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THE TEACHING OF i.ITERATURE

therature occuples such an 1mportant place 1n the program
of ‘studies of a university that a prqper concentlon of its purposé
and a rlght method of teaching it sho;ld be the constant aim of
~all who are interested in the.' intellectusl and moral welfare of
‘the Trising generation. There are so many divergent notions of
what 'should be taught.as literature and how the work should be
done, that I he51tate to offer my personal opinion on a subject
that so many abler minds have dealt with., True it is, that "Fools
rush in where =zngels fear to tread". 1In this case the importance
of the matter ané my Own eafnest desire for a sane énd effective
way of deallng with 1t impel me to contribute this humble essay to
the’ mass of writings already exlstlng. Like Edmund Burke in his
efforts to restore order and repose to the British Empire by
urging conciliation with America, I feel that this undertaﬁing,
werely: in the attempt "would ennioblethe flights of the highest
genius and obtain pardon for the efforfs of the meanest understand-
ing". Therefore I beg leave to submit this thesis,

Litergture is tauzht for the purpose of treaining thé mind
and of imparting culture. The student who would derive beneiit from
his studies must escepe from himself and live with the people of his
literary world. As Canon Courchesne Says in his recent book, "He
must place himslef in thé writer's brain.®™ Thus he learns to see
things from different angles, he becomes tolsrant of other men's
J opinions, and he acquires a cool judgment. Now these are important

elements of culture. These three qualities distinguish the disciplined




2.

3 mind from the uncouth unlettered rustic. The latter, unable to see
the other 51de of a guestion, suffers from a feellng of 1nsecur1ty,
» unea51ness and irritation. The former through the mental oymnastlcs
of.seizing the thoughts of others in their wrltlngs has acquired g
remarkgble flexibility of mind and a resdiness to admit ideas differ-
ent from those to whlch he is accustomed.

‘ Apart from lmnrov1ng and broadening the mind, literature develops
in its. devotees an appreciation of the beautiful, a taste and A
refinement of soul that can be acquired in no other way, The teacher
f mist proceed so as to realize‘this purpose most fully, An& method
that helps us to attain our end more easily and more effectively
than the one we are now employing, should be seiged upon and adopted.

What do I cons;oer the best way to teach literature? I prefer

to 1llustrate ny ideas on the subJect by outlining the teaching of
a poeﬁ, e piay, and general literature. This is the ordinery method
of procedure. Ve begin by teaching a short voem. Our next step is
to undertake a play, and finally we undertake zeneral literature,
Some words we study intensively, others more superficially, but 211
with the same nurpose. The following is the me thod I would zdvise
in teaching these different parts of our prozram. I shall say
nothing about the enalysis of a speech, thouzh that work is done in

the litersturs class. The vrinc

l_l

ples anplied to the teaching of a
sneech bear such a close resemblance to those eizployed in teaching
& play, thzt it is unnecéssary to dwell upon them.

In our colley :es the teacher of rhetorlc is gzenerally the teacher
of literagture also, znd ma2y combine not only the two functions he
has to fulfill, but aiso the two ends he hzs in view and make use
of a class in one subject as a complement to the other. In this
essay, however, T shall deal exclusively with the teachinz of litera-

ture.
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ON HIS OWN BLINDNESS

I have Dufposely chosen a short poem to illustrate my meaning
{ in order not to prolong th1s~essay unnecessarily. It makes little

adliference whether a poem be long or short, when we are discussing

the manner of teaohing it.
g Now before the students ére required to do any direct work on
the text, the teacher should give them a b;ief outline of the life
.ané chearacter of Eiltbn, unless they are in a élass where the
Seventeenth Century has already been taught, in which case, he would
do well to proceed by questions and re-aivaken in the minds of the
‘students those notions they must have in order t6 understand the
author. If they ﬁave not studied that period of English . literature,
‘he should tell them somethlnw of the origin and history of Puritanism,
of its development from Calvinism, and of its chief tenets. He cannott
omit to stress the question of predestination as a fundaﬁental dozma,
of Calvinism and also of Puritanism. The effects.of this belief
on the life of the people must also be demonstrated. For the student
to appreciate Milton's Wworks, he mustsee in him the straight-laced,
ultra-religious Puritan whose writings haveé been descfibed as "the
dream of one who has fallen asleen over his Bible."

Since he is deeling with a work which does not hint at OOlltTCg,
he can afford to leave aglde the question of the struﬂ"les durlng
the period in which the poem was written, The profound religious
element in the voet's nature is the important point to consider.
{The fact of his blindness and his difficulties on that account

' should not he omitted.

The mammer of doing this preperstory work for and with the students
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will vary Wlth dlfferent teachpr ‘ Some will be able to glve all
the required 1nformat10n brlefly and in suach a way as to 1nterest
;thelr hearers and excite their cur1051ty concerning the &orks of the
author. Others may make. the mistake of giving too many details and
changing khe nature -of the class, making llterature history. This
:;s a serious defect and one that should be guarded against, because
of complications that will arise before the work of teaching the
poem is concluded; The students are to make a.commentary on the .
work they have studied, and not on thehistory of the author. His
life and religion Wili be used as explanations of his thoughts as
expressed -in his verses. They are to be given aé an introduction
merely and must n%t teke on too much prominence at this stage.
‘ The next step is to have the‘poem read. If the teacher is a good
reaééf; and all teachers of literature should be good readers, he
will do well to read it himself. Of course there are cases where it
is just as well to have one of the students read it to the class,
but he must be a sympathetic subject znd capable of doing justice
to the author, otherwise the effect is lost and the class will not
foe what tﬁe teacher desired it to be. To avoid all danger it is
| safer for the teacher'to do this first reading himself.

Next comes the explsnation of the poem., In this case the
first point to be noted is that there is a natural division between
lines éight and nine. 1In the first part the poet considers his blind-
ness as a natural impecdiment to that talent he would like to develop.
‘I Hence the problem and.the hali-formed murmur: "Doth God exact day-
labour, light denied?" In the second part, we find the answér which

nis feith gives him.
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This is;ﬁhe point at which the teacher should é#plain that
|von His Own Blindness" is a sbﬁnet, that the Sonnet in the Italian
Ivform in which Milton wrote, consists of two parts, the octave.and |
the sestet. The function of each part should be explained and the
rthyme z2lso., It must be remembered that all English writers of
;é;nnets do not follow the same form, and it might be well to read .’gzigf
one of Shakespeare's sonnets to show the differences that are found
in different writers of this particular form of poetry, which by

the way is not necullarly English.

If the teacher is dealing with °tudents WhO already have

studied this form of poetry, this part Wlll have to be modified.

He could, for example, test their knowledge by questioning them

on the different types of sonnets and ask them to identify this one.
, After this comes interpretation of the author's meaning. What

is the generating idea, and how is it developed? What §écondary

ideas are there in the poem snd how far has the author succeeded in

pronerly subordinating them? How has he efpreseed his thought?

What figures of sweech, etc. has he employed? Can you find any

references to Scripture, mythology or history? TFinally an analysis

of the author's character as learned from the poem,

Then 211 this is done the students should be required to give
g¢ither orally or in wrifing a commentary on the :iece studied. This
commentary must be a definite litersry nroduction. ¥No mere enumer-
ation of details will suffice. A study of the poem has furnished

linany points that ar

[¢]

worthy of note, but they have 211 been megnifiéd
because each one has been studied individually, and unconsciously

the student has lost the sense of pronortion in desling with them,
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Hie first &uty will be,‘thérefore, ﬁo estimate the preper value -
Lor each detail, to sift the matter he has discovered, and to find
éthe proper perspective. 1In his analysis, he soughf the generating
%idea. ’Let him now revert to it and use it as the key-stone cfthe
?a?éh that isto support his own edifice. As he analysed the poem in
Jorder to understand every part of it, he mist now synthesise. To
Jéo this he must group all the important feat: res and points he has
ldiscovered in his work of dissection, around the main idea and |
Ipresent to his hearefs or readers a commentary in. which his micros-~
fcopic inspection will not be too apparent. It was the means he used
:to attain his result and should not apvear in the finished product
leny more than tools should be found near a work of art, aithough
3they/eﬁeb1ed the esrtist to achieve his ideal on the eanvas or in the
rmarble.

THE  PLAY
The next form of literature most commonly adopted for intensive
study isthe Shakespearean play. Now there are many ways of teaching
; F play. Some proceed as thouzh the literature class wsre a class in
philology. They =nalyse the sentences, parse the words, give lengthy
Cissertations on the evolution of forms and subﬁle distinctions be-
tween the meaninz of words in the Sixteenth Century and what they
stand for today. There is nothing detrimentsl to the student in
learning these things, but if they are taught to him instead of liter-
ature, then they ars taught at the expense of that culture he should
acquire from the study of lestters. They are useful, and in fact they
are necessary in a course of studies, but they do not belony to this

part of the literature Professor's work, All that should be done in
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fthese matters when teaching a play is to explain those words and

"émay be understcod. When the play has been ta&ght, then perhaps
fsome supplémentary work of this cheracter mizht suitably be taken up.
' - @ther teachers, less erudite and less exacting in their methods‘
iare content to teach the story of the play, and when that has been
:acéomplished, they snend a great deal of time studying the chafacters
land doing what they call psycho-znalysis. Now the story must be
iknown before ahy work can be done in making a study of the play. No
Eone denies that. Character study is also an impﬁrtaﬁt part oi the
;teacher's work. Ehat is also admitted. These teachsrs however,
e@aggerate the impbrtance of the two points they stress, as these who
‘make/f@eir teaching of literature rather the teaching of philology
exaggeréte theirs, |

A French philosopher once szid:"On every Quéstion there are two
opinions, plus a third which isthe right one." I have given you

the two opinions concerning what should be done in a literature class;

lené now I shall indeavour to explain the third; or the one which I )

PREPARATORY WORK

If we are zoing to study a Shzkespearean play, well then, we

must bezin by making our students azcquainted with Shakespeare and

his times. Hence, the teacher of literature in the lower forms

must bezgin by a brief sketch of Shckespeare's life and characteristics
etc. In a university course, this part may safely be omitted.because

the students will zlready have-all the required knowledge.

.}exp:eSSions that need to be elucidated in order that the author's vork.

ettt
’ . . . - [’J.A-"“
consider the rizht one, [ e
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The next step 1s to tell the stadents, brleily, somethlng conf‘i’:

vécernlng the dqte of comp051tlon the sources, and the scene °f_the
1 Jrork to be studied. A more thorough tregtment of these points may
| fe given 1ater.

FIRST READING

Now the class is ready to begin the reading of the play. This

_cunnot be done by the teacher, on account of the length of the work,
Jbut he should read.aloud to the class, at least.ﬁhose passages that
‘Jhe considers worthy qf nbte ei}her»&mrf.their poetic value or because
Jthey will help the students to analyse the play when that stage of
ltne worx is reached. As far as possible, the pla& should be read
fin the class, althgugh in the higher formssome parts mgy be left oup
Jto be read 6utside.of the class-room, -

| During this first reading attention should be paid to the ex-
fplanation of words and passasges in so far as is necessary for the
junderstanding of the élay. The story will be learned as fhe reading
lis done and the students will become acguainted in a general way
with the plot andthe underplot and the principal characters, This

is all thet is required for the time being.

SECOND HEADING o

When this work has been done, the students have rezched the
stage where analysis must be yegun, Now they must study the plot
ené all its workingzs. Is it properly »resented in the first act?
Does the conilict of the good principle and the evil principle
eappear in the second act? How does this conflict develop in the
third? Is the climax in thelfourth? What is the denouement in the
last act? These are the questions that must be treated =t the out-

set., ©  qthis is the course a well constructed drama follows
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‘and hence I - mention it b‘heré3xbecausé Shakespeare's plays are

all constructed on this plan, and we are dealing with Shakespearean

9

vplays, not with others which may be built up otherwise,

The question of the underplot next arises. The teacher's
task will be to show how it is developed and what are its relations

to the main plot., It is important here to point out that an under-

plot, as Shakespearé employed the device, is not apposed to the

unity of action that English dram=z has preserved as z relic of the

classical influence,

Dramatic passages of specizl importance should be stressed

3 hefe, as they wereg hinted at by the teacher during the first reading

of the play. Points on which the drama that is being studied deviates

from, the ordinary rules followed by Shakespeare, naturally arise

; here and must be discussed. For instance, if tre play in question

is The Tempest, it will be necessary to note that the dramatic
unities are more closely observed here than in any other of Shakes-‘
peare's works, etc. etc.

Character study is at home in this vert of the work snd may be
indulged in to &s great an extent as time will permit. Hazlitt is
still & recognized authority on the characters of Shakespeare's vlays,

and Verity gives a very good study of them in his school céition.

) Nothing better could ve found for this part of the work.

CONCLUDING WORK

lien a complete study of the play has thus been mede the students
mizht be asked to srite a commentary, as they were asked to do in
the czse of the sonnet. TBefore this'is done, however, there zre a

few gquestions that must be dealt with in the class-room.
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éThis should. be established.by both internal and external evidence.
‘éThe metrical features, the use of rhyme, etc., constitute most the
ﬁnternal evidence., The classificztion of the play will be a more

Eifficult problem because theres is such divergence of opinion con-
'kéfhing some of Shakespeazre's works. A few commentators end eavour

;ko CIassify all of them either as.ﬁragedies or as comedies. Others,

pnd they are the more nuwmerous acdwit other classifications. Thus

For a drama. This being so, we cannot leave the work studied with

put students without solving the problem of the historiczl bearing

10

s

First of.gll there is the date of composition of . the play.

ve find the Tempest, for instance, callced a Romance.,

History of course plays a great part in furnishing material

of‘the.play, if it hos one. Consider the flattery indirectly add-

7/ s

Fessed to King James, in Macbeth, or the evident reference in The

frempest, to the two Elizabethen movementss travel and colonization,

Verity deals very thorouzhly #ith these matters,
PerhapsAsome may say that all I have given so for in this

€SSay may be found in any school =dition of a play. Thst is true

findeed, but most school editions give as an introduction to the o

play a great meny questions that should naturally be taken up during
the study of the wbrk, and more often after the students zre well
eequainted with it, That i have attempted to do is to point out
bhat should be done. If the teacher has no schooi edition to use,
he ®ill have to do about what I have suggested in this gtpay, and
furthermore, unless he is well versed in the subject he will be
bbliged to do a grezt dezl of resemrch Wwork to provide his material.

[{ he has a z00d school edition such as Verity hes given us, he will

ipave to crgonize his work according to the plan I have suzgested
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jjhere, and cannot reascnably follow the order in which the several

11

questions are;treated by the author or editor. Moreover, editors

aim at furnishing material in a convenient form. Their intention is

'%not always tc dispose thatl materizl aécording'to the rales of logic

{and ped ogogy. .

Throughout this part of my essay I have made no mention of

Juemory-work. A great deal is left to each individual teacher's dis-

cretion in this matter. T would suggest that during the first reading

of the play, the students be called upon to memorize such passzges

fas are worthy remembering, or have a special value in forwming the

;ear and attuning it to beauty of sound. Passages that have a

special dramatic value, either because they furnish -the key-note to

fsome character, or show us the motive of the plot, etc., could be

learned during the second reading. '

| HISTORY OF ENGLISH LITERATURE

I now come to that much maligned subject knﬁwn as thé History
of Bnzlish Literature., We are told that students are tauzht all

about literature, bat that they are not tauzht the subject itself,

+3

L ]

1 e

learn lists of nuthors, dates, classifications of poetry, per-

iods of literery evolution sné ever;'so many other thin_ s, but the T
one necesszry matter, literature itself is lelt sside. In other words,
the substance is abandoned for the shadow.

I will rs2dily =dmit thet hietory is not litersture. This way

seem like coneeding a point that is not contested, for who ever

|heard of snybody's confusinz these two subjects, so closely related

yet so vastly difierent? MNevertheless, there are some who, as
soon as they see History of Wnglish Literature in a program, are up

in arms to protest against what they czll & profanation of the liter-

zture class,
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Now, if we limit our teaching of the history of litersture to
fa bare enumeraﬁfon of facts, tb’the compiling of literarynsfatiétics,
?DT the memorizing of other'peoplgs‘appreciations of the éuthors,
| hen we are not doing any real work,. There is another way to treat
v:the subject, snd I shall endeavour to illustrate it here.
- Bnglish literature, like the literature of any other living
f anguage is a vast organism, There has been evolution, in English
>tetteis, and there still is, and always will be“a constant progress
bnd development as time goes on and conditions change. Literature
lows'on like a étream that modifies its course according to the
ind of soil it has to make its way throuzh. Sometimes it runs,

Peep and ealm and solemn and dignified, through the guiet level

Plains of prosperity and peace; at other times it leeps aﬁd bouhds,
1nd roars and rages and seethes in cataracts and waterfalls as its
¢d is made rough with the rocks ancd stones of sitrife and -war; then
it swirls and eddies as it meets obstacles in the form of sdverse

lideas and controversies and interior dissension; but it never ceases

to go forward and to bring its share of the waters of truth and

beauty to the sez of human life. Now 2 course in literature should

RO

furnish the student not only with infcrmation concerning this pro-
gress ond development, but also with examples for verifying what
iis advanced as tyue in this regard., I shall therefore endeavour to
:outline en adequate program in this subject.

It must be rmemebersd that in this teaching of the History
of Literature, and in the program I am about to outline, I take it
Ifor granted that the teacher will not limit his work to tesching namés

.land dates. It does not matter whether s men died in 1628 or in 1630,

Tat is importent is the period and literary movement to which he

A T

T

21
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elongs.

The bestPﬁéthodvto follow isto use a book .similsr to Represen-
“ftative Poetry, a voclume pfepared“for use in the University of Tor-
-:onto, or Manly's English Poetry, or some similar collection, and
ead from the work of each man thet is studied. When the teacher A
kinnot take time to do this in class, he should see that the students
0.it by themselves; .Otherwise very little benefit will result from
is teaching. The.ﬁwo collebtionsof poetry menfioned above are
eant to extend over a four year'. courée.

I have found it practical whem=z teaching a period to mske out
e list of the writers as they are met with and to add to each name
& short pithy senfénce giving‘his main characteristic. For example,
ordsworth---"An aeolian harp, answering in harmony to every breath
of nétdfe." The.students group théir ideas around these few words

Jend they thereby more readily recall to mind their knowledge of the
poet.

In the following program I shall attempt to point out what

p—

i should be tzught, rather than how the teacher should zo about it.

.~

PROGRAM | o
1449 - 1036

The centuries thot elapsed between these two dates are known

as the Anglo-Saxan period. Their history isthe history of the dawn
of literature in what is now England, end no one with any pretensions

to scholarship or culture cazn ignore the sources of that very liter-

ature to which he owes his refinement. Ve must therefore, teach the
nature of the early Anzlo-Saxon writings. What were the sources or

springs of the pazan poetry of the first centuries? We findthem

AT . LSRN A AP B8

in the nature of the people and in the circumstances in which they

e

et



14

lived, ~Beow&lf; for instance, shows us in symbolic'language,
;the struggleéf;f the Anglc-Saxons with the séé‘and the other forces
fof nature which they ultimately overcame,' Tﬁis poem shouldvbe réad‘
y the sfudénts, at 1eéét in parts. They should learn the étructuré'A
gof the vefse, and be &hown the accent and_glitqiation that charac-
térise it. The ébsence of rhyme, and other elementé of erdinary

oetry cannot be overlooked.

Then they shoﬁld acquiie some knowledge of Widsith, Deor's
ament, The Seafarer, the Ficht of Finnsburg, and Waldere.

Then comes Christi-n literature with Aidan.znd his followérs,
ithe real fathers of Bnglish letters, to whose monésteries and schools
ive are indebted for such names as: Bede, Caedmon, Cynewoulf, and
Tlfred the Great. These writers merit‘study, and they should be
ausht in such a wey that the students become acquainted with their
Frorks individually, and with their 1assting effect on the literature

of succeeding centuries.

‘_l
o
(92}
[

5-1350

This early litérature decliined beczuse the Anslo-Saxons lacked
‘pnity ~nd culture. These came with the Horman Conquest in 10466,

“IThe neriod from 1055-1350 was an importaent one for Tnzland. The

omen civilization end the strong centralized government brousht

o
v the Ngrm@nslgave;the-country unity and culture. It was an age of
5intellectual.acfivity, an age of dniversities, and of learning.

This is the veriod of Roger Tacon, of Geoffrey of Monmouth and

#is Arthurian Legends of Layamon who foreshadovs Tennyson's Morte

M ...

i'Arthur in his rhyming chronicle known as the Brut. There sre also

any ballads that dessrve attention,




J1350 - 1450 - ---The Age 6f Chaucer --

' Chaucer, Langland, and Wyclif are the important men of the next

'?bentury. Chaucer esna2cially should be studiéd because of his story-
.Etelling power and his clever descriptions. ‘His Canterbury Tales
‘%Q?e still interesting and when we consider that he was using a new
fiénguage which he had to mould into form, his work apvears marvelous
1inde‘éd, and it is important that students of literature be made ac-
Jouainted with it,

11450 - 1558 . The’Renaissance.

To gteach this period, it is neeessary to give‘the students a

Jcléar exposition of the Renaissance. They must know what it means,

3

iobjectively, and what it means subjectively. They must learn the
‘ihtngectual, moral and political causes that brought about the move-
'menf,'and they should likewise be made familiar with the two main
1currents on the continent, and in England., Its represenfatives,

|Erasmus, Fisher, More, etc., must be dealt with in detail. Then

there are the results: Protestantism, & decline in literature because
people read more than they wrote, a prgparation for the Age of Eli-
zabeth,

Thus it is readily seen that the Renaissance furnishes matter

for several lectures, and despite the fact that most of our manuals

dismiss this period by saying that apart from Sir Thomas More, there

are no Writers of note until we come to Spenser,the teacher of liter-
ature will find a great deal that must necessarily be explained if
his course is to be at all complete. ILet it not be said that this
matter belongs to the history class rather than to the 1iteréture

class, Undoubtedly a great deal of this work may be done in the his-
tory class, and if it has been done before this period is taught the




fonson are the outstanding men of the century,

e
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teacher may proceed by questlonlng the students to awaken thelr

.bﬁotlons of the movement as they 1earned 1t in history. He w111 have

vﬁo 1nsist on the llterary and artlstlc aspect of the Renaissance, and

-;Ehow how 1t really drew upon the resources of the. Middle Ages and

as a- preparatlon for the Sixteenth Century, or the Golden Age of

n lish letters. It was a sudden flower;ng out of the learning

pf previous ages, and unhappily it was under Protestant influence

fn England. Never theless it produced much valuable fruit.
J558 = 1620 -- The Age of Elizabeth .

Here we meet the Reformation. The teacher's first task is -

;o teach the effect. of the Reformation on.English letters. He must

prow that in its ﬁature, in its relations end in its results, the

jovement was detrimental to 1iterature. His next step will be to show

The real causes of the literary splendour of the century, thenase

»tz the middle class, the growth of manufactures, 1ncrease in trade

d the discoveries and adventures of such men as Drake and Ralezgh

f3rother Azarias' lectures w111 be of invaluable aid to h1m at thls'

ptage of the program. I shall not dwell at any length upon the differ-

gnt authors to be studied.

Spenser, Marlowe, Shakespeare and Ben

Such men as Southwell,
Yy be passed over with less notice, .
The development of the drama until its apogee under Shakespeare

d its decline after his death must be treatéd here. Some teachers

; reat the question of the nature, origin and development of the drama
furing this period. 0thers prefer to deal with the Shakesperean drama
pnly and leave the general question of the origin and development of

this form of poetry for special study later on, when all the periods

Pt literature have been studied. Opinions vary on this point,
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620 =.1660_-- -The Puritan Age,.

The Purltan age is a. difflcult age to teach. In some universi-

f‘eligious movement together with the licence of the Court, To under-
f tand the difference between the poetry of the Puritans and the Poetry
?of the preceding ceniury one must know of the Calvinistic doctrine

g f predestlnation which made literature sad and pe351mlst1c and he

st know of the political troubles which caused the critical and

kivided spirit of ‘the writings during this period.

The dlstlnctlon between Cavalier and Puritan must be clearly

. stabllshed and the meaning of such terms as,. Spenserian poets,
; etaphy81ca1 poets, and transition poets, must be explained, and

fstudents should be required to know something concerning represen-

Jtatives of each group.

The Song writers of this age menit special study. Geprge
erbert and his disciples have written religiocus lyrics that des-

lerve more than passing notice.

Of course Milton, Bunyan, Crashaw and Dorﬂne are the principal

Friters to be studied. Doctor Browne and Iz&ek Walton, especially

the latter, must be given adequate treatment.

1660 = 1700 -- The Restoration Period.

Here we must deal with French influence on English letters. The

two tendencies of the age: formalism and realism must be explained

jnd studied in the writers. The introduction of the heroic couplet

and its perfection by Dryden will require some development.
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- The chlef names to be noted are Dryden Butlzr . -Pepys and

‘ZEvelyn.n The -last two are wrlters of. dlaries.

i?OQeeflaogv--.The Augustan or Classic Age. o
- After dealing.titheﬁheehistory and the social conditions of the
age, the teacher will havefto explain classisism as to its nature

and origin; he will have to show how the tendencies of the preceding

:eées, i.e. realism and formalism continued through this period, alléng

© g

H

!

A¥ith a new characteristic---satire,

The romantic revival, and the origin of the novel, are two
rthenomena that ﬁust be explained.
I shall not name the writers to be studied. | - Any good manual
of the 1story of Engllsh Literature will give them. In view of the
recent revival of interest in Samuel Johnson, it might be well to

devote more attention to him, than formerly. His biographer Bos-

,;well also deserves study. The students should be warned about

Gibbon and Hume, the historians. Both are on the Index.

—~——t

This century is a long one to study on account of the different

fliterary phenomena to be accounted for and explained and hemce it will
‘Jtake more time than any of the preceding ages. Of course the Nine-

qteenth Century is longest of all.

RB0O0_ - 1832 -~ The Nineteenth Century

Shuster divides the Nineteenth Century into three periods: the

:lage of Revolution, the Victorian Age, and the Post Victorian Age,
IThis division seems to me to be the best poseible. Of course there
55mill be some difference of opinion concerning the age in which we
}mre to place soﬁe few of bhe writers who fit equally well into one

jor two of these divisions.

Here, the teacher must show the influence of the French Revol-

arﬁti on
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ﬁtion%oniEng;iSh Iiterature;~andthe;effgcté.Of.thé;gewclaws*inlEng—.
land, on the life of ‘the people. The apogee of romanticism with
Wordéworth,vcoleridge,'Southey,'Keats?and~Sheiley‘will'furnish
méttet*for several lectures., Lamb, De'Quincéy, Héllém,"iingardfand
Cobbett will also take time. o

1832= 1890 -- The Victorian Age.

Still adhering to Shuster's divisiéns, we find this period'

zfsubdivided-into the three following movements: Reaction'against mater-
Zialism, the Oxford Movement, and Pre-Raphaelism. The OxTord Move-
”?ment must of course, be treated at length on account of its impor-
=tancé'to‘0atholics. Pre-Raphaelism should likeﬁise.be taken up at
‘fsome length beca%se of‘the-ievival of interest in that movement at

'?yhe'present time. So few people know what it means, and how wide-

sprgag its influence really was, that it is an interesting study.

“YPatmore and Pater, though often neglected, should be given some

prominence,

1890 - to the present day

The Post Victorian Age.

Here we meet Shaw, Wells, Chesterton, Belloc, Hardy, Conrad,

|Kipling and a host of other writers of importance. The teadier must =~

Tbe in a position to put the students on their guard against Wells

and Shaw, and also against some others whose works are not so gen-

Jerally recognized as dangerous.

Some place Francis Thompson in this period, and others place him

v‘in the Victorian Age, Wherever he is studied, he deserves special
lattention. His Hound of Heaven and his numerous other religious
‘jpoems are among the finest in the English language, His essay on Shelley

is perhaps the best example we have of ornate prose,
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. If the course in general literature is given along these llnes R
‘a student who devotes two years to the. ‘work will: have a good knowledge]?;
of English poets and prose wrlters.. He will be familiar w1th the
1i@erary movements that have succeeded . one . another throughout the
ages and will be well prepared for. the.- -8tudy of special questions
during the Philosophy course, or the last wwo years in Arts,

Here such questions -as the drama, the novel, the sonnet, the

lyrlc the epic the pastoral, etc., can be studied at length and

tfaced through the centuries. The last two years may be employed 1n

studying particular forms of literature from thelr origin to the

present day, as well as in &ccounting for thergse of all of different

tendencies., For instance, it is interesting to stgdy the alterna-
tlon of romentic and. dldactlc poetry up to the present day. Of course
all of this must beé done by menns of examples. Another question_to

be treated, is Catholic literature. Father O'Neills pamphlet serves
a8 an excellent guide and gives a clear and compreliensive plan for/

a series of lectures on the subject

The question of a suitable text-book of general literature

can not be solved by adopting any one of those now published, The

jabove program is based on.ﬁnng and Shuster, for the most part.

Buchan's book on the subject is good for reference, There are num-

lerous longer works that are useful to the teacher. My opinion is

i[that the text-book will finally be abandoned and each professor will

deliver his own lectures according to a definite program laid down

by the University. On the other hand we shall probably adopt a coll- -

lection of poems that can be used for a four year course,




Ppf a University for intensive study during the A?t's Course. Besides
~fhese the same ptpgram requires the students to read three plays, and
:‘pur prose works end a2 long poem as collateral reading. . All of these
Bre clearly 1nd1cated in the Calendar. Then there is the course of

‘Fistory of Engllsh Literature. Most other universities have similar

‘Fequirements though I am inclined to think that they devote still

e remembered that they teach the poetry of each period much as I have

“Ho well to imitate them. On the other hand I do not advocate any change

f n the 1nten31ve study of the limited number of works taken during the

: f verse structure and etymology. Nevertheless these have thelr value

ps to proportion in this matter. The teacher must use his judgment,

fess time than we do to minute analysis because they include more books

pttempted to point out in my program of general literature. They use -~

| CONCIUSION .
I have attempted to demonstrate what I con31der the best
ethod of teachlng llterature. It 1s not always easy to steer a
“ddle course between - exces31ve llterary exegesls and utter neglect
£ all minute study of the text. What must be remembered isthat we are

ore concerned with fhetpoet's message than with intricate questlons
d must be given due attention. No precise rule can be laid down

Our program calls for four plays, two long poems and Newman's Idea

han we do in the 1list of works for intensive study. Of course it must

collection of poems for each century they teach, forcing the students

0 readefrom the works of the men they are studying. Thus they combine

eal literature and the history of literature. In this respect we would

ts Course, Thls analysis cannot be sacrificed, to any de31re of study%

greater number of authors.
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I hope I have been.sufficiently clear and that my ideas do;not_

d ppear unorthodox. They seem to me to be according to the canonss




