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ABSTPACT

il

Studies which compare- the importance of various ori-

‘entations to second lénguage acquisition have obtained contra-
. +

digtory results. In the present study, these are traced -to
definitional ambiguities related to the concept ofﬁérientations,*
and to the different milieux where second language learning
has_taken place. -This study was therefore designed to assess
the influence of the miliéu {unilingual Enqglsh vs unlllngual

French) on Anglophones reasons for learnlng French as a second

language, and their relatlonshlp to motivation and competence.,.

‘The subjects were 200 grade 11 students, with 163 from a.

unilingual English milieu, and 37 from a unilinguaL Frénch
milieu. The ratings éiven to 36 reasons fo;_leafning French
wére'factor analyzed separately fpr each sample and compdsite
scdres_reflecting the composition of the factor scores were
correlated w1th indices of motlvatlon and competence. Results

lndlcate that thred factors were common to both samples: an

1ntellectual factor, as well as the’ 1ntegrat1ve and instru-

- N
v A}

méhtal orientations.: The sample from the unilingual French

,milieu is characterized by self-actualization, integrative,

and sociability orlentatlons, while the sample from the unl—

llngual English milieu is dlstlngulshed by an orientation

identified as iqf;pence-seeking. The orientations found to

be the best predlctors of motlvatlon were not the best predict-
ors of competence\‘hThese results are discussed in relation

te recent theories of inter-group rélations, and in terms of

their implications for further stuéﬁgs on orientations.
e

& ¥ . : ~



INTRODUCTZION

Second language acquisition has, in recent years,
become a popular research topic. Studies in. this area seem
- particularly appropriate in Canada because it is a country in

*which cultural diversity is valued. With two official languages
. . [ . . .
in use, ma7y individuals have the opportunitfy to learn either

1

French or English as a’'second language.- Researchers have '
thereforé concerned themselves. with deiineating aspects which
might influence the acquisition of a second language. One such

aspect is motivation.

Gardner and Lambert (1959) were among the first
to conduct research.qn the role of'mot@vation in second lahguage
acquisiéion.' They hypothesized that an indiwvidual's motivation
to §cquirezaﬂsecond language was dependant upon his attitude
towgrd the second lahquage'groubf' In a study, they administered
to/a group of'grade 11 Anglophonés'in Montreal a battery of .
tésts to measure language aptitude, mativatiqn, and ‘attitudes.
The fééulta were factor analysea, together with the teachers;
ratihés of the étﬁdents' abilitg to speak and understand French.
Two factors were f;und to be associated with proficiency in

o«

French. The first factor, def?ned by variables of aptitude and
- ' :
intelligence, supported Carroll

's propositipn (1958) that
aptitufle is-an important detérm;nant of proficiency in a second
language. In the second facter, attitudes towards French

¢
Canadians, a motivation to learn French, and an integrative
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orienterion (i.e. a personal interest in the second language
group, and a strong desire to iaentify with its valued members)
were also found to be related to proficieney in‘Ffenchf This
partrgular cluster of variables associated with pfoficiency_

was. later proposed to reflect an 'integrative motive'. (See

Gardner, 1966; Gardner and Smythe, 1975).

More recent findings on second language learnlng
(Gardner and Smythe, 1975; Gardner, Smythe, Clement, and
Gliksman, 1976) have confirmed that students characterized by
an Integrative md%ive were perceived as ‘being more interested
in the French lessons, seemed to be _more persistent in second’
language studies, and their motivation was at least as lmportant
as language apfitude, in determlnlng individual dlfferences
in achievement in .the early stages of second language learning.
‘Such individuals also express positive attitudes towards the
second language group and an interést in communicating witn

"members of the second language community. -

After further studies and a national survey of
attitudes .ahd motivation in Canada, Gardner (Gardnex,1979%a, p.308)
- proposed the following model to describe the individual's

motivational process:
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' 7 linguistic competence
'ATTITUDES———*%MOTIVATION-*-——%ACHIEVEMENT<<?

para-linguistic

: FIGURE I o
"Schematic Representation of:
Individual Motivational Process. <;

-
- .

This model describqs'tﬁe motivaﬁionai mechanism ;n terms of

a linear sequence of érocessesﬁ Individual differences in
attitudes glve rise to lnd1v1dual differences in motlvatlon,

and these are regponsible for variatlons in achievement. Thi;
achievement, in turn, can influence thé'individuél's'attitudé. co

Attitudes therefore maintain the desire and effort necessary

to learn a second language.

An alternative conceptuallzatlon of mot;d%tlon
“u

'would be the goal-directed model, in which individual "reasons"

- for learnlng the second language COnstltute the motlvatlonal

"basis. An analy51s based on the concept of “reason provides
a clearer, more detarled understanding of the individual's

motivational process. While attitudes refer to generalized,

-

- . M . W
affective predispositions, "reasons" refer to specific outcomes

expected to -result from specific actions. Because of this
greater conceptual precision, it is possible to study fine
variations in the reasons given for learning a second’language.

From the poirnt of view of conceptual precision, a formulation

of motivation in terms of éoal-oriéntation therefore constitutes

i

-~

< ~—



; . . _ 4

. & more precise observational tool. than do generalized attitudes.

Furthermore, Qith the practigcal knowledge obtéined by the: use of

Sucb‘a tool, it mightfge péssible to'épp;y such ipformétion to-

second-language teaching méthddsﬂ and to mo&ifating the students

by organié;ﬁgjﬁrégrammesIspecifically tailored to their needs.
.The goal-oriented approéch can be traced back to

Lewin's (1951) theory. Lewin proposed that an individual's

life space could be thought of as a field~made .up of areas of

different valences. This valence referé to the attractiveness

of an area. If acts, situations,_and'objects are all considered

to be areas of the individual's life space, the tendency or

moti&atiou~to begave in a certain way will be a function bf

the valence.of this act (i.e.»fhe attractiveness of this act).

In further elabératiohs (see Peak, 1955; Roéenberg, 1956),

attraction towards-an act is considered to be a.multiplicative

functiop of the probability of at£aining goals consequential

to this act, and the subjective value of these goals. ‘This

€ known as the'e#pectanéy-ualue approach. . (Atkinson, 1964;

’

Weiner, 1972).

In terms of an expectancy-value model, an individual

would be motivated to learn "a second language because he is

+ attracted to‘achieve competence in it. This attraction is a

function of the perceived p:obability that such competence

will facilitate the attainment of certain goals, and the value

-

attributed to these goals. . Gardner and Lambert (1972), have

referred to clusters of such'reasons as the individual's
8 '
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orientations to learning a second language. One such orientation

is the 1integrative orientation mentioned above, which was,

proposed as the best predictor of second lanéuagé achievement.
In the integrative orientation, the individual wants to learn
& second langdhge rot only because of an interest in the

second language grouﬁ, but also wishes to identify himself .
for affective reasons, with its members. For example, one
might learn French in order to become a member of the French

Canadian community. [

-

.

Studies on the role ofrmot;vation in second language
acquisition havé\yroliferatéa.since Gardner and Lambert's (1959)
-
research, and i? is nowv suggested that othér orientaticns might
influence second language learning. Indeed, CGardner and Lambert
(1972) suggested @hat certain.individua%'s needs to control and
doninate members of the other culture, a manipulative orientation

might also exist. As empirical support for this contention,

Clement (unpublished) found such a manipulative orientation

am:;g/gn@lophone uniy#rsity stnudents in Londoh Ontario. This
wag  a factor analytic study of the reasons—gig;n for learning

. a second language and the particular factor identified as mani-

pulative received ﬁeéative loading froﬁ the reason 'Converse
with mofe and var;éd peoplg' and positive lcadings from’reaéohs
such as 'Dominate individual francophones' and 'Be successful
in the politiéal arena'. Still.another goal for léarning a

second language might be for intellectual achievement totally .

unrelated to pragmatic or cultura: goals such as to become a

- more *knowledgeable person. Gardner and Santos (1970) found that

for Filippino students in the Philippines, those competent in

Engiish were those lé;;qing it for pragmatic and intégrative
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* (Gardner and Lambert, 1972)
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reasons, such as for good employment. This orjentation was

referred to as "instrumental". Both theiintegrative and instru-

mental orientations were alsgo assob@ated with language proficiency
/,.,,-r

among ‘Franco-Americans leatnikg French as a second language
e [ ¢

Although it is now widely accepted (e.g. McNamara,

"1975; Taylor, 1975; Oller, Hudson, and Liu, 1977). that integrative

and instkumental orientations influence motivation to learn
~ .

a second L&nguage; the, prepotency of the forimer over the latter

"has hot gone unchallenggd. dertain studies (Lukmani,1972;

Gardner and Lambert;1972, the Maine studies) have shown the

~

importance of an instrumental orientation, while in another';‘

(Oller et al, 1977X, a negative relationship was found between

the integrative orientation and achievement. Finally, in a
- * S ‘

study by Chihara and Oller (1978) nc relationship between in-

tegrative ‘and insrumental orientations and competence was found.

These resultsf_which contrast witﬁ Gardner and
Lambert'é original theoretical framework can partially bé
explained by the definitional ambiguities pertaining to the
coﬁéept of the ihtggrative orientation. Although thors seem

to agree afato what constitu;es instrumental reasojj-for—studying
a hecona language, there ébpears to bé little agreement as to
what constitutes an integrative reason. It seems that any

goal which is not pragmatic is automatically classified as

integrative. Gardner points out that while travel abroad

was classified as instrumental by Lukmani (1972), it was




1nterpretj?faa integrative.by Burstall et al (1974). As
'mentloned by Oller et al {(1977), reasons such as "hav1ng frlends
who speak Engllsh" "knowing more about Englxsh art, literature ‘
and cqlture could\pe classified in either category depending

on the intenk and uggerstanding of the respondent.‘ Due to this
ambiguity, it is difficultifo'comporo orientations found in the

above-mentipned studies'and to properly identify the importance

of the inte atlve and 1nstkET?pta%/orlentatlons. One possible

7
solution is to define the orientations through an lnterpretatlon
of the reasons found to cluster together in a given setting.

4 . - .

Thus, reasons which would be strongly correlated with identity
and affective goals would be iﬁtgrpreted as reflectidg an
integrative orientation whereas reasons a550c1ated with those

pertaining to pragmatic goals would be identified as components

-of an lnstrumental orlentatlon. -

Another explanation for the contrasting results
described above is that the pattern of relationship between -

orientations and achievement in a second or foreign language

might vary as a function of the context in which the learning
takes place. 1In these studies, a vériety‘of'populatioos and
situations are found. Learoing English as a second language

in the United States (Oller et al 1977) is a completely
different experience to learning it as a—foreign language in
one's own co&ntry (Spolsky, 1969; Lukmani,'1972: Chihara et al,
1978). It would therefore appear that the milieu where

language learning occurs influences the reasons for second
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.or‘foreign language acquisition. Although Gardner (1979)
has proposed that the soéial,milieu does play an important
role in the acquisition of a second language, it has received

‘little attention as .2 factor llkely to™influence his orientation

to second language learning.

In an attempt to construct a framework describing
the effects of the milieu on inter~group communlcatlon, Glles,
Bourhls, and Taylor (1977) introduced the conpept-o \

'ethnolinguistic vitality'. The 'ethnolinguistic vifality"®

of a group i; defined as "that which makes that groﬁp likely

to behave as a distinctive and active collective entity in

' inter-group situations” (Giles et al, 1977, pJ 308).

" 'Ethnolinguistic vitélity' is a function of the social‘status

of the 1anguage of the group (i.e. status of the language ;oken
" by the llngu1st1c .group both within and out of the boundarles of

the llngUlSth communlty), the demographlc dlstrlbutlon of its

speakers (i.e. the number of members and their distribution

P2
,

through the territory) and instituﬁional support (i.e; to what .
extent a group rece1ves formal or informal representation in
different institutions such as churches, schools and governments)..
According to Giles et al (1977), a group with léw social status,
few members, and littlée institutional support (i.e. a group
witﬁ weak 'ethnolinguis;ic vitality;) could become assimilated
into a language group with more 'ethnolinguistic vitality'

In terms of orientations, if the cdhditions prevailing in the

milieu are such that the members do not fear assimilation,(i.e.

~
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if thé intergroup relationship is not a threaténing one)
individuals migﬁt learn the second language for integrativé
réasohs. Such an orientation miéht, however, not bé operative
in a context where learning a secondllanguage implies the eventual
_;ssimilation of the speaker into the dominant culture.

It follows from the above that the orientations
pertaining to the acquisition of a second .language characterizing
" a specific-ethnic group might vary as a function of the 'ethnolin~-

guistic vitality' of that specific group in its milieu. The
Frenéh-iearning orientation of Anglophones in Quebec City
{(unilingual French milieu} should differ from that.of Anglcophones
in London, Ontaric (unilingual English milieu) if the minority
group-of Anglophones in_Quebec has weak 'ethnolinguistic
vitality', and the majority group in London has sgrong
'ethnolinguistic yitality'. The former might possibly learn

French for manipulative or anti-integrative reasons, while

the latter-might learn French for more integrative reasons.

This study was designed-to investigate the relatiﬁn-
..ship between ofientations-and milieu, and inclﬁdes botﬁ a
desc?iptive and predictive aspect. The descriptive aspect

will attempt to delineate-the different orientations found in

two groups of Anglophones from different ethnolihguistic

milieux® 1In the predictive aspect of the study, the relation-
shiﬁ between orientations, motiv%tions, and competence indices

will be assessed.
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. MEMHOD
3 R
o :Subjects ) ' - c ' N

b ‘A . . ~
SN The subjects in this study were 200 Anglophone ya

griade 11 studen®s, Of these, 37 were from La Commission

' S;olgire_ge Quebec (a unilingual French milieu), and 163 k4
ffom the London Board of Education (a unilingual English
milieu).. The two cities weré chosen as representative of

two different linguistic milieux.

Materials
A gquesticnnaire composed of Likert-type scales
and multiple-choice scales was administered. The full version

of this quéstionnaire appears in Appendix A, A short description

cf the scales follows:

. . .
Orientations: The following is a list of 36 different

reasons for learning F;ench‘included in thé questionnaire,
These Likert-type items weée chd%en from items used %n previous
research (Gardner and Smythe, 1975; Chihara and Oller, 1978;
Spolsky, 1968; Lukmani, 1972; Burstall, Jamieson, Cohen, ‘

Hargreaves, 1974; Carroll, 1975).

Studying French can be important for me because:

- (1} be moEe at ease with fellow.Canadians who speak Freénch
{2) knoy how people live in French speaking areas
(3) go to qiéh school

(4) get a good job

(/T‘\\\ (5) for my future career




e

(6)
(7)
(8)
(9)
(10),
(11)
(12)

(13)
(14}
(15)
’
(16)

“(17)

(18)
(19)
(20)
(21)
(22)
(23)
(24)
(25)
(26)
(27)
(28)
(29)
(30)
(31)

11 ®

become a member of the Ffench Canadian community
help me study other' languages o
understand French Canadians

go to France#'

be a more knowledgeabie person -

~

ue

like to meet French people

\

know problems French people have in an English

speaking country

get anﬁégree

understand my own language more -

make friends with French people

make me appear more cultured

successful in business .
) -

useful once school is finished

be more educated

useful td travel

get a job where f can use French

make friends with French Canadians

gain respect if I know another language

get to know French Canadians

become an influential member oflmy community
pérticipate in-activities of other cultural groups
acquire new ideas and broaden my outlook
finish high school

get a better paving job

learn about myself

gain influence over French Canadians



(32) onverse with more and vaniedaﬁéople
f33) enter poliéics
134} e like French Canadians

(35) travel to French Speaking areas

’
i

(36) + understand and appreciate French Canadians art and literature
. ' The individual's mofivation was assessed through two

multiple-choice scales adapted from Gardner and Smythe (1975).

~ [}

\ .
(L) Motivational-Intensity: fiis scale consists cf 10 multiple-

choice items designed to assess the amount of effort subjects
felt that tﬁey expended in learning French. A high score (a

- \ maximum of 30) represented a subject's self-report of a high
A o degree of effort.expended in acgquiring Frendh.

~

~ .
! \ (2) Desire to lé;rn French: Ten multiple-choice items
~

comprised this sca&e. The items were designed to assess how
much the student wanted to learn French but de-emphasized the
- actual amount cof effort inveolved. A high score (maximum of

30) indicated a strong desire to learn French.
s -+

Final grade-Aural/oral French: Final marks in French

were obtained from the school files at the end of June. These
were used as the measure of competence. It was unnecessary to
standardize the results, since uniform exams were given to all

subjects in each city.

. ' )
| ' A

Ry
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" Procedure ‘ s , ) .
T All subjects were tested in June 1978, during

French class. At the beginping, an experimenter ﬂg!rpreviously
3 g P

acquainted with the sﬁbjects read through the general instructions
. N /,‘. E

on the first pageﬁpf the éuespionnaire (see Appendix A).' These
instructions informed the subjects of the geferal aim of the
stﬁdy, and stressed -the confidentiality of their answers. The
subjecfs were then allogted the necessary time to Eomplete
'answeriﬂg ;hé’questions. ‘ ) . o

RESULTS

g .

This research was conducted in order tc study
the relétionship betwe%n orientatidns in learning a second
language and the linguigtic milieun wﬁere the learning takes
place. Both a desdriptive and a predictive aspect-will be

considered.

-

Descriptive Aspect 1
N -

The purpose of the descriptive aspect\wgs to

delineate clusters of orientations in each miliedT’in order

to identify and define these different ¢rientations. The
correlation matrices (Appendix B) cobtained from the 36 orient-
ation items was factor ana;ysed by means of the principal

axis solution. The results from both London and Quebec will

‘now be considered separately.




London ) g

With this group, the factor analysié solution
produced nine.factors with eigenvalueé gréater than unity,
but upon applying the "Scree Test" procedure (Catell, 1966)
for determining the amount of non-trivial factors, the first
five factors were rotated by means’of thelVarimax procedure,.

The resulting matrix is ‘depicted %n Table I.

-

Facﬁor I receives appteciable (greater than t 30)
loadings from 19 of the 36 variables. The composition of this
factor suggests tﬁat students who are learning Freqch for
socio-affective reasons (Gariab}es 1i,. 15, 32, 24, 22, 26, 1, 8)
are also interested in its usefulness while travelling (variables
9, 35, 20) and in léarning‘about themselves (variables 10, 27, 14).
They are alsé learning French for certain pragmatic reasons
(variables 16, 7, 18, 21) and because they are,iﬁterested in
becoming members of the French Canadian community {variable 6).-
As already discussed in the igtroduction, integrativeness includes
two components: (1) the individual must show a willingness
to identify himself with members of the other language group,
and, (2) this must bé done for socio-affective reasons. Since
both these aspects are. found ig,this factor, it therefore

appears best identified as an Integrative factor.
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- Factor II receives appreciable loadings from 13

r

variables. ' It appears that students learning French for specific

-

insfrumental reasons (variables 29, 4, 5, }7,il3, 18, 2%) are’
also interested in le;rning French to work in a french-speaking
area (variable 21)hand to travel to French-speaking areas ‘
(variables 35} 9). Finally, they also have an interest in
meeting other cultural groups (variables 26, 6,_3?). Due.to

. : ’ ) M v
the dominance of positive loddings on pragmafic igasons, this

factor seems best identified as General Insgrumental. -

4
’ i

factor III receives appreciable loadings from 12
variables. . The composition of this factor suggests that students
interested .in learning French in order to learn abQut French
‘Canadians (variables 8, 2, 36, 24, 12, 1, 7) and to become a '
ﬁember of the French Canadian community (variables 34, 6) are
also interested in learning about themselves (variables 30, 27,
32). Although these students show a willingness to identify
'themselvés_with the Francabggne comrmunity, due to a lack of
socic-affective reasons for 1 arning French, this factor seems

best identified as Intellecthal,

T

Factor IV receives appreciable loadings from six
variables. These students are interested in learning French
in order to influence French Canadians (variables 23, 25, 31,
33), to appear more cultured {variable 16) and to make French

Canadians friends (variable 22). This factor might therefore

be best intérpreted as reflecting an Influence-seeking orientation.

NN

2\
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. Fécth Y receives appreciable loadings from three
‘variables. -Since these students appear to be learning French

-

to succeed {n school (variables 3, 28,Jf3) this factof seems

best identified as a School-Instrument

i

1 factor.

Quebec o

The factor anal¥ysis sclution for this group
produced 11 factors with eigé;;;I:EE\gfeater than unity,'ﬁut
upon applying the "Scree Test" procedure, the first six factors
produced by the samplg were rotated by means of the Varimax

procedure. The resulting matrix is depiéted in Table 2.

Factor I receives appreciable loadings (greater
. than #* }60)1 from six of the 36 variables. The composition

‘~.,0of this factor suggests that students learning French in order

/

'/te learn about French Canadians (variables 15, 24, 36) are

also interested ip behaving like them (variable 34). Such
students are also interested in learniné about.themselves (variable
30) and in becoming influeﬁtial in the community (variable 25).
Although.pégitive loadings are found on variables depicting

. social integrative reasons, including both affective and
identification aspects, this factor also evidences a salient
loading from a variable depicting goals of influence (variable

25). It therefore seems best identified as an Integrative-

Prestige factor.

5 e

1 Due to the restricted sample size (N=37), a loading equal fo or greater
than .60 was required for a variable to be considered in the inter-
pretation of a factor.
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Factor II receives appreciable loadings from five
variables. Since all five refer to pragmatic reasons related

specifically to a career (variables 4, 5, 17, 18, 29) this factor

seems best identified as a Career-Instrumental factor.

Factor III receives appreciable loadings from two
variables. It appears that students interested in how Francoghones
live (variable 2) are also interested 'in learning French to gain

respect by learning another languége (variable 23). This factor

therefore seems besEhdefined as an Intellectual-Prestige factor,

Factor IV receives appreciable IOédings from two
variables. Students interested in éainihg more‘knowledge about
thémselvés by learning French (variable 10) are not interested
in-doing so for manipulative reascns (varigble 31). Due to
the positive lcading on a self—knogieage variab}e, thigr factor

‘seems best Edentified as a Self-Actualization factygr.

Factor V receives appreciable iéadings from two
variables. The compositioh of this factor-suggests that students
who learn French in order to trével {variable 20) are also
interested in meeting people (variable 32). The major loadings

obtained therefore seem to best qualify this factor as a

Sociabilitz dimension.

Factor VI receives appreciable loadings from three
variables. Students learning ?rench in order to travel to
French-speaking areas (variable 35) appear to be interested in

French for educational purposes (variables 3, 13). Due td the
N - '

2
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positive 1oading$moﬁ these three variables, this factor seems\
. -~

best described'as a School-Instrumental factor.

]

Predictive Asﬁéct

In order to assess the relétionship between orjent-
ations, motivation and competence, correlations were computed
between the motivation and competence inqiceg and domposite
sccres.representing, in each milieu, each of the obtained factors.
These were obéainedlby summingrﬁhe ratings obtained.for only
those vériables'with_significant (i.e. *.30 for Londcn and 1760

for Quebec) and unique loadings. A unigque loading for a variable

fcorresponds to a significant loading on a single factor.

However, if two factors have significant loadings from one
variable, and there was a difference of #.20, that variable was
included in the composite score for the factor with the highést

loading.

In the London group (see Table 3) both motivation
and competence are significantly correlated (ps.0l) with all
five factors. The corfelatioﬁ between motivation and competence
is also highly significant (ps .01). It should be noted,
however, that Factor I (Integrative) sé}ves as the best predictor

for motivation, and that Factor IV (Influence-seeking) is the best

predictor'for competence.

For the Quebec -group (seé Table 4) the highest

correlation between motivation and a specific factor is found

1)
with Factor IV (Self-Actualization).. Other significant

correlations are found between motivation and Factor I
: !

. : e
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TABLE 3

TABLE OF CORRELATIONS BETWEEN
COMPOSITE SCORES OF ORIENTATION - *
'MOTIVATION AND COMPETENCE (LONDON)

Orientatien Motiﬁation Final Mark
;ntegrative . LTO** . _ L21**
General Instrumental ', .66** . L2L**
Intellectual LE1** | .18x*
Influence-Seeking .51** ' i L31x*
School Instrumqhtal ‘.43'*“-r L2LE*

Fina%-Mark LA4%**

* psL .05
** pe .01
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TABLE 4
TABLE OF CORRELATIONS BETWEEN

COMPOSITE SCORES OF ORIENTATION
MOTIVATION AND COMPETENCE (QUEBEC)

{

/

Orientation - Motivation Final Mark
integrative—Prestige . 34% .26
Career-Instrumental ‘ .25 , .05
Intellectual-Prestige .25 ¢ .12
Self-Actualization * LA6** ‘ .14
Sociability - .34* E: : -.23
School-Instrumental .26, LA0**
Final Mark .24 : . &

*'pz:.os
** pos .01

&
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(Inteérative—Prestige) and Factor V (Sociabilitx). With -
> .
the competence index, the only significant correlation is

found with Factor VI (School-Instrumental). There was no

significant correlation hetween motivation and competence.

Fl

DISCUSSIoN

This study has explored the predictive and des-
criptive aspects of a concéptualization of motivation in second )
language acquisition, which hinges on the goal-oriented—fiodel |
proposed by Lewin (1951). This approach was hypothesized
to provide the clarity and pPrecision necessary to delineate
the effects of the milieu on the individual's orientation
to learning a secénd language. 1Indeed, the factor ahalysis
Pf the orientation items produced different solutions for
ﬁwo groups of Anglophones living respectively in a majority
aﬁd'minority setting. Furthermore, the orientations serving

as best predictors of motivation and competence were also

found to vary from one group to the other.

The London group (majority setting) of students
and the Qagpec group (minority setting) are similar, in
. that Integrative and Instrumental orientationsbwere found in
both. Further.replicating bPrevious results, the correlation
between the Integrative orientation and the motivation index
{ls significant in both groups. This is in agreement with previous
lgeorizing that the Integrétive orientation supports motivation
to learn a second language (Gérdner, 1979).

~
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another common factor was an Intellect factor.

This finding supports the hypothesis that’orien ations other
than Integrative and Instrumental might influe ce seco language
léarning. High School students are not only lea rench
for the traditional reasons but also for Intellectuél‘reasons
such as to learn about themselves, and to acquire new ideas
and broaden their outlook. The importance of this new factor
shéuld not be minimized, since it shows students learning: a
language for personal growth reasons, and it has never emerged,

or even been proposed in previous research.

Llthough certain similarities were apparent
betweeen students in London, and (Québec, a number of differences
were also fﬁund. These differénces constitute the crux of
the study as they shed light on'the soéially bound process

which might be responsible for the emergence abd strength

of the orientations.

jThe London students were characteri§ed by an
influence-seeking orientation to learning French. Furthermore,
this particular orientation was found to have a stronger
(although not significantely so)'relationéhip to_competenée
than any other factor. These findings therefore suggest that
in this setting, learning French in order to gain'influence

over French Canadians is an important determinant of second

‘language competence.

A possible explanation for this particular outlook

on second language learning is related to the socio-historical

¢
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context. On the one hand, although Anglophones in North
America hafé long been a powerful group with strong 'ethnolinguistic
vitality', it ig only in recent years that Francophones have
~develeoped a strong 'ethnolinguistic vitaliﬁy’. Furthermore,
London.studen?s (as other students in Canada) are continuously
told of the numerous advantages -of being bilingual (such as
national unity and bilingual bonuses). On the other hand,
due to the low concentration of Francophones in this area,
students in Lonéon rarely interact with French Canadians
whether socially or in the work environment. Consequently,
these students are learning;.as a second language, the
language of a group with wgpm they have little cbntact. As
a result'Pf the importance given éo a rising but unknown
group, students in London might feel threatened and cope
with the negative affect associated with threat by learning

French to gain influence over French Canadians.

This interpretation is- similar to-that previously
suggested by Taylor, Meynard and Rheault (1977). In a study
on Francophones from different linguistic miliéux in Quebec,
these authors assessed the extent to which inter-ethnic
contact influences an individual's' ethnic identity. The
;tudents in the study were from two French lahguage universities -
in unilingual French milieux, one French language universitf in
a bilinguél milieu, and one English language university in the
same bilingual milieu. ‘Results indicated P neéative relationship
between fear of assimilation and self-ratings of fluency in the

second language. Furthermore, Taylor et al g1977) report that

B e S
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this feér of assimilation (i.e. threat £o ethnic identity)
tends to &ecréase with personal contact with Anglophones.
According to these authors, increased contact with the other
group provides the experience necessary to make its members

less threatening.

The group of Anglophones in Quebec will now be
discussed. Due to the small sample of students, results for
this group must be interpreted with caution. The sample size
coulq account for the insignificant correlation found between
motivation and EQmpetence, and it is therefore sﬁggested that
further studies in a French linguistic milieu should be

undertaken to confirm the results obtained here.

On locking at the results found, however, it is
apparent that for this sample the Integrative and Instrumental
factors are more precisely defined than those found in previous
research. For the Instrumental orientation, a distinction is
made between School-Instrumental and Career-Instrumental.

The Integfative-PreBtige ¢rientation differs f;om the traditional
Integrative corientation in that although it does have the
necessary affectiQe and identification aspects, it alse includes

wanting to learn French in order to become an influential person.

A striking fact about this group is that although
they want to integrate into the FrancOphone communlty and
become influential members (Integratlve-Prestlge factor}, they

are also interested in French for Self-Actualization and
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Sociability reasons. Furthermore,kthese oriéntations are the
best predictors of motivatioh. This is.contréry to what was
hypothesized in the iﬁtroduction, where it was supposed that
Anglophone students in Quebec might learn French as a ‘'second
language for anti~Integrative or Instrumental reasons. The.
new orientations can be explained by referring to the effects

of inter-ethnic contact.

' Due to the concentration of Francéphones in Quebec,
Anglophones in the area experience a great amount of contact
with Francophones. Judging by the orientations of Anglophone
students this experience appears to be a positive one in that
it encourages learning French, and does not appear to foster
the defensive reaction evidenced by the no-contact London group.
It will be recalled that Taylor et al (1977) found that contact
witg the second language group makes its members less threaténing
and encouragéé second language learning. Unfortunately, Taylor's
findings musé be applied with caution. The difficulty lies
in the fact that Anglophones in Quebec are not a linguistic

majority in the province, as were the Francophones in Taylor's

study.

Since this group of Anglophones is a linguistic
minority, one might also expect them to be a group with weak
'ethnolinguistic‘vitalitf'%r According .to Giles (1977) such
a group could possibly become assimilated into a language group
with more 'ethnolinguistic vitality'. According to the results

in this study, where students are learning French for Integrative-
1
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Prestige, Self-Actualization and Sociability reascons, they do not
feel threatened by the milieu. .Rather} it appears that they
perceive themselves as having strong 'ethnolinguistic vitality'
and they want to be influential %n the community, although they
are a minority in the province. Théy appear comfértaﬁle with the

inter-group relationship, and are interesFed in French more for
% .

~the language itself (i.e. they give such reasons as learning.

French to become a more knowledgeable person).

An unexpected aspect of the present results is
the fact that the best predictors of motivation do not appear
to be the be;t predictors of competence. This has practical
implications .for both the design and imélementation oE

curricula. Although a student's level of motivation might

be upheld by certain aspects, these aspects appear to have

‘little relationship with the aims of second language learning

programmes as reflected in the context of exams. Although
students in London might work hard for Integrative reasons,

they are not the ones to achieve highest competence in French.

Similarly, Quebeg students motivated by Integrative-
Prestige, Self-Actualization, and Sociability reasons are not
the ones to become most competent in French. In fact, ﬁhere
is’' 2 negative correlation between the need for sociability ;nd
competence, indieating that these students, although motivated
to learn French, are poor achievers. Since the most competent
students are those learning it for Instrumental reasons, these

reasons appear to be valued in the milieu.
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The obvious conclusion (assuming that final marks

reflect a knowledge of course content) is that course content
does not fav?hr students who are motivated to learn French for
Integrative,.Integrative-Prestige, Self-Actualization, and h
" - Sociability reaéons but instead favours students interested
inp completing their course for Influence (the London Group),
and Instrumental (the Quebec group) reasons. With this
reélization, it should be possible to evaluate and then
re-organize second language learning programmes. Bv taking
inEb consideration an iridividual's orientations to learning

a second language, a programme tailqred to his specific goals

and interests could be developed, thereby helping the motivated

individuals who ar® not at present achieving competeqﬁ@\

'CONCLUSION

In conclusion, it would appear that the previous
belief that integrativeness is the keystone to motivation and

achievement in a .second language must be questioned. ‘It is

—

evident from the present results that many new orientations'are
operatiocnal and that individuals from different linguistic *

milieux are motivated to learn Frerich for different reasons.

‘

It has also become apparent‘tﬁat the discrepancies
in the orientations which were found to char@cterize different
_ ) ‘-'? ]
milieux seem best interpreted with referehce to the conjunction

0f no-contact - contact dimensions, whereby in London communicating

~
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with the midority group of Francophones is a mean of influencing

them and, in Quebec, contact with another dominant group promotes

an interest in the language for intellectual reasons.

Although these results support the importance given
to the concept of 'ethnolinguisticlvitality' in previous theorizing
\(Giles et al, 1977), it appears thét the effects of 'ethnolinguistic
vitality' can only be understood witﬁ reference éo the amount of

contact in the community with the second language group.

Finally, the results support the utility of the
concept of orientation as a descriptive and analytic tool of
motivation in second language learning. From a practical
viewpoint, knowing these ofientations permits the identification
of the goals aimed at by the different grpups, and the tailoring
of curricgla to their specific needs. How ver, since the
existence and potency of particular orientations are intimately
linked to éocial factors pertaining to the immediate milieu,
(e.g. infeérativeness ié not found to be a universally potent

crientation) .any investigation of orientations should include

a thorough assessment of its contextual relevance.

The reEent controversy arising over the impartance
of instrumental and integrative orientations (see Oller, 1978;
Gardner,(l979b) could, indeed, be due to the unsupported assumption

. . »
of the universality of these constructs.
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. APPENDIX A i
APPENDIX A

Quégticnnaire Adminiétered
To the Subjects.
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This investigatton is designed Lo sLudy gome of the reasons people
givo for sLudying a second language. Your answers to any or all questions
will be treated with ‘the strictesL confidence. Although we ask for your name
on the cover page, we do so only because we must be able to asscclate vour
answers to this questionnaire with other information we will collect later.
It is 1mporrant for you to know, however, that before the questionnaires are
examined, vour questionnaire will be nunbered, the same number will be put -on
the sectlon containing your name, and then that section will be removed. By
following a similar procedure with the other informatidn we will be able to
match . the questionnaires Lhrough matching numbers and avoid having to asso-
ciate your name directly with the questionnaire..

For the resilts of this survey to be meaningfgl it i1s important that
you be as accurate and as frank as possible in your answers. If you—d5 not
want to answer any particular item, or for that matter the entire questionnaire
you do not have to. However, you should realize that the usefulness of your
questionnaire will be lesséned to the extent that you do nbt answer each item,
We, therefore, urge you to answer all items unless it is iﬁbortant to you per- -
sanaly tg nmgt cerLa{a ones. If you have difficulties o questions ahout any-of

the iLemS plpasg raise your hand and soreone will come to your assiftance,

(@ Richard Clément,Ph.p. . . )
School of Psychology ’
University of Qtrawa,1978

-IHIS SECTION WILL RE hLﬁOVlD LHMEDIATELY AFTER lHL GUESTIONNAIRL

I5 CODED
PLEASE PRINT "
NAME - - :
Last Name . First Name Initial
SCROOL GRADE T CITY
BYRTHDATE . SEX TFEMALE MALE -
. Day Month Year )



10.

Following are a number of statements with which some people agree

and others disagree. There are no right or wrong answers since many

people have different opinions. Piéase'rate how much you personally
N

agree or disagree with these statements using the scale below:

-3 strongly disagree + 3 “strongly agree
-2 moderately diéagree + 2 . moderately agree
-1 slightly disagree 41 slightly agree
For each stafement, "2 % in the left margin the number correspon-

ding to the amount of your agreément or disagreement. Note, there is no

right or wrong answer. All’'that is important is that you indicate your

personal feeling.

Studying French can be important for me because it will-allow

me to be-more at ease with fellow Canadians who speak French.
Seme of our best citizens are of French Canadian descent.

Studying French can be impoftant for me because it will help

me to find out how pgopie live in French speaking aresds.

Studying French. c;;\b\xjmportant for me becauae I mav need it
to be admitted to a higher school

Speaking French does not make ne question my own capacity to

femain an anglophone.

Studying French can be important for me because I think it

will someday be useful in getting a good job.

N

Studying French can be importént for me becauqe I would like

dh
Studying French can be important for me because I'll need it

to go to Quebec.

for my future career.
I would like to know more French Canadians.

Studying French can be important for me because I want/to

become a member of the French Canadian community. / .



11.
112,

13.

14.
15.
16.
17.
18.

19,

20.
21.
22.
23.
24,

" 25,

26.

to make friends with some French people.

39

Studying French. can be important for me because it will help

me if I need to study another language later on.

Studying French can be important for me because it will help

me to understand French Canadians and their way of  life.

I do not lose my English cultural heritage when I speak French,

Studying French can’'be important for me because I would like to

go to France.

If Canada should lose the French culture of Quebec, it would

indeed be a great loss.

Studying French can be impoT tant for mé because it will make

me a more knowledgeable person.

Stydying French can be iﬁjfrtant for me because I would like to
neet some French people.

The more I learn French, the less I am sure of the cultural

group to which I belong. ’

Studying TFrench can be important for ne becguse it will help

me to appreciate the problems that French people have in a pre-

dominantly English-speaking country.

Studying French can be important for me because I'1ll nced it

someday to get a degree. e

French Canadians add a distirctive flavor to the Canadian

culturc.

Studying French can be important for me because it will help

me understand my own language better.

Studying French can be important for me because I would like

Learning French does not make me question my own cultural iden-
tity. '

Studying French can be important for me because it will make

me appear more cultured.

Studying French can be important for me because it will help me

to be successful in business.



27,
28,

29.

30.
31.
32.
33:

34.

35.

3§.
37.
38.
39.

40,

40

English Canadians should maké a gfegtcr effort to learn the

French language.

Studying French can be important to me because it will be uge-

ful to me after I leave school. -

Studying French '‘can be improtant to me because I fecl that no
one is really educated unlegs he ig fluent in the French lan-

guage.

Most French Canadians are so friendly and easy to get along with
that Canada is fortunate to have them.

Studying French can be important for me because it will help

me 1f I should ever travel.

Studying French can be important for me because.I would like
to get a job where I could use my French.

When I speak French, I-have the impression that I am losing my
cultural identity.

Studying French can be important for me because 1L will erable

- me to gain good friends more easily among French-speaking

Canadians.

Studying French can be important for me because other people
wlll respect me more if I have a knowledge of another

language.

French Canadians have preserved much of the beauty of old Cana-

dian folkways.

Studying French can by import‘a:nt for me because 1t gill help
me get .to know French speaking people.

Studying French can be important for me because it will permit

me to become an influential member of my community.

I feel 111 at ease Qhen I speak French because I have the im-
pression of becoming assimilated into the French culture.

Studying French can be important for me because I will be able
to participate more freely in the activities of other cultural
groups. '

- o e - . e R T E DI Y o



4.
62.
43.
4.

4.
46.
47.
8.
w.
50.
s1.
52.

53.

54,

55,

41

Studying French can be Important for me because it will help

me acquiré new ideas and broaden my outlook.

The French Canadian heritage is an important part of our Canadian

identity.

-

Studying French can be important for me because I need it in

order to-finish high school.

Studying French can be important for me because it will help
me to get a better paying job.

Studying French can be important for me because it will help

me to learn about myself.

Studying French can be Important for me because 1t will allow

me to gain influence over French Canadians.

French Canadians are very sociable, warm-hearted and creative

people.

B

Studying French can be important for me because it will allow

me to meet and converse with-more and varied people.

Studving French can be important for me because it will help

me 1f I ever enter politics.

Learning French does not make me question my belonging to

the English group.

Studying French can be importznt for me because it will enable

me to thinx and behave like French Canadians.

Studying French can be impertant for me because I would like

to travel to a French speaking area.

The more I get to know French Canadians, the more I want to be
fluent in their language.

¢ ,

Studying French can be important for me because it will enable

‘me to better understand and appreciate French Canadian art and

literature.

Learning French estranges me from my own culture,



12

Pleage answer each of the following items by circling the

letter of the alternative which appecars to be most applicable to you.

" We should like to remind you that no individual teacher will have access

to the questionnaires or any other information which associates your

responses Lo this questionnaire with your name, We would urge you to

bé as accurate as possible since the success of this investigation de-

pends upon it.

1.

If I had the opportunity to speak French outside of scheol, I would:

N

a. speak French most of the time, using English only if
really necessary. :
b.\

speak it occasionally, using English whenever possible.

c.| never speak it.’ ff‘

During Fredch Class, I would like:

a. to have as much English as possible spoken.
b. to have a combination of French and English spoken.

¢. to have only French spoken.

I actively think about what T have learned in my French Class:

é. once in awhile.
b. hardly ever. -

c. very frequently.

If there were a French Club in my schoel, I would:

a, be most interested in joining.
b. attend meetings once in awhile.

.c. definitely not join.

1f French were not taughttin school, I would:

a. try to obtain lessons in French somewhere else.

b. not bother learning French at all. '

¢, plck up French in everyday situations (i.e., read
French books and newspapers, try to-speak it when-

ever possible, etc...).

N TUTITT T T mITmImosammas s s R R ELLECE L LB PPN £ IR



6. When I am in French class, I

a.
b.

C.

7. If I had

never say anything.
answer only the easier questions.
velunteer answers as much as possible.

L

the opportunity and knew enough French, I would read.

French magazines and newspapers:

a.

not very often.
ag often as I could.

never.

8. If there were a local French T.V. station, I would:

.

Cc.

9. Compared

a.
b.

c.

turn it on occasionally.
never watch it.

try .to watch it often.

to my other courses, I like French: #

the same as all the others.
the most.

least of éll.'

10. When I hear a French song on the radio, I:

a.

b.

c.

change the station.

)

listen to the music, paying attention only to the easy

words.

listen carefully and try to understand all the words.

11. Xf it were up to me whether or not to take Fremch, I:

a.
b.

C.

would drop it. . )
don't know whether I would take it or not. °
would definitely take it.



Fan

12. When I have a problem understanding something we are learning in |

French class, IL:

a. just forget about it,
b. immediately ask the teacher for help.

c. only seek help just before the exam.

13. If there were French-speaking families in my neighbourhood, I would:

a. speak French with them sometimes.
b. speak French with them as much as possible.

c. never speak French with them.

14. When it comes to French homework, I:

a. Jjust skim over it.
b. put some effort int9 it, but not as much as I could.

c. work very carefully, making sure I understand everything.

15. If 1 had the opportunity to see a French play, I would:

a. definitely go.
b. go only if I had nothing eclse to do.

¢. mnot go.

16. Considering how 1 study French, I can ﬁonestly say that TI:

a. really try to learn French.

b. will pass on the basis of sheer luck or intelligence
because I do verf little work.

.

c. do just enough work to get along.

17. 1f the opportunity arose and I knew enough French, I would watch

French T.V. programmes:

\\\
-

a. never.
b. scometimes..

c. as often as possible.

U U O N L
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18.

19.

20.

21.

22,

23,

24.

45

After I get my French assignments back, I:

a. just throw them in my desk and forget them.
b. look them over, but don't bother correcting mistakes. -

c. always rewrite them, correcting my mistakes.

I find studying French:

a. no more interesting than most subjects.
b. not interesting at all.

c. very interesting.

If hy teacher wanted someone to do an extra French assignment,
I would:

a, definitely volunteer.

b. only do it if the teacher asked me directly.
c¢. definitely not volunteer.

For how many years, including this vear, have you taken French?

_ years

If you had the choice, how likely or probable is it that you woyld
take French nex: year? ({check one). '

cxtremely extremely
improbable . probable
or likely . or likely

L J .
During the past year how much opportunity have you had to speak
French outside of the school situation?

None at all A great amount

I write French:

-

Not at A little " Fairly Very
all - ! : Well Well



' 46
e
Ve
* 25. T understand French;
" Not &b ; A little " Fairly U Very
all - ' . Well Well
26. 1 read French ~
Not at A little Fairly Very
all N\ -, Well Well
27. 1 speak French:
Not at A little - . Fairly Very
¢ all \ Well’ . Well
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Correlation Matrices Obtained
From the 36 Orientation Items
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