudes
regarding the social performance of private firms were less positive than
those attitudes regarding the econamic performance of these firms. This was
true for both samples. The Canadian students felt that private businesses
performed relatively well on 8 of the social dimensions. The Sri Iankan
students felt that private businesses performed well on only 4 of these
dimensions. It would appear that the Canadian students had a more positive
perception of private firms on the social dimensions of performance.

Of the 9 variables which represented the social dimensions of corporate
performance, 8 were significantly different between the groups. The
Canadian students felt that private businesses were more Honest, Fair, Human
and Socially Responsible and were more Influenced by Politics. The Sri
ILankan students perceived that private businesses were less Pollution
Conscious, less Employee Oriented but also less Discriminatory. The largest
differences between the two groups of students were on the variables Fair-
Unfair, Honest-Dishonest and Human-Irnhuman. All of these were evaluated
more positively by the Canadian students. The hypothesis that the Sri
Lankan students would evaluate the discretionary social performance of
private enterprises less favourably than the Canadian students was
confirmed. Hypothesis #2b was supported. '



TABLE 6-4

OCMPARTISON OF CANADIAN AND SRI IANFAN STULDENTS!'
PERCEPTIONS OF HISINESS ENTERPRISES ON
SOCTAL PERFORMANCE DIMENSIONS

MEAN SCORES
PERFCRMANCE Canadian Sri Iankan Difference
Stadents Studknts Between Means
Honest/Dishonest 4.70 6.25 (1.55) **
Pollution Conecdious/ 5.58 6.85 (1.27) %=
Not Pollution
Conacious
Cantrols Society/ 4.53 4.65 (0.12)
Society
Controlled
Fair/onfair 4.48 6.66 (2.18) **
Influenced by Politics 4.41 4.73 (0.32)*
JInfluences
Palitics
Bameny/Inlnman 4.26 5.79 (1.53) %%
Profit Oriented/ 2.62 2.12 0.50%*
Esployee
Oriented
Discriminatory/ 4.63 4.39 0.24%
Nandiscriminatory
Socially Responsible/ 4.73 5.97 (1.24) %%
Socially
Irvespanaible
Rmber of significant differences 8

NOTE: Parceptions rated 1 to 9 for each bipolar
dimension. Negative mmbers in parentheses
indicate that the Sri Iankan score is higher.

*4p<0.01
*p<0. 05

The findings generally show that Canndian students evaluated the economic
and social performance of private businesses favourably. The Sri ILankan

95
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students evaluated the econamic performance of business mich more favourably
than the social performance of business but their enthusiasm about the
performance of private firms did not equal that of the Canadian students.

The research literature reported in Chapter II leads ane to believe that
private firms in developing nations perform well on economic dimensions of
corporate performance but perform less well on social dimensions. Private
firms in developing countries are reported to have undertaken their economic
respansibilities relatively well. However, these same businesses often fail
to even approach the level of effort undertaken by the public sector to
pursue social benefits (Sinha, 1979). The findings of this research do not
support the research literature. Sri lankan students did evaluate the
econamic performarce of private firms positively but their perceptions were
less favourable than the Canadian students.

Iynn Jr. {1984) fourd that corporate social responsibility has been gaining
acceptance amorxy North American private businesses. Gill and Leinbach
(1983) state that private firms in more advanced developing nations such as
Hong Kong have not yet performed well on the dimensions of corporate social
responsibility. The findings for this research study support the research
literature in this regard.

The results do not support the hypotheses for the performance of private
businesses. ‘The results do, however, show that businesses in Sri lanka and
Canxda were perceived to perform better on econamic dimensions of corporate
performance than on the social dimensions. It is only when the Sri Lankans
are campared to the Canadians that the economic performance of Sri Lankan
businesses appeared to be less favourable.

Businesses in Canada appear to be fulfilling their econcmic role. Few
pecple would argue with this statement. In relative terms, private Canadian
firms are not performing as well on the social dimensions of corporate
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performance. Soame would argue that businesses in more advanced nations have
developed skills in dealing with social responsibility issues. These
findings indicate that there is still room for improvement. In a nation

that is among leaders in the development of management concepts, tools and
theories, these results are not surprising.

Private firms in Sri Ianka are perceived to pay less attention to their
econcnic and social roles. The findings also indicate that these businesses
need to promote improved econcmic and social performance if they wish to
achieve a level of development that is similar to Canadian firms. Adopting
same of the tools of Canadian businesses may provide part of a solution. A
key mechanism for this transfer is through business schools established in
that country. Business students who are taught the benefits of improved
social performance may assist their country in achieving long-term
development objectives. Another solution would be for firms to make use of
image-puilding media campaigns.

Table 6-5 summarizes the findings for the stidents' perceptions of the
econamic performance of public business enterprises. Both groups of
students held negative attitudes regarding the economic performance of
public businesses. The only cbserveble positive perceptions were on the
dimensions Consumer Oriented-Product Oriemted and Seniority Conscious-
Performance Conecious.

' For the 9 variables that represent the econamic dimensions of corporate
perfarmance, 8 were significantly different between the groups. The Sri
Iankan students felt that goverrment firms were more Dull, Demctivating,
FPoorly Managed and Stagnant. The Canadian students felt that goverrment
firms were less Consumer Oriented, Performance Conscious and Creative and
more Inflexible. The largest differences between the two groups of students



98

were on the variables Challenging-Dull and Progressive-Stagnant, both of
which were perceived more negatively by the Sri Iankan students. The
firdings did not support hypothesis #2c. Sri ILankan students evaluated the
econamic performance of public businesses less favourably than the Canadian
students.

TABLE 6-5

OOMPARISON OF CANADIAN AND SRT IANKAN STUDENTS'®
PERCEPTIONS OF GOVERNMENT ENTERPRISES
BECONOMIC PERFORMANCE DIMENSIORS

MEAN SOORES
PERFORMANCE Canadian Sri Iankan Difference
DIMENSTONS Students Students Between Means
Challenging/Dull 5.00 6.21 (1.21) %
Motivating/ 5.29 5.64 {0.35)*=
Demotivating
Coneumer Oriented/ 4.17 3.90 0.27%
Praduct Oriented
Flexible/Inflexible 5.70 5.24 0.46%%
Seniority conacious/ 3.22 3.83 (0.61) **
Parforsance
Conecious
Respansive/ 5.09 5.29 (0.20)
Unrespansive
Well Maneged/ 5.98 6.58 (0.60) *&
Foorly Managed ‘
Progressive/ 5.63 6.33 (0.70) &>
Stagnent
Creative/ 5.70 5.94 (0.24) %
Not Creative
Nmber of significent differences 8
NOTE: rated 1 to 9 for each bipolar dimension.
Negative mmbers in parentheses indicate that the Sri Iankan
acore is higher.
*4p<0. 01
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On the other hand, both groups of business students evaluated the social
performance of these entities positively. Table 6-6 highlights that very
few dimensions were perceived negatively. This is a sharp contrast to the
findings on the economic dimensicons of corporate performance discussed
previously. The only social dimension that was perceived negatively was
Discriminatory-Nondiscriminatory.

The t-test results indicate that the two aroups of students differed
significantly an 4 dimensions of social performance for govermment

be more Honest and more Socially Responsible than the Sri lLankan business
students. The Sri Lankan students did find goverrment businesses to be
slightly more Fair and more Employee-Oriented than the Canadian students.
These differences were small in magnitude. The largest difference appeared
for the Profit Oriented-Employee Oriented dimension. There is no conclusive
evidence to support hypothesis #2d. The hypothesis that the Canadian
students would evaluate the discretionary social performance of public

business enterprises more favourably than the Sri lankan students was not
confirmed.

Tie findings for the government businesses show that both samples evaluated
the social performance more favourably than the econamic performance. With
a few minor exceptions, both groups of students tend to agree that public
businesses perform their social duties well. The two groups of business
students were necative about the econamic perfarmance of these entities but
the Sri Iankan students evaluated the economic performance more negatively
than the Canadian students.

'melitaraUmrwiewpombstoth_eomplimteddnllmgastmtmbnc
businesses face due to the complex political enviromments that limit the
bounds of rationality in these crganizations (whorton and Worthley, 1981).
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Because of this, goverrment organizations do not always pursue strategies
that lead to maximum profits or cash flow. Instead, they often pursue
social objectives., Public businesses in developed countries are often

TABLE 66

OOMPARISON OF CANADIAN AND SRI IANKAN STUDENTS!
PERCEPTIONS OF GOVERNMENT ENTERPRISES
SOCTAL PERFORMANCE DIMENSTONS

MEAN SCURES
PERFORMANCE Canadian Sri Iankan Difference
DIMENSTONS Students Stxdents Between Means
Honest/Dishonest 4.87 5.28 (0.41) %>
Pollution Conecious/ 4.36 4.15 0.21
Not Follution
Conscious
Controls Society/ 4.16 4.18 (0.02)
Society
Catrolled
Fair/Onfair 41.84 4.54 0.30%%
Influenced by Politics 2.77 2.79 (0.02)
JInfluences
FPolitics
4.44 4.52 (0.08)
Wﬁnﬁtw 5.12 5.65 (0.53) s
Esployes
Oriented :
Discriminatory/ 5.43 5.42 0.01
Nondiscriminatory
Socially 4.15 4.45 (0.30) %
l:qnuihlq/
Irresponsible
Rmber of signiticent differences 4

A bipolar
dimension. Negative mmbers in parentheces
indicate that the Sri lankan score is higher.

*ap<0. 01
#p<0.05
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criticized for their econamic inefficiencies. This is often overshadowed
by the strong social crientation of these firms (O'Toole, 1984). One is led
to believe that public organizations in developing nations perform better
econamically than those in more advanced nations and that the opposite holds
true for the social performance dimensions.

The findings of this study do not support the literature in this respect.
However, the results do show that students in both countries support the
noticn of the bureaucracy as an inefficient means to pursue econamic
abjectives. Both groups of business students appear to take a more
fundamental approach in their evaluation of public sector corporate
performance. It would seem that the notion of public firms pursuing public
and social abjectives would appeal to both groups of students.

Despite negative impressions of public enterprises generally, the Sri lankan
students felt that these institutions pay less attention to their econamic
roles. The Canadian goverrment enterprises appeared to perform better
econamically. This can be attriluted to two key factors. First, as with
private businesses, these Canadian firms are using the most recent tools and
techniques of management, many of which are not yet cammorplace in Sri ,
Lankan public crganizations. Second, the economic hardships of Sri lanka
are more severe at this particular stage in that nation's development. To
overcame these problems, developing nations require both managerial
capetence and financial strength. These two key resources are sorely
lacking in Sri lLanka.

Achievement Motivations

mmmmmwmvaummmmm
and Sri Iankan students appear in table 6-7. The table highlights mean

scores for each sample, the differences between the means and their
significance.
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The three dimensions that received the highest mean scores on the six-
dimensional achievement scale were Excellence, Acquisitiveness and status
with Experts. This finding was consistent for both groups of business
students. The Competitiveness dimension had the lowest mean score for the
Canadian sample. The Status with Peers dimension had the lowest score for
the Sri Iankan sample. The t-test comparison of mean scores indicate that
the two groups of business students differed significantly on all six
dimensions of achievement. The Canadian and Sri Lankan business students
differed significantly with respect to achievement motivaticns.

TAELE 67

COMPARISON OF CANADIAN AND SRI IANKAN STODENTS'
ACHIEVEMENT MOTTVATIONS

RATED MFAN SOORES

ACHTEVENENT Canadian Sri Iankan Difference
MOTIVATTORS Stidents Students Between Means
BExellence 21.67 20.66 1.01*%
Acuisitivenses 19.03 18.36 0.674k
Status wvith Peers 17.70 14.56 3.14%2
Competitivenses 16.08 14.76 = l.32m
Status with Biperts 18.80 17.71 1.09%%
Indepandence 16.43 15.44 0.99%%
Nmber of significent differences 6
NOTE: Achievemant motivations rated 3 to 27 where 3 is

low and 27 is high. Negative mmbers in

parantheses.

#*40<0.01
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The rated mean values for each facet of achievement motivation highlight
that the Canadian students placed more importance on all of the dimensions
of achievement campared to the Sri lankan students. The Canadian students
obviously possessed a higher need for achievement than their Sri Iankan
counterparts. Thus, there was only partial support for hypothesis #3.

These results tend to support the findings of McClelland (1961), the pioneer
of achievement motivation research. He found that individuals from
developing nations have lower level needs for achievement. Hofstede (1980)
found employees of Canadian firms tend to be individualistic. Haire,
Ghiselli and Porter (1966) uncovered a belief among the Chinese that people
have a limited capacity to exercise leadership and Redding (1980) notes that
the Chinese place little importance on autoncmy.

Citizens of developing countries have been shoun to prefer avoiding conflict
(Bourgeois and Boltvinik, 1981) and tend to place more emphasis on the
family and authority of the elder (Pizam and Reichel, 1977). The findings
support the importance of Expert Status to a certain extent but do not
support the importance of Peer Status. A coamparison of scores with the
Canadian students hides this notion. Sri lankan students did not place a
great deal of importance on Status with Peers or Campetitiveness but they
did place importance on the dimension Status with BExperts.

Nonetheless, the Sri lankans did not have as high a need for achievement as
the Canadian students. This is not surprising given the findings for job
factor motivations that imdicated that the Canadian students tend to have
higher level needs. Sri Lanka's economic difficulties provide at least some
explanation about the reason for the predominance of lower level needs among
its students including the need for achievement.
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Terminal Rokeach Value Profile

Tables 6-8 and 6-9 summarize the comparison of rank-ordered and rated
terminal values for Canadian business students and Sri Iankan business
students. The rank-ordered values highlight that the Canadian students
valued Happiness, Self-Respect and True Friendship the most. The Sri Iankan
students valued an Exciting Life, Freedom and Equality the most. The
values thought to be the least important for the Canadian students were
Salvation, National Security and a World of Beauty. The values thought to
be least impartant for the Sri Iankan students were Salvation, Sense of
Accanplishment and Self-Respect. The rated terminal values in table 6-9
support these findings.

The rank-ordered terminal values in table 6-8 indicate that the two groups
differed significantly on 15 terminal values according to the Wilcoxon rank
sum test and differed on 13 terminal values according to the median test.
For those values perceived to be important by the Canadian students, the
Canadian students placed more importance on the values Happiness, Self-
Respect, True Friendship, Sense of Accamplishment and Mature Love. For
those values perceived to be important by the Sri Lankan students, the Sri
Iankan students placed more importance on the values Exciting Life, Freedam,
Equality, Family Security, Wisdom and World of Peace.

The results for rated terminal values in table 6-9 indicate 15 significant
differences between the Canadian and Sri Iankan students. The most
inmportant differences were identical to those uncovered with rank-ordered
terminal valuss in table 6-8. The Canadian students again placed more
importance on the values Happiness, Self-Respect, True Friendship, Sense of
Accamplishment and Mature Iove. The Sri Iankan students again placed more
importance on the values Bxciting Life, Freedom, Bauality, Family Security,
Wisdom and World of Peace.
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TABLE 6-8

COMPAKTSON OF CANADIAN AND SRI IANFAN STULDENTS'
ON RANK-ORDERED TERMINAL VAILES

RANK-CRIERED MEAN SCORES

VAILES Students Students Chi Scuare Chi Sguare
Comfortable life 7.15 6.91 7.57%% 3.34
Bxiting life 7.60 5.23 50.85%k 48.93%%
Sense of 7.09 14.67 355.71%% 328.16%*
Acoognl ishment:
World of Peace 10.93 8.28 41.82%% 53.86%*
Warld of Besuty 13.54 11.91 1B.48% 15.69+
Equal ity 11.65 6.56  203.36%%  156.17%%
Family Security 8.47 7.04 23.10%* 35.91%%
Freadom 7.69 5.41 54.42%% T7.68%%
Bappiness 5.68 8.02 49.10% 52.494%*
Imexr 9.06 9.46 2.96 0.01
Mature Iove 8.31 9.91 27.CT4x 22.49%x
National Seamity 14.11 10.77 124.84%% 96.68%»
Pleasure 10.17 9.62 10.70%% 2.52
Salvation 14.7% 15.47 0.30 0.72
Self~Ragpect 6.44 12.36 263,12%% 241.06%*
Social Recognition 1n.12 10.99 0.19 0.58
True Friendship 6.95 9.57 95.694%h 65.62%8
Wisdom 10.04 8.27 17.63%» 15.224h
Number of significent differences 15 13

NOTE: Values ranked 1 to 18 where 1 is most important and 18 is
least important.

*40c0. 01
*1<0, 05

In general, the terminal value differences between the two groups yielded
similar results with rank-crdered scores and rated scores. The Canadian
students scored higher, for the most part, on personal terminal values. The
sri Lankan students scored higher on social terminal values. The findings
tend to omfim hypothesis #4a and hypothesis #4b.
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TABIE 6-9

COMPARISON OF CANADIAN AND SRT IANKAN STULENTS'
ON RATED TERMINAL VAIIES

RATED MERN SCQORES

INSTRIMENTAL Canadian Sri Iankan Difference
VAILES Students Stdents Between Meons
Cosfortable life 6.03 5.90 0.11
Puciting life 5.85 6.63 (0.78) **
Sexse of 6.22 3.03 3.19%%
Accomp] istment:
World of Peace 5.17 6.30 (1.13)xx
Warld of Bearty 4.44 4.76 (0.22)*
Bgmality 4.98 6.50 (1.52) **
Family Security 6.09 6.56 (0.54) **
Freedom 6.44 6.98 (0.53) %%
6.85 6.32 0.57%
Irmer Barmony 5.89 5.96 (0.07)
Mature Iove 6.07 5.7 0.38%%
National Seamity 4.53 5.98 (1.45) %%
Pleasure 5.62 5.84 (0.22) &+
Salvation 3.62 3.02 0.60%%
Sel f-Regpect 6.69 4.38 2.31%%
Social Recognition 5.12 5.17 (0.05)
True Priendship . 6.70 6.21 0.49%%
Wisdom 5.76 6.46 (0.70) &
Nmber of aignificant differences 15

NOTE: Valuss rated O to 8 where 0 is not important at

all and 8 is very important. Negative mmbers in
parenttheses.

#3p<0.01
*p<0.05

The findings for terminal values in this study support the findings reported
in the research literature. Hofstede (1976) foud that individualism was
more important in westerm nations such as Canada. People from developing
nations have also been found to avoid confrontation or anti-social behaviour
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(Hall, 1976) and tend to value long-term relationships (Blanton, 1976).

Canadian students were more individualistic than Sri lankan students. This
was quite apparent in their desired end-states of existence. The Sri
Lankans appeared to value end-states that benefit their society as a whole
as opposed to end-states that are more self-serving. This supports other
findings reported in previous sections of this chapter. Given the
relatively depressed state of the Sri lLankan econamy and the constant fear
of Tamil outbursts, one would expect Sri Lankans to place a high priority on
peace, equality and freedkom —— end-states that benefit all Sri lankans.

Tables 6-10 and 6-11 summarize the camparison of rank-ordered and rated
instrumental values for the two groups of husiness students. The rank-
ordered values highlight that the Canadian students placed the most ,
importance on the values Honest, Responsible and Ambitious. The Sri Iankan
students placed the most importance on the values Honest, Independent and
Courageous. The values thought to be the least important for the Canadian
students were Gbedient, Clean and Forgiving. The values thought to be least
important for the Sri lankan students were Self-Controlled, Responsible and
Obedient.

The rated instrumental values in table 6-11 indicate almeet identical
results for the Canadian students. The results for the Sri Iankan students
were similar to those uncovered under the rank procedure. The Sri Iankan
students placed the most importance on the values Honest, Folite and Clean
and the least importance on Forgiving and Cheerful according to the rated

The rank-ordered instrumental values in table 6=10 indicate that the two
groups differed significantly on 11 instrumental values according to both
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the Wilcoxon rank-sum test and the median test. For those values perceived
to be important by the Canadian students, the Canadian students placed more
importance oan the values Responsible, Ambitious, Capable and Ioving. For
those values perceived to be important by the Sri Lankan students, the Sri
Lankan students placed more importance on the values Honesty, Clean,
Courageous and Helpful.

TARIE 610

OOMPARISON OF CANADIAN AND SRI IANKAN STUDENTS'
ON RANK-CORTERED INSTRIMENTAL VAIIIES

RANK-ORLCERED MEAN SOURES

INSTROMENTAL Camadian Sri Iankan Wilocoxon Median Test
VALIIES Students Stdents Chi Square Chi Square
Ambitious 6.89 8.31 10.20%% 7.91%%
Broadainded 8.30 8.35 0.71 0.01
Capahle 7.63 8.61 16.55%% 10.96%*
Cheerful 9.95 9.72 0.03 0.05
Clean 11.88 8.20 118.14%% 89.54%%
Qurageous 10.53 8.28 38.63%» 35.65%»
Forgiving 11.15 10.58 0.84 2.13
Helpful 10.30 9.02 12,884+ 21.25%%
Honest 5.69 4.96 10.09%x 5.84%
Tenginative 11.02 9.92 G.23% 9.15%x
Independent 8.0 7.85 0.05 1.52
Imtallectial 8.95 8.46 1.35 3.51
Iogical 9.63 9.27 0.22 0.13
Ioving 8.16 10.07 32.14% 18.36%
Gbadient: 14.73 11.17 124.92% 68.20%2
Folite 10.82 10.98 0.04 2.38
Responaible 6.71 11.97 193.87%* 141.16%*
Self-Oontralled 10.32 13.61 89.66%* 76.30%%
Naber of significeant differences 1 n

NOTE: Values ranked 1 to 18 where 1 is most important and 18 is
least important

*4p<0.01
#p<0.05
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The findings for rated instrumental values in table 6-11 indicate 12
significant differences between the Canadian and Sri Iankan students. The
most important differences were similar to those uncovered with rank-ordered
instrumental values in table 6-10. The Canadian students again placed more

TAHIE 6-11

OCOMPARISON OF CANADIAN AND SRI IANKAN STUDENTS'
ON RATED INSTRIMENTAL VAIDES

RATED MEAN SOORES

INSTRIMENTAL Canadian Sri Iankan Difference
VALLES Students Studerts Between Means
Axbitions 6.22 5.78 0.44%%
Broadminded 6.09 5.89 0.20%
Capable 6.35 5.88 0.47%%
Cheerful 5.77 5.62 0.15
Clean 5.35 6.31 (0.96) *»
Courageous 5.57 5.94 (0.37) 2
Fargiving 5.38 5.33 0.05
Belpful 5.55 5.96 (0.41) &
Honest 6.81 6.85 (0.04)
Twaginative 5.51 5.83 (0.32) %>
Independent 6.15 6.02 0.13
Intellectual 5.87 6.29 (0.42) *&
Iogical 5.82 5.90 (0.08)
Loving 6.24 5.88 0.36%*
Gbedient: 4.24 6.27 (2.03) =
Polite 5.64 6.47 (0.83) 4
Resparsible 6.67 6.17 0.50%%
Self-Controlled 5.86 5.78 0.08
Nmber of gignifioant differeces 12

NOTE: Values rated O to 8 where 0 is not important at

all amd 8 is very important. Negative mmbers in
- parentheses.

#2p<0. 01
*p<0. 05
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importance on the values Responsible, Ambitious, Capable and Loving. The
Sri lankan students placed more importance on the values Polite, Clean,
Intellectual, Ohedient and Helpful.

The findings under the rank procedure ard the rate procedure did not produce
identical results hut did produce similar results. This is primarily
attrilutable to the generally high scores for the Sri Lankan students on the
rated instrumental values. These high scores suggest that the Sri lankan
students' respanses to the rated instrumental values were subject to a

positive response bias.

The instrumental value differences between the Canadian and Sri Lankan
students provided same evidence, although not conclusively, that the
Canadian students scored higher on campetence instrumental values ard that
the Sri lLankan students scored higher on moral values. The overall scores
highlight that the Canadian students tended to place more importance on
campetence values. The overall scores for the Sri Iankan students indicate
that they too placed more importance on competence values but less so than
the Canadian students. Thus, there is some support for hypothesis #4c.
However, hypothesis #4d is rejected.

The findings for instrumental values tend not to support the research
literature. The Chinese, for example, have been found to place more .
importance on moral and ethical values compared to Americans (Domino and Mo,
1987). Given the influence of Buddhimm in Sri lanka, one would have
expected Sri Iankans to value social restraint and self-control. This did
not materialize in this research study. Deepite the desired differences in
end-states, both groups of business students had the same approach to life.
This holds true even in consideration of the English and French Canadian
differences reported in the previous chapter. ‘The desive of Sri Lankan
students to improve their lives may have taken precedence over more
traditional values in Sri Iankan society.
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Canadian students and Sri lankan students have the same overall approach to
life with only a few minor differences. It is interesting to note that the
Sri Lankan students did not evaluate business positively on this dimension.
If husinesses in Sri lanka are perceived to be dishonest, then the pool of
future managers in that country will bring with them values that will give
local businesses the opportunity to change this percepticon.

There does appear to same cantradiction in the findings for the importance
attached to employment earnings as a job factor and acquisitiveness as a
dimension of achievement. The findings indicate that Sri lankan students
were more motivated by earnings campared to the Canadian stidents. On the
other hard, the Canadian students scored higher on the acquisitiveness
dimension of achievement. Given the limited financial resocurces of Sri
lankans, one could argue that the inportance attached to earnings is derived
from a need for some personal security. Acquisitiveness is related more to
the acquisition of material wealth as a function of achievement. The low
score for the Sri Lankans on this dimension is also supported by the low
importance attached to being ambitious. This further supports the notion
that the Sri ILankans simply have a lower need for achievement.

Given the link betwesn Hofstede's cultural dimensions and Rokeach's values,
some canclusions can be drawn for this research study. According to the
termminal values and achievemsnt motivations, there is conclusive evidence
that the Canadian students are more individualistic. Sri ILankan students
were found to be less tolerant of unequal power distributions in society
given that they placed less importance on being imaginative and couragecus
and their low socores on the coxpetitivensss dimension of achievemant. The
Sri Lankan stidents also tanded to have more masculine types of values given
the limited importance they attached to self-respect and have self-control.
There wvas no concluaive evidence to indicate that one group felt more
threatensd by arbiguous situations than another group.
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CHAPTER VII
RESULTS OF MILTIVARTATE ANALYSES

The effectiveness of the independent variables for discriminating Canadian
ard Sri Lankan business students is the subject of this chapter. The
abjective of this chapter is to assess the practical usefulness of the
independent variables used in this research study. The chapter is divided
into four sections, each one focussing on a particular analysis. The first
section examines the results of the stepwise discriminant analysis. The

- results of the canonical discriminant analysis are detailed in section two.
The third section discusses the findings of the linear discriminant
analysis. The fourth section considers the results of the nearest neighbour
discriminant analysis for rank-ordered data. The fifth and final section
discusses the usefulness of the independent variables in future research.

Stepwige Discriminant Analysis

The results of the stepwise discriminant analysis are shown in table 7-1.
The results of the model in which demographics were used as independents
shows that 7 variables significantly explained 39% of the differences
between the Canadian and Sri Iankan students based on the average sguared
cancnical correlation. Four of these variables were related to job market
envirorment differences. One would expect these differences considering the
vastly different enviromments in Canada and Sri ILanka.

On the other hand, 23 rated values significantly explainad 69% of the
differences betwvesn the two graps of students bagsed on the average squared
canonical correlation. The mumber of terminal and instrumental values which
entered the model were roughly equal. For the achievement motivations, 3
variables ccmbined to account for 19% of the differences between the two
samples. Finally, when all independente were included in one model, 32
variables acoounted for 76% of the differences betwesn the Canadian and Sri
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Lankan business students. 2Among all of these variables, 21 were rated
values, 5 were demographics and 2 were achievement motivations.

TAERIE 7-1

STRENGTH OF INDEPENDENT VARIABLES FOR
DISCRIMINATING STUDENTS USING
STEPWISE DISCRIMINANT ANALYSIS

AVERAGE SCUARED
INDEFENDENTS CANCNICAL
OOERSELATTION
Demographics 0.39
Rated 0.69
Rokeach Values
Achievement: ‘ 0.20
Motivations
All Independents 0.76

The results of this analysis, designed specifically for miltivariate normal
data, indicates that values best discriminate Canadian students from Sri
Lankan students. It should be noted that a large proportion (9/12 = 75%) of
the demographics and job market variables also entered the final model.

Canonical Discriminant Analvsis

The results of the canonical discriminant analysis appear in table 7-2.
With rated values as independents, the canocnical correlation was 0.831 and
the adjusted cancnical correlation was 0.825. The squared canonical
correlation was 0.691. Four test statistics were used and all four were
significant. mrﬂndmgraﬂdcmiable,ﬁnmimlmlatim,ﬂn
adjmtadcenmicalcnml&timarﬂthesqamdmicalmﬂmm
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0.630, 0.625 and 0.396 respectively. Again, all test statistics were highly
significant. Finally, the same three correlations using the achievement
motivations as independents were 0.442, 0.439 and 0.196 respectively. All
test statistics were significant once again.

TABLE 7-2

STRENGIH OF INDEPENDENT VARIABIES FOR
DISCRIMINATING STUDENIS USING
CANONICAL DISCRIMINANT ANALYSIS

Mmltsorﬂncanmicaldiscfimjmntamlysissmrtﬂnfwhgsfor
the stepwise discriminant analysis discussed previously. The rated values
were best able to differentiate the two groupse of students.

Linear Discriminant Analvsis

Table 7-3 highlights the results of the linear discriminant analysis. Based
upon the use of demographics as independent variables, 90.5% of the Canadian
husiness students were correctly classified as belonging to that group. The
percentage of Sri Iankan business students that were correctly classified
using demographics was lower at 69.5%. The posterior probability of
menbership in each qroup was very close to the prior probability of
belonging to that group. |

A T B PRI S ST A T PR Y
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When the rated values were used as independents, 98.3% of the Canadian
respondents were correctly classified and 87.2% of the Sri Lankan students
were correctly classified. The posterior prabability of membership in each
group was closer to the prior probability of belonging to that group than it
was for the demographics. Iastly, 91.3% of the Canadian students and 42.7%
of the Sri ILankan students were correctly classified when the achievement
motivations were used as independent variables. The posterior probability
highlights that the achievement motivations classified too many respondents
into the canadian group.

TARLE 7-3

STRENGTH OF INDEPENDENT VARTAHIES FOR

Percentage
INDEPENDENTS Priar Posterior  Oorrectly
Probability Probability Classified
Demographins
: Canada 71.0% 73.1% 90.5%
Sri ILanka 29.0% 26.9% 69.5%
Rated
Rokeach Values
Canada 67.6% 70.1% 98.1%
Sri Ianka 32.4% 29.9% 88.4%
Achievement
Motivations
Canada 67.9% 78.0% 89.9%
Sri Ianka 32.1% 22.0% 47.1%




As with the previocus two analyses, the findings of the linear discriminant
analysis showed that the rated values, relative to the other independents,
did better to differentiate the two groups of business students.

; £ Nejahi iscriminant Analysi

In order to draw a comparison between the 'hit ratio' based upon the rated
values and the 'hit ratio' based upon rank-ordered values, a nearest
neighbour discriminant analysis was undertaken. The findings appear in
table 7-4. The results show that 93.2% of the Canadian business students
and 68.4% of the Sri lankan business students were correctly classified.
The posterior probability resembled the prior membership probability.

TAHIE 7-4

NEAREST NETGHBOUR DISCRIMINANT ANALYSIS

Percarttage
Prior Posterior  Correctly
Probability Probability Classified

Rank-Ordered
Rokeach Values
Canada 73.5% 76.9% 93.2%
Sri Ianka 26.5% 23.1% 68.4%

Upon corparing thess parcentages with those found for the rated values in
the linear discriminant model, it is apparent that the rank-ordered values
did not perform quite as well. Nonetheless, the rank-ordered values still
did well to discriminate the two groups of students when campared “o the

demographics and achievement motivations in the previous table.

116
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In general, the results of the discriminant analyses lend overwhelming

support for hypothesis #5a but little support for hypothesis #5b. The

differences in values, as cultural variables, between Canadian and Sri

Lankan students did better to differentiate the students than achievement
motivation and demographic differences. The differences in achievement
motivation, as psychological variables, between Canadian and Sri Lankan
students did not perform as well as demographics for differentiating the
students. For this research study, ‘cultural' variables had a greater

discriminant strength than other variables.

Ievitt (1983) and other proponents of the convergence hypothesis would find
the results of this study somewhat disturbing. They would also state that
this study was based on micro-level variables and, like other micro-level
studies in the past, naturally uncovered differences across countries

(Child, 1981). However, this study was based entirely on the theory that
differences do exist. As such, research instruments were selected with the

objective of unoovering differences between Sri Iankan and Canadian
students.

Qultural explanations for differences found in comparative studies are the
most popular reportad in the literature. This is supported by the work of
Ajiferuke and Boddewyn (1970) and Negandhi (1983). 'This, however, is
pmbahlyclnmﬁnmmtthn:emmmardmintm
management litsrature designed to measure cultural variables than any other
variables. The reason for this is that cultural variables are easily
identifiable and lend thamselves well to explanation and discussion.
Behaviocural and psychological variables are often more abstract and more
difficult to explain. CQultural variables are practical. Scales such as the
Rokeach Valus Survey (Roksach, 1973) have stood the tast of time. Becsuse
thqmdﬂmhq,ﬂnirmhmwim.
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The findings of this research highlight that cultural variables did well to
differentiate Sri Lankan business students fram Canadian business students.
This finding is supported in the literature by authors such as Hofstede
(1976), Haire, Ghiselli and Porter (1966), Adler, Doktor and Redding (1986)
and Negandhi (1975, 1983). The results support the idea that management
principles mst face the challenge of other husiness cultures if they are
going to be truly universal (Cberg, 1963).

On the other hand, the psychological variables did not perform well relative
to the other variables in the study. This shauld not be surprising though.
Achievement motivation represents only one type or group of psychological
variables. There are many more psychological variables that have been used
in camparative research. Given this, the achievement motivation scale
developed by Jackson, Almed and Heapy (1976) did well to explain 20% of the
variability in the responses of the two student samples.
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CHAPTER VIII
RESEARCH SUMMARY AND IMPLICATIONS

This chapter is divided into five sect:ions. The first section reviews the
research cbjectives and the methvdological decisions that were made to
achieve these objectives. The second section summarizes the results of the
research findings. The third section briefly reviews the limitations of the
study. The fourth section discusses the managerial implications of the
results. The final section examines directions for future research.

Reseapch Objectives

This research was undertaken for the purpose of providing both educational
institutions and multinational corporations with same insight into the
needs, perceptions and values of students in two very different countries.
For the educational institution, information of this nature is valuable for
both anxriculun design and course development. Bducational institutions can
reinforce pogitive attitudes and values and can also reshape negative
attitudes and values. As such, schools can act as agents of social change.
Assessing the local attitudes amd values of students is one way schools can
ensure that they respond to the needs of theair clients and the employers
students will work for when they graduate. As well, by altering business
programs to reflect the needs of the students and the local econamy,
business achools can play a vital role in the modernization of their
cauntries. For miltinational corporations, the knowledge of students!
motivations, values and attitudes will provide them with insight into what
to expect from the pool of future managers. It also provides them with same
basic information that will be useful for developing public awareness and
image campaigns.

Studies of this nature have been conducted within advanced countries (Almed,
1981a) and across advanced nations (Ahmed and Jabes, 1588). But, no study
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has examined these dimensions comparatively between a developed society and
one which is still developing. To this end, two very different countries
were chosen to be included in this research, namely Canada and Sri lanka.

Scales used in other similar studies to measure job factor motivatioms,
achievement motivations, perceptions of business enterprises and values were
used as the basic methodological tools in this study. This provided scales
with canstruct validity. These measures were also useful for fulfilling the
other major research cbjective which was to determine the strength of
various independent variables for differentiating between Canadian and Sri
Lankan students.

Fotential biases in the data were also identified. Analysis was conducted
to examine whether the Canadian sample responses were the resultant effect
of the responses of Canada's two dominant cultural groups, English and
French Canadians. A response bias measure was also developed to assess
whether the rated data was distorted by response biases often found with
such rate measurement scales.

SEmary Recults

The findings of the research revealed significant differences between
Canadian business students and Sri Lankan business students with respect to
their job factor motivations, images of public amd private enterprises,
achievement needs and value systems. The Canadian business students held a
rore expressive view of work, motivated more by the nature of the work
itself. The Sri Lankan business students held a more instrumental view of
work, motivated by the tangible work-related rewards.

The Canadian students did evaluate the discretionary social performance of
private business enterprises more favourably than the Sri Lankan students.
However, there was little support for the hypothesis that the economic
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performance of husiness enterprises was evaluated more positively by the Sri
Iankan students. It should be noted that the Sri lankan students did
believe that husiness enterprises performed well econamically. The rated
mean values for each group of students did lend support for both hypotheses
but on a camparative basis, only one hypothesis was confirmed.

For the public enterprises, the Canadian bhusiness students evaluated the
econamic performance more favourably than the Sri Lankan students. There
was no conclusive evidence that the Canadian students evaluated the social
performance of goverrment enterprises less favourably than the Sri lankan
students. Based upon overall mean values, both groups of students evaluated
the econamic performance of govermment enterprises negatively, yet evaluated
the discretionary social performance positively. One finding of particular
interest was that the Sri lankan students perceived both private and public
enterprises in their country to be dishonest.

Relative to the Sri Lankan business students, Canadian business students
were found to have higher needs for achievement. These findings support the
earlier findings of McClelland (1961), who cbserved empirically that
individuals fram developing nations have lower needs for achievement. Given
the extent of poverty in developing nations such as Sri lanka, these results
are not surprising. One would expect students from poorer nations to be
more concerned with safety and security rather than with higher level needs
such as achievement.

The results for the value differences indicated that the Canadian business
mmmmmofmmm“mmm,_mf-
respect, trus friendship and a sense of accomplishment. The Sri Lankan
business students valued more society-oriented goals such as freedom, family
security, equality and a world of peace. The Canadian students tended to
take a more personal, pragmatic, competence-criented approach to their
lives placing more importance on being responsible, capable, loving and
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ambitious. Alternatively, the Sri Lankan students did not necessarily take
more of a moral or interpersonal approach to their lives as initially
hypothesized.

The analyses for determining the strength of independent variables for
discriminating Canadian students fram Sri lLankan students conclusively
showed that values, both terminal and instrumental, were the best
discriminators followed by demographics and achievement motivations.
Qultural variables were better able to distinguish the two groups of
students in this research.

It was acknowledged that the responses of both groups of students may have
been subject to biases. Given the presence of two daminant subcultures in
Canada, it became apparent that the responses elicited from the Canadian
students may have been the suim of the responses given by the English ard
French Canadian students, of which one subgroup may have held attitudes
similar to those of the Sri lankan respondents. Canadian students were more
individualistic than Sri ILankan students. This was quite apparent in their
desired end-states of existence. The Sri lankans appeared to value end-
states that benefit their society as a whole. Furthermore, given the
response biases often found in data collected in developing countries, it
was possible that the data for this research was subject to response biases.

A within-country difference between means test was used to assess the first
potential bias while a stepwise discriminant model using a response bias
scale was usad to assess the second bias. The findings of these analyses
showed that there were no significant biases present in this research data.

In light of Hofstede's (1980) four dimensions of culture, this research
study indicates that the Sri Lankan students are more concerned with
collectivism, are less tolerant of unequal power distributions in society
and tend to have masculine values. The Canadian students were more
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individualistic, tolerated a larger power distance and tended to have
feminine values. There was no conclusive evidence to indicate that one
group felt more threatened by ambigquous situations (uncertainty avoidance)
than another group. The findings of this study support the larger body of
literature reported by Hofstede (1980) in which he classifies countries
according to the four cultural dimensions of Individualism-Collectivism,
Power Distance, Masculinity-Femininity and Uncertainty Avoidance.

Limitations of the Ressarch

This study was not without its limitations. Same of these are detailed
below:

. camparative studies including two countries have anly limited
managerial implications;

. despite the exploratory nature of the study, this research
adds little additional insight into the existing research

literature for camparative management;

. sanmple selection was based on a convenient judgmental sample
as opposed to employing more sophisticated sampling
procedures;

. a limited number of francophone students were included in the
Canadian sample;

. no Tamils were included in the Sri lLankan sample;

. a limited mmber of schools were used to draw the sample;
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. same scales may be less reliable than their intended purpose.
For instance, the business performance scale did not perform
as well for the perceptions of public enterprises; and

. job factor motivations and the corporate performance
dimensions may be perceived differently by the Sri lankan and
Canadian business students.

Despite the limitations, the research does present a mmber of managerial
implications.

Business students will choose their employment partly on the basis of the
image they hold of the organization and partly on the basis of the
ocrganizational rewards that they value. Bducational institutions are in a
position to reinforce positive attitudes and values and discourage negative
attitudes and values of the students. The results of this research suggest
that public and private crganizations will need to stress different types of
job factor rewards to attract the best students. BEducational institutions
in Canada and Sri lanka will need to have different curricula in order to
motivate these students.

Efforts to attract Sri lankan business stidents by the public sector should
plaoe'msismﬁnstrmgmmicmlemtthemblicaactorphyain
the local econcy. ‘The private sector enterprises, on the other hand,
should focus on both ecorxmic and discretionary aspects of corporate
performance to motivate students. Sri ILankan business students were not
impressed with the social performance of private enterprises. Medium-sized
pmucmmvmmtm,mmmmmuwmm,
should emphasize job context characteristics such as adequate earnings and
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employment security where the students are allowed to be expressive,
humanistic and caring.

It is important to remember that these perceptions of business may not be
based on absolute truths. Instead, they may be based on heresay or same
recent exposure to kusiness. This gives miltinational and public
crganizations the opportunity to market themselves. Multinationals
operating in Sri Lanka should develop public awareness and image promotional
programs to stress the importance they attach to fulfilling their economic
and social roles in society. Honesty and integrity should be stressed as
part of the message that is commmicated to students. Public corporations
in&i:arﬂmcmldadoptsimilarpmtiaalarﬂimge—hﬁldﬁqpmgrmns.
However, these public arganizations will need to stress the important
econamic role they play in Sri Lanka, even if their econamic performance is
only marginal. Like the pramotional programs used in Canada for public
organizations such as Petro Canada and Canada Post, pramotional programs for
Sri Lankan public organizations should emphasize that these crganizations
cannot be expected to have the same econamic performunce as private firms
given the social dbjectives they are required to pursue.

The students should be encouraged to partake in interpersonal interactions
at work that allow them to help each other. Sri Iankan students do not have
high level needs. Their needs are mxch simpler and more basic. The Sri
Lankan students were more concerned with finding a job upon graduation than
finding one in their desired field.

Bducational institutions in Sri lanka should encourage their students to
express their societal-oriented values and attitudes as they enter the local
work force. This may help to improve the perceived indifference among many
Sri Lankan public and private corporations toward social issues. Business
schools should also stress the importance of honesty amd integrity in -
conducting business in Sri Ianka. Case studies and exercises that force
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stiadents to balance ethical issues with econamic realities would prove to be
beneficial for educational curricula.

Such an effort may reverse present perceptions of Sri Lankan businesses as
being dishonest and corrupt. If local business enterprises do engage in
djstu:estmsmessmctioes,ﬂmmtgemratimofmanagersinﬂme
organizations may be able to circmwent this trend. Such practices would
support modernization effarts in this country.

Attmcth'g@nadimhmimﬁssuﬂentswnlmquheorganizatiorstostrss
different aspects of performance. Private enterprises will need to
enphasize much more than their price-earnings ratios and market share in
order to attract business students. Private business organizations will
need to focus on their record of social performance as well. Private finmms
could benefit greatly from public awareness programs that pramote the
organizatim'scammforu\eeminmﬂ\torp:uwtetheorganizatim's
contribution to other social programs.

Canadian students believed that their public organizations were performing
bhetter economically compared to Sri Lankan students. Canadian business
suﬂmtsalaoparceivedﬁnseo:ganizatimtohadmtivatim. inflexible
wsmnt—ﬁjwtimmid\mtypimllyhmmdtomize
bureaucracies in the past. Public enterprises in Canada will need to
cmtimetodavalcpprmtimlpmgrmﬂnthighlightﬂnirmic
performance in light of the social cbjectives they pursue.

As a further effort to attract qualified students, Canadian employers should
mjwmwmm»mmmmumofun
work, the opportunities available to students for career growth and
advancement and meaningful work envirorments. These students will be
mmwmwmtmqmmmam”
self-actualization and fulfillment in a campetitive, pragmatic envirorment
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that allows for individual success in achieving personal goals such as a
sense of self-respect and accamplishment. The Canadian students would
prefer to work for large, private business enterprises and their
motivations and aspirations correspond to this preference.

Business schools in Canada have done well in the past to prepare students to
work in the private sector. However, the research findings indicate that
the students' perceptions of public enterprises do not correspard to their
work-related needs and aspirations. This could exist for two reasans. One,
husiness schools may not be the best enviromment in which students can learn
about the canplexities of managing in the public sector. Business schools
may not be able to enlighten students with the idea that purely rational
decisions are not always possible in public enterprises. Two, with the
knowledge they have gained at school, business students may have formed
unrealistic expectations about public organizations, how they function and
how they are managed.

Today's husiness stidents, both in Canada and Sri Lanka, appear to be
accepting the importance of social responsibility in private enterprises,
not so much as a necessary evil, but as a way for the firm to sustain
profitability in the long run. To prepare students for employment in public
businesses, schools will need to develop curricula that educates students
specifically on the nature of public organizations and the envirvorments in
which they function. However, students will also need to be shown how new
developments in public administration have fostered increased econamic
efficiency and performance. Same schools have already developed curricula
like this. Many business schools now offer majors in public administration.
Same even offer graduate education programs leading to the degree of M.P.A..

Many researchers report that neither miltinational corporations nor business
schools have been able to standardize managerial practices across countries
and cultures, By examining students' differences in job factor motivations,
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perceptions of public and private corporations, achievement motivations and
values, these organizations will be able to provide students with the
necessary training that will allow them to became successful managers and
professionals.

Directions for Future Research

The research reported in this thesis was narrow in its focus. It would be
erranecus to generalize the results of this research to other nations or
cultures. However, the research does provide same insight into directions
for future research.

Since the differences found between Canadian and Sri Iankan students in this
study were significant, it would be interesting to examine if such
differences exist between other nations. For instance, one camon
assumption used in the cross-cultural literature is that geography is a key
variable in influencing pecples' perceptions and values. It would be
interesting to campare the perceptions of individuals from Sri Ianka with
individuals fram India. If perceptions were found to be similar in
geographic regions, then research could be conducted to examine perceptual
and value differences across continents.

Knowing that national attitudinal and motivational differences may be
attributable to cultural differences between countries reinforces the use of
values in cross-national research. Whether anyone will be able to conclude
that values, as cultural variables, are the best predictors of managerial
behaviour is not important. What is important is that values, as part of
culture, appear to have great potential for differentiating students and
managers in various nations. The Rokeach Value Scale (1973) is particularly
well-suited for this purpose.
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An enormous amount of literature exists in the field of cross-cultural
research and mach of it has contributed to the work of Hofstede (1980).
However, the field of study is still in its infancy. It is hoped that this
discipline will build a core knowledge in the future. This can only be

achieved with more research that is exploratory in nmature and far-reaching
in scope.
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AFPFENDIX A

OORECRATE TMAGE AND PERFORMANCE QUESTIORNATRE



GEOUPING OF MANAGEMENT JUDCEMENT ITEMS

These items ars designed to obtain your judgement regarding the classification
of the following eightean attributes of social performance of an eaterprisa. Could
you please check the appropriate box indicating your judgement regarding how an
item should be classifisd. The aspects of a corporate social performance are:
economic, legal, ethical, and social. Thus so.item, "an enterpriss is: corrupt -
not corrupt" may be clessified as ethical or legal or both legsl and ethical
depending on how you judge the itsm. It will be appreciated if you answer this
question carefully.

The items are listed below,

ITEMS Economic Legal| Ethical] Social

Challenging - Dull

JHonest - Dishonestc

Pollution = Mot Pollution
Conacious - Conscious

Motivating = Demotivating

Consumar - Product Oriented
Oriented

Controls - Saciaty
Society - Contrulpd

Flaxible - Inflaxibla

Fair - Unfair

Seniority - Performance
Conscious = Conscious

Poiitically = Influances
Influsnced = Politice

Human ~ Inhuman

Profit = Employss
Oriented Orianted -

Rasponnive ~ Unresponsive

Wall Managsd - Poorly Managed
Progressive - Stagnant

Discriminatory = ¥Non discriminatory

Socially Socially
Responsible - Irrasponsible

Creaative - ¥on crasative




APPENDIX B
ENGLISH SURVEY INSTRIMENT



UNIVERSITE DOTTAWA |g308tl] UNIVERSITYOF OTTAWA

OTTANA ONTARIO
CANADA

STUDENTS' PERCEPTIONS AND NEEDS

The following quasticnnaire has been designad to find out the general
attitudes and feelings of the students cowards pressnt day business in
Canada.

Please give your aoswers to tha following quastiona.
Section I

Listed below ars quastions desling with your parsonal profile.
Col.

1/6 1. What is tha name of the univecsity you are pnnntiy attending?

4. And, vhat is your university yeac!

\? Undargraduats MHret D Second D Third D Pourth D
Othar
(pleasa spacify)
1/8 Graduate Hrat Sscomd other
E— D D (planse spacify)

/9 3. What is your age? years.
1710 Your esext? NALX D FENALE D

(¥} 4. WYeuld you classify your background ast
RURAL URBAN
O a

t/12 5. Ars you presently a full tims or a part tims studemt?
Pull time D Part tims D

'

Fauled ¢ Adeunigtyenon Facuity of Admisistrmsios



1413

7T

/15

1716

17

118

Col.

119

1720

6. What ta your father's occupation? (If noc working, what was his
occupation)

HANAGERTAL

SMALL BUSINZSSMAN
PROFESSIONAL
TECHNICAL
CLERICAL & SALRES
CRAFTSMAN

FARMER

LABOURER

OTHER

Oooooooo

(pleass specify)

7. Have you previcusly hald ar are you prasently holding a permansnc
Job?

Yis D NO D
8. Upon graduation, would you prafar to work for a private
eacterprise or for governmant/etate entarprisa?
State entarprise D Private entecprise D
Both D Waithar D
9. What languages do you apeak?! Fleases check and/or stats the
languuges you speak. You may check move than ona.

English O e

Othats {plensa spacify)

10. Vhat 18 your desirsd fisld of specialisation?
Ce.g. markating: leuutu.: sales, ete.)

11, Upon graduation, would you rats ysur chamcss of ouuuu a2 job
ia your desirved fiald as:

ma nnU MD IIAI.LY_M'T“D

Saction II
Thank you for answering Saction I. Iu‘n wanld liks you to stswer
the following quastions. You will fiad that soms of tha statemsnts
are rather patsonsl. Wewevar, sll yeur vespemses will b hald in
strict confidencs to protect your aneaymity.

1. Do you pressemtly havs assuraace of a pormmnsnt espleymsat upon
nlduuolt

ns ]
a d
2. HMave you made suy contacts for s parmsment jedb?

0 *Q



1/21

1/22

1725

/28

1/30
17311
/32
1/
1734
1435
1736
(Ve Y

1738

Col.

/39
1740
1741
1/42

1.

§.

In your opinion, what is the size of industry in which you think
you hava the greatast cpportunity for esploymant?

SMALL B MEDIUM D LARGE D DON'T XNOW D

Listed balcow are a serice of characcerietics that you might be
looking for in your employsant. Plsase write in a number thar
best describeas your feelinge as to how important each of these
features is TOo you.

7= Extremsly i{mportant

6= Very important

S- FPairly important

4= Not too important

3~ Of very lictla importancs
2= C©f no iamportance at all
1= HNot interesced! .

JOB INTIREST 23 SECURITY 24 PROMOTARIL
O i/ O 1/ ITY 0
SALARY 1726 JOB ERVIRONMENT 1/27 JOB EXPERIENCE
0 oV 0
TRAIRING PROGRAM 1/29 JOB PRESTIGE
a a

Now please rank these job charscteristics in order of importance
to you. Tha job charscteristic that is most important to you
should be rvanked 1. The job charactaristic that is least
important to you should be ranked 8.

JOB INTEREST

SALARY AND FRINGE BENEFITS
TRAINING PROGRAM

SECURITY

JOB {MVIRORGENT
PROMOTADILITY

JOB EXPERIENCE

JOB PRESTICR

HILH

Now plesse list any othar characteristice that are important to
you but have not been listed ghows.

1.

Here i & list of attributes that s university program in public
oFf private managemant may possess. Plesse tell us how imporcant
it is that & university possess thase attributes. Please write
in a nuabar that bast dascribes your feelings conceraing how
isportant sach one of thass attributes is ko you.

7= Extremsly fmportant

b= Vary impertast

3= Fairly imporcant

4= Nct too fmporteamt

3= Of very little impertancs
¢~ Of no importancs at all
1= Not imterested!

Rassarch reputation of professors
Teaching ability of profassors

Socisl life and recrsation among students |
Coat of eduction

O00aao



1/43

1744

1745

1/46
1747
1748
1749
1/50
1/51

1/52

1/33

1/3
L7355
1/56

1/%7
1758

1/%9

1/60
1761

Reputattion of the degrae

a
a

Eaphasis on case and class
discuseions/participation

Emphasis on using scetiscical analysis,
computars, et cetera quantitative
techniques Cl

8. Now pleasa rank these university atcributes in ocder of
importance to you. The university actribute thac ia most
important to you should be ranked 1. The univerisity actribuce
chat is least important to you should b ranked 7.

Research repucation of profassors
Teaching ability of professors

Social life oand recreatic

Coat of education "

Reputation of tha dagree

Emphasis on case and class
discussions/participation

Enphasis on using statistical analysie
computers, et catera quantitative
tachniques

9. Now plesse 1ist any other actributem thar ars important re you
but have not been listed above.

Section III

This section 1s designed to obtain your genaral pearceptions cegarding
the actributes of private sector businass anterprisss. Could yo.
please circle the appropriate nusber indicating your faelings towards
business in Canada. Thank you.
EXAMPLE: In genaral is business:

Good 1 2 3 4 S 6 7 8 9 1

(D indicates that you feel tusiness 1s good

@ indicates that you feel businass is fair

@ indicates that you fesl business is bad
In general, business is:

Cullenging ! 2 3 4. 5 6 7 8 9 pull

Honast I 2 3 & 3 6 1 8 9 Dishonast
Pollution 1 2 3 4 5 6 7 8 9 fot Pollution
Conscious Conscious

., Motivating 1 2 3 4 35 6 7 8 9 Demstivating

Congumer 1 2 3 &4 8 6 7 8 9 Product Orfented
Orisntad

Controle 1 2 3 4 5 6 7 @68 9 Soclaty

Society Controlled
Flexible 1 2 3 & 5 & 7 8 9% Inflawible

Sair 1 2 3 4 5 6 7 4 49 ypaterr



1762
1/63

1764

1/65

1/66
1767
1768
1769

1/70

1/
11

Col.

/73

1774

1773

1176
un

1778

1M

1/80

1/81

1/82

1/83

Seniority 1 2 3 & 5 6 7 B8 9 Performance
Conscious Conscious

Politically 1 2 3 & 5 6 7 8 9 Influences

Influenced Politics
Human 1 2 3 4 5 6 7 8 9 Inhuman
Profic 1 2 3 & 5 6 7 8 9 Employee
Oriented Oriented
Rasponsive 1 2 3 4 35 6 7 B8 9 Unresponsive
Well Managed | 2 3 & 35 6 7 8 9 Poorly Managed
Prograssiva 1 2 3 4 5 6 7 8 9 Stagnant
Diserimi- 1 2 3 4 -5 6 7 8 9 Nondiserimi-
natory natogy
Soclally 1 2 3 4 5 6 7 8 9 Socially
Responsible Irresponsible
Crascive 1 2 3 & 5 ¢ 7 8 9 Not crestive

Could you please indicate the == of your homa=town.

Lo Y Ee—

Section IV

Rate yourself on the following dimansions by circling the number
cloasst to tha position which describas you best. FOR EXAMPLE:

PAT 1 2 3 4 (® 6 7 8 9 Tin
HONEST 1 2 Q 4 5 6 7 8 9 Dishonest
This pecson felt he wves neithar fat nor thin and circlea the

dimension midmoint, 3. He also felt he vas a fairly honest person
and cicvcled 3.

Perfection-orianted 123456789 Unconcetned with
pacfaction

Trust the axperts 123456789 Skaptical of
suthority

Prafar to work with 123456789 Prater to do things

othars alone

Not group oriented 123456789 CGroup orientad

Very money conacious 123456789 Yot money conacious
at all

Little raspect for 123456789 Raspact for

asuthoreity authority

Compatitive 123456789 Kon-compatitiva

Do not focus on 123456789 Strive for excellence

axcsllanca

like to da incharge @ 123456789 Like to share
responsibdility

Mot at all conscious of 1234356789 Very conscious of

wscemsntic gain acononic gain

Essy-going - 123456789 Like to strive
‘ againsc othars



1/86
1/85
1/86

1/87
1/88

1/89

1/90

Approval seeking

Quality not valued
highly

Like to remain in the
background

Not popular

Favor incencive system
of pay

Enjoy tha company of
exparts

Rarely think about
being wealthy

J4ase789

3456789

14567809

J4&56789
Ja36789

3436789

3456789

Indifferent to
approval of others

Quality aindad
Like to surpass
others

Popular

Favor ragular pay
incraases

Dislika ctha company
of exparts

Wealth {s =y seasure
of success



Section V
A. Listed below are 13 cerminal values in alphabetical order. We would like
you to indicate HOW important each valu: is to you as a guiding principle
in your life. Pirscly, please order the eighteen values in order of
importance to you in the column appearing on the left of value list. The
most important value should be ranked 1, tiie second most important value
2, and so on. The least ioportant value should ba ranked 18. Secondly,
indicate HOW i{mportant to you each value is by drawing a circle around a
nuaber {n the scale appearing on the right of the value lisc. The
greater the number circled, the more importent the value to you. In
order to help you, labels have been specified for some numbers at tha top
of the scale. Continue until all values have bean ratad.
- - -t
("1 [ nl
: g :
Iy [ =]
.5 - Q -
) e - g
K :
CHERE &
R ¥
7] 7] -
o 5 o
o"”'w:‘ o |3 | = 2
1/91-92 A COMFORTABLE LIFE Bf 71 6] S| 4} 3| 2| 1] of 1127
(a prosparous lifs)
1/793-94 AN EXCITING LIFE (a 8] 71 o] 5] & 2] 11 of 1/128
{_scimulating, active life) _
1/95-96 A SENSE OF ACCOMPLISHMENT | 81 71 o6f 5] &) 3{ 21 1} 0] 1129
‘ _.‘_(_l_nmx_ﬂﬁi%tm
1/97-98 A WORLD OF PEACE (free 8] 7] 6] S of 3[ 2] 1] of 1/130
of war aod conflict)
1/99-100 A WORLD OF BEAUTY (besucty [ 8] 71 6] 3] 44 3] 2] 1] of 12131
of nature and the arts)
1/101-102 EQUALITY (brotherhood, 8 6) 5] &1 37 2] 1] of 1/132
aqual opportunity for all) .
1/103-104 FAMILY SECURITY (tsking 8] 771 67 S| &1 3 2] 1} of 1/113
cara of loved onas)
1/105-106 FREEDOM (indapendances, 71 6] ST o] 3] 2] L] o 12104
free choice) -
1/107-108 RAPPINESS a1 71 6 50 &) 3) 271 11 o] 1/138
(contentednass)
1/109-110 INNER HASMONY (fresdom [ ] 6] 31 4] 3] 2] 1] 0] 17136
from innar conflict) .
1/111-112 MATURE LOVE (sexual 81 71 6f S| & 3 2] 11 8| 11137
and -ﬁrum intimacy)
1/113=114 Y 41 8] 7] 6] 3] &4] 3 1 17138
er_-_u.sst_t‘»_n&-_LmL - '
1/115=116 PLEASURE (an enjoyable, 8] 71 &} 5] & 3] 21 L} O] L1119
leisurely lifa)
1/117-118 SALVATION (saved, ] €[ S| & 3[ 2] 1] O| 1/140
. atarnal life)
1/119=120 SELF-RESPECT 8l 7] o[ 3] 41 3 1 1/14)
{sslr-esteem) __
1/121-122 SOCIAL RECOGMITION Sl 7| 6] 51 & 31 21 L[ Of 1/142
rappect, sdmiration)
1123124 ﬁ&m_m (] S 71 6] S| &f 3] 2| I[ Of 1/143
{cloam donship)
1/125-126 WISDON (a mature X BT o] ST o1 31 2[ 11 O] 1/164
£




Section ¢

B. Listed below sre 13 terminal values in alphabetical orour. We would 1ike
you to indicace HOW izmportant each value is to you as a guiding Priociple
in your life. Firscly, please order the eightesn values in order of
izportance to you in the column appearing on the left of veluas lisc. The
moSt important value should be ranked 1, the second amost tmporcant value
2, and 0 on. The least ioportant valus should be ranked 18. Secondly,
indicate HOW important to you each value {s by draving a ctrcle around a
nuaber in the scale appearing on the right of the value list. The
greacer the number circled, the mors laportant the value to you. In
order to halp you, labels have been specified for soma numbers at che top

of the scale. Continue until al} values have been raced.
€ -
] -
18 | .
- [ -l
- S &
s o
Loed Q
g =
:
RANK i v
oRDER i B
1/7145-146 AMBITIOUS Bl 7| s S| &) 3| 2 1] 0] 2-28
(hlrd-vorkinl, aspiring)
1/147=-148 BROADMINDED 81 7] 6 S| & 3( 2 1] 0] 2-27
(open-minded)
17149~150 CAPALLE 8 71 o[ 5] a| 31 2f tl o 2-28
(:nunnt, sffactive)
1/15t-1%2 CHEERFUL 8 71 6] sT & 31 2 1] 0| 2=-29
{lighthearted, joyful
1/153-154 CLEAN 8] 71 &f 5] 4[ 3[ 2 1| o] 2-30
(neac, tidy)
1/155=156 COURAGROUS (standing up 8] 77 8] sT &Y 31 21t o 2=31
for your beliefs)
1/157-158 FORGIVING villing 81 7Y &] S] &1 3T 2111 © 2-32
to pardon othars
1/159-160 HELPFUL ivorunl for B8 7] 6] ST &7 3] 21 1[ of 2-33
the welfars of others)
2/6~7 HONESY 8| 77 8] S{ &1 3f 21 1l O =34
. g.lnun. tructhful )
2/8=9 IMAGINATIVE al 7] sl S| a1 3T 2211 0 2~38
{dari creaacive
2/10-11 INDEPENDENT 3elf-reliant,| 8] 7] 6] S| 4 3l 21 1] of 2-3
self-sufficient)
2/12-13 INTELLECTUAL [] 6] S| & 2] 1] 0} 2-37
(lnun;lcnt, raflactive)
2/14~15% LOGICAL [] 8{ 5] 41 3T 2T 11 o] 2-28
gcaunuunt, rationsl)
2/16=17 LOVING [ ] 6] 50 &) 3] 21 i1 of 2-39
g-t!cenonto, tendar)
2-18=19 OBEDIENT 71 8] ST o] 3T 2] 1[ 01 2-40
(duutul., raspectful ) -
2=-20-21 POLITE 8 6] ST &] 3] 21 1] of 2-41
{eourtrous, well-mannersd
2-22-23 RESPONSIBLE 8, 7] 6f 5] &( 317 27 t] 0] 2-42
ga-%m., reliable)
2-24=2% SeELY LLED Sl 7] o] ST &1 a1 211 ol 2-43
understanding of live)

Did you like the questionnsirs wmeil now?

Yas D No D Don't know D

rae 1

2-43 Why?




2=-46
=47

2-48

2-49
=50

2-31

2=52
=33
=54

=53

-3
riH

=58
2-39
2-60
=61

=62

2-63

Section VI
This last section is designed to obtain your genersl perceptions
regarding the attributes of public sector business enterprises.
Could you plaase circle tha appropriate number indicating your
feelings towards business in Canada that is owvned and controlled by
the government {i.e. C.B.C., Air Cansda, A.E.C.L.).
EXAMPLE: In genaral is public sector business enterprise
Good 1 2 3 & 53 &6 7T 8 9 Bad
@ indicates that you fsel govarosent=-owned business {s good
@ indicates chat you fesl goverument-owned busiuness is fair
@ indicates that you feel_government—ownsd business is bad

In general, business is:

Challenring 1 2 3 & S & 7 8 9 Dull

Honest 1 2 3 & S 6 7 8 9 Dishonest
Pollution 1 2 3 & 5 & 7 8 9 Not Pollution
Conacious Conscious
Motivating I 2 3 &4 S5 6 1 8 9 Demotivating
Cansumar 1 2 3 & 5 & 1 8 9 ©Product Oriented
Qriented

Controls 1 2 3 & % &6 7 B 9 Society
Sociaty Controlled
Flaxible 1 2 3 & S5 6 7 8 9 Inflaxible
Fair 1 2 3 & 5 6 7 8 § |\Unfair
Sentority 1 2 3 & § 6 7 B8 9 Performance
Conacious Conseioun
Politically 1 2 3 & 5 6 7 8 9 Influsnces
Influanced Politics
Human 1 2 3 & S 6 7 8 9 Inhuman
Profit 1 2 3 &4 35 & 7 8 9 CLEsployss
Oriented Oriented
Inponln 1 2 3 & 5 6 7 & 9 Unresponsive
Well Memaged I 2 3 & 3 6 7 8 9 Poorly Managed
Prograsaive 1 2 3 4 3 &6 7 8 9 Stagnant
Dlecrimi~ 1 2 3 & 5 & 7 8 9 Dtondiscrimi-
natory natory
Socially 1 2 3 &4 5 & 7 8 9 Socislly
laaponaible Irresponeible
Craative 1 2 3 & 5 6 7 8 9 bNot crestive.

Thewk you Wty wnch for THWNITRE tha THER o aoswer this
questionnaire. Your cooparstion ie fully apprecisted.



APPENDIX C
FRENCH SURVEY INSTRIMENT



UNIVERSITE DOTTAWA = UNIVERSITY OF OTTAWA

CANADA

LES PERCEPTIONS ET BESOINS DES ETUDIANT/ES

Nous demandons aux &tudfants/es”en adminisctracion des affaires, leur
point de vue sur les départements de geation. Les informations obtenues
geront utilisfes uniquement 3 des fins de crecherche et seront gardées
confidenciellement afin de protéger votre anonymat. Votre collaboration nous
eat primordiale.

Section I

Tout d‘'abord, pourriez-vous tépondre 3 des questions d'ordre
parsonnel?

Cal. *

/6 |. Dans quelle &colm (ou université) étudiez-vous?

17 2. Vous Stes étudiant en guelle annde?

Sousgradufe:
Premidre
Duuxidne
Troisidme —_—
fuatridss —_—

Auttas {précisez) ‘

R —
Gradue:
1/8 Pranidre ., Seconde , Autres (préciser)

1/9 3. Qual est votre Bge? ans

L/10 4, Quel est votre sexa? Mucunnu l-‘(uninD

5. Etes=vous originaire de:

1711 Région ruraie G Région urbaine D

abemt AnE L | TRVRRY R W )




1/12

1/13

1/14

/15

/16

vy

1/18

6.

7.

9.

IU.

1.

12.

Etes-vous actuellement un/e &rudlianc/e?
Plein cempscj Temps par:ielcj
Nuelle est la profession de votre pére? (S'il ne ctravaille pas,
quelle &tait son occupation)

Gestionnaire

Propriftaire de petite entreprise

Professionel

Technicien

Vente cu travail de bureau

Main d'oeuvre sp&cialliie

Fermier

Manoeuvre

ODooooood

Autre (Précisez)

Avez-vous d€jd eu un travail 3 temps plain?
(Ne pas inclure vos travaux d'8c€, S.v.p.) Oui.D lu:mD
Aprds l'obtention de votre diplime, préfériez-vous cravailler

pour une entceprise privée ou une uentreprise apparcenant au
gouvernement.

Entreprise appartenant Enr.renrtacD

au gouvernement D privde

Les deux N l'une ni
D L'autre D

fuelles langues parlez-vous? Cochez ou mentionnez les langues
que vous pacrlez? Vous pouvaer cocher plus d'une langue.

Anglais D Frangais D Autre {précisez)

Dans quel domaine vous spéciallsez-vous? (Marketing,
comptabilité, personnel, etC...)}

Aprids l'obtention de votte diplSme yuelle est la probabilité que
vous puissez abtenir un ssploi dans le domaine choisi?

Bonne G Moyenne D Pauvre D Ne sait pas D



1/19

1/20

1/21

1/22
1/24
1/26
1/28

1/30
/31
1/32
/3
1/34
1/35
1/36
1/37

-3 -

SECTION II

Nous vous rumetcions d'aveir répondu 3 la Section [: 4 présent vous
8tes priés de répondre aux questions suivantes.

1.

2.

4,

S

Etes-vous présentemenc assuré d'obtenir un emploi permanent aprids
1'obtention de votre dipldme?

Oui EJ von D

Avez-vous entrepcis certaines démarches en vue d'un emploi
permanent?

Cui D Non D

Dans quel type d'industrie auriez-vous la plus grande opportunité
dtobtenir un emploi?

Paci:eg HoyennaD ) GrandeD Ne saic pasEJ

Cl-dessous, vous aver une liste de caractéristiques que vous
pourriez rechercher dans votre enploi. “ettez le chiffre qui
indique le mieux votre &valuation de ces caractérisciques.
7. Extrémement isportant
6. Trds ioportant
5. Assezr ioportant
4. Pas trop jsiportanc
3. De trés peu d'importance
2. Pas du tout important
l. Pas d'intéréc
Emploi intéressant D 1/23  S&curité
Facilité de promotion D 1/2% Salaire ut bénéfice

Atmosphire de travail G 1/27 Expérience

oaood

Progranme de formation G 1/29 Prestige

Maintenant, s'il vous plzit, numdérotez les catactéristiques par
ordre d'importance pour vous. la caractéristique d'emploi qui
est plus iomportante pout vous devrait &tre numérotée 1, Lla
caractéristiquse d'emploi qui estC la dernidre en importance
devrait &tre numérocée 8.

Eaploi intéressant
Salaire et bénéfice
Progranme de formation
Skcurich

Atmosphire de travail
Facilité da promotion
Expérience

Prestige

ooooOooon



1/38

1/39
1/40
1741
1/42
1743

1/44

1143

1/46
1747
1748
1749
1/50
175

1752

6.

8.

9.

§{ wvous aver d'autres caractérisciques d'emplol 7ui sont
importantes pour vous, mais ne sont pas mentionnées ci-dessous,
précisez:

Une liste d'attributs pour un programme d'études en gestion est
fournie.

Pourriez-vous signaler le chiffre décrivant le mieux l'importance
que vous attribuez aux caractérisciques que les universités
possédent:

7. extrépement {mportant

6., trds important .o

5. asser important

4, pas trids {mportant

3. de trds peu d'importance

2. pas du tout important

l. pas d'intérédc
Les professeurs téputés par leurs techerches
Capacité d'enseignement des professeurs
Vie sociale et culturelle

CoQt de 1'&ducacion

Réputacion du diplime de 1'universicé

oOoaooao

Importance de l'ftude da cas et discussion/
et participation des &tudiancr/es

Ioportance des analyses statistiques,
ordinatesur et auytres techniques
quantitativas

a

Maintenant, pourtiez-vous numdroter les attributs pour un
programme d'ftudes mn getion. L'actribut qui est plus important
devrait @tre numlroté 13 Llattribut qui est le dernier en
importance devrait ftre numérotd 7.

Las professaurs réputés par leurs cvacharches U

Capacité d'sossignsmant das professeurs
Vie sociale et culturslie

Colt de 1'&ducation

Réputation du diplime de 1l'univecsicé

Tmportance de l'étude de cas et discussion/
et participacion des dtudiancs/as

gooao

Inportance des anslyses statisciques,
ordinateur et autras techniques D

quantitatives

S{ d'sutres attributs da programne je gesticn sont Importancs
pour vous mais ne soat pas mentionnés ci-dessous, précisesz:




e
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SECTION III

Cette section est construite de fagon 3 dégager la valeur des
concepts généraux dque vous avez, concernant L|'industrie de nos jours,
appartenant aux entreprises privées. Pourriez-vous encercler, s'il vous
plagtt, le chiffre approprié indiquant le =ieux votre é&valuation de
1'entreprise.

Exemple: "En général, l'encreprise est™:
- —
some (1) 2 3 4 (3) 6 7 8 (3, sAwase

1 Indique que l'sntreprise est baonne
5 Indique que l'entreprise ¢ast moyenne
9 Indique que l'entraprise est mauvaise

En général, l'entreprisa est:

1754 Reldve le défi 1234567 8% Ennuyante

1/55 Honndte 123456789 Malhonnéte

1/56 Consciente de la pollution 123456789 Indifférence 2 la
pellucion

1757 Motivatrice 123456789 Sans mocivation

1/58 Orientdém vers le consommateur 1 2 34 56 7 8 9 Orientée vars le
produit

1/59 Concrdle la socidté 123456789 Est controlée par la
sociécé

1/60 Flexible 123455789 Inflexidle

1/61 Juste 123456789 Injuste

1/62 MNet L'emphase sur 123456789 Met l'emphase sur la

1'ancienneté performance

1763 In!lunhc‘c par la politique L1 234 567 89 Influancée la
politique

1764 Humaine 123456789 Inhupaine

1765 Orientée vers le profit 1234567 A9 Orientée vers
L'enployé

1/66 Iampressionnable 123456789 Sctricte

1767 Bien adainiscrée 123456789 Mal adainistrée

1768 Progressive 123456789 Stagnante

1/69 Discriainatoirs 123456789 Equitable

1/70 Consciente de son 123456789 Indifférente i son

snvironnenent environnesent
1/71 Créative 123456789 Non-créative
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1/72 Pourriez-vous . indiquer le nom de la wville od <wous habice:z
habituellemenc?
SECTION IV

Veuillez encercler le numbre quil vous déerit le miwux «n vue d'une
auto-é&valuation.

GROS Loz 3 s (5 s
A

HONNETE 1 2 (3) & §

g 9 Hnce
8 9 ‘alhonndte

-4 ~a

Cette personne, s'escimant ni grosse ni mince, a choisi la dimension
S. Elle s’ascimait plutSt honnéite et elle a encerclé le nombre 1.

1/73 Perfectionniste 1234567 89 ‘on perfectionniste
1/74 Fait confliance sux experts 123456789 Sceptique i l'Egacd de
L'autovick
1/75 Préfdce travailler avec 123456789 Préfire travailler
les autres seule
1/76 VYon intéresaée par les 12345678989 Intéressée par les
autres iroupes
1/77 L'argent est lmportant 123456789 L'argent n'importe pas
1/78 Peu de respact pour 123456799 Respect pour
1'autoricé Ltautoritd
1/79  Non compétitive 123456789 Compétitive
1/80 Ne recharche pas 123456789 Recherche l'excellence
1l'excellance
2/t Alme les responsabilitéds 1234568799 \Aloe partager les
respansabilicés
272 Non consciente des gains 123456789 Trids consclente des
&conomiquas gains &conomiques
213 Facile 3 vivre 12345A7 39 Aime la lutte avec las
autras
2/4 Recherche L'approbation 1234567A89 Indifférent 3 l'appro-
bation des autres
2/5 Ne s'intéresse pas 2 la 1234567399 Llaqualicé price
qualicé
2/6 Préfire tester A l'&cart 1234656789 Alme sucpasser les
sutTes
2t Noti populaite 123456789 Populaire
2/8 Favorise les systines de 123456739 Préfire les accroisse-
stimulation Einancidre nents de paie

2/9 Afme la compagnie d'expects 1 2 3 4 56 7 8 9 iait la compagnie
d'axperts

"~

2/10 Pense rarement 3 davenir 123456789 La richesse mesure
riche mon succds



2/11-12
2/13-14
2/15-16
2/17-18
2/19-20
2/21-22
2/23-24
2/25-26
2/21-28
2/29-30
2/31.32
2/33=3%
2/33-36

2/37-38 |

2/39-40
2/41-42
24344

2/45-46

-7 -

SECTION V

A. Vous trouverez ci-dessous une liste de 1B valeurs.
Premidre riche: numérotez les valeurs par odre d'importance pour VOUS,
en tant que principes qui guident VOTRE VIE: OD'abord lisez avec soin et
identifiez la valeur la plus importante pour vous: é&crivez “1" dans la
casa correspondante, 3 la gauche de la liste des valeurs.— Ensuite,
prenez la deuxleme valeur en ordre d'importance pour vous et dcrivez "2
dans la case correspondante. Continuez ainsi avec les autres valeurs
jusqu'ad ce que le nombre "18” soit inserit dans la case correspondante 3
la valeur la moins importante pour vous.
Deuxidme tiche: maintenant que toutes les valeurs sont numérotées, nous
aimerions que vous lndiquiez le DEGRE d'importance de chacune de ces
valeurs, en tant que principes qui guident vocre vie: Prenez la valeur 3
laquelle vous avez donné le nunéro “l" et indiquez son degré d'importance
pour vous en tragant un cercle autour d'un nombre de Ll'échelle figurant 3
droite de la liste. ;
Plus la valeur est {mportante pour wvous, plus le nombre encecclé doit
&tre é&levé, Pour veous aider, la significaction de quelques-uns de ces
nombres a &cé fndiquée en haut de l'&chelle, FProcédez de la mime fagon
avec la valeur 4 laqualle vous avez donné le nunéro "2*, Continuerz ainsi
jusqu'd ce que toutes les valeurs alent &té &valuées. e
N
[ )
- o
5. o § - € o €8
E C 3 cl @ e o
§ 5 g |85 |58 ag
o i - [
- Q a W o o 0 [ -
b L] b o =4
h I:I‘ ; E = 3 -ﬂ @ o
UNE VIE AISE 8 6 [ 514|312 0] 2/47
(une vie prospirn
UNE VIE PASSIONNANTE [) [ ) 4 3 2 0 2748
1 (une vie stimulante, active)
UN SENTIMENT D'ACCOMPLISSEMENT 8 CHERENERE 0 | 2/49
— (contribution permanente)
'EH_NBETﬁr_m P ] CHREEEEERE 0 | 2/50
(sans guerre ni conflit)
UN MONDE DE BEAUTE (basucé dans | 3 6 [543 01 2/51
la naturs et dans les arts)
L EGALITE (fraternicé, ] N EREEERE 2/52
opportunicés dgales pour tous}
—T T SEERTH TARTLIALE (rresdce T3 YT 5 2753
__] soin das &tres chers)
LA LIBE ) 65151312 0| 2/5
élndlﬁndﬂuﬂ. 1ibre choix)
= 8 [] 5161 3] 2 O 2758
Econtcntn-lnt‘
= ] [ S| a3 2 90| 2756
sans conflit interne)
A (intiaitd B 6151632 0 | 2757
saxuslle et spirituelle)
Ta SECTRTHE NATIORALE T e S o T T T /e
(protaction contre des attagues)
I.E PLAISIE (une vie de ) LB EREN ! 2/59
loisirs, de iouissances)
LE SALUt 3 R R I e S
] _{sauvé, vis Steroslls ; —
P DE [} 4
PN Ty L R -
X J BEREBERR: 0| 2762
respact ) . :
A VERITABLE 8 CERERENERE V) 2/63
(des amis intimes)
LA SAGESSE (une nfire 8 [ 3 4 J |2 0 2/64
coapréhansion de la vie)




B.
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Vous trouverez cl-dessous une liste de 138 valeurs,

Premidre ctAche: numérotez les valeurs par ordre d'impacrtance pour VOUS,
en tant que principes qui guident VOTRE VIE: D'abord lisez avec soln et
idencifiez la valeur la plus i{mportante pour vous: &crivez ™1 dans la
case correspondante, A la gauche de la lisce des valeurs.—Ensuite,

~prenez la deuxigémeé valeur en ordre d'lmpottance pour vous et ecrivez "2°

dans la case correspondante. Continuez ainsl avec les autres wvaleurs
jusqu'd ce que le nombre “18" solt inscrit dans la case cotrespondante 2
la valeur la moins ilaportante pour vous.

Deuxidme tiche: maintenant que toutes les valeurs sort numérotées, nous

aimeriora que vous indiquiez le DEGRE d'importance de chacune de ces
valeurs, en cant que principes qul guident votre vie: Prenez la valeur i
laquelle vous avez doané le numéro "1" et indiquez son dagré d'importance
pour vous en tracgant un carcle autour d'un nombre de l'&chelle figuranc 2
droite da la liste. =
Plus la valeur est importante pour~vous, plus le nombre encerclé doit
dtre Elevé, Pour wvous aider, la significacion de quelques~uns de ces
nombres a &té indiquée en haut de L'échalle. Procédez de la ndme fagon
avec la valeur 4 laquelle wvous avez donné le numéro "2", Continuez ainsi
jusqu'd ce que toutes les valeurs alent écé évaludes..

e

E: Ao lgel Iz §J
iz 3| (25 (8§ |28
L a C R Wb =g
- Q ae Y Q ] 8‘ n o
a &)l % C - ol o0 e =+
v S8 =8 |28 |se] 58
2/65-66 AMBITIEUX (qui travaille forc, gl?rle | S|4 1312|110 2/21
qui a _des aspirations &levies)
2/67-68 LARGE D'ESERIT gl ]e | Ssjalal2t]loy 2722
4 1l'esprit ouvert)
2/69-70 COMPETENT 817 615 ]& 32 [L]0] 2723
) (capable, efficace) :
2/71-72 GAL 8 (/|6 {3« |IT2]T1L]Q] 2
(ay cosur léger, joyeux)
2/73-74 PROPRE [} i [] 5 3 3 2 1 0 2125
(soigné, bien tanu)
2175-74 COURAGEUX 8 / [ LI ENE] L]0 hd
(qui défend ses crovances}
2/771=78 E&ﬁﬁ (dispost 3 gl]7lelS[el3l2a]l]o 2
ardoaner aux autres)
2/79-80 SERVIABLE (qul agit al7f{e[Sfalafall]o] ases
ur le bien-8tre des aucras)
3/1-2 HONNETE gl{7lelsSla[3(2]11[0 2/2%9
(siocdre, véridigue)
3/3-4 i B 1716|513 |3121L]01 2/30
iludlchuxl coacif)
3/5=6 qui se fie & lui~ fl1e S pafdfaflol a/m
nime, qui se suffit 3 luienime)
3/7-8 INTELLECTUEL Bl{7]elsjal]3a[2]L1]0] 2/22
(intelligent, qui réfléchit) :
3/9-10 LOGIQUE = "'1_"'_% 8171613 ]% |3]2]1]10] 2/33
(rationnel, consistant)
3/11-12 YT B |7 [6]51%[3]2[L1]0] 2/3
(affectusux, tendre)
3/13.14 OBETSSANT 7161516 3121110 2135
(soumis, respactusux)
3/15-16 POLL (courtois, qui a de IBERRBEERERBIE 2/36
. bonnes sanidres)
3/17-18 TA SAGESSE (une wire B 1716 (5 ]% 3121 ]0] a/37
compréhansion de la vie) -
3/19=20 H:EE DE SOL (qui se I ARBEEEREREREIESE 2/38

contrSle, qui se discipline)




Avez-vous almer le questionnaire jusqu'd maintenanc?

2/39 Ouia NonD Je ne sais pasD

2/40 Pourquoi?
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SECTION VI

Cette section est construite de fagon 3 dégager la valeur des concepts
concernant l'encreprise appartenant au gouvernement. Encercler, s'il vous
plaft, le chiffre approprié indiquant le mieux vorre &valuation de

1'encreprise.

Exemple: “En général, l'encreprise estc":
BONNE 1 2 3 4 5 & 7 8 9 MAUVAISE

1 Indique que l'entreprise est bonne
5 Indique que l'entreprise est moyenne
9 Indique que l'sntreprise eat mauvaise

-
-

En général, l'entreprise est:

2/41 Raldve le d&fi 123456789 Ennuyance

2/42 Honndéite 123456789 Malhonnéce

2/43 Consciente de la pollution 123456789 Indifférente 3 la
polilution

2/44 Motivatrice 123456789 Sans mocivation

2745 Oriencée vers le conscomateur L 2 3 & 567 8 9 Orientée vers le
produit

2/46 Contrdle la sociscé 1234567489 Esc contrBlée par la
socidcé

2/47 Flexible 123456789 Inflexible

2/48  Juste 123456789 Injuste

2/49 Met l'emphase sur 123456789 Met l'emphase sur la

1'ancienneté pacformance

2/50 Influencée par ls politique 1 2 34 567 8 9 Influence la politique

2/51 Humaine 123456789 Inhumaine
2/52 Uriencée vers le profic 123456789 Orienche vars

L'enployé
2/5) lwpressionnabdle 123456789 Stricte

—
[
L

2/54 Bien adminiscrée 56789 Ml administrée

[
3456789 Stagnantas

2/55% Prograssive 12

2/56 Discriminatoire 123456789 Equitable

2/57 Consciente de son 123456789 Inditférence d son
‘ environnanent eswirconnement

2/58 Créative 123456789 YNon-créative

Mprei beaucoup pour avoit pris le temps de répondre I ce quastion=-
naive. Votre coopéracion st pleinemant sppréciéfe.
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APPENDIX E
GROUPING OF BUSINESS PERFORMANCE DIMENSTIONS



TABLE E-1

FACTCR ANALYSIS OF CANADIAN STUDENIS'®
PERCEPTIONS OF BUSINESS ENTERERISES

FACTCRS
PERFORMANCE Factor Factor Factor Factor Commmmality
DIMENSTONS ne Two Three Four
Challenging/Dull 0.7003 0.5203
Honest/Dishonest 0.6918 0.4855
Pollution Conecious/ 0.6645 0.4653
Not Follution
Canecious
Motivating/ 0.7452 0.5678
Demotivating
Consumer Oriented/ 0.4478 0.2874
Product Ordiented
Controls Society/ 0.8357 0.7377
Society
Contralled
Flesxible/Inflexible 0.6636 0.4740
Fair/Onfair 0.6534 0.5022
Seniority Conecious/ 0.6635 0.6252
Performanoe
OConacious
Politically Influenced 0.7712 0.6557
JInfluences
Folitics
Hman/Tninmen 0.5860 0.5009 .
Profit ariented/ -0.4041 0.4552
Esployes
Oriented
Respansive/ 0.6303 4 0.4530
Urresponaive
Well Managed/ 0.5645 0.5187
Poorly Memaged
Progressive/ 0.7205 0.5697
Stagnant
Discriminatory/ -0.4509 0.3300
Nandiscriminatory
Socjally Respanaible/ 0.6597 0.5005
Socially
Irresponaible
Creativey 0.7309 0.5663
Not Creative
e Variance Explained 21.4¢ 15.5% 8.0% 6.4% 51.2%



FACTCR ANALYSIS OF SRI 1ANKAN STUDENTS'

TABLE E-2

PERCEPTTIONS OF BUSINESS ENTERPRISES

FACTORS

PERFORMANCE Factor Factor Factor Factor Factor Commmality
DIMENSIONS ane Two Three Four Five
Challenging/Dull 0.4058 0.2806
Honest/Dishanest 0.6814 0.5217
Pollution Conscious/ 0.6621 0.4921
Not Poll. Qanscious
Motivating/ 0.5054 0.4821
Demotivating
Consumer Oriented/ 0.4471 0.4451
Product Oriented
Controls Society/ 0.6477 0.5668
Society Controlled
Flexible/Inflexible 0.7615 0.5930
Fair/Unfair 0.7590 0.6064
Seniority Conscious/ -0.4714 G.2906
Perf. Conacious
Folitically Influenced 0.8002 0.6894
/Influences Politics
0.7418 0.5777
Profit Oriented/ 0.5685 0.4028
Enployee Oriented ‘
Responsive/ 0.5157 0.3974
Unresponsive
Well Managed/ 0.6684 0.6337
Foorly Managed :
Progressive/ 0.5398 0.4153
Stagnant
Discriminatory/ 0.4605 0.5372
Nondiscriminatory
Socially Respansible/ | 0.7024 0.5011
- Socially
Irresponsible
" Creative/ 0.6619 0.4974
Not Creative
Variance Explained 16.4% 10.2% 8.6% 8.1% 6.4% 49.6%




FACTORS
PERFORMANCE Factor Factor Factor Cammmality
DIMENSTORS One Two Three
allenging/Dull 0.7614 0.5904
Honest/Dishonest 0.6081 0.4622
Pollution 0.7073 0.5206
Not Pollution Conscious
vating/
Moti 0.8146 0.6811
Demct-ivating
Consumer Oriented/ 0.5160 0.3272
Product Oriented
Controls Society/ . 0.6169  0.4200
Society Corrtrolled
Flexible/Inflexible 0.7279 0.5695
Fair/Unfair 0.6212 0.5624
Seniority Conecious/ -0.5659 0.5116
Politically Influenced/ 0.5520 0.5187
Influences Politics
0.6353 0.4336
Profit Oriented/ 0.5602 - 0.5055
Employee Oriented '
- Responaive/ 0.6508 0.5404
Unresponsive
Well Managed/ 0.8075 0.6684
Poorly Managed
Progresaive/ 0.8306 0.7090
Stagnant ‘
Discriminatory/ -0.3%40 0.3510
Nondiscriminatory .
Socially Responaible/ 0.6286 0.4029
Socially
Irrespansible
Creativey 0.8202 - 0.6765
Not Creative .
Variance Bxplained 29.08 16.8% 6.7%  52.5%

(%



TABLE E-4

FACTCR ANAIYSIS OF SRI 1ANFAN STULENTS'
PERCEPTIONS OF GOVERNMENT ENTERPRISES

FACTORS
PERFORMANCE Factor Factor Factor Factor Factor Commmality
DIMENSTONS ane Two Three Four Five
Ghallenging/Dull 0.5262 0.4848
Honest/Dishanest 0.7096 0.6120
| Pollution Conscions/ 0.7709 0.6188
Not Poliution Conecious
Motivating/ 0.5918 0.4726
Demotivating
Cosuer Oriented/ 0.5548 0.4838
Product Oriented
Controls Society/ 0.7465 0.5878
Society Contralled
0.8467 0.7426
Fair/Unfair 0.7539 0.6672
Seniarity Conscious/ 0.5543 0.5266
Performance Canecious
Politically Influenced/ 0.7225 0.5579
Influences Politics
Human/Inlaman 0.6085 0.6207
Profit Oriented/ 0.4609 0.5552
Esployee Oriented
Respansive/ 0.6271 0.4613
~ Urmesponsive .
Well Managed/ 0.7729 0.6314
Poorly Managed
Progresaive/ : 0.6503 0.5441
Discriminatory/ . 0.5694 0.4520
Socially Respansibley | 0.5968 0.5562
Socially
Irresponsible
Creative/ 0.6971 0.5337
Not Creative
Variance BExplained 17.8% 17.5% 8.1% 6.6% 6.2% 56.2%

it R i AT St R



TABLE E-5

GROUPING OF MANAGEMENT JUDGEMENT ITEMS
FERCEPTIONS OF QURFORATE PERFORMANCE

MANAGEMENT JUDGEMENT ITEMS

FERFORMANCE

Challenging/Dull 1.37 1.11 1.12 1.66%

Honest/Dishonest 1.09 1.62 1.95% 1.24

Follution Conscious/ 1.46 1.57 1.63 1.75
Not Follution Conecious

Motivating/ 1.49 1.03 1.15 1.75%
Demotivating :

Consamer Oriented/ 1.91» 1.04 1.11 1.51
Product Oriented

Contrals Society/ 1.22 1.46 1.38 1.71%
Society Contralled

1.59* 1.28 1.15 1.47
1.15 1.49 1.83% 1.42

Seniority conacious/ 1.62*  1.16 1.42 1.43
| - - ] .
Politically Influenced/ 1.38 1.47 1.43 1.53

Hoan/Inlamen 1.08 1.24 1.72 1.75 .

Profit Oriented/ 1.86% 1.07 l1.24 1.57
Esployee Oriented

Resparsive/ . 1.43 1.12 1.17 1.80%
Unrespansive

Well Managed/ 1.82¢ 1.11 1.15 1.32
Foorly NManaged

Progreasive/ 1.86* 1.08 1.05 1.37
Stagnant

Discriminatory/ 1.11 1.70 1.71* 1.57
Nondiscriminatory

Socially Responsible/ 1.24 1.29 1.60 1.88%

Creative/ 1.65¢ 1.04 1.10 1.57
Not Creative
Total ' 7 0 3 8

NOIE: mtu:ead:mhyemﬂ:-mmmlﬁc'M'
amd 2 for 'Yes'. m*mmmm
for that dimension.



APPENITX F
ENGLISH AND FRENCH CANADIAN DIFFERENCES




JOB FACTOR English French Difference
MOTTVATTIONS Caradian Caradian Between Means
Jaob Inmterest 6.37 6.55
Jab Security 5.39 5.48
Praactability S.77 5.53
Salary 5.47 5.40
Job Enviroment 5.55 6.20 (0.65) 22
Jcb Experience 5.10 5.18
Programes 5.12 5.35
Jab Prestige 4.64 4.43
Naber of significant differences 1

JOB FACTOR English French i
MOTTIVATTONS Canadian Canadian Sguare
Job Interest 2.06 1.90

Jcob Security 4.39 4.98
Pramotability 4.05 4.63

Salary . 3.89 3.88

Jdb Enviroment 4.44 3.33 14.92%2
Jab Experience 5.40 5.23 :
Training Programs S.46 5.23

Jab Prestige 6.41 6.85 4.95%
Nmber of significant differences 2

NOIE: Jdb factors ratad 1 to 7 where 7 is extremely important
and 1 is not important at all. Rank-ordered factors vary
betveen 1 for most important and 8 for least important.
Negative mmbers in parentheses. Only significent
differences are reporced.

#*41<0.01
#p<0, 05



TABLE F-2

OOMPARTSON OF ENGLISH/FRENCH CANADIAN STUDENTS'
PERCEPTTCONS OF BOSINESS ENTERERISES ON
BOONCMIC PERFORMANCE MEASURES

MEAN SCORES

PERFORMANCE English French Difference
DIMERSIONS Canadian Canadian Between Means
Challenging/Dall 2.49 3.10 (0.61) **
Motivating/ 3.07 3.56 (0.49)*

Demotivating
Consumer Oriented/ 3.89 3.82

Product Oriented
Flexible/Inflexible 4.03 4.50 (0.47)*
Seniarity Conscious/ 5.16 5.08

Performance

Conecious

Respanaive/ 3.85 5.08 (1.23) %>

Unresponsive
Well Managed/ 4.12 4.43

Foarly Managed

ve/ 3.50 3.88

Stagnant :
Creative/ 3.57 3.70

Not Creative
Number of significent differences 4

NOIE: Perceptions rated 1 to 9 for each bipolar dimension.

' mwmmwmmmm
Canadian soore is higher. Only significant differences
are reported.

#4n<0.01
*p<0.05




COMPARISON OF ENGLISH/FRENCH CANADIAN STUDENTS'
PERCEPTTONS OF BOSINESS ENTERPRISES ON
SOCIAL PERFORMANCE MEASURES

MEAN
PERFORMANCE ) English French Difference
DIMENSIONS Canadian Canadian PBetween Means
Honest/Dishonest 4.74 4.03 0.71*%*
Pollution Consciocus/ 5.57 5.75
Not Follution
Canecious
OControls Society/ 4.53 4.54
Society
Controlled
4.48 4.54
Politically Influenced/| 4.42 4.00
Folitics
4.27 4.15
Profit Oriented/ 2.61 2.90
Exployes
Oriented
Discriminatory/ 4.60 5.00
Nondiscriminatory
Sociially Respanaible/ 4.71 5.20
Socially
Irresponaible
Number of significent differences 1

NOTE: Perceptions rated 1 to 9 for each bipolar dimension.
Negative mmbers in parentheses imdicate that the French
Camadian soore is higher. Only significent differences
are reported.

*ip<0. 01
*p<0. 05



Tyl P-4

CUMPARISON OF ENGLISH/FRENCH CANADIAN STULENTS'
PERCEPTIONS OF GOVERNMENT ENTERPRISES ON
BEOONCMIC PERFORMANCE, MEASURES

MEAN SCORES
FERFORMANCE English French Difference
DTMENSTONS Canadian Canadian Between Means
Challenging/Dull 4.98 5.29
Motivating/ 5.29 5.47
Demctivating
Conaumer Oriented/ 4.16 4.13
Product Oriented
Flexible/Inflexible 5.68 5.90
Seniority Conscious/ 3.23 2.97
Perforasnce
Conecious
Reaponsive/ 5.13 5.51
Unrespansive .
Well Marnged/ 6.03 6.23
Foorly Managed
Progreaaive/ 5.70 5.63
Stagnant
Creative/ 5.76 5.58
Not Creative
Number of significent differences 0

NOIE: Parceptions rated 1 to 9 for each bipolar dimension.
Negative mmbers in parentheses indicate that the French
Caradian score is higher. oOnly significant
are reported. :

#*Mp<0.01
#p<0.05




TABLE F-5

COMPARTSON OF ENGLISH/FRENCH CANADIAN STUDENTS'
PERCEPTIONS OF GOVERMNMENT ENTERFPRISES ON
SOCTAL PERFORMANCE MEASURES

MEAN SCORES
PERFORMANCE Englisch French Difference
DMENSTIONS Canadian Canadian Between Means
Honest/Dishonest: 4.88 4.66
Pollution Conacious/ 4.35 4.66
Not Pollution
Conecious
Cantruls Society/ 4.17 3.84
Society
Ontrolled
Fair/Onfair 4.584 4.87
Politioally Influenced/| 2.74 3.42
Influences
Politics
Bumany/Irlamen 4.45 4.37
Profit Ociented/ 5.12 5.18
Esploves
Orlented
Discriminetory/ 5.45 5.50
Nondiscriminatory
Socially Responsible/ 4.15 4.25
Socially
Irvesponsible
Number of significent differencos 0

NOTE: Parceptions rated 1 to 9 foar each hipolar dimension.
Negative nubers in parentheses indicate that the French
Caradian sxore is higher., Only significent differences
are reported.

*ip<D. 01
*p<0.05



TABLE F-6

COMPARISON OF ENGLISH/FRENCH CANADIAN STUDENTS!
ACHTEVEMENT' MOTIVATTONS

RATED MEAN SOORES

ACHTEVEMENT English French Difference
MOTTVATTONS Canadian Camnadian Between Means
Excellance 21.66 21.85

Acquisitivencas 19.00 19.56

Status with Peers 17.64 18.83

Oompetetivences 16.24 13.15 3.00%%
Status with Experts 18.76 19.33

Independence 16.47 15.71 |

Number of significant differences |

NOTE: Achievement motivations rated 3 to 27 where 3 is low and

27 is high. Negative mmbers in parentheses. Only
significant differences are reported.

#8410, 01
*p<0.05




TABLE F-7

COMPARISCON OF ENGLISH/FRENCH CANADIAN STUDENTS'
~ ON RANK-CRUDERED TERMINAL VALLES

RANK-ORIERED MEAN SOURES

TERMINAL English French Chi
VALDES Canadian Canadian Square
Comfortable life 7.10 7.85
BExciting life 7.77 6.23 4.68%
Sense of 7.11 6.73
Accompl istwment
Warld of Peace 10.90 11.58
Warld of Beauty 13.53 13.88
ty 11.67 11.48
Family Security 8.47 8.68
Freedom 7.71 7.55
Bappiness 5.61 7.05 4.93%
Irmer Harmorny 9.13 7.68
Mature Iove 8.34 7.75
Natiomal Security 14.03 15.28 4.99%
Pleasme 10.14 10.70
Salvation 14.83 14.15
Self-Respect 6.35 7.95 4.68%
Social Recognition 11.10 11.33
True Friendship 6.98 6.08
Wisdom 10.06 9.60
Numberr of significant differences 4

NOIE: Values ranked 1 to 18 where 1 is most important and 18 is
least important. Only significant differences are
reported. _

*pcD. 01
*p<0.05



TAELE P-8

COMPARISON OF ENGLISH/FRENCH CANADIAN STUDENTS'
QN RATED TERMINAL VAILOES

RATED MEAN SCORES

TERMINAL English French Difference

VAIDES Canadijan Canadian Between Means

Comfartable life 6.04 S.74

Exciting life 5.83 6.26

Senge of 6.22 6.18
Accocmpl i shment:

Warld of Peace 5.18 5.13

World of Bemity 4.46 4.08

BEpmlity 4.99 4.82

Family Security 6.10 5.90

Freedom 6.44 6.45

Bappinees 6.86 6.58

Inmer Bareony 5.88 6.10

Matwre Iove 6.07 6.08

National Sean-ity 4.56 3.82 0.74%

Pleasre 5.64 5.28

Salvation 3.64 3.39

Self-Reapect 6.72 6.15 0.57*

Social Recognition 5.15 4.67

Trus Priendehip 6.70 6.64

Wisdom 5.77 5.74

Nmber of aignificant differences 2

 NOTE: m-nmomsmohmtwatmuﬂs
is very isportant. Negative mmbers in parentheses. Only
significant

. differences are reported.
*40<0.01
<005




TAHIE F-9

COMPARISON OF ENGLISH/FRENCH CANADIAN STUDENTS'
ON RANK-CRUERED INSTRUMENTAL VALDES

RANK-ORLCERED MEAN SOORES

INSTRUMENT English French Chi
VAILIES Canadian Canadian Square
Ambitions 6.90 6.80
Broadminded 8.41 6.15 9.17%x
Capable 7.69 6.64
Cheerful 9.90 10.97
Clean 12.03 9.33 14.26%%
Courageocus 10.54 10.28
Faxgiving 11.16 11.00
Halpful 10.27 10.84
Honest 5.71 5.18
Tenginative 11.10 9.31 6.86%%
Independent 7.88 10.33 10.86n
Intellectyal : 8.83 10.54 4.032
Iogical 9.68 8.62
Lowirg 8.07 9.54
Chedient 14.70 15.46
Polite 10.85 10.49
Resparaible 6.49 11.00 18.62%x
Salf-Contxraliled 10.47 7.67 10.60%a
Nmber of significant differences 7

NOTE: Values ranked 1 to 18 vhere 1 is most jwportant and 18 is
least important. Only significant differences are

#*4p<0.01
#p<0.05



TAHRLE F-10

OOMPARTSON OF ENGLISH/FRENCH CANADIAN STUDENTS'
ON RATED INSTRIMENTAL VAIIES

RATED MEAN SCORES

INSTRIMENTAL English French Difference
VAILIIES Caradian Canadian Between Means
Axbitions 6.22 6.41

Broadainded 6.07 6.59 (0.52)*
Capable 6.35 6.46

Cheerful 5.79 5.49

Clean 5.32 5.80

Couragecus 5.58 5.49

Forgiving 5.39 5.18

Belpful, 5.56 5.54

Honest 6.80 7.05

Imnginative 5.50 5.87

Independeant: 6.18 5.56 0.62*
Intelleciual 5.89 5.54

Ingical 5.80 G.23

Loving 6.27 5.82

Cbedient 4.27 3.72

FPolite 5.64 5.56

Raspaaible 6.75 5.28 1.47%
Self-Contralled 5.82 6.46 (0.64) %%
Nmber of significent differences 4

values rated O to 8 where 0 is not important at all and 8
is very important. Negative mmbers in parentheses. Only
significent reportad.

#4p<0.01
*0<0.05

differences are

10





